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purpose of this introductory step is to think through some of
the curricular issues facing secondary schools. Qut of local dis-
cussion meetings and other study groups must grow a positive
statement of philosophy for secondary education in lowa if
the program is to have any direction. This should be kept in
mind as the ultimate purpose of any discussion which stems
from the following statements of issues.

As school faculties and other groups go through the ma-
terials presented here, other questions and issues will be raised.
It was not possible for the Committee to present an exhaustive
treatment of curriculum problems without making the manual

50 cumbersome as to discourage its use. The Committee has

not attempted to present its viewpoint or to suggest a solution
at the close of the discussion of each issue. It is the belief of
the Committee that statements of guiding principles and
possible solutions should follow a thoroughgoing debate of
issues,

PART 1
Immediate Issues

I. WHAT RELATIVE EMPHASIS SHOULD BE
PLACED ON GENERAL AND VOCATIONAL EDU-
CATION IN THE SECONDARY SCHOOL?

1. Should the secondary school attempt a program
which includes both general and vocational educa-
tion?

2. What is general education? What subjects in the
present high school curriculum may be regarded as
general education?

3. What proportion of the secondary school program
should be devoted to general education?

4. What is vocational education? What place should
vocational education occupy in the high school pro-
gram?

The task of the high school faculty sincerely concerned with
its own curriculum program is not made easier by the wide-
spread feuding among educational leaders on the issue of gen-
eral versus vocational education. President Hutchins of Chi-

il s -
Bl T -

T e

=TT = & S e .

= ko Tk -

|
[
:










































- -FF._J.._ Y :_'I-l—— .“-_ p-wrﬂ:-;-'——.r :I_--_-.-l.u "ﬂm
P L - sl 1

e =

in general. Modern youth are pampered and protected in the
school. They start to school too young, stay too long, get
married too iate, and die too soon. Instead of learning gooé
work habits and qualities of responsibility, the critics of educa-
tion charge that youth are permitied to “get by” and that t}

spend much of their time in idleness and on social trivia. \

Work experience is the answer to many of the problems of
modern youth and to some of the serious gaps in present-day
education. It is believed that it will provide a practical type
of vocational guidance which youth cannot get in any other
way. Work experience gives them an opportunity to learn
about jobs and about their own abilities and interests in specific
jobs on a first-hand basis. It eliminates the guess work and
verbalism of vocational guidance.

Youth need to learn to develop good work habits and whole
some attitudes toward work. Employers claim that among
the most common causes of failure on the job are carelessness
and indolence. Inability to get along with other workers and
with superiors is another cause of failure. The supporters of
work experience state that it provides an ideal program for
learning work habits and good attitudes toward work. |
makes it possible for the school to supplement and to supervise
the educational experiences on the job and, therefore, insures
superior results,

It is argued that simply learning to work with other people
and to understand the problems of one’s neighbors in earning
a living is reason enough to include work experience as a part
of the school program in a democracy. Such experience is
cultural. It gives all students a much broader and more tolerant
outlook on life than the study of formal subjects within the
confines of the classroom. In a democracy, class lines and
social prejudices must be broken down. These distinctions
can be removed only through mutual understanding and asso-
ciation with other people. Work experience in the public
schools for all youth regardless of economic background is a
great leveler. It is the most direct first-hand training in §
democraey that the school can provide.

Other reasons are advanced for including work experience
in the school. It brings the school closer to the community; it
reinforces the learning experience of the classroom through
application ; it develops self discipline, and it provides for
wide differences in abilities and interests of students.
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Pogsible Combinations

Considerable progress has been made in combining certain
specialized courses into general courses more suitable to the
maturity and interests of high school students. Botany and
zoology have been combined as general biology ; government,
economics, and sociology as modern problems; American and
English literature as world literature, special beginning speech
classes with general English, advanced shorthand and type-
writing as office practice, ete. Similar combinations in other
fields have been or are being worked out.

The development of core programs in some schools is a more
extreme answer to this problem of combining courses and
eliminating needless duplications. Another possibility is to
discontinue such courses as commercial arithmetic, business
English, commercial geography, dramatics, consumer science,
and debate because of the possibility of this content being
given sufficient attention in other courses. These proposals
will receive vigorous opposition from special subject teachers,
but if we agree that the curriculum is overcrowded, someone
must display some courage in attacking the problem.

REFERENCES

1. American Youth Commission, What the High Schools Ought to
Teach, American Council on Education, 1940,

2. Briggs, Thomas H.. Secondary Education, Macmillan, 1933.

3. Educational Policies Commission, Education for All Awmerican
Youth, National Education Association, 1844

4. "Ferment in Education”, Fortune. July, 1043.

9. Jessen, Carl A. and Herlihy, Lester B., Offerings and Registrations
in High School Subjects, 1933-34, United States Office of Education.
Bulletin, 1938, No. 6.

6. Newburn, Harry K., The Program of Studies in fowa High Schools,
University of Iowa Extension Bulletin, 1038

7. Spears, Harold, The Emerging High School Cwrriculum, American.
1940,

[46]





































3. Committee the Orientation of Secondary Education, Issues of
Secondary Edweation, Bulletin No. 69, January, 1936, Department
of Secondary School Principals of the National Education Associ-
ation,

4. Koos, Leonard V., Hughes, James M Hutson, Percival W., Reavis,
William C,, Administering the Secondary School, American, 1940,

9. Leonard, J. Paul and Eurich, Alvin C., An Evaluation of Modern
Education, D, Appleton-Century, 1942,

6. Spears, Harold, Secondary Education in American Life, American,
1941,

VIL. SHOULD THE CURRICULUM OF THE SECOND-
ARY SCHOOL EMPHASIZE THE STUDY OF PAST
CULTURES OR THE STUDY OF CONTEMPO-
RARY LIFE?

1. What are the important reasons and factors which
have influenced secondary schools to move steadily
toward a greater emphasis on the contemporary
scene ?

o

. Is a study of the great thinkers and great books
of the past a better foundation for effective eiti-
zenship than a study of modern problems and
thinking? What are the principal arguments on
both sides?

3. Which approach is more effective in challenging
the interests of students—ag contemporary problems
approach or an approach through the study of past
cultures?

4. Is it the opinion of your group that the school
should, and has time. to give adequate emphasis
to both a study of past cultures and of contempo-
rary affairs?

5. In what subject fields might a major emphasis be
profitably placed on historical development and a
study of the works of great men of the past?

6. In what subject fields might the major emphasis be

profitably placed on contemporary affairs and ma-
terials ?

L58]















































































fields. Boys who do not have an aptitude or interest in math-.
ematics and science should be expected, however, to know the
fundamentals of mathematics and elementary science,

Reasons Advanced for Moye Science and Mathematics ¥

The most frequent argument for increased emphasis on
mathematics and science in the postwar high school curricu- i
lum is that we were caught short af the beginning of this war,
Such statements as those made by Admiral Nimitz and officers
of the War Department are cited to show the lack of essential
training in these fields. Mathematics and science are the tool

subjects in modern warfare and we cannot afford again to be
caught unprepared.

-

The rapid development of technology and the need for the
average person to understand something of the scientific age
in which he lives is one of the most effective arguments for |
greater emphasis on mathematics and science in the general
program of the high school. 1n a world in which the airplane,
rockets, television, radar, synthetic chemical products, peni-
cillin, and air conditioning are to play a big part in our
everyday lives, the intelligent citizen of tomorrow must pos-
sess a thorough background in mathematics and science.

- - -

The decreased offerings and enrollments in high school
science and mathematics are pointed out as glaring incon-
sistencies in modern education. In an age of science and in a
world in which our national satety and freedom depend upon
technology, it is argued that these enrollment trends should
be reversed. The faculties of our secondary schools must
offer more courses and encourage larger enrollments in science

and mathematics if the school is to meet its obligations to
modern society.

The old mental discipline argument has been revived also
during the press of war preparation. Again it is claimed by
some champions of science and mathematics that these subjects
Possess unique powers for training the mind to think logi-
cally and clearly. These arguments are supported purely

by personal opinion, however, and ignore numerous research
studies to the contrary,
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ing, as well as generalizations concerning the nature and
structure of matter and the harnessing of nature were :
e emphasized. Whether these courses should be replaced by a ;
| systematic preparatory course in physics as the most adequate |

type of training is one of the difficult problems facing high =
school faculties.
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PART II

Other Issues on the Content and Direction of the Secondary
School Curriculum

Other problems and questions relating to what the high §
schools should teach are as important as the ones discussed
% in the preceding section. It was the opinion of the committee,
.I however, that the first twelve issues were more fundamental
' than some of the issues presented in this section. This manual
' sérves primarily to raise issues for consideration of local &
o faculties. Each faculty group should select issues for study

e and discussion which they feel are fundamental and of interest
to their school.
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XI1IL

XIV.

HAS THE WAR DEMONSTRATED A NEED FOR
IMPROVING THE HEALTH AND PHYSICAL
EDUCATION PROGRAM IN THE SECONDARY
SCHOOL?

1. What is the present status of health and physical
education programs in Towa High Schools?

9 What has been the percentage of men rejected by
the armed services for ill health or physical defects?
What has been the percentage in Iowa? How have
these percentages varied with shifting standards

of the arme services depending upon the need for
men ?

Qo

_ What percentage of these disabilities might have
been prevented or corrected through a good health
and physical education program in the schools?

4 What constitutes a good health and physical educa-
tion program? Is competitive athletics an ac-
ceptable substitute? Compare the amount of
money spent on athletics and on physical education.

5 What are some reasons opposed to the expansion
and improvement of the health and physical educa-
tion program in high schools?

IS THERE A NEED FOR MORE EMPHASIS ON
LANGUAGES IN THE AMERICAN SECONDARY
SCHOOL?

1. What are the important trends in offerings and
methods and the present status of foreign lan-
guage instruction in the American high school?

2. Does the changing international scene require that
the average American citizen study more lan-
WA

3. Should the high school require all students to study
at least one foreign language?

4. What are the important arguments against more
emphasis on language instruction in the high
school? Why have languages lost enroliments?
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XV.

XVI.

5. What are some significant reasons for greater '
emphasis on languages in the American high }
school? Should this emphasis be on classical or |

modern languages?

ARE THE FINE ARTS (MUSIC, ART, AND
DRAMATICS) BEING NEGLECTED IN THE
CURRICULUM OF IOWA SECONDARY SCHOOLS?

1. What percentage of Towa schools are offering work

in the fine arts? What percentage of students are
enrolled in these courses?

2. Do the fine arts belong in a program of general
education ?

3. What is the case for requiring all high school
students to take some work in the fine arts?

4. Are the fine arts “frills”? Is the curriculum too

crowded to include any expansion of the fine arts
program?

SHOULD THE CURRICULUM OF THE SECOND-
ARY SCHOOL GROW QUT OF THE INTERESTS

OF YOUTH OR SHOULD IT PREPARE FOR
ADULT LIVING?

1. What is meant by a curriculum program which is
developed around the interests of vouth? What

are some of the important common interests of
youth?

2. Do the common interests of vouth conflict with
needs for adult living?

3. Does the present high school curriculum adequately
recognize either youth interests or adult needs?

4. What are the values and limitations of a curricu-

lum which is directed largely toward preparation
for adult living ?
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1. SHOULD CURRICULUM MAKING BE AN OCCA-
SIONAL OR A CONTINUING PROCESS?

1. What is a workable definition of curriculum mak-
ing?

2 Should the curriculum be kept abreast of the times
in a rapidly changing social order?

)
4
i
{
1
|

3 What are some of the glaring lags in the present
curriculum?

4. What can local faculties do to keep the curriculum
up to date?

o .

G

. Should provision be made for systematice, continu-
ous, and intensive research looking toward the
development of more effective methods and ma-
terials of instruction for the secondary schools of
Towa?

. il ol B s, wE
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I the curriculum of the school is defined as all of the edu-
cative experiences in which students engage under the direc-
tion of the school, its nature and scope necessarily will be
continuously changing. Even though the course offerings of
a school remain relatively fixed, changes in pupil personnel,
textbook materials, and teaching personnel force changes in
the curriculum. The educative experiences of youth in activi-
ties outside of the classroom are constantly changing. The
inventiveness and drive of youth insure such change regardless
of how traditional the organization of the school may be.
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f courses in the area of social studies. Typical offerings
re one vear of world history, one year of American history

d one semester each of American government and econom-
tos! Few schools are attempting to develop even a superficial
yequaintance with the pressing problems of international
Jdations facing this nation. Even such persistent domestic
hroblems as unemployment, social security, taxation, educa-
son. and federal-local relationships are receiving only passing
battention in many of our high schools. And the relationships
dof the individual student to the real and living institutions
of his local community are neglected almost entirely in many
echools. The radio, the airplane, and the motion picture are
8a part of the Americai! social scene; nevertheless, they have
Mhad little influence to date on the program of the school.

mportance of Stability in the Curriculum

Busy teachers working in the classroom six hours each day,
Rcorrecting papers and planning lessons each night, and spon-
Meoring extra-curricular activities in between times, may well
¥he apprehensive and confused by the shouting of theorists
B¢or continuous curriculum making. What do they mean? Are
hey suggesting that we no fooner get a course or a program
put together than we tear it apart and begin all over again?
There are practical limits of time and energy to be considered.
§ Curriculum materials need to be tried out, refined, and im-
proved, but not kept in a constant state of turmoil and con-
fugion. Change merely for the sake of change has no virtue.
Teachers of experience have become wearied with quick-
change curriculum artists. Granting that education must
move ahead with the social scene, and granting that teaching
iprocedures must be altered as modern psychology is able to
Itell us more about the learning process, yvet there is virtue in
continuity and in careful deliberation. Secondary education
ihas suffered many curriculum fads in the past few decades.
Qome of them have met a genuine need and have staved;
Hothers have been quickly discarded. Special consumer courses,
isafe driving, conservation, aeronautics, salesmanship, maid
service, general language, household mathematics, personal
Hygrooming, and many other courses have crossed the educa-

| {Harry K. Newburn, The Program of Studies in Iowa High Schools, Uni-
! versity of lowa Extension Bulletin, Number 432, 1038
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John K. and Margaret A. Norton' indicate: “There exist
lresearch studies which should not be ignored by those who
iraft modern courses of study. In the following six areas
there exist research findings which have a bearing on cur-

riculum revision:

“1. Surveys of present conditions in education and sociely.
-l
8“2 Determination of general educational objectives and the
hiectives of each school subject.

i
I

o 3. Qelection of curriculum content on more or less objective
Hpases.

i “4. Discovery of <tudents’ interests and of methods of teach-
Bing by which they learn most easily.

| |

“5. Development of various types of standardized tests.

“6. Analyses of textbooks.

i

;

‘ “Every scientifically-minded person is anxious to get all
Uthe factual data available that will assist him in determining
\what are the desirable courses of action.”

|

i.
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VIL. SHOULD CERTAIN SUBJECTS BE PRESCRIBED
FOR GRADUATION FROM HIGH SCHOOL?

1. Are there certain subjects, providing common
knowledges, skills, and attitudes, which should be
required of all students in order to train them to
live successfully in a democratic society ?

9. Might it not be desirable to increase the subject
prescriptions in the high school program?

9 Does there seem to be a relationship between pat-
terns of subjects taken in high school and the
student’s later success?

4. Would it be well, after a student has determined
the areas in which he has the most interest, and for
which he has the greatest aptitude, for him to be
required to select subjects which center around
these areas?

Advantages of Prescription

In order that youth may be trained for the general group
life and citizenship in the democratic state, they need a com-
mon background of experiences and an acquaintance with our
common social inheritance. This portion of their training,
participated in by all members of the student body, consti-
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(2) correlated curriculum, (3) fused curriculum, (4) broad

fields curriculum, (5) core curriculum, (6) experience cur-
< riculum,

The Subject Curriculum

“Each subject or subject field stands as a more or less
vertical sequence of learning materials leading from one year
to the next. The concern for articulation was exercised large-
ly within the subject area itself, ninth-year English being set

up as more elementary than tenth-year English, and a pre-
requisite to it, . , .
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The Correlated Curriculum

“It is an attempt to secure horizontal as well as vertical
articulation in the curriculum. It gives a vote of confidence
to the existing subject and departmental organization and
proceeds from that point to establish some common bridges
to run across from one subject field to another.

The Fused Currienlum

“The second step away from the subjeet curriculum is
fusion, the fused course replacing a number of subjects previ-
ously offered in either one or a number of different subject
fields and drawing heavily upon the replaced subject matter §
for content . . . the merging of civics, geography, and
history forming one of the popular combinations.
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The Broad-fields Curriculum

“It represents a definite reaction to the great multiplicity
of separate subjects that were looked upon a few years ago
as the answer to individual needs and interests, The broad-
fields philosophy, instead, indicates faith in setting out a
greater portion of the curriculum as essential for all and then
arranging this common material into a few broad courses.
The North Central Association suggested four fields of living
as trunks around which the secondary program could be or-

b ganized: health and physical fitness, leisure time, vocational
actlvities and social relationships.
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