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FOREWORD

This bulletin has been prepared for the use of teachers in the later ele-
mentary grades and is meant to follow ‘‘A Guide for Teaching History in
the Elementary Grades, One to Five Inclusive,”” which was published in
1935, It is supplemental to the Iowa elementary course of study and in-
tended to be used with the text and reference books available in the schools.
The units of work to be covered deal with Old World Background, Iowa
History, and American History,

The emphasis in the state program for the improvement of instruction
will eontinue to be focused upon the social studies. This history bulletin
should have a place in the working equipment of teachers and supervisors of
instruction along with the elementary course of study and the supplementary
materials previously distributed for reading, language, safety, geography,
history, dictionary use, physical education, and musie. Since this bulletin
will serve as the basis of the history program in the later elementary grades,
its use in professional meetings, study centers, and for credit for certificate
renewal is highly recommended,

Schools may take advantage of their library funds to add new and up-to-
date materials each year for use in teaching the social studies. State aid
funds may be expended this way. The state traveling library commission
and local libraries may also be drawn upon for supplying helpful materials
for instruction in the social studies.

The purpose in organizing this bulletin has been to provide workable ma-
terials directly related to classroom needs and which would be helpful in
directing pupils’ reading and study. No attempt has been made to make it
complete, It is intended that teachers will work out additional units for
use in their own departments. With this objective in mind the author has
drawn upon available sources and has advised with leaders in the fields of
United States history and elementary education. Special acknowledgment
is made to Miss Mabel Snedaker, extension supervisor, State University of
Towa; Dr. Howard R. Anderson, head of social science, University IExperi-
mental School, State University of Iowa; Professor I. H. Hart, director of
extension, Towa State Teachers College; and staff members of the depart-
ment of public instruction. The cooperation of textbook publishers in sup-
plying books and references is also much appreciated.

AGNES SAMUELSON
Supermtendent of Public Instruction




INTRODUCTION

Teaching History in Grades Siz, Seven, Eight—The units outlined in this
bulletin may be used as a guide in teaching history in grades six, seven, and
eight, The bulletin is not to be considered as complete, nor is it to be thought
of as a textbook. It is intended to be supplementary to the Iowa elementary
state course of study and to oceupy a place in the working equipment of teach-
ers and supervisors of instruction along with the elementary state course
of study, reading, language, safety, geography, dictionary, elementary his-
tory, and other bulletins supplementary to the elementary course of study.

Objectives in Teaching Sixzth, Seventh, and Eighth Grade History—The fol-
lowing objectives should be kept in mind in teaching history in the inter-
mediate and upper grades:
1. An understanding of social evolution, in other words how we came to
be as we are
2. An appreciation of the great contributions made to us and our civiliza-
tion by people of the past
3. An acquisition by the children of a desire to, and a responsibility for,
carrying civilization on to a finer and greater height
Some of the reasons for teaching local and state history may be that:
1. It is a basis for developing state pride
2. It helps pupils to understand state and national movements and gives
them the background for interpreting them

Grade Placement in Teaching History—The Guide for Teaching History in
the Elementary Grades, One to Five Inclusive, published by the Department of
Public Instruction in 1935, suggests the following grade placement:

Grades One and Two— Community Life

Grade Three —Indian Life
Grade Four — Colonial Life
Grade Five — Pioneer Life

The grade placement which is being suggested in this bulletin is:

Grade Six—O0ld World Background and Iowa History
Grades Seven and Eight—American History

Some schools may not wish to teach Old World Background in the sixth
grade, They may wish to teach American history in this grade. A study of
numerous courses of study, however, shows a marked tendency to concentrate the
study of world development in the sixth grade. Courses of study also show
that in many schools state history is taught in the sixth grade, In this guide
the plan is to teach Old World Background for about two-thirds of the year
and Towa history for the remaining one-third of the year. The schools may
adjust the outline to their own particular needs.

Five units of work in Old World Background have been outlined in this
guide for the sixth grade. These units are:

S




8 A GUIDE FOR TEACHING HISTORY

1. What the earliest people have done for us

2. What the Greeks have done for us

3. What the Romans have done for us

4. How civilization grew during the Middle Ages
9. How the people lived during the Middle Ages

The three units prepared for Iowa history are:
1. The discovery and exploration of Iowa
2. Early people of Towa
3. The territory and state of Iowa
Most courses of study show that American history is taught in the seventh
and eightl grades. Some schools offer American history during the seventh
grade and in the first half of the eighth grade. These schools usually offer
civies during the latter half of the eighth grade.
Eight units of work have been outlined for the seventh and eighth grades,
These units are:

1. How the old world found and explored the new world

2. Europeans found new homes in America

3. The colonists separated themselves from the mother country and be-
came Americans

4. Development of the new nation

d. Division, war, and reunion

6. Westward extension and the development of industry

7. The United States and her neighbors

8. Present day problems
Schools which divide American history between the seventh and eighth grades
may have pupils use the first four units during the seventh grade and the lat-
ter four units in the eighth grade. If the American history is to be completed
in three semesters and government offered during the latter half of the eighth
grade the first five units may be used during the seventh grade and the last
three units during the first half of the eighth grade.

Organization of the Bul'etin—Each unit for sixth, seventh, and eighth grade
history is organized into three divisions, (A) teaching and learning procedure;
(B) checking and summarizing procedure; (C) bibliography. The teaching
and learning procedure includes the division of the units into a number of sub-
units, problems, or topics. Under each of these divisions a lesson approach 18
suggested and is followed by directed study which consists of suggestive topies
for pupils’ reading. The lesson approach should tie up, to as great an extent
as possible, the children’s own present day experiences with the experiences
of people of the past and also arouse an interest in the children for reading
to find out how their experiences compare with the experiences of people in the
past.
A suggestive list of activities or things for pupils to do have been arranged
under each of the sub-units. These activities include:
1. Dramatization of historical events (growing out of regular class work)
2. Construction of models to represent machines; customs of earlier
time; e.g., a frontier fort, an ancient building, or costumes represent-
ing colonial days
3. Extensive reading to secure needed information not only from text-
books but from supplementary texts, story books, and reference books
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Reports to the class on special topics about which reading is done
Filling in outline maps
Writing paragraphs on various related topics of interest
Filling in charts and outlines
8. Finding pictures which relate to certain interesting topics
9. Making lists of important causes or results
10. Making comparisons

Some suggestive words for word study have been listed under each sub-unit.
A child cannot read intelligently without an adequate vocabulary. There is
obviously a special and more or less technical vocabulary in both geography
and history. To the average adult many of the special words; such as, crisis,
crusade, tax, plebiscite, and so on are so commonly used as to seem quite non-
technical but to a child these words are apt to be either quite new or else more
unfortunately familiar words with totally new meanings.

Some of the vocabulary which it is felt may cause children trouble has been
listed after each sub-unit for special attention and study. The teacher should
feel it a part of her work in the social studies (or in any other subject) to
teach meanings for these words and for any others, not here included, that seem
essential to an understanding of the books she is using. A dictionary definition
is often not needed, but a functional meaning of some kind should be acquired.
A few but perhaps not many of these special words are known to children from
their previous reading. In most instances, however, the teacher must commence
at the very beginning and give meanings to the essential special vocabulary
just as the first grade teacher must perform the same function for the essential
general vocabulary.

The checking and summarizing procedure includes two parts. The first part
sometimes calls for the writing of a summary of the unit from an outline given
in the bulletin and at other times the main headings for an outline of thé unit
are given and the pupils asked to complete the outline and then write a sum-
mary.

The second part of the checking and summarizing procedure consists of a
test exercise which the teacher may require to be done either as a final test
over the unit or as a teaching test with books open. Several forms of short
answer and other forms of objective tests have been used as well as the filling
in of cliarts and forms.

The bulletin does not purport to be complete, but is suggestive of what
teachers may do to improve instruction in history. If by its use teachers do
more to interest children in reading to find out, plan more interesting things
for pupils to do in their study, give more attention to word study, give definite
instruction in outlining and summarizing, and make and use more objective
type tests it will be felt that the bulletin has accomplished its purpose.

o A

Suggestions for Helping Pupils Who Hove Difficulties in Studying History—
In most cases the children in the sixth, seventh, and eighth grades, who read
their history lessons but seem to know nothing or little about what they have
read, have vocabulary trouble, lack of organization, lack of experiences, and
lack of imagination, To them history is not real. It is not living and never
has lived. The teacher’s problem then is to make history live for the children.
To do this it is necessary for her as a first step to help them to be successful
in understanding what they read. This can perhaps best be accomplished by

|
|




10 A GUIDE FOR TEACHING HISTORY

working with the group. The following are a few suggestions for helping
children to read, understand and organize materials:

1. A plan whereby the teacher works with the pupils in doing purposeful
reading and in organizing and summarizing materials read

a. Iach pupil works with open book.

b. The teacher writes at the blackboard as the pupils help her work
out the outline.

c¢. Pupils are asked to read a certain part of the lesson to find out
what it is about., This becomes the first major heading of the
outline which the teacher puts on the blackboard.

d. The standard outline form found on page 280 of the elementary
state course of study should be used.

e. As teacher and pupils work through the material and the outline
grows, constant use is made of the children’s own experiences;
for example, if studying the New England homes we may ask
the children about the style of our homes today., Then we ask
them to read to find out the style of the New England homes in
colonial days.

f. The teacher contributes from her own experiences and also from
her reading experiences.

g. After the day’s lesson has been worked into the outline pupils
may be asked to do additional reading from other books and
reference books. ,

h. The outline is then divided among the pupils and each is asked
to write a summary of his portion of the lesson. The outline is
kept before the children while they write. They are expected to
include in their summaries materials from several sources:

(1) What they got from the textbook reading while the out-
line was being made with the teacher

(2) Their own experiences

(3) The teacher’s contributions

(4) Additional ideas from the reference reading

i. The summaries are now read to the class, This gives the teacher
a check on what the pupils have acquired from various sources
and also gives opportunity for correcting erroneous ideas. The
summary affords splendid opportunity for correlating English
with social studies.

2. The following are a few ways for definitely helping children to com-
prehend the material of a paragraph. By giving children exercises of
this type each day comprehension should improve.

a. Choose a paragraph from a text or supplementary book and
from it write a series of words on the board. Then write this
direction—Mark the two things most important in this para-
graph.

b. Write three, four, or five word phrases on the board which
might tell what the paragraph is about. Then write this diree-
tion—Mark the group of words which tells best what this para-
graph is about.

c. Write a few true and false statements on the board with regard
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to a certain paragraph. Then write this direction—Write ‘T 74
after the statement if it is true and ‘‘F’’ if it is false.

d. Write this direction—Underline the sentence which best tells
the main idea of this paragraph.

e. Write this direction—Write a title for this paragraph which
best tells what it is about.

f. Put on the blackboard—Write as briefly as possible in your own
words what this paragraph is about.

Suggestive Materials for Teaching History in Grades Swr, Seven, and Eight—
An adequate up-to-date text, collection of work-type reading materials of ap-
propriate levels of difficulty, history stories, and one or more good gets of refer-
ence books well-illustrated and comparatively easy to read should be accessible
if there is to be a modern history program.

Reading tests given in grades from four through eight almost invariably
reveal a range in depth of comprehension within a particular class of something
like five grades, Evidently there should be available for the best readers in
the class, study material of sufficient maturity to challenge their best efforts
and at the same time other material which the poorest readers can comprehend.
This is one of the essential means of providing for individual differences.

No teacher should attempt to teach intermediate and upper grade history
without a good up-to-date map of the country or countries concerned in the
study. Provision should also be made for sufficient outline maps which the
children may wuse in carrying out the activities called for. A good globe is also
essential in teaching history.

The bibliographies found at the close of the units should by no means be
considered as complete. Each teacher should add to them as she finds materials
which are helpful in the teaching and learning procedure of each unit.

P ——— e e



SECTION ONE

OLD WORLD BACKGROUND
Typical Units for Sixth Grade

1. What the Earliest People Have Done for Us

A. Teaching and learning procedure
1. People who lived before the time of history

a.

Lesson approach—

People haven’t always lived just as we live today. There
have been people living on this earth for thousands of
years. Little is known about how the first people on this
earth lived because they had not learned to write. We

~ have no written records going back more than five thousand

years.
In the beginning the world looked quite different from
the world in which we live today. Look out of doors and
tell me some of the things you see. As you look about, you
sce fences, houses, barns, fields, roads, cars, and so on.
There were none of these things in the beginning. Can
you imagine how strange it would be? When God created
the world he first made the earth and things which grow on
it, the heavens, animals, and finally he created man to rule
over the earth. In studying this unit we are going to read
to find out how we know about the earliest people and how
they lived.
Directed study—
Read to find out about:
(1) How we know about the earliest people
(2) How men lived by hunting with stone weapons
(3) How men living in the Stone Age learned to make fire
(4) The early homes of man
(5) How the earliest people lived
(6) How men learned to live in families and tribes
Things for pupils to do—
(1) Make a list of things the first men discovered.
(2) Report to the class on:
What is meant by the Stone Age
What is meant by the New Stone Age
What is meant by the Bronze Age
What is meant by the Iron Age
What advantage early men had over the animals
How early men developed the ability to talk and
use a system of words and phrases
What were some of the earhest methods of making
fire
What is meant by the Ice Age
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d.

(3)
(4)
(9)
(6)

(7)
(8)

(10)

(11)
(12)
(15)

(14)
(15)

(16)

(17)

Word

Write a paragraph on what we know about early
man from the records in the rocks.

Through a series of pietures which you draw show
the earliest kinds of shelter or houses used by man.
Write a paragraph telling how farming probably
began,

Try to bring to class some Indian arrowheads and
tell how these were made.

Draw a fist-hatchet.

Look in your text and reference books for pictures
of the first animals.

Write a paragraph telling how the pictures of the
first animals look different from the pictures of our
animals today.

Write a few paragraphs contrasting food, clothing,
shelter, and transportation of the early people with
those of today.

Find pictures of, and be able to discuss the Art of
earliest people.

Make a list of all the things which may have come
to us from the first people.

Report on how early man may have come to make
and use weapons and how he improved them.
Report on the Lake Dwellers.

Look up and report to the class on some of the
myths of early man.

Write a paragraph on why man needed to make pot-
tery.

Be able to describe the first writing done by man
and do some of it to see if the class knows what you
mean to tell.

Find out interesting things from your text and refer-
ence reading to report to the class on Stone Age men.
Report on reasons why you would think of the ear-
liest people as being savages or uncivilized.

Make drawings to show the earliest weapons, tools,
and utensils used by man.

Put into your notebook the things which we owe to
the Stone Age man, You may draw or find pictures
to illustrate each.

study—

Be able to tell how each of these words were used in your
text or reference reading:

prehistoric savages inhabitants
civilization domesticated bronze
contributions pottery records
weapons utensils glacier
primitive dwellers chipped

tools inventions clan

tribe cultivated picture writing
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2. What we owe to the first civilized people
a. Lesson approach—
You remember that in our study of the earliest people we
spoke of them as savages or uncivilized people. You re-
member that they had to spend most of their time in look-
ing for food and in protecting themselves against wild ani-
mals and the weather. Do you know of any people living
today which we might call savage or uncivilized?

We are now going to study about the first civilized peo-
ple. They were different from the uncivilized people in
that they not only looked after food, clothing, shelter, and
protection but they also thought and studied about the
world in which they lived, made important discoveries,
made inventions, had a religion, had powerful armies,
formed empires, and conquered nations, We are now go-
ing to study about several nations of these civilized people.

b. Directed study—
Read to find out about:

(1) The Egyptians, how they lived and what we got from

them

(2) The Babylonians and Chaldeans, how they lived and

what we got from them

(3) The Hebrews, how they lived and what we got from

them

(4) The Phoenicians, how they lived and what we got

from them
e. Things for pupils to do—
(1) Be able to report to the class on the following with
regard to the Egyptians:
Why Egypt is called ‘‘“the gift of the Nile”’
How we know the story of ancient Egypt
Why the Egyptians built fine tombs
Why the pyramids were built
How the pharo lived
How the noble lived
Why irrigation was so important in Egyptian life
Three inventions of the Egyptians
Why men in Egypt became civilized
Egyptian religion
Egyptian writing
How most of the Egyptians earned their living
The scribes

(2) Color Egypt on an outline map of the world,

(3) Write a paragraph deseribing the Nile valley.

(4) Read the story of the children of Israel in captivity

as it is told in the Bible.
(5) Find pictures of tombs, pyramids, temples, obelisks,
buildings, and monuments for your notebook.

(6) Draw a shadow clock.

(7) Make a scroll such as the Egyptian used.
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(8)
(9)

(10)

(11)
(12)

(13)
(14)
(15)
(16)
(17)

(18)
(19)

(20)
(21)

(22)
(23)

Write the name of the first great city in Egypt.
Write a paragraph on why the Egyptians were so
careful of the bodies of their dead.
Draw pictures for your notebook showing the fol-
lowing in Egypt:
¢‘{The City of the Dead’’
Trees growing in the desert
Write a paragraph on raising erops in Egypt.
Make a list of advantages which Egypt had as a
place to live.
Report to the class on the rise and fall of Egypt.
Find a picture of the Sphinx to show to the class.
Be able to tell the story of ¢‘Osiris.”’
Make a list of the things which the Egyptians have
contributed to our civilization.
Contrast the Egyptian farm implements with our
farm implements today.
Discuss Egyptian trade and money.
Write a paragraph to show that the Egyptians were
scientists.
Report to the class on the papyrus plant and its im-
portance,
Make a map on the sand table showing Egypt and
the Nile.
Make a picture of a boat used by the Egyptians.
Be able to report to the class on the following with
regard to the Babylonians and Assyrians:
Why primitive people were attracted to the
Euphrates Valley
Fall of Babylon
How Babylonian writing differed from Egyptian
writing
Art in which the Babylonians excelled
How Babylonians and Egyptians differed in their
ideas of life after death
Why Sargon and Hammurabi are remembered
The Iron Age
Religion of the Babylonians
Inventions and writing
Second Babylonian empire
Where the Assyrians lived
The chief enemies of the Assyrians
IHow Assyrian art differed from Babylonian art
Who Sennacherib was
Why Nebuchadnezzar is remembered
Cruelty of the Assyrians
Fall of Assyria
Weapons used by the Babylonian soldiers
Goddess worshiped by the Babylonians
The god worshiped by the Assyrians
Capture of Nineveh
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(24) Show Babylonia on an outline map of Asia.
(29) Find out from your geography about Babylonia to-
day.
(26) Write a description of the ‘“‘hanging gardens.’’
(27) Show Assyria on an outline map.
(28) Report on why the land of Babylonia and Assyria
was a good place to settle.
(29) Find out why there were so many wars in Babylonia
and Assyria.
(30) Be able to tell why Babylonia and Assyria are called
the ‘“Land of Two Rivers.”’
(41) Find some pictures of Babylonian and Assyrian
books in your reference books.
(32) Write a deseription of the Nomads.
(33) Find a picture of the ‘“hanging gardens.’’
(34) Write a paragraph describing the lives of the Baby-
lonian and Assyrian farmers.
(35) Write these names in your notebook and after each
tell why he was important:
Nebuchadnezzar
Hammurabi
Cyrus
Sennacherib
Sargon
(36) Read and report to the class some interesting things
which you find in Hammurabi’s Code.
(37) Read the story of Nebuchadnezzar in your Bible in
Second Kings the 25th chapter.
(38) Read to discover what was taught in the Babylonian
schools.
(39) Make a list of what was given to the world by the
Babylonians and Assyrians.
(40) Be able to report to the class on the following with
regard to the Hebrews:
Where the early Hebrews lived
How the Egyptians treated the Hebrews
The influence of the Canaanites upon the Hebrews
How the Israelite women were treated
The Hebrew pastimes
How the Hebrew religion differed from other an:
cient religions
The founder of the Hebrew race
Name of the part of our Bible written by the
Hebrews
The Hebrew'’s idea of God
How the Hebrews won Palestine
Why Solomon’s kingdom fell to pieces
What peoples conquered the Hebrews
(41) Find two other names for the land of Canaan.
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d.

(42)
(43)
(44)

(45)
(46)

(47)
(48)
(49)
(20)
(51)

(93)

(54)
(55)

(96)

(57)
(88)

(59)

Word
(1)

(2)

Give an account of the life of Moses and what he
did.
Show on an outline map with crayolas the early
homes of the Hebrews.
Read the Ten Commandments from the Bible and
give the meaning of each to the class.
Write a description of Hebrew home life.
Put into your notebook pictures and stories about
the early Hebrew leaders.
Read the story of Joseph.
Make a list of the important Hebrew leaders.
Relate the story of the captivity of the Hebrews.
Relate the story of Daniel.
Make a list of the contributions which the Hebrews
have made to the world.
Be able to report to the class on the following with
regard to the Phoenicians:

How Phoenicia got its name

How Phoenicia’s location influenced the work of

her people

The Phoenicians as traders

The two most famous cities

Phoenician money

What Phoenicia gave us

Phoenician artisans

Phoenician wares
Locate on an outline map:

Phoenicia

Countries with which Phoenicia traded

Most important Phoenician colonies
Make pictures of the early Phoenician’s dress.
Write a description of how the alphabet came to us
from Phoeniecia,
Find pictures of things made in Phoenicia for your
notebook.
Read to find out where our Bible got its name.
Make a list of the gifts of the Phoenicians to the
world.
Make a chart in which you outline the gifts to the
world of the Egyptians, Babylonians, Assyrians,
Hebrews, and Phoenicians,
study—
Find these words in your text and reference reading
and be able to tell how each is used:

gift hieroglyphic colony
conquer papyrus alphabet
mummy empire prophets
pyramids  decorate origin
Sphinx cuneiform nation
tombs reign captivity
obelisk ¢¢Tyrian purple’’ worship

Write several paragraphs using some of these words.
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B. Checking and summarizing procedure
1. Using the following outline as a guide write a summary of the
unit just completed:

What the Earliest People Have Done for Us

a. People
(1)
(2)
(3)
(4)
(9)
(6)
(7)

who lived before the time of history

How we know about the earliest peoples

How men lived by hunting with stone weapons
How men learned to make fire

The early homes of man

How the earliest people lived

How men learned to live in families and tribes
What we owe to the Stone Age man

b. What we owe to the first civilized people

(1)

(2)

(3)

Egyptians

How they lived

What they did

What we got from them
Babylonians and Assyrians

How they lived

What they did

What we got from them
Hebrews

How they lived

What they did

What we got from them

2. Test exercise
a. Choose the correct word from this list to place in each
blank below:

Moses lead and zinc David
Psalms tin and copper Canaan
Ten Commandments Hebrews papyrus
Pharaoh Jerusalem mummies
calendar irrigation write
king emperor gods
(1) The pyramids were the tombs of the .....cceeeoeeeeeee.. =
(2) The Egyptians made bronze by mixing ...ecccoceeoeeees
(3) The Jews rebuilt theeity of oo o
(4) The Egyptian king was called ......,ococeeemeemeececensassosses
A7) P S W was a shepherd boy who became
king of the Hebrews.
(0) «Some 0f thel et ol were written by David.
(7) Xgyptian books were written upon .......ccccecccocecn
(8) One of the Egyptian inventions which has come
GoWNUte ORE FITNE B TN f it piares s e desi e
(9) The Old Testament is the Bible of the ...cceeiiciomeaea,
(LI TG {3 B 7 e e A VLT T ¢ Z M e 8 I

by which to govern the Hebrews.
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b. Mark these statements as true or false (T or F):

............ (1) The Phoenicians were good farmers.

............ (2) The Land of the Two Rivers was a good place
to settle.

............ (3) Most of the Egyptians earned their living by
trading.

............ (4) The world learned from Egypt how to build
great buildings.

............ (5) The great four-sided tombs of the pharos are

called hieroglyphies.

. (6) Egypt is often called the queen of the seas.
____________ (7) The Phoenicians themselves made the alphabet.
............ (8) David built the ‘‘hanging gardens.’’

............ (9) The Babylonians were noted for their art,
............ (10) The Assyrian people were very cruel.

¢. Describe or define with a short answer the following:

(1) Lt oL Ahe INTO) . . oo srrr meonovserpiremommsosiss depmassan s coda

) I [0 T Bt S S B S B e S
TER) e h 0 B S i e e s e
[ Dy T =) 7 oo B B i e e S S S
(8 OEIIB s
o JEEETTR ) ) h ke b e e R e
() T O e e e e LT e
o) TS et ey o P e Bl e B e o
() Eromased Latid
DT ey )11 e e s i e s PR e

d. TUse this chart for listing the gifts bestowed upon the world
by the following people:

Prehistoric man

: S _—
Egyptians | Phoenicians | Babylonians | Assyrians | Hebrews

e. Fill in blanks or complete these sentences so that they are

correct:
(1) 'THe Word primitive MEANS i . i
(2) Primitive man discovered tha use u:i:' .........................
(3) Early man needed to trade because ......o...ccooeeieees
(4) The lake dwellers had tools made Of ...eeermeeeee. 3

(5) The first cooking vessels were made 0f cooeeeveicneeenas




20

A GUIDE FOR TEACHING HISTORY

(6) One of the most important needs of primitive man

WA Lansae ks s a

(7) Man first made thread from ...ooecooooeeeeeeeeeeeaens

(8) We know some things about how primitive man

lived Doranie: saiamli i e L

(9) Prehistoric times are so called because ......................

(10) Late Stone Age men lived in ..ccoveereieeneno. houses.

(11) Stone fist-hatchets Were ... ccrasnesanissanse

(12) Stone Age men made pictures om oo
AL i ol ey

(13) Stone Age men had dishes made of ... ..
1 (1 SIS (v :

(1A Barters WaEAL Cossmil e e ks e e

(15); Farming began an'‘the oo i Age.
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II. What the Greeks Have Done for Us

A, Teaching and learning procedure
1. How Greece began

a.

LAl

Lesson approach—

Can you name some of the things which we learned in this
country from the first civilized people How should we
feel toward people who have contributed such gifts to the
world? (Talk with the children about the meaning of
culture and haye them mention some of the things we re-
gard as culture today.)

We are now going to read to find out how the Greeks who
have contributed so much in the way of culture made a
start, how they grew, and what they have given us.
Directed study—

Read to find out about:

(1) The origin of the Greek people

(2) How the physical features of Greece affected the peo-

ple

(3) How the Greek city-states developed

(4) How the neighbors of Greece influenced her

(5) The beginning of Greek literature
Things for pupils to do—

(1) Be able to report to the class on:

The food of the Greeks

The government in the days of the city-states

The neighbors of the Greeks and how they helped
Greece

Who the bards were

Who Homer was and what he did

The city-states

The commerce and business of the Greeks

(2) Find out who the Cretans were and why they were

important,

(3) Make a list of a half dozen Greek gods.

(4) Make a list of a half dozen or more Greek heroes.

(5) Write a paragraph describing the city of Sparta.

(6) Write a paragraph telling in what ways Athens and

Sparta differed from each other.

(7) Show on an outline map where the Greeks lived and

also show some of the important Greek cities.

(8) Tell the story of King Midas and the Golden Touch.

(9) Dramatize the story of King Midas and the Golden
Touch.

23
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d. Word study—

(1)

(2)

Be able to tell what these words mean and how they

are used in your reading:

mythology patriotism
architecture oracle
drama city-states
theatre citizens

Write a paragraph or so using the above words,

2. How the ancient Greeks lived
a. Lesson approach—
In studying this topie we will find out how the early Greeks

lived.

As you read keep thinking about how they lived as

compared to the way we live today. How many of you
have ever attended a track meet? See if you can find any-
thing in your reference reading about the Greeks that re-
minds you of our track meets,

b. Directed study—
Read to find out about:

(1)
(2)
(3)
(4)

(5)

Ways in which Athens and Sparta were different
How the lives of the noble and peasant differed
Ways in which the homes of the Greeks were not
convenient

How our clothing is similar to that which the Greeks
wore

Greek entertainments

¢. Things for pupils to do—

(1)
(2)

(3)
(4)

(5)
(6)

(7)
(8)

(9)
(10)

(11)
(12)

(13)

Contrast the Greek games with our games today.
Tell the story of Leonidas and the Three Hundred
and also dramatize this story.

Describe the houses, furniture, jewelry, and clothing
of the Greeks and compare them with ours,

Write descriptions of Greck banquets, weddings, and
theatres.

Report on the Greek wars.

Find pictures in your books to show how the Greeks
lived.

Find pictures to show the class of Athenian archi-
tecture,

Read about the fight between the Spartans and
Persians at Thermopylae.

Tell the story of the wooden horse to the class.
Make a list of famous Greek men and after each
write what he did.

Find out why the Spartans refused to help the
Athenians at Marathon,

Read and report on the story of Alexander and the
horse Bucephalus.

Find out about slaves in Greece.
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d. Word study— |
Use these words correctly in sentences of your own:

amusements gods nobles
oath goddesses peasants
cadet bards costume
Olympie games poets tunie

3. Our debt to the Greek people
a. Lesson approach—

As you read about what we owe the Greek people compare |
our culture today with that of the early Greeks. Be pre- I

pared

to make a list of what we have learned from the

Greeks. How many of you have ever known any Greeks?
Are there any in the town where you trade? Can you de-

scribe

them?

b. Directed study—
Read to find out about:

(1)

(=)
(3)
()
(2)
(6)
(7)

How education of the boys in Athens and Sparta
differed

Education of the girls

Beliefs of the Greeks in gods and goddesses

The oracles

What helped to unite Greece

How the Greeks spread their eivilization

Important Grecks to be remembered and what they
did

¢. Things for pupils to do—

(1)
.' (2)

(3)
{L (4)

' (2)

(6)
(7)
(8)

Write a paragraph contrasting education in Sparta
with that in Athens,
Write a paragraph contrasting the education of the
girls of Greece with that of girls today.
Find the oath every Athenian boy had to learn,
Report to the class on these topies:

Greek oracles

Things which helped to unite the Greeks

Greek art

The spread of Greek culture

Great Greek leaders

Greek religion, science, philosophy, sculpture, and
drama

Make a list of the gifts of the Greeks to other peo-

ples |
Make a model of one of the Greek temples

Make a model from soap of a Greek ship

Try to find some examples of Greek architecture in
your ecommunity

d. Word study—
Find out how these words are used in your reference read-

ing:
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traders architecture literature
succeeded mathematies sculpture
conquests appreciation statues
science contribution league
oratory jury statesman

B. Checking and summarizing procedure

1.

Using the following outline as a guide write a summary of this
unit:

What the Greeks Have Done for Us
a. How Greece began
(1) The origin of the Greek people
(2) How the physical features of Greece affected its
people
(3) Development of the city-states
(4) The influence of the neighbors upon Greece
(5) The beginning of Greek literature
b. How the ancient Greeks lived
(1) Differences between Athens and Sparta
(2) How the lives of the noble and peasant differed
(3) Greek homes
(4) Greek food and clothing
(6) Greek entertainments
e. Our debt to the Greek people
(1) Education of boys and girls
(2) Beliefs
(3) Uniting factors in Greece
(4) Greek art, science, philosophy, sculpture, and drama
(5) Important Greeks to remember and why they were
remembered

Test exercise
a. Make a sentence using each of these words:

gods Homer sculpture
Iliad barbarous Olympus
bards metal art
legends theater culture
literature city-states Crete

b. Write the name of each of these Greek leaders and after
each write a sentence telling what he did or why he was

important :
Solon Herodotus Demosthenes Homer
Socrates Plato Aristotle
Draco Leonidas Pericles

¢. Complete the following sentences:
(1) Two gifts which the Greeks have passed on to us
BT  suoreorssisonssiomansinsanins srcoesvasmusssesmrasnarsnme o tomet AUAAE S A St
(2) Alexander’s attitude toward Greek culture was ........

- - — -
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(3) Alexander led the Greek army to Troy because ........ |

(4) Alexander destroyed the Phoenician city of Tyre be-
CHURD: sosisasticsinsyes avaran B o e e

(5) The Spartans refused to help the Athenians at Mara-
ALY T o T T o S e - o s L e e (e -

e e

(6) The Olympic games were held -....ccccooimiorminccens

(7) The Athenian boy received much training in ........

(8) The Spartan boy studied how t0 be ...ceeeeereereerecrecnnaacene

(9) The Oracle at Delphi was a place where the Greeks
went to

e e L L L L L L L LT Ty

(10) At Marathon the Greeks defeated ...o.ccocooeiiriaeeee
(11) The strongest of the Greek heroes was........cccoeo.....,
L) L THe Bt EACe 0L oot a8 v ok o eeymamavevasmss oo is it
d. Select from the words or phrases following each sentence
the one that best comrpletes its meaning:
(1) The Greeks learned the alphabet from the ..............
(Assyrians, Phoenicians, Hebrews, Stone Age Men)
(2) The Greeks moved their ships by
(sails, engines, air chargers)
(3) The Iliad and Odyssey tell about .....cccoomoceimoeeeenienn,
(the destruction of ancient Troy, the Persian wars,
the battle of Marathon)
(4) The Greek leader in the battle of Marathon was
(Herodotus, Darius, Miltiades, Homer)
(5) The Greek defeat of the Persians ...........c.cooooeeeeneen.,
(does not matter to us today, made it possible for
the Greeks to give their gifts to the people of to-
day, occurred on the water)

T —
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ITII. What the Romans Have Done for Us

A. Teaching and learning procedure
1. The Roman people and how they lived
a. Lesson approach— -
We are now going to study about other people of the old
world and what they gave us. (Review what we have
gained from other people of the old world up to the time of
the Romauns.)
b. Directed study—
Read to find out about:
(1) Where Rome was settled
(2) What the word ‘¢ Tiber’’ means
(3) The important mountains and rivers in Italy
(4) Why the first settlers went into Italy
(5) The three rivals of the early Italic tribes
(6) Which of the Italic tribes founded Rome
(7) Rome’s progress under Etruscan rule
(8) Improvements in government introduced by Rome
after she became a republic
(9) Why the Roman Republic established colonies
- (10) How Rome finally got free from the Etruscans and
Gauls
(11) Important things which the Romans learned from
the Greeks
(12) Result of the jealousy between Rome and Carthage
for the Mediterranean trade
(13) How Hannibal was received by the antagonistic
Romans
(14) Why Marius was given command of the Roman army '
(15) Why Pompey was chosen as a ruler
(16) Julius Caesar and what he did
(17) Improvements made in Rome during the reign of
Augustus
(18) What happened in Rome while Nero was emperor
(19) How the social classes differed
(20) Favorite games of Roman children
(21) Who trained the children and what they studied
(22) How a nobleman’s house was furnished
(23) How the dress of ordinary citizens differed from
that of the nobles
(24) Entertainment of the Romans
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¢. Things for pupils to do—

(1)

(2)

(3)
(4)
(9)

(6)
(7)
(8)
(9)
(10)

(11)

(12)
(13)

(14)
(15)

(16)
(17)
(18)

Be able to report to the class on:

The Legend of Romulus and Remus

The Patricians

The Plebeians

The Roman senate

Written laws

Size of the Roman Republie

The Etruscans

Roman colonies

Influence of the Greek cities upon Rome

Territorial development of Rome

Treaties between Rome and Carthage

Puniec Wars

Hannibal

Roman leaders

The nobles, soldiers, freemen, slaves, women, and

babies of Rome

Children’s toys, pets, and home training

The Roman schools

Houses and furniture in Rome

Roman clothing

Roman entertainment

The Gracchi

Roman roads

Roman books

Horatius at the bridge
Read the poem, ‘‘Horatius at the Bridge,’’ to the
class. Also dramatize this poem in class.
Show on an outline map Italy, Rome, and Sicily.
Relate the story of Cinecinnatus to the class.
Write a paragraph giving a deseription of Hanni-
bal’s march.
Find a description of Julius Caesar.
Read as many of the Roman legends as you can find.
Write a paragraph telling why Rome built roads.
Dress some models of Roman citizens.
Read the stories of Tiberius and Caius Gracchus and
their mother Cornelia.
Make a list of the things which the Romans learned
from the Greeks.
Make a list of the Roman qualities which you admire.
Make a list of the Roman qualities which you do not
admire,
Report to the class on the founding of Carthage.
Write a description of the new methods of fighting
which Rome developed.
Relate how Hannibal erossed the Alps.
Construet a small model of a Roman warship.
Find a picture of Hannibal crossing the Alps.
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(19) Construct a model of a Roman house.
(20) Construct a model of a Roman temple.
(21) Describe a Roman book.
(22) Write a paragraph contrasting the entertainments of
Greece and Rome.
(23) List things which the world learned from Rome.
e. Word study—
Find these words in your text and reference reading and
use them in sentences of your own:

rivals dictator control tunic

tribes plunder pirates arena |
legend peasants stylus gladiator

patricians reign design nobles

plebeian conquest toga costume

9. The Roman Empire and what Rome gave to others

a. Lesson approach—
(Review with the children the topic of the Roman people
and how they lived. Have they ever seen a Latin book?
They would no doubt be interested to see how Latin looks
and to be told the meanings of a few Latin words.) We
are now going to read to find out how the Romans built a
great Empire and what they gave to others.
b. Directed study—
Read to find out about:
(1) How the Greeks influenced Roman literature
(2) What country influenced Roman sculpture and art
(3) How Roman architecture differed from Greek archi-
tecture
(4) The colosseum and why it was built
(5) The chief Roman household gods
(6) Why many Romans turned to Christianity
(7) Why Roman people left the farms and went to the
cities
(8) The conditions which showed the decline of Rome
(9) Why native Romans refused to serve in the army
(10) How the Goths and Persians endangered the safety
of the Roman Empire
(11) The Vandals
(12) What ended the Roman Empire
(13) Things which the modern world owes to old Rome
¢. Things for pupils to do—
(1) Report to the class on the following topics:
Roman libraries
Roman sculpture
Roman paintings |
Roman architecture |
The Colosseum |
Ancient gods
Christianity
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(2)
(3)

(4)
(9)

(6)
(7)
(8)
(9)

(10)
(11)

(12)
(13)
(14)

(15)
(16)

(17)
(18)
(19)

(20)
(21)

Farm life and ecity life

The Roman army

The Goths and Vandals

Augustus Caesar and what he did

What Rome did for the world

The growth of the Christian church

Jesus and the twelve disciples

The Christians and the Roman Empire
Find pictures of Roman emperors to show to the
class,
Color on an outline map the territory ruled by
Augustus Caesar,
Report to the class on the cruelties of Nero.
Make a list of reasons why Rome was taken over by
a foreign ruler.
Write a paragraph telling how the Roman world be-
came an Empire,
Describe life in Rome during the Empire.
Read about Roman gladiators and report to the class.
Write a paragraph on the destruction of Pompeii
and what it meant to our knowledge of Roman life,
Make a List of the gifts to the world by the Romans,
Find pictures in your text and reference books show:
ing:

Roman buildings; such as, the Colosseum

Building decoration

Roman aqueduects

The Roman Forum

Roman roads, bridges, and sewers
Find out about the Justinian Code.
Make a list of the evils in the Roman world.
Write a paragraph deseribing the Barbarian inva-
sions,
Find out what is meant by the ‘‘golden age.’’
Find stories to read about Mark Anthony, Pompey,
Brutus, and Cleopatra.
Find pictures of the Apian Way and tell what made
it important.
Read an account of how the Romans persecuted the
Christians, '
Find out and explain to the class how the Greeks
and Romans counted time.
Write a description of Caesar.crossing the Rubicon.
Write the date for the end of the western Empire.

d. Word study—
Find out how these words were used in your text and refer-
ence readings:

arch

lava suburb dome serf clergy

bulletin gild villa mosaic pope  martyr
invasion persecution barbaric emperor conquer stadium
arena bishop circus  columns amphitheater
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B, Checking and summarizing procedure l
1. Using these headings outline this unit and then write a sum
mary from the outline:

What the Romans Have Done for Us

a. The Roman people and how they lived

b. The Roman empire and what Rome gave for others
Test exercise

a. Write each word before its definition:

1o

gladiators Cicero circus maximus
forum Justinian Code Eternal City |
aqueducts Pompeii public buildings
Latin mosaic Colosseum
dome ‘‘bread and games’’  amphitheater
e S e . a city buried by ashes and rock

................................ the largest of the amphitheaters
wnammsesmnmesammememneennseere 06 CYY OF the city mobs

R e a building in which games were held
.............................. the rounded top of a building
................................ the language of the Romans
............................... the greatest Roman orator

receramenenncenneeeee @ COllection of Roman laws

............................... a name given to Rome
.............................. the outdoor meeting place
................................ huge troughs to carry water
............................... a picture made of small pieces of stone
............................... where the races were held
.............................. places built for all the people
............................. . men trained to fight animals

b. TFill the blanks in these sentences using words from the list
below :

(1) The lowest social class of the Romans was the ........

e L L L T T T T e L L L L T e T e L P L LT T T T ]

67t b9 o I R T was an improvement over the
(3) Beginners were taught to write with a .........ccc..,
(4), Chariot races were held in the ........cccomrecmennnnss
(5) Boys had to sit with their .............. at the theater.
() M s et were the highest social class in Rome.
(7) The small Roman land owners were called ............... -

(8) Roman children were given early training by their

(9) The most important clothing to the Roman was his

e L L L L T L e T T T T T Ty

toga slaves stylus
teachers freemen games
ecircus soldiers theatre |
seroll children parents |
sundial nobles hairdresser |
chairs water clock knives and forks |
freedom couch gladiatorial combats
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¢. Make a list of the things we owe the Roman Empire.
d. Tell something important about each of the following:

the Barbarian invasions the Colosseum
Roman art the city-states
Roman literature Julius Caesar
Roman law Roman roads

the Roman language Roman citizens
gladiators Roman architecture
Roman games Roman dress
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1V. How Civilization Grew During the Middle Ages

A, Teaching and learning procedure -
1. The effect of the Barbarian invasions upon the Roman Empire
a. Lesson approach—
You remember of reading and hearing about terrible floods
and tornadoes which have swept away and torn down
homes. Can you picture how places would look with the
homes gone or destroyed? Can you imagine how the people
whose lives were spared felt about the destruction of their
homes? Possibly then you can imagine the destruction in
the Roman Empire when the barbarians rushed in and de-
stroyed beautiful cities by burning libraries, tearing down

e e ——
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C.

marble palaces and statues. In making a study of this
topic we are going to read to learn of the destruction
wrought by the Barbarians and the results of the invasions
to the country,

Directed study—

Read to find out about:

(1)
(2)
(3)

(4)
(9)
(6)
(7)
(8)
(9)
(10)

What is means by the ‘‘Dark Ages”’

Who the Barbarians were and where they came from
How the Barbarians destroyed the Roman eciviliza-
tion

What the Barbarians learned from the Romans
What the Romans learned from the Barbarians
How the Franks and Romans got along

The trouble between the Franks and Mohammedans
Who Charlemagne was and what he did

How Charlemagne governed his Empire

Why Clovis is considered an important ruler

Things for pupils to do—

(1)

(2)
(3)
(4)
(5)
(6)
(7)

(8

Be able to report to the class on these topies:
Time of the Middle Ages
““The Hammer’’ and where he got his name
The Lombards
The Saxons
Why the Franks were Christians
Why Charlemagne was called a builder
Charlemagne’s schools
Charlemagne’s laws
How Charlemagne governed his Empire
On an outline map mark the location of the early
home of the Franks.
Find out and explain to the class the origin of our
maypole festivals and Christmas trees.
Show on an outline map the Frankish kingdom at
the death of Charlemagne and also how the kingdom
was later divided.
Write a paragraph deseribing the Teutons,
Read the story of Roland and be able to tell the
class about it.
Write two ideas which have come to us from the

Teutons,
Find and tell the story of the Nibelungenlied.

d. Word study—
Use these words in sentences of your own:

tomb civilized kingdom
century conquered heathen
barbarians religion coronation
reign customs nuisance

The Northmen and what they did
Lesson approach—
In this lesson we are going to find out about some people

a.
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d.

who made Charlemagne and the brave Franks very much
afraid of them, These people were the Northmen who
were bold seamen,
Directed study—
Read to find out about:
(1) What changes the Northmen made in Europe
(2) The discovery of America by the Northmen
Things for pupils to do—
(1) Be able to report to the class on these topics:
The Northmen as seamen
The Northmen turn pirates
The Northmen make colonies
The discovery of Greenland and Iceland
Leif the Lucky and what he did
Later attempts to colonize Vinland

(2) Write the date for the discovery of Vinland or
America by the Northmen.

(3) Show on an outline map Greenland, Iceland, and
the part of America which the Northmen are thought
to have found.

(4) Find some Norse stories and read them to the class,

(5) Make a list of names given to the Northmen.

Word study—

(1) Find these words used in your reading and tell how

they are used:
pirate routes nobles  voyage
weapons raids colony trader

(2) Write a paragraph using the above words,

3. How England grew up

a.

C.

Lesson approach—
Have you ever heard of the Anglo-Saxons? Have you ever
thought that you belong to the Anglo-Saxon race? We are
now going to read to find out about how England got
started and how it grew up.
Directed study—
Read to find out about:
(1) 'Who the Britons were
(2) How Britain fell under the power of the Angles
and Saxons
(3) How England became christianized
(4) What King Alfred did for England
(5) How the Danes changed life in England
(6) Who William of Normandy was and what he did
(7) The Domesday Book
(8) What the Great Charter provided
Things for pupils to do—
(1) Read and be able to report on these topics:
Britain under the Roman rule
The Angles and Saxons enter Britain
Life in Anglo-Saxon England

- e ——
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Danger from the Northmen
King Alfred’s work in England
The Norman conquest of England
Results of William’s conquest of England
English kings and the English law
The Magna Carta
(2) Make a character sketch of each of these men:
King Alfred the Great
William Duke of Normandy
(3) Read and tell the class about the legend of King
Arthur
(4) Make a list of England’s gifts to the modern world.
(5) Look for pictures of any of the characters about
which you have read in connection with the growth
of England.
(6) Find out about the Battle of Hastings and relate it
to the class,
(7) Find out what was written in the Domesday Book.
(8) Write a paragraph on English law.
d. Word study—
Note how these words are used in your text and reference
reading and use them in sentences:

heathen Witan lawgiver common law
freemen Anglo-Saxon conquest jury
Briton treaty barons Magna Carta

B. Checking and summarizing procedure

ile

Using these headings outline the unit and then write a sum-
mary from the outline:

How Civilization Grew During the Middle Ages

a. The effect of the Barbarian invasions upon the Roman
Empire

b. The Northmen and what they did

¢. How England grew up

Test exercise

a. Complete each of the following sentences about the North-
men :

(1) The Vikings were called Northmen because ......-.....

LTy sssssseanssnmsanassses @

(2) The Northmen had turned to the sea because ..........

(3) The countries which the Northmen visited as pirates

L0 8 + TPt RS Ve QT L (SR S e R
(4) The Northmen made their largest colony in ........... ‘
(5) - The Northmen left their homes in Norway because
(6) The business which the Northmen carried on in Ice-

TN T ELH e oot s See oo v i o i nbs e i e
(7) Leif Erickson discovered Vinland because .............
(8) Attempts to settle the new land failed because ........

-
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(9) The year Leif Erickson found Vinland was ............

(10) Other names for the Northmen were ...............c......

b. Mark each of these statements as true or false (T or I'):

............ (1) The people who inhabited the island of Britain

when the Romans conquered it were the Danes.
ceime (2) The Great Charter is important because it re-
lieved all freemen from paying taxes.

ceemeeeeee (8) King' Arthur was a Saxon King.

............ (4) The Domesday Book was a record of all the
land in England, the tenants, serfs, animals,
agricultural tools, and every source of income.

............ (5) The shires were officers.

............ (6) Augustine is remembered because he stopped
the sale of slaves in Rome.

............ (7) King Alfred was interested in developing
trade.

........... (8) King Alfred defeated the Saxons.

............ (9) The English language is an outgrowth of
Anglo-Saxon,

............ (10) The Model Parliament included a senate and a
house of representatives.

c. Write a paragraph telling the effect of the Barbarian in-
vasions upon the Roman Empire,
d. Give the meanings of these words:

Dark Ages conquest customs
raids weapons civilized
heathen pirates conquered
Anglo-Saxon reign * kingdom
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V. How the People Lived During the Middle Ages
A. Teaching and learning procedure 1l

1. Life in the Middle Ages
a. Lesson approach—

We have been studying about how the Roman Empire fell
to pieces when overrun by the barbarian people, how
Charlemagne’s empire was broken up, and how, in general,
a new ecivilization grew out of the remnants and mixtures
of the old civilization, We are now interested in knowing
Just how the people of the Middle Ages lived.
b. Directed study—
Read to find out about:
(1) Feudalism and how it developed in the Middle Ages
(2) Duties of the lord and vassal
(3) The manors and castles
(4) XKnighthood
(5) TFeudal warfare
(6) Serfs and their duties
(7) Development of town life
(8) Industrial life
(9) Difficulties in carrying on
(10) Treatment of the first Christian leaders in Rome
(11) Monasteries
(12) Cathedrals
(13) Pilgrimages
(14) The Crusades
(15) Results of the Crusades
(16) Gifts of the Middle Ages to the modern world

¢. Things for pupils to do—
(1) Be able to report to the class on these topics:
| Meaning of feudalism
Meaning of terms lord and vassal
Manors, castles, knighthood
Serfs
Town life
The gilds
Commerce during the early Middle Ages
Manufacturing
Troubles over money, wholesale trade, tolls, and '
duties
The merchants
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(2)
(3)

(4)
(9)
(6)
(7)
(8)
(9)
(10)

(11)
(12)

(13)
(14)
(15)

(16)

(17)

(18)
(19)
(20)

(21)
(22)

(23)
(24)

(25)
(26)

Growth of Christianity

Origin of the monastery

The Crusades, their cause and result
Write a paragraph deseribing life in the castle.
Compare or contrast amusements in the Middle Ages
with our amusements today.
Find out why there was so much fighting during
feudal times.
Describe the serf’s house.
Write a paragraph describing the work of the monk.
Try to find something in your community which 18
of Gothic style.
Bring to class any pictures you can find showing how
the monks and crusaders dressed.
Read and be able to tell the class about Gabriel and
the Horn Book and illustrate a Horn Book.
Read and tell to the class stories of Richard the
Lion-hearted.,
Find pictures of old cathedrals to show to the class.
Make a list of trading difficulties in the Middle
Ages.
Look for pictures of feudal castles and knights.
Write a paragraph describing the Guilds.
Compare the fairs of the Middle Ages with our
county and state fairs today.
Explain the organization of the church of the Mid-
dle Ages. Include:

Pope

Cardinals

Bishops

Parish priest
Find pictures of shields and weapons used by the
Teutonic warriors.
Make a copy of the shield and spear of a knight.
Make a model of a cathedral or of a castle.
Deseribe life on a farm in mediaeval times. Com-
pare it with present day farm life.
Build a castle in the sand box,
Write a paragraph telling of Peter the Hermit and
his work.
Write a paragraph describing the Crusades.
Make a list of the gifts of the Middle Ages to the
modern world.,
Describe the capture of Jerusalem,
Contrast the ‘‘Middle Age’’ towns with our towns
today.

d. Word study—
Tind out how these words are used in your text and refer-

ence reading:
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feudalism  minstrel jousts serf
lord jester tourneys gilds
vassal knight tournaments apprentice
manor squire clergy journeyman
castle chivalry nobles monk
monastery cathedral  pilgrimage feudal

2. The beginning of a new age

a. Lesson approach—
In what age do we say we are living today? In the modern
age or modern times. You will remember that we have
studied about people in prehistoric times; that is, in times
before there were written records. Then we studied about
people of ancient times. Can you name some of these peo-
ple? Next came people of mediaeval times or the Middle
Ages and finally we come down to people of modern times.
We are now going to read to find out about how modern
history began.
b. Directed study—
Read to find out about:
(1) The spread of Arabian culture and its effects upon
Europe
) The Renaissance
) Trade and commerce in the thirteenth and fourteenth
centuries
(4) Marco Polo
(5) Language and literature in Europe
(6) The Troubadours
(7) Secience, invention, and art in the thirteenth and
fourteenth centuries
(8) TUniversities and learning
¢. Things for pupils to do—
(1) Be able to report to the class on these topics:
Arabian culture and its meaning
Mohammed and the Koran
Meaning of the Renaissance
Difficulties conneeted with trade
Why Marco Polo was important
Literature and secience at the close of the Middle
Ages
Studies and methods of instruction
(2) Find out about and report to the class on Roger
Bacon and what he believed.
(3) Contrast the studies and methods of instruction of
the earliest universities with those of ours today.
(4) Make a list of important inventions which were
made during the latter part of the Middle Ages.
(5) Write a paragraph deseribing the Troubadours.
(6) Find out in what countries there are many follow-
ers of Mohammed today.
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(7) See if you can find the names of some of the great
artists of Renaissance days.
(8) Look for pictures of old printing presses.
(9) Find out why the invention of the compass and the
astrolabe was so important.
d. Word study—
Find out how these words were used in your text and refer-
ence reading and use them in sentences of your own:

culture seafaring Latin
cominerce revival predicted
Renaissance astronomy compass
Troubadours routes university

B. Checking and summarizing procedure

15

Using these headings outline the unit and then write a sum-
mary from the outline:

How the People Lived During the Middle Ages
a. Life in the Middle Ages
b. The beginning of a new age
Test exercise
a. Complete these sentences:
(1) Monasteries were built for the purpose of eeeeeee...

(2) When a man became a monk he promised .............

(3) The head of a monastery was called & ...oeeiereicecces
(4) Men who lived in monasteries were called ...—......—...
(5) The most important work of the monk Was ............

b. Choose the correct word to write in each blank:
(1) The man, under the feudal system, who held land
belonging to another man was called 8 .coeeceicnes
(knight, slave, lord, vassal)
(2) The men who choose the Pope of Rome are called

(monks, senators, cardinals, councillors)

(3) A guild was an association Of .o
(sailors, tradesmen, farmers, soldiers)

(4) A monk is a person interested In ...ccmcomisiens
(sports. war, government, religion)

(5) A monastery is a building in which live ...ocevernn.. -
(monks, knights, senators, kings)

(6) A VaSSAl WAS 8 -rooooimecaemsmimmarsesesmss et sns s e
(king, tenant, president, general, lord)

(7) A knight WaS 8 e ncescaee
(jester, vassal, landlord, king)

(8) Tournaments WETe .oomoeeciesesamemeeeeeacnneese s

(theatres, make-believe battles, ruund -ups, ehwalry)
c. Make a list of the gifts to the world by each of the follow-
ing:
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(1) Men of the Stone Age
(2) Egyptians

(3) Phoenicians

(4) Assyrians

(5) Hebrews

(6) Babylonians

(7) Greeks

(8) Romans

(9) People of the Middle Ages
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SECTION TWO

IOWA HISTORY
Typical Units for Sixth Grade

1. The Discovery and Ezploration of Iowa

A. Teaching and learning procedure

1

The discovery of Towa

d.

Lesson approach—
As you look about you in Towa today what do you seef
(Let children name things they can see from the school-
room window.) Can you imagine how our country would
look without the things you have mentioned? Can you think
how it would look before any white men were here? In
this unit we are going to read to find out how Iowa looked
before there were white men here and also how we know
about Towa before there were white men in Iowa. We will
also find out how Iowa was discovered.
Directed study—
Read to find out what you can about the following and be
ahle to report to your class on reasons for:
(1) Limestone and sandstone 1n Towa
(2) Gypsum beds in Webster county
(3) Parts of Towa covered by the glacial drift
(4) Coal in Iowa
(5) How we know what kinds of animals roamed over
Towa long ago
(6) How Iowa was discovered
Things for pupils to do—
(1) Find pictures of boulders left in Towa by the glacial
drift.
(2) Show the following on an outline map of Towa:
The lead mines
The gypsum beds of Webster county
Places where limestone is quarried
Location of the colored sandstone near McGregor
Towa’s important coal region
The Mississippi River
The Missouri River
Five lakes made by the glacier
The most important rivers of eastern lowa
The most important rivers of western Iowa
(3) Write the date for the discovery of Towa and figure
how long ago it happened.
(4) Show on an outline map of Towa what route was fol-
lowed by Marquette and Joliet. Show the location
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of McGregor, the place in Towa which Marquette
and Joliet probably first saw.

(5) Read and be able to tell the story of how Marquette
and Joliet discovered the Mississippi River and how
they visited the Indians in southeastern Iowa,

(6) Dramatize the meeting of the white men and Indians
in Iowa.

(7) Desecribe the first French and Indian battle in Towa.

(8) Make a list of the different tribes of Indians which
were found in Towa in very early days,

d. Word study—

(1) Find these words in your reading and be able to tell
how they are used:

quarry glacial drift lodge
gypsum fur trader calumets
glacier portage

(2) Write a paragraph using the above words.

2. Early explorers in Iowa
a. Lesson approach—

C.

Which parts of Towa have you visited? In which part of
Iowa do you live? (Review the discovery of Iowa with the
children noting the date which they wrote as the date for
the discovery of Towa. Let them figure them to see how
long it was after Iowa was discovered in 1673 before
white men came to live here in 1788). In this unit we are
going to read to find out who some of the first explorers
and settlers in Towa were, and what they did,

Directed study—
Read to find out about who these men were and what they
did and be able to report to the class concerning them:

(1) Julien Dubuque

(2) Basil Giard

(3) Louis Honore Tesson

(4) Joseph Robidoux

(9) Sergeant Charles Floyd

(6) Meriweather Lewis

(7) William Clark

(8) Zebulon Pike

(9) Manual Lisa
(10) Albert Lea
(11) Nicholas Perrot
Things for pupils to do—

(1) Write a paragraph on the early life of Julien Du-

buque and what he did.

(2) Find pictures of Dubuque’s settlement,

(3) Report on the story of Dubuque’s mines, :
(4) Be able to tell the story of Louis Tesson and his

Iowa farm.
(9) Find out how Towa got its name and who named it,
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(6) Find out why Iowa was claimed by the Freunch in
carly days and how the English finally got it.

(7) Read about and make a report on Black Hawk.

(8) Report to the class on Manual Lisa and what he did.

(9) Report to the class on Albert Lea and what he did.

(10) Show the following on an outline map of Towa:

First settlement in Iowa

Montrose in Lee County

The counties along which Lewis and Clark passed
on their expedition to the west

Pikes Peak or Pikes Hill

First Towa towns

(11) On an outline map of the United States show the
Louisiana Purchase of which Towa was a part.

(12) Make a list of things which the early men in Towa
traded to the Indians and what they received from
the Indians.

d. Word study—

Tind these words in your text or reference reading and use

them in sentences of your own:

explorer monument pirogue dragoons
trinkets interpret prairie territory
merchant possession bison lieutenant

B. Checking and summarizing procedure

1. Using the following outline as a guide write a summary of the
unit:

The Discovery and Exploration of Iowa
a. The discovery of Towa
(1) Conditions in Iowa before white men came
(a) Limestone

(b) Gypsum
(¢) Glacial drift
(d) Coal

(e) First animals in Iowa

(2) How Iowa was discovered
b. Early explorers in Iowa

(1) Early explorers and what they did

(2) From what territory Iowa was made

(3) First settlements in Iowa

(4) How Iowa got its name

(5) TFirst Indians in Towa

9  Mest exercise., This exercise may be used either as a final test,

or as a teaching test which is worked out with books open.
a. Complete the following sentences:

(1) Sandstone was formed DY oo

(2) Shale 18 ............-. e P |
(3) Most of the L[:-Eﬂ beda uf Inwa. are Incated in the |

southern part DECAUSE .. |
(4) A glacier is .. '
(5) Lead deposits in Iuwa. are found TIORY esvnmmtinithacatris s
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b. Use each of these words correctly in sentences:

glacier lodge quarry trader

prairie bison gypsum

portage explorer inhabitants

c. Affer the nanies below tell briefly what each did:

(2" S nleni T e s N ot a0 S
(2) Marquette AN TOIOE st ittt e
(3) ebuion R e e e e S AR
(%) Black Hake WU el SN e
(D) Lewis ana O R
DR oo s et o o RS P e e e

d. Place the number of the correct answer below in the blank
in each sentence:
csressmmaasnsennnesnninseeeeaeee. INAAE the first settlement in Iowa.
et neeeeeeeeee.. COVETEd Towa in very early times.
........................................ 1s the eastern boundary of Iowa.
cemmeieennenenneeeeeee 18 the western boundary of Iowa.
crmrmmrenmeeemnninesennsenanneeese. WAS PATE 0f the Louisiana Purchase.
(1) The Mississippi River (4) The Missouri River
(2) Glacial drifts (5) Julien Dubuque
(3) Iowa (6) Black Hawk

II. Early People of Iowa

A. Teaching and learning procedure—
1. The Indians of Towa
a. Lesson approach—
Do any of the places in or near your community have In-
dian names? No one knows when the Indians first came to
Towa, but we know from the mounds or graves that they
made that they lived in nearly every county in Iowa. Have
you heard of any of these mounds near your home? Do
you know what people found in these mounds? In studying
this unit we are going to read about the Indians in Towa
in early days, how they lived, important chiefs and war-
riors, and how they fought.
b. Directed study—
Read to find out about:
(1) The bands of Indians in Towa
(2) How the Indians lived at home
(3) The Indians as traders
(4) Important chiefs and warriors
(o) Indians at war
(6) How the government tried to help the Indians
(7) How the Indians were finally driven out of Iowa
(8) The Spirit Lake Massacre
(9) The Tama Indians
¢. Things for pupils to do—
(1) Make a list of all the Indian names which you can
find in Towa.
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(2) Write a paragraph telling how it is known that In-
dians lived in nearly every county of Iowa in early
days.

(3) Show on an outline map of Towa where four groups
were living when Iowa was bought as a part of the
Louisiana Purchase in 1803.

(4) Find out where these bands lived and mention some
places which have been named for them:

Pottawattamies
Chippewas
Ottawas
Winuebagoes
Mascoutens
Sauks and Foxes
Sloux

Towas

(5) Make a list of five Towa Indian tribes and after
each write the name of its chief.

(6) Write a paragraph describing the Indian homes, |

(7) Be able to report to the class on: |

Care of the Indian baby
Work of the Indian women
Work of the Indian men
Indian amusements and games
Manner of travel

Indian food

(8) Draw pictures of Indian tools and weapons.

(9) Make models of Indian tepees and wickiups.

(10) Write a paragraph on how the Indians prepared
their food.

(11) Locate on an outline map four or five places where
trading posts were located in Iowa.

(12) Make a list of the things which the Indian traded
to the white man and also a list of things the white
man traded to the Indian.

(13) List six fur traders of Iowa.

(14) Find a picture of a blockhouse and of a stockade.

(15) Show Fort Madison on your outline map.

(16) Be able to tell the class the story of old Fort Madi-
SOIL.

(17) Read the story of the Indian Chief Mahaska.

(18) Find out about the Great Council of 1825 at Prairie
du Chien and show this place on the map.

(19) Give the purpose of the Neutral Ground in Iowa.

(20) Try to find some Indian arrowheads, spearheads, or
hatchets which you can bring to school to show the L
class.

(21) Find out who Black Hawk and Keokuk were and
write a paragraph telling what each did.

|
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d.

(22) What places can you find which have been named
for the chiefs, Black Hawk and Keokuk? Mark these
places on your outline map.

(23) Report on how the government tried to help the In-
dians.

(24) Write a deseription of the first school for Indian
children, and show the location of this school on
your map.

(25) Be able to report on the work of an Indian agent,

(26) Make a list of all the Towa counties which have In-
dian names.

(27) Read to find out about the treaties by which the
Indians gave up their elaims to Towa.

(28) Be able to relate the story of the Spirit Lake
Massacre.

(29) Show on your cutline map the place of the Spirit
Lake Massacre, Also show the other lakes of this
region.

(30) Show on your outline map the home of the Iowa
Indians,

(31) List reasons why the Indians were driven out of
Towa.

(32) Using this outline write a description of the Iowa
Indisans;

Location of home

Tribes

Bize of reservation in Tama County
How they got their land

Houses

Schools

Work

Word study—

These words were used in the reading you did about the

Indians. See if you can use them correctly in sentences:

tepees tribe shinny hominy
wickiups tomahawk massacre treaty
chief squaw vietims Arrow

2. The pioneers and early setilements in Towa

a.

Lesson approach—

We have been studying about how the Indians first inhab-
ited almost every county in Iowa. How do you suppose it
would seem to see only scattered groups of Indians in this
great middle western state of ours? After a time, however,
white people began moving into lowa. You remember how
the Indians killed the white people at Spirit Lake, Before
1833 very few white people, perhaps only forty or fifty,
lived in Iowa. IHow long ago is it then since white people
began coming to Iowa? In our study of this unit we are
going to read to find out how the pioneers settled in Iowa
and how they lived in early days.
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b. Directed study—
Read to find out about:
(1) Why pioneers came to Towa
(2) How pioneers came to Iowa
(3) From what states the Iowa pioneers came
(4) Early homes of the pioneers
(5) How the pioneers secured their claims
(6) How the pioneers lived in their homes
(7) How the pioneers made a living
(8) Travel in pioneer days
(9) Schools in pioneer days

(10) Church in pioneer days

(11) Recreation among the pioneers of Iowa

(12) At least six nationalities of people who have settled
in Towa

¢. Things for pupils to do—
(1) Write a story about how the pioneers traveled to
- Towa.

(2) F¥ind pictures of pioneers on their way to Iowa.

(3) Try to find the picture ‘‘ Westward’’ to show to the
class. Tell what it means,

(4) Make a list of cities which grew up in places where
the pioneers crossed the Mississippi River.

(5) Read about and be able to explain how a log cabin
was built.

(6) Model a log cabin from sticks representing logs.

(7) Make a model of a rail fence.

(8) Make a list of the things which the pioneers brought
with them to Iowa.

(9) Find pictures of spinning wheels and other machines
used by the pioneers of Iowa.

(10) Outline the things which the pioneer women had to
do.

(11) Be able to explain to the class how the pioneers
made soap, hominy, and candles.

(12) Compare what the pioneers had to eat with what we
have to eat today.

(13) List the work done by the the pioneer farmer.

(14) Write a few paragraphs explaining the difference
between the ways in which the pioneers farmed and
the way we farm today,

(15) Write a paragraph describing the early roads of
Towa. :

(16) Compare early roads in Towa with our roads today.

(17) Describe the following bridges after you have found
pictures or have gone over them:

Bridge at Omaha between Towa and Nebraska
Bridge at Davenport between Towa and TIllinois
Bridge at Lansing between Iowa and Wisconsin ~
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(18) On an outline map show ten main highways in Towa
today.

(19) Be able to report to the class ways in which the
pioneer schools differed from ours today.

(20) Locate the first school in Towa on an outline map
and read to find out who the teacher was and what
salary he received for teaching school.

(21) Write a paragraph deseribing school equipment.

(22) Contrast early pioneer church life with our church
life of today.

(23) Be able to report on the first church building in
Towa and locate it on an outline map. '

(24) Make a list of the various recreations in Iowa in
pioneer days and compare them with our recreations
today.

(25) Make a list of at least six nationalities of people who
have settled in Towa and show on an outline map
where they have settled.

d. Word study—

Write a few paragraphs about the early pioneers of Iowa,

using these words in the paragraphs:

pioneers trundle bed cradler
claim hackle swath
log cabin linsey-woolsey flail

puncheons tallow-dip jerkies

B. Checking and summarizing procedure

1.

Using the following headings make an outline for this unit
and then write a summary of the unit:

Early People of Iowa
a. The Indians of Towa
b. The pioneers and early settlements in Iowa
Test exercise, This exercise may be used either as a final test
or as a teaching test which is worked out with books open.
a. Complete the following sentences:
(1) The Indians with whom Dubuque first traded were
FHE i. o ioensioviisinias tomes apin asasns innsmnsb sps ondasun e anE SR st sommnsh moe s area
(2) Zebulon Pike was sent to explore ...
(3) The first fort built in Towa Was at e
(4) The Indians were moved out of Iowa by .ceoieee.
(5) The Indians remaining in IOWa A€ oo
b. Write a sentence telling where each of these Indian tribes
lived in Towa. Find your answer from the places mentioned

below:

.. (1), .Jowas
.(2) Sauks.
(3) Sioux

(4) Omahas
(5) Pottawattamies

Mississippi River ~ Northern Iowa Des Moines River
Southwestern Towa Missouri River Spirit Lake
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¢. Find the answer below and write its letter in the blank '
where it belongs:

(1) The largest Sauk Indian village was located at

B L L L LT L T L T e T T T .

(2) Black Hawk and Keokuk were both born at ...........
(3) Keokuk was friendly to the ..o
(4) After the Black Hawk War the principal leader of

the Sauks and the FOXeS WAS --.--cccrosmresaccamercanaamnemrane

(5) The Indian leader of the Black Hawk War was

-------------------------------------------------------------------------------------------

Saukenuk
A short distance below the present site of Rock
Island
Americans
Black Hawk
d. Complete each sentence below:
(1) The Black Hawk War was fought because
(2) Fort Madison was built for the purpose of ..............,
(3) The Indians had fursand ....................—... to trade.
(4) Traders paid the Indians for furs with .................
(5) One of the early and leading fur traders in Iowa
i e S B e L D e B s s
(6) Towa towns used as trading posts were

(7) The Des Moines River was important to early settlers
O T S et e mne Sar e

L 3) J gl AT Rt e e e e e

(9) Towa rivers used by the early pioneers were ..............

(10): Early settlers came 10'Iowa DY oo,

e. Write several paragraphs using these words correctly:

stage coach dodger claim
flail stake and riderfence  Tama
cradle clapboards scalped
tomahawk tribes tepees

f. Write an account of the Spirit Lake Massacre.

g. Make a list of people of various nationalities who have
settled in Iowa.

ITIT. The Territory and State of Iowa

A.  Teaching and learning procedure
1. The territory of Iowa
a. Lesson approach—
In this unit we are going to read to find out how Iowa be-
came a territory, - Some of the reading which you are asked
to do may mnot seem so easy and you may not understand
part of it, but we do want you to know just how our Iowa

y— — -
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became a territory in the United States and how she finally
became one of the forty-eight states in our United States.
b. Directed study—

(1) Read from some seventh grade history book about
the Purchase of Louisiana, Find this Purchase on a
map and see if Iowa was included in it. Find out
the date for this Purchase. Show the Louisiana
Purchase on an outline map.

(2) ZF¥ind maps in your textbook or reference books
which show lowa as a part of the Michigan territory
and also as a part of the Wisconsin and Missouri
territories,

(3) Read to find out how Iowa alone finally became a
territory.

(4) Read about the boundary dispute between Iowa and
Missouri and how it was settled.

(5) Read about the Mormons in Iowa.

e. Things for pupils to do—

(1) Write the date for the ereation of the territory of
Towa.

(2) Write the name of lowa’s first governor and try to
find his picture.

(3) Show Iowa’s first capitol on an outline map, and
also her second and third capitols.

(4) Make a list of the territories of which Iowa has
been a part.

(5) Write a paragraph telling the cause and results of
the Towa and Missouri boundary dispute.

(6) Be able to report to the class on the trip west by
the Mormons.

(7) Show the trail of the Mormons through Iowa on an
outline map.

d. Word study—
Write a few paragraphs using these words correctly:

Louisiana Purchase governor militia
territory dispute uniforms
eapitol boundary Mormons

2. Towa becomes a state
a. Lesson approach—
Do you know how many states had joined the Union be-
fore Towa became a state? In this unit we are going to
find out how Iowa became a state, We are also going to read
about the progress which she has made since she became
one of the United States.
b. Directed study—
Read to find out about:
(1) How Iowa became a state
(2) People from Europe who came to Iowa
(3) Railroads in Towa
(4) Towa’s part in the Civil War
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(59) Some leaders in Iowa polities |

(6) Changes in Iowa after the Civil War

(7) Iowa today

e¢. Things for pupils to do—

(1) Write the date for the admission of Iowa as a state.

(2) Be able to report to the class on the number of peo-
ple in Towa when she became a state.

(3) Write the number of people in Towa today.

(4) Find the proposed boundary lines of Iowa which
were not accepted.

(5) Describe Iowa’s boundary lines.

(6) Report to the class on the selection of a capitol site
for Towa and tell how it was moved to Des Moines.

(7) Write to the Executive Council at the State House
in Des Moines for Towa Facts and some pictures of
the lowa Capitol and Park.

(8) Look at the names of the counties in Towa and
make the following lists:

Those named for presidents of the United States

Those with Indian names

Those named after heroes or battles of the Mex-
ican War

Those named after other great men

(9) Write the name of Iowa’s first governor after the
state was admitted to the Union.

(10) Make a list of all the people of different nationali-
ties who came to Jowa to live and give reasons
why they came to Iowa.

(11) Ask your parents or grandparents if they had par-
ents or grandparents who came to Iowa from Europe
or from some of the eastern states.

(12) Be able to tell the story of the first railroads in
Towa.

(13) Find out about the United States government help-
ing to build railroads in Iowa.

(14) Find pictures of trains in Iowa about 1856 and
trains which we have today and be able to tell of
improvements which have been made.

(15) Write the names of three railroads which cross Iowa
from east to west and two which cross from north
to south.

(16) Read the story of John Brown and what he did in
Towa.

(17) [Explain what wags meant by Underground Railroads.

(18) Write the name of Iowa’s Civil War governor. ’4

(19) Write a paragraph telling what part Towa had in
the Civil War.

(20) Be able to report on whether or not you have rela-

tives; such as, great-grandparents who fought in
the Civil War.

e —
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C.

(30)

From the Towa Official Register make a list of the
governors of Towa beginning with 1846.
Work out a unit on the history of your county. In-
clude in it:

First settlements

Early pioneers

Other things of interest in the early history of

your county

Collect an exhibit of relics which help to show the
history of your county.
Make a list of things which changed farming condi-
tions after the Civil War.
Compare farming and living conditions in Iowa in
1870 and 1931.
Find reasons for low prices in 1870 and 1931.
Explain improved home conditions about 1876.
Be able to describe what people did for recreation
in Towa about 1880 to 1890.
Find out about and be able to report to the class on
the following:

Use of electric lights in Iowa

First bicyeles

First automobiles in Towa

Better ways for heating homes

Towa farm machinery in 1936

Towa crops

Iowa manufacturers

Iowa highways

Parks and beauty spots in the state

The State University, State Teachers College, and

State Agricultural College

Towa public schools

State Historical Library and Museum

Towa authors

Iowa’s nickname

Famous people of Towa

Towa climate

What is done for health in Towa

How Iowa cares for her unfortunate people

Air transportation

Towa natural resources

The seal, flag, and flower of Iowa
Find some rights guaranteed by the Constitution of
Towa.

Word study—
Write several paragraphs using these words:

constitution underground railroads governor
boundaries ‘regiment 0Sage oranges
capitol copperheads corn picker
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# B, Summarizing and checking procedure

1. Using the following headings make an outline for this unit and
then write a summary of the unit:

The Territory and State of Iowa
a. The territory of Towa
b. Towa becomes a state
2. Test exercise. This exercise may be used either as a final test
or as a teaching test to be worked out with books open.
a. Complete these sentences:
(1) Iowa became a part of the Missouri Territory in (]
............ 3 ADECATIREL - oty vaimssensninas s a saassasate s o Eh ra YN RS
(2) Iowa was a part of the ... Purchase.
(3) The Towa country was attached to the Michigan
Territory becanse -..c.weoia. e
(4) JTowa was organized into a separate and mdependEnt
LETFItONY: TIl s ags e i oLt e

(5) The President Chose: ...o.....oeetjoscmmspeseoremenmses- A8 fiLgL
governor of the Iowa territory.

(6) To help the new territory, Congress ........ccciaiiiiicaia,

(7) The first Territorial Assembly met at ...ccooevremmeeeceees

(8) The capitol was finally located at ...cccooeiirriiiciiiicss

(9) Iowa was under territorial government until ............

(10). Towa:became &:BLALR AT ceavo o nn ol B S o i
b. Write short paragraphs in answer to these questions:

(1) How did Towa get its present boundaries?

(2) Why did Iowa get into a quarrel with Missouri?

(3) How was the ILowa-Missouri boundary dispute final-

ly settled?
(4) Deseribe Iowa’s boundary lines today.

c. Write several paragraphs using these words:

governor dispute constitution trail
territory boundary  legislature regiment
Mormons  capitol appointed militia
d. Write an important sentence regarding each of these items:
First Iowa Railroads The Iowa Flag
Highway Improvement Towa Crops
Towa State Parks Transportation in Iowa
Education in Towa . Improvement of Homes
The Towa Flower . Towa Manufacturers
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Bvers, S. H. M., Towa in War Times, W. D. Coucht Co., Des
Moines, Towa :

Capper, Arthur, The Agricultural Bloc, Harcourt, Brace and
Co., New York, 1922

Christiansen, Thomas P., The Story of Iowa, published by
author, Towa City, Towa, 1928

Cole, Cyrenus, History of the People of Towa, Torch Press,
Cedar Rapids, Towa, 1921

Douglas, Trumann, The Pilgrims of Iowa, Pilgrims Press Co.,
Chicago

Drury, Marion, Early Days in Iowa, Toledo Chronicle Press,
Toledo, Iowa, 1931

Duffield, G. C., Memoirs of Frontier Iowa, Bishard Bros., Des
Moines, Towa, 1931

Erbe, Carl H., Text and Workbook in the History of Iowa,
Holst Printing Co., Cedar Falls, Towa, 1930

Gue, B. F., History of Iowa from Earhest Times to the Twen-
tieth Century, (4 volumes), The Century History Co., New
York

Harlan, E. R., 4 Narrative History of the People of Iowa, The
American Historiecal Society Inc., Chicago, 1931

Haynes, F. E., History of Third Parties in the United States,
Towa State Historical Society, Des Moines, Iowa, 1916

Horack, F. E., The Government of Iowa, Chas. Scribner’s Sons,
Chicago, 1921

Imig, L. A., Industrial Iowa, Wallace Homestead Puhlishing
Co., Des Moines, Iowa

Jones, L. T., The Quakers of Iowa, lowa State Historical So-
ciety, Towa City, Towa, 1914

Kay, G. ¥. et al, Our Home State and Government, American
Book Co., Chicago, 1933

Lapp, J. A., Economics and the Community, Century Co., New
York, 1922

Macbride, Thos. H., In Cabins and Sod Houses, State Historical
Society, Iowa City, Iowa, 1928

Mahan, Bruce and Gallaher, Ruth, Stories of Iowa for Boys and
Girls, Macmillan Co., Chicago, 1929

Marple, J. A., Economics and the Community, Historical De-
partment of Towa, Des Moines, Iowa
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Miller, C. M., Qutline of Civics, Iowa and United States, Ilowa |
City, Iowa, 1921

Moeller, H. and Ringstrom, N, Pupils’ Guide Book in the
Study of History Through the Problem Method, Follett Pub-
lishing Co., Chicago, 1931

Morris, E. L., Iowa Today, School Necessities Co., Marquette,
Towa, 1931

Morris, E, L., Towa History, Civics, Citizenship, School Neces-
sities Co., Marquette, Iowa, 1931

Nicklin, Myrtle A., My Progress Book in ITowa History, Amer-
ican Bducation Press Co., Columbus, Ohio, 1931

Parish, J. C., Robert Lucas, State Historical Society, Iowa City,
Towa, 1907

Parvin, C. 8., Who Made Iowa?, Egbert Co., Davenport, Towa

Petersen, Wm. J., Two Hundred Topics in ITowa History, State
Historical Society, Towa City, Iowa, 1932

Quick, Herbert, Hawkeye, Bobbs-Merrill Co., Indianapolis, Ind.

Quick, Herbert, Vandermarks Folly, Bobbs Co., Chicago, 1931

Richman, I. B., From Ioway to Iowa, State Historical Society,
Towa City, Towa, 1931

Ritter, Olive P. and Wallace, Clara M., Guide for Teaching
Geography in the Elementary Grades, Department of Public
Instruction, Des Moines, Iowa, 1933

Ritter, Olive P. and Wallace, Clara M., A Guide for Teaching
History in the Elementary Grades (Grades One to Five In-
clusive), Department of Public Instruction, Des Monies, Lowa,
1935

Rouse, C. B., Towa Leaves, Tllinois Printing and Binding Co.,
Chicago

Rule, Edith, True Tales of Iowa, Yelland and Hones, Mason
City, Towa, 1931

Sabin, H. and E. L., The Making of Iowa, A. Flanagan & Co.,
Chicago

Salter, Wm., Towa, the First Free State in the Louisiana Pur-
chase, A. C. McClurg Co., Chicago

Sedgewick, W. T, Principles of Samitary Science and the Pub-
lic Health, Macmillan Co., Chicago

Shambaugh, Bertha, dmana, The Community of True Inspira-
tion, Towa State Historical Society, Towa City, Iowa

State Printing Board, Towa Official Register, published bien-
nially, Des Moines, Iowa

State Printing Board, The Book of Iowa, from Iowa's Indus-
trial Swrvey, Des Moines, Towa, 1932

Swisher, J. A. and Erbe, C. H., Towa History as Told in Bt
ography, Holst Printing Co., Cedar Falls, Towa, 1932

Wallace, W. H., The Story of Iowa, Klipto Loose Leaf Co,
Mason City, Towa, 1931

Wallace, W. H., Towa History Workbook, Klipto Loose Leaf
Co., Mason City, Towa, 1931
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2. Periodicals and Newspapers

Annals of ITowa, (Quarterly), State Historical Department, Des
Moines, Iowa

Briggs, John Ely, Iowa History, Geography Series, Towa Daily
Papers

Iowa Stories, by various authors, Midland Schools, 414 Shops
Building, Des Moines, Towa

Moeller, Hubert L., History of Iowa, Lessons in Des Moines
Register, Des Moines, Iowa

State Historical Society of Iowa, Palimpsest, published month-
ly, Towa City, Towa

State Historical Society of Towa, Towa Jowrnal of History and
Politics, published monthly, Towa City, Towa

State Historical Society of Towa, other publications, Towa City,
Towa

State of Towa, Towa Facts, Executive Council, State House, Des
Moines, Towa, 1931

3. Bulletins, Reports, and Pamphlets from State Departments and

other sources—Public Instruction, Agriculture, Labor, Towa
State Conservation Commission, State Highway Commission,
Health, Tuberculosis Association, and State Planning Board



SECTION THREE

AMERICAN HISTORY

Typical Units for Seventh and Eighth Grades

1. How Men of the Old World Found and Explored the New World

A. Teaching and learning procedure
Contributions made to our world today by the old world

O

a.

C.

Lesson approach—
What are some of the things which we have today that
make us comfortable and able to enjoy living in this world?
(Answers may be: safe, comfortable homes some of which
are warm in winter and cool in summer because of insula-
tion; good food to eat as a result of knowledge of how to
preserve food and the shipping in of green vegetables in
winter; comfortable ¢lothing ; improved tools and machinery
for working both in and out of doors; excellent opportunity
for recreation and amusement; and comfortable and pleas-
ant means of travel and transportation. )

Do you know where and how people found out about.
things which provide us with such comfortable living con-
ditions today? We are going to read to find out some of
these things.

Directed study—

The Egyptians, Babylonians, Assyrians, Phoenicians,

Greeks, Romans, Hebrews, Jews, and Germans are Some of

the people to whom we owe the beginnings of many of our

comforts today. Read to find out about the following:

What people developed the alphabet, beautiful paintings
and sculptoring, principles of law and government, Chris-
tianity, respect for personal liberty and high regard for
women and family life, the calendar, a system of weights
and measures, early literature, paper for books, trade,
and the printing press.

Things for pupils to do—

(1) Find maps in your history books which show where
the Egyptians, Babylonians,” Phoenicians, Greeks,
Romans, and Hebrews lived.

(2) On the line following each of these things which we
got from the old world write the names of things we
have today which are a result of these early con-
tributions:

The alphabet ..o

ROMAL JAW  oeoseomcoiesisamssnsonsamsasssssmmmrrosmamnsossmsmssamrmsnsesss
Early ChristiDity ..o
The CAIORAAT —iiiecorismmmmmsasssmmsess e rbesstaseassniss

N g

e -
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e R I el LS
Prigling preas e s
Regard for family life ... -

Trade = ciaissns 0 T i Rrekee
System of weights and measures .. .
oLy e o s IS wi i el

2. Conditions and events which led to the discovery of America

a.

C.

Lesson approach—

What continents do we study in geography today? Let us
point out on the map all of the parts of the world which
we know about today. Now let us look in our books to see
if we can find out what parts of the world were known be-
fore America was found, How do you suppose people lived
in those days? Do you suppose they had a system of gov-
ernment much like ours, and comfortable homes? We are
going to find out through our reading.

Directed study—
From your text and reference books see if you can find out
the following:
(1) How the countries of Europe were ruled before the
discovery of America
(2) How the people lived in Europe before the discovery
of America
(3) Who thie Norsemen were
(4) What the Crusades were
(9) How the Crusades were related to the discovery of
America
(6) What the invention of gunpowder, the printing
press, and the compass did to awaken the old world
(7) Why Marco Polo and his book were important
(8) Reasons Europeans wanted a water route to the East
(9) Who Prince Henry was

Things for pupils to do—

(1) Trace the route of Leif Ericson on a map of the
world,

(2) Make two pictures, one showing the difference be-
tween land travel in Europe before the discovery of
America and today, and the other showing these dif-
ferences in water travel,

(3) If you have a compass bring it to school and show
the class how it is used.

(4) Make a list of products which were traded between
Furope and the East just before the discovery of
America. Be able to tell where we get these things
today.

(5) Find a map of the parts of Europe and Asia and
the waters and large islands surrounding. Trace it
off. Then use three kinds of colored pencils and
show the three chief trade routes of the Middle Ages,
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d. Word study— |
See if you can find these words in your text or reference
reading. Use them in sentences of your own.

caravan Turks castle
Norsemen trade route knight
crusades civilization dark ages

3. The discovery of America
a. Lesson approach—

If you were taking an ocean trip today how would you

probably travel? Have you ever seen a large steamship?

Use your encyclopedia to find out about the size of our

large steamships today. What accommodations are to be

found on the steamships? Find out also how long it takes
one to cross the Atlantic Ocean today. How long do you
suppose it took Columbus to cross the ocean when he was
making his discovery trips to America? What are some of
the things you would like to find out about Columbus and
his trips to America¥f

b. Directed study—

Read to find out about: |
(1) The boyhood of Columbus :
(2) Columbus’ idea about reaching the BEast and where

he got it

(3) Navigation difficulties in the days of Columbus

(4) What other country besides Spain was interested in
navigation at this time

(5) How Columbus finally got the necessary ships and
equipment for his trip

(6) Three voyages made by Columbus

(7) What Columbus discovered

(8) Why Columbus called the inhabitants of his discov-
ered territory Indians and how they looked

(9) For whom Columbus claimed the land he discovered

(10) Where America got her name

¢. Things for pupils to do—

(1) Write a paragraph contrasting the explorations and
discoveries of Columbus with those made by Ad-
miral Byrd on his exploration at the South Pole,

(2) Trace or draw a map showing the three voyages
made by Columbus. Use a different color of pencil
for each voyage.

(3) Rearrange the following statements so that they will
give the picture of the main events in the life and
work of Columbus:

Columbus claimed the land for Spain.

He liked to study geography.

Ships, men, and supplies were finally provided
by Spain.

On Columbus’ third voyage he reached South
America.
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He first saw land on Oectober 12, 1492,
Columbus needed ships and supplies for the jour-
ney.
Columbus was born in Genoa, Ttaly.
He decided that the East could be reached by
sailing west,
Columbus sailed away with three small vessels.
Columbus’ first discovery was among the West
Indies Islands,
The second voyage of Columbus led also to the
West Indies Islands.
Columbus died without knowing that he discovered
America,
(4) Write a description of the inhabitants which Co-
lumbus found on the new land he discovered.
(0) Write the story ol what Columbus told when he re-
turned from his first voyage.

d. Word study—

Find these words in your reference reading and give their

meaning :
continent products royal court
navigator trade routes CcOmpass
voyage water route caravan

4. The exploration of America

a,

Lesson approach—
How do you feel when something different or new has hap-
pened? How would you feel if gold were discovered on
your father’s farm? How do you suppose people felt
when Columbus returned and told about the wonderful new
land he had found? (Review with the children the story
Columbus told when he got home from his voyage.) What
would be the natural thing for people to want to do?

We are now going to read to find out who became in-
terested in the new world, what they did, and to what
countries they belonged.

b. Directed study—

(1) As you read keep in mind this question, ‘*What did
the people of Europe who explored in America find
out about the coast line, the natural water routes
through the new world to the Pacific Ocean, the
rivers, plains, mountains, climate, birds, animals,
forests, and vegetation of the new world?”’

(2) See if you can find out what each explorer who came
to America was looking for or what he wanted.

(3) Read to find out what each of these men did and
from what country he came:

John and Sebastian Cabot, Balboa, Magellan,
Ponce de Leon, Cortez, Narvaez, Coronado, De
Soto, Drake, Raleigh, Cartier, Champlain, and
Hudson.
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(4) Read all you ecan find in your text and reference
books about the Indians which the explorers found
when they came to America.

¢. Things for pupils to do—

(1) Write a story of early Indian life in America. In-
clude in your story the following:

How the Indians lived depended upon where they
lived. Include the eastern forest Indians, the
Indians of the great plains, the fishing Indians of
the morthwest coast, the farmer Indians of the
southwestern desert, and the cruel Aztee Indians of
Mexico.

How these different groups of Indians built
their homes, how they got their food and tools,
how they traded, what they used for money, what
their religion was, what work they did, how they
waged war, how many Indians there were when
the explorers first came to America and how many
there are today

(2) Look through your bocks to see if you can find any
pictures of Indian money. Can you find pictures of
Indian tools and weapons? Have you any of these
in your school museum §

(3) Fill in this outline after you have read abont all of
the explorers listed here:

FFor what country
Name of What he Date of he claimed the What became
explorer explored | exploration land he explored of him

The Cabots

De Soto

Champlain

|
|
Hudson \
!

| |
| |
| |
S,

Drake

|

|

|

| |
| | |
| | |
|

|

|

|

|

|

Balboa

Ponce de Leon

Cortez

|
|
|
| | '
|
|

Magellan

Coronado

e | — | —— | i ———

|
|
|
Raleigh \
|
|

Cartier




it

68

A GUIDE FOR TEACHING HISTORY

(4) On an outline map of America show where each of
the above men explored. You might trace the route
of each with a colored peneil.

(9) After the name of each of the above explorers write
why his exploration was important.

(6) What pictures can you find in your text, reference
texts, and encyclopedia which have to do with these
explorers and what they did?

) Write a paragraph telling why you would or would
not have liked to have been one of the early explor-
ers of America,

(8) See if you can find out who these people were:

Queen Elizabeth, John Hawkins, the Iroquois.

(9) Fill in the following outline:

What part of America did each of the following
claim and by right of whose exploration did each
claim it {

=1

(

Duteh

Iinglish

Freneh

Spanish

(10) Read and report to the class on Drake’s trip around
the globe.

(11) Write a paragraph explaining ways in which the
explorations of Amundsen and Byrd differed from
those of the early explorers,

d. Word study—

Check with colored pencil all of the following words for

which you know the meaning. Look up the ones you do

not know in the dictionary and be able to use them in sen-

tences,
exploration circumnavigation mainland
explore conquest pirate
mutiny galleon piracy
mission settlement treasure fleet
portages line of demarcation commodities
cavalier natives naval

B. Summarizing and checking procedure

17

The following is an outline of the unit on **How Men of the
Old World Found and Explored the New World.”' From this
outline pupils should write a summary of the unit:

How Men of the Old World Found and Explored the New

World

8. Contributions made to our world today by the old world
(1) By the Egyptians
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(2) By the Assyrians
(3) By the Phoenicians
(4) By the Greeks
(5) By the Romans
(6) By the Hebrews
(7) By the Jews
(8) By the Germans
b. Conditions and events which led to the discovery of America
(1) Living conditions in Europe
(2) Activities of the Norsemen
(3) The Crusades
(4) The control of eastern trade by Venice and Genoa
(5) Marco Polo’s travels and his book
(6) Need for a new trade route to the East
e. The discovery of America
(1) Navigation becomes a science
(2) Columbus is interested in geography and has an idea
(3) Columbus begs for ships, men, and supplies
(4) Ships, men, and supplics are furnislied by Spain
(5) Columbus discovered America
(6) Columbus made three voyages to America
d. The exploration of America
(1) By the Cabots—1497-98—For England
(2) By Ponce de Leon—1513—For Spain
(3) By Balboa—1513—For Spain
(4) By Cortez—1519—For Spain
(5) By De Soto—1539—For Spain
(6) By Narvaez—1528—For Spain
(7) By Coronado—1540—For Spain
(8) By Magellan—1519—For Spain
(9) By Hudson—1609—For the Dutch
(10) By Cartier—1534—For I'rance
(11) By Champlain—1608—For France
(12) By Drake—1577—For England
(13) By Raleigh—1584—For England
2. Pupils should now be able to do the following exercise. If
they cannot do it without help let them refer to their books.
a. TFill in the blanks below using the proper name from this
list: Jews, Germans, Greeks, Romans, Phoenicians

(1) The ..cccccccccvonenemmnee cOntributed law and government
to civilization.

CBY PHEH insstnomns neaades contributed art, literature, and
appreciation to civilization, '

(3) The ..ccecoeecreecrecenee. cOntributed Christianity to civil-
ization.

(4) The -..cccccccceeeeeo.. contributed a high ideal of fam-
ily life to civilization,

(60 theta s T contributed the alphabet.

b. In a sentence tell why each of the following was important:
AT CO F 010" - ecrernreitns i zn s snnnmtaenmassapaanss s un s inn e vne
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LilE TTIGEON - oncumsnsontinomemcernrodsimanbttane sutdins frunn=tmin—omne ocesarshorsamre s
2503 (LB & 1) 11w, O R S M R S 5 J S P
The OrUSAAES ...ccemmmsmasmessssmessmsersnarssnnmmesrasmmnmerasmmssissassemas s seimasa
4 (TIVT0D 11 121 P SR
The printing press ........... Ny e e D e e
¢. Use the proper words in these blanks:
(1) Columbus was born at -
(2) He liked t0 SEUAY oo
(3) MHe believed that the earth was .........
(4) Columbus thought that he could much the ................
by Saling —aesins
(5) He had trouble in getting o
(6) Columbus finally got ..ccccceeeeeee. from the oo
(7) He sailed with .o vessels.
(8) Columbus discovered -....ocoeeeicicenoe h 1 gt e,
(9) Columbus called the natives ... wweeeoeo. because
(10) Columbus reached the .....ocoirccecccccecen. 1lands
on his first voyage.
(11) Columbus made ........cccoeeeeeeee voyages to America.
(12) America was named for ..o beCAUSE

[ —— e 1 s S e R e L L LR b e b

d. On the line at the left of the name of each explorer put
the number of the thing he did in history.

. Cartier 1. Searched for the seven cities
of Cibola
creeneenee- BalboA 2. Conquered Mexico
............ Cabots 3. Discovered the Pacific Ocean

------

------

Drake 4, Led the first expedition
around the world

...... Cortez 5. (Called his vessel the Half
Moon

...... De Soto 6. Sailed up the St. Lawrence
River

.. Coronado 7. Discovered the Mississippi
River

... Magellan 8. Was a pirate and great sea-
man

..... Hudson 9, Explored the Atlantic sea-

board for England
_ Ponee de Leon 10. Discovered Florida

History texts which may be used for reference and parallel

‘ reading

Barker, E. C.; Dodd, W. E. and Webb, W. P., The Growth of
a Nation, Ruw, Peterson & Co., Chicago, 1934

Barker, Duncalf, and Bacon, Old Eu-rop{? and Our Nation, Row,
Peterson & Co., Chicago

Bridges, T. C.,, The Young Folks’ Book of Discovery, Little,
Brown & Co., Chicago, 1925
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Burnham, Smith, Hero Tales from History, J. C. Winston Co.,
Chicago, 1930

Burnham, Smith and Jack, Theodore, America Our Cmmtry,
John C. Winston Co., Chicago, 1934

Casner, Mabel and Gabriel, Ralph H., Exploring American Iis-
tory, Harcourt, Brace & Co., Chicago, 1939

Clark, M. G. and Gordy, W. F., The Birth and Growth of Our
Nation, Chas. Scribner’s Sons, Chicago, 1933

Coyle, Lillian 8. and Evans, Walter P., Our American Heritage,
MeGraw-Hill Book Co., Ine.,, New York, 1936

Elson, Henry W., United States, Its Past and Present, Amer-
ican Book Co., Chicago, 1934

Fite, B, D., History of the United States, Henry Holt & Co.,
New York, 1926

Foote, Irving P., The Story of Our Republic, World Book Co.,
Chicago, 1934

Gordy, W. F., Leaders in Making America, Chas. Scribner’s
Sons, Chicago, 1930

Gordy, Wilbur F., Stories of Later American History, Ghas
Seribner 's Sons, Chicago, 1954

Halleck, Ruben P., Ilistory of Owr Country, American Book
Co., Chicago, 1935

Hart, A. B., 4 Sowrce Bock of _zhnrfﬂmn History, The Macmil-
lan Co., Chicago, 1920

Hathaway, Esse V., Romance of the American Map, McGraw-
Hill Book Co., Ine., New York, 1934

Heard, Sarah Dow and King, M. W., Stories of dmerican Ezx-
plorers and Settlers, John C. Winston Co., Chicago, 1933

Heard, Sarah Dow and King, M. W., Stories of American Lead-
ers, J. C. Winston Co., Chiecago, 1934

Kelty, Mary G., Teaching dAmerican Iistory in the Middle
Grades of the Elementary School, Ginn & Co., Chicago, 1928

Kelty, Mary G., The Beginmings of the American People and
Nation, Ginn & Co., Chicago, 1930

Lefferts, Walter, Our Own United States, J. B. Lippincott Co.,
Chicago

Leonard, A. R. and Jacobs, Bertha E., The Nation’s History,
Henry Holt & Co., New York, 1931

Logie, Alfred E., From Columbus to Lincoln, Lyons & Carna-
han, Chicago

Logie, Alfred E., Markers of Great Events, Liyons & Carnahan,
Chicago, 1935

Marshall, Thos. M., American History, The Macmillan Co., Chi-
cago, 1935

Moeller, H. C. and Ringstrom, N. H., Pupil’s Guide Book wn the
Study of History Through the Problem Method, Follett Pub-
lishing Co., Chicago, 1931

Morgan, James, Our Presidents, The Macmillan Co., Chicago

Scoppa, J. R., Foundations of Our Country, Laidlaw Bros., Chi-
cago, 1930
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Southworth, Gertrude V. and Southworth, John V., American
History, Iroquois Publishing Co., Chicago, 1935

Sparks, E. E., The Men Who Made the Nation, The Macmillan
Co., Chicago ;

Stevenson, Burton E., Poems of dmerican History, Houghton,
Mifflin Co., Chicago, 1922

Terry, A. G., The New Liberty, Row, Peterson & Co., Chicago

Tryon, R. M.; Lingley, C. R. and Morehouse, Frances, I'he
American Nation Yesterday and Today, Ginn & Co., Chicago,
1934

Van Loon, Hendrik, The Story of Mankind, The Maemillan Co.,
Chicago, 1923

VanNest, C. G. and Smith, Henry L., Soctalized History of the
United States, Chas. Scribner’s Sons, Chicago, 1934

Vollintine, Grace, The Making of America, Ginn & Co., Chicago,
1925

West, Ruth and West, W. M., The Story of Our Country, Allyn
& Bacon, Chicago, 1935

2. Additional references

Bailey, Carolyn 8., Boys and Girls of Discovery Days, A. Flan-
agan Co., Chicago

Bennett, John, Master Skylark, Century Co., Chicago

Bolton, H. E., The Spanish Borderlands, Yale University Press
Co., New Haven, Conn.

Clemens, Samuel (Mark Twain), Connecticut ¥Yankee vn King

. Arthur’s Court, Harper & Bros., New York

Dix, Beulah M., 4 Little Captive Lad, The Macmillan Co., Chi-
cago

Dix, Beulah M., Hugh Gwyeth, The Macmillan Co., Chicago

Evans, L. B.,, Owr 0ld World Beginnings, Benj. H, Sanborn &
Co., Chicago

Hall, Jennie, Our Ancestors in Europe, Silver, Burdett & Co.,
Chicago

Hurley, Beatrice J., ‘“*Boats'’ (10¢ Unit Study Book), Amer-
ican Education Press, Ine,, Columbus, Ohio

Johnson, C. H. L., Famous Discoverers and Explorers of Amer-
ica, L.. C. Page & Co., Boston, Mass.

Johnson, C. H. L., Our Little Fiking Cousin of Long Ago, L.
C. Page & Co., Boston, Mass.

Klaussen, Doris D., *‘ Early Explorers’’ (10e¢ Unit Study Book),
American Eduecation Press, Ine., Columbus, Ohio

Klaussen, Doris, ‘“ Modern Explorers’’ (10c Unit Study Book),
American Education Press, Inc¢., Columbus, Ohio

Knapp, G. L., The Quest of the Golden Cities, Dodd, Mead &
Co., New York

Lawler, T. B., The Story of Columbus and Magellan, Ginn &
Co., Chicago

Marryat, Frederick, Children of the New Forest, Chas. Scrib-
ner’s Sons, Chicago
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Masefield, John, Martin Hyde, the Duke’s Messenger, Little,
Brown & Co., Boston, Mass.
Morris, Chas., Heroes of Discovery in America, J, B, Lippincott
Co., Chicago
Nida, W. L., The Dawn of American History in Europe, The
Maemillan Co., Chicago |
Richman, I. B., The Spanish Conquerors, Yale University Press
Co., New Haven, Conn,
Scoppa, J. R, Founding a New Nation, Laidlaw Bros., Chicago,
1931
Watson, Virginia, With Cortez the Conqueror, Peun Publishing ||
Co., Philadelphia, Pa.
II. Europeans Found New IIomes in America
A. Teaching and learning procedure
1. The result of Spain finding gold in America
a. Lesson approach—
After studying the ecarly explorations of America which
Furopean country would you say sent the most explorers to
America? (At this point review with the children what the
Spanish explored in America. Review especially the work
of Cortez, Ponce de Leon, Narvaez, Pizarro, Coronado, and
De Soto.) What have you read that these men found
which made them especially interested in America?
b. Directed study—
(1) Review the work of the Spanish explorers keeping
in mind to look for these points:
What each explorer was looking for
How the Spanish explorers treated the Indians
How the Queen of Spain felt about the riches of
America
(2) Read to find out the effect upon Spain of getting
treasure from Amerieca,
(3) Read to find out about the destruction of the Span-
ish Armada.
(4) Find out about the founding of Florida.
(5) Read to find out about the activities of the Spanish
in Mexico, Texas, and California,
(6) What can you find out about Spanish missions?
e. Things for pupils to do—
(1) Took in your books and reference books for pictures
- of the Spanish missions. Would you be able to rep-
resent one of these in the sand tablef
(2) Show on an outline map of North and South Amer-
ica the extent of the Spanish possessions in the new
world.
(3) Make a report to the class on the activities of the
Spanish on the water and the story of the Spanish
Armada.
(4) Be able to tell what you have found out from your

- L e i
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d.

reading as to how the Spanish and French got along
in America.
(5) Report on what you consider the importance of the

fact that the English defeated the Spanish.

Word study—

Take your geography book and see what Spanish names of

places you can find in New Mexico, Texas, Mexico, and

southern California.

2. Why people came from England to make homes in America

a.

b.

Lesson upproach—
Mention reasons why we enjoy living in America. (Try to
bring out our homes, government, and freedom as to schools
and ¢hurches.) From your reading what do you remember
about living conditions in Europe about the time America
was discovered and explored? What would then be the
natural thing for men who found out about a wonderful
new country to want to do? (In this unit the plan is to
develop reasons for making new homes in America, diffi-
culties met, and liow the people lived in colonial times.)

Directed study—

(1) Read to find out about the attempts made by Sir
Walter Raleigh to found an English colony in Amer-
ica.

(2) Review reference and textbook material to see if
you can find out anything more about hard times in
England about 1606. See if you can find out why
the farmers had a hard time. Also, how do you
find that the merchants were prospering at this
time in England?

(3) Read to find out the reason why the English mer-
chants formed eompanies which sent representatives
to Amerieca,

(4) See if you can find out from your reading how Eng-
land made Virginia a successful colony. Find out
what part each of the following had in making Vir-
ginia successful:

Captain John Smith

John Rolfe _

The raising of tobacco

The granting of land in Virginia to people who
would cultivate the soil for themselves

The bringing of women to the colony as wives for
the settlers

The first Representative Assembly (House of
Burgesses)

(5) Find out what you can in your text and other his-
tory books about the trouble people in England had
with regard to worshiping God.

(6) TFind out why the Separatists went to Holland and
why they later came to America.
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(7) Read about the trip of the Pilgrims to America in
the Mayflower.

(8) Find out about the beginning of the Massachusetts
Bay Colony in 1630 and why the Puritans wanted
to found new homes in Ameriea,

(9) Read to find out the following:

Why Roger Williams and his followers made new
homes in Rhode Island in 1636
Why Thomas Hooker and his people made new
homes in Connecticut in 1636
Why Lord Baltimore and his followers made new !
homes in Maryland in 1634
Why the friends of King Charles II of England
made new homes in the Carolinas in 1663
Why the Dutch made new homes in what is now
New York and what later became of their colony
Why Wm. Penn and his Quaker followers made
new homes in Pennsylvania in 1662
Why James Oglethorpe and his friends made new
homes in Georgia in 1733
(10) Find out how the colonies were grouped. Group
them into three divisions by heading up three col-
umns:
New England Colonies Middle Colonies Southern
Colonies
c. Things for pupils to do—

(1) Write the date for the founding of Jamestown.

(2) Look on a map of America to see if you can locate
Jamestown.

(3) See if you can figure how long it was from the time
Jamestown was started until the first opportunity
was given the people to help govern themselves.

(4) Make a picture which will show or illustrate the occa-
sions which made Virginia a success’ul colony.

(5) Show the class what pictures you can find in various
books of people at work in tobacco fields and in-
dentured servants at work.

(6) Write the date for the founding of the Plymouth
colony.

(7) Figure how long it was after the founding of James-
town before Plymouth was founded.

(8) Write a paragraph telling the contents of the May-
flower Compact.

(9) Make a list of the prominent men of Plymouth and
be able to tell why each was prominent.

(10) Find pictures of the Pilgrims and of the Mayflower.

(11) Find and read the poem ‘‘The Landing of the Pil-
grims’’ by Felicia Herman. Read and discuss this
poem with the class.

P
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(12) Make a colony chart showing the following:
Colony Date Leader First Settlement
Prominent Men
(13) On an outline map show, using crayolas, the terri-
tory included in each of the thirteen colonies.
(14) Write after the name of each of the thirteen colonies
the reason why the colonists made homes here.
(15) Write the date for the last English colony founded.
(16) Write a composition telling about how the people of
the various colonies got along with the Indians.
(17) Be able to describe each of the following important
documents:
Mayflower Compact
The Fundamental Orders of Connecticut
The New England Confederation
Act of Toleration
Charter
(18) Make a list of all the ways in which you ean show
that we have ‘toleration’’ in our country today.
(19) Work out plays dramatizing the beginning of vari-
ous English colonies in America.
(20) Make a report to the class on the significance of the
Mason-Dixon Line.
(21) Make reports on the establishment of New Jersey
and Delaware.
Word study—
Find these words in your text or reference reading and use
each in a sentence of your own:

representative counsel Puritans
hostilities compact settlers
proprietary colony religious freedom toleration
charter Pilgrims union
indentured Separatists emigration

How the people of the English colonies lived

a.

Lesson approach—
When people came from England to Virginia in the seven-
teenth and first part of the eighteenth centuries the coun-
try didn’t look as it does to us today. Let us point out
again on the map the location of the northern, middle, and
southern colonies. What are some of the interesting things
we notice about the farms and towns as we ride along to-
day? What are some of the comforts which we have in our
homes today? How much of our farms are fit for raising
crops today? How would we feel if our farms were all
covered with timber and bushes and if we couldn’t see a
neighbor’s house for miles and miles? Have we anything
to fear today as we live in our homes? How would it seem
to always have to be on the lookout for Indians?

In this lesson we are going to read to find out how the
people who came to America as English colonists lived. We
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will need to think about how the people lived in each of |
the three groups of colonies. The different conditions in |
these groups affected their ways of living to some extent.
b. Directed study
Read to find out about:
(1) How the white men and Indians got along
Ways which the colonists had for defending them-
selves against the Indians
Wars with the Indians
How the Indians helped the colonists
(2) How the colonists developed their own industries
Farming
Fishing
Boat building
Trade
What was used for money in the colonies
(3) Transportation and travel
(4) What home life the early American colonists had
How the houses of the New England colonists dif-
fered from those of the southern colonists
Heating and lighting of homes
Where materials for clothing were obtained
Manufacturing of clothing
How food was obtained and prepared
How food was served, dishes, and table manners
Work of the women in the homes
How servants came to America
How sick people were given care
(5) What provision was made for schools
How schools differed in the New England and
southern colonies
Subjects studied in school and textbooks used
Types of schools
Education of girls
Teachers and their salaries
Early colleges founded
(6) What provision was made for churches
How Sunday was spent
Types of churches
Pews and how used
Differences between churches in the New England
and middle colonies
Ministers
The Quakers and their church
Churches in the various colonies
(7) ‘The administration of punishments in the colonies
in England and in our country today
(8) How American farming, shipping, and trade de-
veloped
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(10)

(11)

(12)

(13)

How farming in the northern and southern colonies
differed
Plantation farming in the southern colonies
Farm animals
Manufacturing in the northern and southern col-
onies
Trade in the northern and southern colonies
How England tried to control colonial industry
How pirates injured shipping
Produects of the South
Travel and visiting in the South
Towns which became thriving
How the c¢olonists had a good time—various sports,
holidays, amusements, and games
How the early colonial frontier moved west
How far west the frontier moved
Why Germans and Scotch-Irish came to America
and settled on the frontier
Life in the frontier homes
How the colonies got along with one another
Improvement of travel in the eighteenth century
Newspapers
How boys learned trades
How the colonists were governed
Royal, proprietary, and charter colonies
Making laws in the colonies
How Iingland dominated the colonies
Find out what part each of the following men had
in developing the colonies:
George Washington
Daniel Boone
Benjamin Franklin
James Robertson
How the Navigation Acts passed by the English
Parliament before 1700 affected colonial trade and
growth

e. Things for pupils to do—

(1)

(3)

(4)

Find pictures of colonial homes. See if you can
find pictures which show differences between the
way people lived in the northern and southern colo-
nies.

Write two paragraphs, one deseribing home life in
Virginia and the other home life in Massachusetts.
There were great variations even within each of the
colonies, '

Write a paragraph contrasting school days in the
northern colonies with those in the southern colonies,
Write a paragraph contrasting church attendance in
the northern colonies with that in the southern
colonies,
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(5) Write paragraphs contrasting home, school, and
church life in the colonies with ours today.

(6) Report to the class on how travel and transportation
in colonial days differed from ours today.

(7) Make an outline of the ways in which the Indian
helped the white man.

(8) Make some models from soap or clay of the follow-
ing: colonial houses, blockhouses, and colonial
furniture.

(9) Be able to tell or write about the interior and fur-
nishings of each room in a colonial house.

(10) Draw and explain a hornbook. 1
(11) Find all of the ¢olonial pictures you can for your
serapbook.

(12) Write the names of the thirteen colonies and after
cach write whether it had a royal, proprietary, or
charter form of government.

(13) Dress some dolls to show the styles in colonial days.

(14) Contrast the work done by the women today with
that done by the women in colonial days. See if
you can find pictures to illustrate these differences.

(15) Contrast the trade routes in colonial days with our ;‘
trade routes today.

(16) Make a sketeh of the early life of George Wash-
ington and find pictures showing iuteresting events
in his early life.

(17) List the different kinds of work done by Benjamin
Franklin.

(18) Find at least a half-dozen sayings of Benjamin
Franklin and illustrate these sayings on a school-
room poster.

(19) Write a paragraph on the feats of Daniel Doone.

(20) Make a list of the ways in which the northern,
southern, and middle colonies differed.

(21) Make a list of the conditions, occupations, ways of
living, and ways of thinking which had much to do
with holding the people in each group of colonies
together.

(22) Find a picture of a harbor in colonial days and con-
trast it with one of the important harbors today.

(23) Find pictures of the New England Primer and be
able to contrast a few pages of it with one of our
primers today.

(24) Report to the class on what was found in the first
American newspapers.

(25) Report on “‘Poor Richard’s Almanac.”’

(26) Make a list of Franklin’s inventions.

(27) Make a list of the things commonly used in your
home today which were unknown in colonial days.

(28) Find out and report on how candles are made.



i

80 A GUIDE FOR TEACHING HISTORY

d. Word study—
Be able to tell in what ways you found these words used
in your reading about how the people of the English colon-

1es lived:
trundle bed palisade blockhouse
hour glass cowherd meetinghouse
fireplace catechism charter
candles aristocrats pillory
succotash sickle stocks
Duteh oven cutlass ducking-stool
pewter smugglers plantation
tankard piracy commons
quilting bees privateer great lot
apple parings clapboards meadow lot
husking bees stockade frontier

4. England took America from France
a. Lesson approach—
What usually happens when two people or two countries
claim the same thing? What examples can you give to
illustrate your answer? What do you suppose would be the
result of two countries trying to claim our country? Let
us review the claims of IEngland in America., Now let us
review the claims which France was making in America.
We will point out these places on the map. Do you know
of any places in North America today where you can tell
by the language, names, or customs that it was once French
territory? In this lesson we are going to read to find out
how England was able to take America away from France.

b. Directed study—
Read to find out about;

(1) What effect the early French explorers, missionaries,
and fur traders had on the growth of New France

(2) How the people of New France and the Indians got
along

(3) How the ways of farming, fishing, and fur trading
by the people of New France compared with the
methods used by the English colonists

(4) The causes and results of the four wars between
England and France in North America

(5) Why Pontiac’s War was fought

c. Things for pupils to do—
(1) Report to the class on the following topics:
Why Champlain was called ‘‘The Father of New
France”’

Who the Jesuits were
How the French and Iroquois Indians got along
What Marquette and Joliet did
What La Salle did
Why the fur trade was important in New France
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What kind of farmers the French made

How the people of New France were governed

Number of English and French colonists

Why the English and French colonists fought

When the French and English wars took place

Names of the wars between the English and
French

The part George Washington played in these wars

When the French and Indian War was fought and
why it was so named

Who each of these men were and what part each
had in the war:

Braddock
William Pitt
Montelam
Wolf

The capture of Quebec ,
The Peace Treaty between England and France in |
1763
Pontiac’'s War
(2) Show New France on an outline map.

(3) On outline maps trace the routes of Marquette,
Joliet, and La Salle.

(4) Make a graph to show the number of English and
French people in America at the time of the war.

(53) Make a list of reasons why England was able to
take America from France.

(6) Read Longfellow’s Evangeline and write a para-
graph deseribing how you think the Arcadians must
have felt upon having to leave their homes. On a
map show where the Arcadians lived.

(7) Find and read the story of Deerfield.

(8) On an outline map show what territory in Amerieca
changed hands in 1763.

(9) Write a paragraph telling what might have been
the result if France had won out in the French and
Indian War.

d. Word study—
Tell how these words were used in the study of how Eng-
land took Ameriea from France:

baptized Hurons

grenadiers forts

occupants trading posts ._
stockade coureurs de bois '
black robes seigneur
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B. Summarizing and checking procedure
1. The following is an outline of the unit on ‘‘Europeans Found
New Homes in America.’’ I'rom this outline pupils should
write a summary of the unit:

Europeans Found New Homes in America
a. The result of Spain finding gold in America

(1)
(2)

(3)
(4)
(9)
(6)

The Spaniards tock wealth from the new world and
transported it to Spain

Wealth from America made Spain oue of the richest
nations in the world

The founding of Florida

Troubles between England and Spain over gold and
trade

Spain defeated

The founding of New Mexico, Texas, and California

b. Why people came from England to make homes in America

(1)

(8)

c. How
(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)

(10)
(11)
(12)
(13)

Conditions in Ingland which caused some of the
people to want to come to Virginia

Raleigh’s attempt at colonization

Creation of companies by London merchants and
representatives from them coming to America
Difficulties which the Jamestown colonists had to
overcome

How Virginia finally became a successful colony
Why the Separatists left England for Holland and
finally came to America

The colonies at Massachusetts Bay, Rhode Island,
Connecticut, Maryland, Pennsylvania, and New
Hampshire were settled for religious and political
freedom

Reasons for starting the colonies of New York, New
Jersey, North and South Carolina, Delaware, and
Georgia

the people of the English colonies lived

Relations between the white men and Indians
Development of their own industries by the colonists
Trade and transportation

Home life of the early American colonists

Schools in colonial days

Churches in colonial days

Punishment in the colonies

Development of farming, snmipping, and trade
Recreation in the colonies

Moving to the westward

Colonial government

Important men connected with colonial development
Effect on the eolonies of the Navigation Acts

d. England took America from France

(1)

Effect of the early French explorers, missionaries,
and fur traders on the growth of New France
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(2) Relations between the people of New France and
the Indians
(3) Methods of farming, fishing, and fur trading in
New France as compared with the methods used by
the English colonists
(4) Causes and results of the wars fought between Eng-
land and France in America
(5) Pontiac’s War
(6) Treaty at close of French and Indian War
9. Pupils should now be able to do these exercises. If they can-
not do them without help let them refer to their books.
a. By filling in this outline show what improvement we have
made over colonial days:

Used by the colonists | Used by us today

(1) Ways for building
homes

(2) Ways for heating and
lighting homes

(3) Ways for cooking food

(4) Ways for traveling and
transporting goods

(5) Ways for educating
children

(6) Ways for farming

(7) Ways for buying and
selling goods

(8) Ways for manufactur-
ing
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b. Define the following, as they were used in your text, in your
own words:

(1D ETOTIIOr . L e R e e e s i o
() ROy al OOy - e e e e e
(B), BT oA e e Tl s S LS e e
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(@) Brackade’ s e e s e e
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¢. On the dotted line at the left put the letter of the best sen-
tence ending,
ceeeeeeee (1) Sir Walter Raleigh tried to (a) build great
cities in New York (b) mine gold in Cali-
fornia (c¢) start a better school system in
| England (d) plant a colony in America
............ (2) Spain was interested in America because of
(a) missionaries (b) gold (e) schools (d)
i fishing
B D ks (3) The Virginia colony prospered because of
(a) its community storehouse (b) its develop-
| ment of agriculture (ec) freedom enjoyed by
its people (d) discovery of mineral resources
. (4) The colony founded as a home for Quakers
was (a) Connecticut (b) Maryland (¢) New
. France (d) Pennsylvania
I wreeeete (B)  The colonial people were able to control their
own governments through a body called the
(a) assembly (b) parliament (e¢) counecil (d)
senate
- (6) The colony of Georgia was founded chiefly
for the purpose of (a) developing the lum-
ber resources of the country (b) making
money for the founders (e¢) giving debtors
and criminals opportunity to start life anew
(d) preventing Florida from northward ex-
pansion
) New Netherlands was settled by the (a) Pil-
grims (b) Duteh (ec) Spanish (d) French
. (8) The occupation most widely followed in the
thirteen colonies was (a) farming (b) fish-
ing (c¢) fur trading (d) ship building
. (9) As a result of the French and Indian War
(a) France (b) the Indians (e¢) Spain (d)
England was driven out of America
weemeemewe(10)  The condition in the English colonies which

=]

............ (
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was most attractive to immigrants was (a)
complete religious toleration (b) cheap land
(¢) danger from the Indians (d) political
independence from European control

d. Before each name in the first column write the letter that
most accurately indicates the expression in the second
column that goes with that name:
coenemewe (1) Washington (a) captured Quebee
sessmmnenee (2) Braddock (b) defended Quebee

cwmeeeneee (3)  Oglethorpe  (¢) was prime minister of
England
- (4) Dale (d) was defeated and killea

because he did not under-
stand Indian warfare
............ (5) Winthrop (e) later became father of his
country
............ (6) Montcalm (f) was founder of one Eng-
lish colony that had no
conflict with the Indians

.. (7) DBaltimore (g) was leader of a rebellion
against the governor of
Virginia
........... (8) Hooker (h) founded Georgia
............ (9) Smith (i) was a harsh-ruling gov-
ernor of Virginia
............ (10) Penn (j) was governor of Massa-
chusetts Bay colony
............ (11) Pitt (k) was governor of Plymouth
............ (12) Wolfe (1) was proprietor of Mary-
land
w-(13) Williams (m) founded the Connecticut
settlements
............ (14) DBacon (n) was the savior of James-

town colony
B S e N o o, (15) Bradford (o) Was an exile from Mas-
sachusetts because of his
religious beliefs

e. Number the following events in order of their occurrence:
ceeeneemeeee ettlement of Plymouth
............ Settlement of Jamestown
............ Settlement of Georgia

‘ ............ Close of French and Indian War
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1II. The Colonists Separated Themselves From the Mother Country and Be-
came Americans

A. Teaching and learning procedure
1. Causes of the war between England and her colonies

a. Lesson approach—

How do you feel if you think you are not being treated
fairly? How do you suppose the colonists felt when they
thought the mother country was not treating them fairly?
Is there ever much chance for a misunderstanding when
two people or two countries begin to feel that the other is
unfair? Do you suppose the colonies were always fair to
the mother country?

We are now going to find out throngh a study of this

unit what the trouble was between England and her colonies
and the result of this disagreement.
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| b. Directed study—

Read to find out about:
(1) How England though far away tried to govern the
colonies in America
The colonial governors sent to America
The disregarding of the welfare of the colonies by
the king of England
The assertion of the English parliament of its
right to tax the colonies
The colonial legislature
(2) What England regarded as the purpose of colonies
and ways in which England would benefit by her
colonies
With regard to colonial products
With regard to manufactured goods
With regard to profit by trade
With regard to raising money for the home gov-
ernment
(3) The English and the colonial points of view with
regard to the purpose of the colonies
(4) Why 10,000 English soldiers were stationed in Amer-
ica by Prime Minister Grenville at the expense of
the colonists
() Why Grenville got the Stamp Act passed by Parlia-
ment and what it was
(6) How the colonists accepted the soldiers and the
Stamp Aet and what they did to resist them

(7) Reasons why the colonists objected to being taxed
by England
(8) The meaning of each of the following:
Stamp Act Congress
Sons of Liberty
Navigation Laws
Virginia Resolutions
Townshend Acts
Non-importation Agreements
Boston Massacre
Committees of Correspondence
Boston Tea Party

[ (9) When the First Continental Congress met, what it
was and what it did
l (10) Some of the early leaders in the quarrel

(11) DBattles of Lexington and Concord

¢. Things for pupils to do—

(1) Give reasons why we have taxes today and why peo-
ple do not refuse to pay them,

(2) Write the names of the different taxes which we
pay and tell for what the money is used,
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(3) Outline in your notebook a list of unpopular mea-
sures passed by Parlinment and all the means used
by the colonists for opposing each one.

Arrange a class debate in which some of the eclass
take the part of Parliament and the others the part
of the colonies.

Dramatize the Boston Tea Party.
Compare the ways in which news was communicated

in colonial times with the ways in which news is con-
veyed in our country today.

Make n chart to show the most important articles
taxed by the Stamp Act and Townshend Acts. Make
another chart to show the most important articles
taxed by the government of the United States today.
Make a graph showing comparatively the number of
men in the standing army of United States today
and the number of men in the army sent by Gren-
ville to protect the eolonists.

See what pictures yon ¢an collect or find in books
whiel show some of the conditions which the colonies

considered very unjust,
Find and read in class as many of the following

poems as you can:
Paul Revere’s Ride—Henry W. Longfellow
The Rising of 1776—Thomas B. Read
The Battle of Lexington—Mason L. Weems
Concord Hymu—Ralph W. Emerson
Seventy-six—William C. Bryant
The Revolutionary Alarm—Bancroft

Sing together our first patriotic song.

List all the reasons why the mother country treated

her colonies as she did.

(4)

(9)
(6)

(7)

(8)

(9)

(10)

(11)
(12)

Word study—
(1) These words were used in your text and reference

reading. Use them in sentences of your own.

non-importation expansion
tax MASSACTo
repenl inflict
assent attitude

(2) Write a paragraph using the above words.

o How the American colonists won the war
a. Lesson approach—

Why do we celebrate the fourth of July? Which nations
sottled here in the beginning? What became of Spain in
America? What happened to Franee in America? What
do we mean by ‘‘mother country''? Why did the colonies
rebel against the mother country? Were the colonies free
on July 4, 17767 What remained to be done after inde-

pendence was declared?
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b. Directed study— {
Read in your texts and reference books to find out:
(1) The effect of the battles of Lexington and Concord ;
on the colonists '
(2) Happenings which led up to the Revolutionary War
(3) How the colonies raised, equipped, and maintained |
an army and navy
(4) Troubles which the British had in keeping up a well-
equipped army
(5) How the Americans governed themselves during the
war
(6) Troubles with some people who remained loyal to
the king
(7) The most important campaigns of both sides
(8) How and why the French helped the American col-
onies get free from England
(9) How money was raised to pay war expenses
(10) The treaty of peace and its results
e. Things for pupils to do—
(1) Be able to report to the class on the following: |
Battle of Bunker Hill
The battles of Trenton and Princeton
The surrender of Burgoyne
Capture of Philadelphia
Part taken in the war by the Iroquois
Battle of Yorktown
Date when the war began
(2) Report on the fighting on the sea.
(3) Write a composition on the part George Washington
took in the War for Independence,
(4) TFind and read a copy of the Declaration of Inde-
pendence.
(5) Make a list of the prominent men who signed the
Declaration of Independence.
(6) List reasons why the British fought at a disadvan-
tage.
(7) Find a picture of Independence Hall in Philadelphia.
(8) Look up a deseription of the winter spent at Valley
Forge and read it to the class.
(9) Find the names of all the foreigners you can who
helped the Americans win the war.
(10) Read and describe to the class the treason of Bene-
diet Arnold.
(11) Make a diagram showing the form of government
' which the Americans substituted for British colonial
government.
(12) Outline the activities of the Second Continental Con-
gress.
(13) On an outline map of the United States show by
means of pictures or drawings the physical features
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(14)
(15)

(16)

(A7)

(18)

along the boundaries of the United States in 1783.
Show whether or not they presented barriers to cross-
ing the boundaries.
Report on the first flag of the United States.
Make a time chart having two parallel columns that
will show the chief military and non-military events
connected with the American Revqlutionary period
from 1763-1783.
Using an outline map of eastern United States show
the battles of the Revolutionary War making the
victories of the Americans with one color and those
of the English with another color.
Read to the class as many of the following poems as
you can find:

Yankee Doodle—Dr, Richard Shuckburgh

Song of Marion’s Men—William C. Bryant

Grandmother’s Story of Bunker Hill—Oliver W.

Holmes

Nathan Hale—Francis M. Finch

Paul Revere’s Ride—Henry W. Longfellow
Write in a paragraph the terms of the treaty of
peace following the Revolutionary War.

d. Word study—
Be able to give the meanings of these words which you
found used in your text or reference books:

treason revolutionary
independence musket
ammunition neutral

siege cavalry
declaration blockade
alliance ally

B. Summarizing and checking procedure
From this outline pupils should write a summary of the unit:

kS

The Colonists Separated Themselves From the Mother Country
and Became Americans |
a. Causes of the war between England and her colonies

(1)
(2)
(3)
(4)

(9)

Pagsage of the Navigation Acts
The Stamp Act
The Billeting Act
The attitude of the colonies toward the passage of
the Navigation, Stamp and Billeting Acts and what
they did to resist these Acts
The Townshend Acts
What they were
Why Parliament passed them
Why the Americans objected to them
What the Americans did
How England struck back
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(6) The Boston Tea Party |
What it was ‘I
Why it happened
Punishments inflicted on Boston
How the colonies reacted to these punishments
(7) How the colonists kept themselves and England in-
formed of colonial affairs and interests
(8) Lexington and Concord

b. How the American colonists won the war
(1) Events and arguments leading to the Declaration of
Independence
(2) American army and navy
How raised
How equipped
Leader
How maintained
(3) British difficulties in maintaining a well-equipped

army

(4) How the Americans governed themselves during the
war

(5) Troubles of the colonists who remained loyal to
England

(6) Most important battles of the war

(7) Important leaders on both sides

(8) How and why France helped the American colonists
win their independence

(9) The war on the sea

(10) Trouble between the Americans and Iroquois

(11) Treaty of peace and its results

2. Pupils should now be able to do these exercises. If they can-
not do them without help let them refer to their books,
a. Put the number of the statement most correctly deseribing
him on the line at the left of the name of each person.

............ John Paul Jones (1) President of the second
Continental Congress

............ Samuel Adams (2) Captured Crown Point
and Ticonderoga
siieee Lafayette (3) British minister who had

a tax levied on glass, pa-

per, and tea

............ Champlain

eveeeenee. ThoOmas Jefferson  (4) America’s most import-
ant sea fighter in the
Revolution

............ George Rogers Clark (5) Warned the people of
Lexington that the Brit-
ish were coming

sneinnee Ethan Allen (6) Winner of the northwest
territory
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............ Benedict A

rnold

............ John Haneock

............ Townshend

............ Cornwallis

veseeneeeee. Benj. Franklin
............ Paul Revere

.. Thomas Pa

e

... Patrick Henry

veneememenee Grenville

(7)
(8)
(9)
(10)
(11)
(12)
(13)

(14)

(15)

Very influential in get-
ting French help

The author of Common
Sense

British general defeated
at Yorktown

Was a traitor to his
country

A great Virginia orator
Author of the Declara-
tion of Independence
Frenchman who aided
Washington during the
Revolutionary War
Prime minister who had
a stamp tax levied on the
colonists

Wrote a protest against
taxes levied on the colon-
1sts

b. Explain each of the following in a few words:

C.

Wt OF AR St aIICE oot et e

Townshend Acts

TR S e e o

BIAND WA S 2t i el s B et

Navigation Act

R S S S S e S e

Quebec Ach:. i i e i
Billeting et S o s o L

Boston Port Bill
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Fill in' this chart to show facts about six battles of the
Revolution which you consider most important:

Name of battle

Where fought

English
general

American
general Result | Year
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d. Write what you consider the general cause for the war be- |
tween England and her colonies.

e. List five direct causes for the Revolutionary War.

£  On the line at the left put the letter of the best sentence
ending.

. (1) The Boston Massacre was (a) firing at the
British troops by the Americans (b) an In-
dian attack led by Pontiac (¢) a riot in pro-
test against the Stamp Act (d) the putting to
death of Braddock by the Americans

. (2) The Declaration of Independence was adopted
. in (a) 1763 (b) 1789 (c) 1776 (d) 1775
............ (3) The Americans were defeated at Bunker Hill
because (a) ammunition gave out (b) the
Americans were untrained and raw (c) the
British had more men (d) The British were
aided by gunboats
.. (4) The Boston Tea Party was (a) an attack on
the British in Boston (b) the throwing of a
cargo of tea into Boston harbor (¢) a social
function in Boston (d) an attack on a ship in
Boston harbor by Indians
............ (5) The war was brought to a close by the battle
of (a) King’s Mountain (b) Princeton (c¢)
Yorktown (d) Trenton
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IV. Development of the New Nation
A. Teaching and learning procedure

i

The new nation set up its government and got started
a.

Lesson approach—
What usually happens when there is a group without a
leader? What happens when the mother of a flock of baby
chicks is taken away from them? How many states were
there when they secured their independence from the
mother country? How do you suppose England felt about
the success of the young states? What would be apt to be
the conditions among the states with no authority to hold
them together? What can you see as a possibility when the
old government or leadership is gone?

We are going to read in this lesson to find out the con-
dition of the states at the close of England’s rule, how
they set up their own government and chose a leader

Directed study—
Read to find out about:
(1) The size and location of the thirteen states in 1783
(2) How many people there were and how they were dis-
tributed
(3) Methods of travel and communication in 1783
(4) What business conditions were in the United States
just following the war
(5) The attempt to set up governments and the weak-
nesses of the Articles of Confederation
(6) The preparation, features, and adoption of the Con-
stitution of the United States
(7) Washington chosen to start the new government
(8) Hamilton’s five plans for putting the mew govern-
ment on a firm financial basis
(9) How the first political parties started in the United
States '
(10) How the United States as a nation got along with
foreign governments for the first twelve years-
(11) How the United States chose a second president

e. Things for pupils to do—

(1) Show on an outline map just what was included in
the United States at the close of the Revolutionary
.. War. . Make each state a4 different color.

. (2)--Make a graph :to show the comparative number of
people living in-the United States at the close of
the war and at present.

(3) Write a paragraph deseribing the kinds of people
living in the United States after the war. In another

1
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paragraph tell where they lived and how their ways

of living differed.

(4) Write a paragraph deseribing travel and communi-
cation in the United States just after the war.

(5) Write out a list of the weaknesses of the Articles of
Confederation and be able to report to the class on

how each was a weakness.

(6) Be able to report to the class on the making, feat-
ures, and adoption of the Constitution of the United

States. Consider the following:

Why the Constitutional Convention was called

Who was at the convention
Who presided over the convention
Of what the delegates were afraid

The dispute with regard to representation in the
new government and how it was settled

The three branches of government

How the president was prevented from holding

office for life
The signing of the Constitution

Objections by some people to the Constitution

The Bill of Rights

(7) Find the names of the prominent men who signed
the Constitution and make a list of them.

(8) Draw a diagram of the Constitutional government
showing that ‘‘The people of the United States are
the foundation upon which the government of Amer-

ica rests.’’

(9) Read and report to the class on the choice and in-

auguration of our first president.
(10) Report on the first president’s cabinet.

(11) List and be able to explain Hamiltoa’s five plans

for financing the government.

(12) Report on the Whiskey Rebellion and tell why it

was important,

(13) Be able to explain how political parties got started

in the United States.

(14) Report on the attitude of the people of the United

States toward mixing in foreign wars.
(15) Report on the Alien and Sedition Aects,

(16) Give reasons why John Adams was chosen as second

president of the United States.

(17) Dramatize the Constitutional Convention as a class

exercise,

(18) Make a list of the important things which happened

during Washington’s administration.

(19) Give reasons for locating the national capitol at

Washington.

(20) Make a list of the important things which happened

during Adam’s administration.
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(21) Write the date of Washington’s administration.
(22) Tell why John Marshall was important to our coun-

try.

d. Word study—
These words were found in your textbook and reference

reading. Use them in sentences of your own:

congress alliance compromise
alien rebellion judicial
sedition oath executive
ratification legislature disunited

2. How the new nation settled and held the west
a. Lesson approach—

What stories have you read of pioneers? Have you ever
heard your grandparents speak about pioneer days in Iowa
or some other state? Do you know of any people in this
neighborhood who are pioneers to this state? (Talk about
what it meant to be a pioneer in early days.) In our les-
son this time we are going to read to find out some things
our nation had to meet as the people began to move farther
west.

b. Directed study—

Read to find out about:

(1) How people lived just after the Revolutionary War

(2) How the land between the Appalachian Mountains
and the Mississippi River became the public domain
of the United States

(3) What kind of government was worked out by the
United States for those living in the new territories

(4) Why people moved westward

(5) Routes followed to the west and means of travel

(6) How and why the United States got Louisiana and
Florida

(7) What difficulties the people had with Indians

(8) Foreign trade

(9) Ways used to improve transportation

¢. Things for pupils to do—
(1) Write the name of the man who became president of
the United States in 1800,
(25 Report to the class on these topies:
The public domain
The Ordinance of 1787
Names of states formed out of the northwest and
also southwest territories
Important work done by Rufus Putman
Indian wars in the new territory
Settlement of the northwest and the beginning of
Chicago
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Andrew Jackson and why he was an important
man in United States history
Why and when we bought Florida and the amount
paid for 1t
Troubles with the Spanish at New Orleans
Reasons for and facts concerning the purchase of
Louisiana—price paid
Travel and transportation and why it needed to be
improved
Government roads
Privately built roads
Steamboats and their effects
The Erie Canal and its importance
The Indians driven west
Show on an outline map of the United States the
Northwest and also Southwest territories, Show the
states which were made from these territories.
Look in your reference books to see what you ecan
find about how people traveled to their new homes.
Write a paragraph about the activities of Tecumseh.
Write a paragraph about the activities of Andrew
Jackson,
Fill in this outline with regard to new territory pur-
chased by the United States:

Territory

When

Purchased Purchased Paid Why Purchased

From What
Country Amount

Florida

Touisiana

(8)
(9)
(10)

(11)

(12)
(13)

Show on an outline map the territory included in
Florida and Louisiana.

List reasons why it was so necessary for the United
States to control New Orleans.

See what stories you can find on the old stage coach
and its use. Find pictures of the stage coach. Can
you make a picture of one?

Compare the roads built by the government in 1811
and 1817 with our present United States highways
No. 34 and No. 69 or any others with which you
are familiar,

Compare inns and roadhouses with our hotels, gas
stations, and cabin camps today.

Write a paragraph on the invention of the steam-
boat and its effect on transportation.
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(14) Show on an outline map: {
Location of the Erie Canal
Other important canals
Most important early highways

(15) Write a paragraph telling why it was so important
to have improved means of transportation.

(16) Discuss in a paragraph the right which Monroe and
Livingston had to buy Louisiana and whether they
paid too much for it.

(17) Write a paragraph on whether or not General Jack-
son had a right to invade Florida.

(18) In a paragraph compare the purchase of Florida
with that of the Louisiana territory.,

(19) Express in a paragraph your views of the way the
Indians were treated.

(20) As a final study of this topic list all the reasons you
have found why the new nation was able to settle
and hold the west.

d. Word study—

Report on the meanings of these words used in connection
with the study of this topic:

territories trespassing adjacent
purchase vehicles opportunities
domain turnpike products
navigable interpretation canals

3. How the United States became a strong nation
a. ILesson approach—
We have talked before about what the new states did for
government when they separated themselves from the
mother country, You remember that all, though not agreed
on every detail of the new government, decided to pull to-
gether for the good of the mation. Can you give any ex-
amples to show that team work is necessary in games if
they are to be successful or in community projects if they
are to be successful? Can you show that some individuals
must be willing to give up some things at times for the
good of the community if the community is to prosperf
This problem of national spirit or of being willing to give
up some things for the good of the nation was one that
confronted our country from about 1800-1825.
b. Directed study—
Read to find out about:
(1) Why the work of Thomas Jefferson was so important
to our country at this time
(2) Why the decisions of John Marshall with regard to
the purchase of Louisiana were important
(3) Why there was an embargo act and what was hoped
it would accomplish
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(4)

Why the War of 1812 was fought, important battles,
and results

Why the people of New England opposed the War
of 1812 and what they thought of withdrawing from
the Union

Why the Missouri Compromise was necessary, date
for making, and what it did

Why it was necessary to impose a mnew national
policy, the Monroe Doctrine, and what it was

¢. Things for pupils to do—

(1) Write a paragraph explaining why Thomas Jeffer-
son said in 1800 that the United States was a ‘‘ris-
ing nation. "'’

(3) See if you ecan find reasons why at this time (1800)
some people still thought the national government
had too mueh power.

(3) Compare Thomas Jefferson with George Washing-
ton, John Adams, and Alexander Hamilton as to
ideas about a strong central government.

(4) Write a description of Thomas Jefferson as a man.

(5) Report on what the New England States thought of
the purchase of Louisiana and also explain the Hart-
ford Convention.

(6) Make a list of the reasons why the United States
fought the war of 1812.

(7) Write the name of the man who was president of the
United States when the United States entered the
War of 1812,

(8) Outline briefly the War of 1812.

Important
War at Sea Admirals or
Vessels involved. | Captains Results

War on Land
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(9) Read and report on three ways in which the United
States tried to force England to cease her abuses
without going to war.

(10) Write a paragraph telling how the English urged
the Indians to war on the United States.
(11) Who opposed the War of 18129
(12) Report to the class on how the causes for the War
of 1812 grew out of the war between England and
France.
(13) Outline the terms of the Treaty of Ghent. f
(14) ILast the national effects of the War of 1812.
(15) Explain the meaning of ‘‘The Era of Good Feel-
ing.”
(16) See what you can find out about slavery, using this
outline to guide your reading:
Distribution of slaves in the North and South dur-
ing the colonial period
Why there were fewer slaves in the North than in
the South
Cause of anti-slavery sentiment
Status of slavery in the Northwest Territory
What the Constitution said about slavery
Effect of the cotton gin on slavery
Reasons for the Missouri Compromise

(17) Write out and be able to state the terms of the
Missouri Compromise. Give the date of the Com-
promise,

(18) Use the following outline for reporting on the
Monroe Doctrine:
Time
Causes for
Content (in two paragraphs)
Effects
(19) Make a poster which shows conditions which you
believe would have led everyone in the United States
to support the war of 1812,

(20) Show the activities of the War of 1812 on an out-
line map.

] (21) Color an outline map to show the Missouri Comn-
promise,

(22) Make a poster illustrating the provisions of the
. Monroe Doctrine.,

(23) Give reasons why these are important times in
United States history: 1803, 1820, 1823.

(24) Tell the story of the writing of the Star Spangled
Banner,

(25) Find and read to the class the song ‘‘Constitution
: and Guerriere,”’
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d. Word study—

(1) Explain how these words were used in your text and
reference reading:

duel inauguration national policy
intercept frigate treaty

era broadside impressment
ballot compromise man-of-war

(2) Use these words in a paragraph or so.

4. Changes made which affected the ways of living

a.

Lesson approach—

Where do we get our food and clothing today? How did
people in Washington’s time get their food and clothing?
Name a half dozen things which you use every day.
Where do these things come from? Is it difficult for you
to get them? Where and how would George Washington
have been able to get them? Ask someone you know, who
is sixty years old or older, which of the things you have
mentioned she used at your age. Ask this person also how
she traveled when she was your age. In this lesson we are
going to note some changes between about 1785-1815 which
have had a great effect upon the way people lived at that
time.

Directed study—
Read to find out about:
(1) How the people got food to eat, clothing to wear,
and tools to use about 1790 or 1800 _
(2) How the Revolutionary War affected trade or com-
merce
(3) The effect of the discovery of the Columbia River
upon our trade with China
(4) Make a list of the various foods you eat and the
materials from which clothing is made and tell where
each comes from. Tell where these things were ob-
tained by people of the United States in 1800.
(5) See if you can find out what some of the new ma-
chines were which influenced
Southern agriculture
New England manufacturing
(6) Make a list of all the ways in which American man-
ufacturing was helped between 1790 and 1850.
(7) Write a paragraph contrasting the factory condi-
tions in England with those in America,
(8) Discuss child labor in factories.
(9) Write four paragraphs showing the growth of man-
ufacturing in the United States. Use this outline:
Home manufactures
Manufactured goods from England
Hand manufactures
Factories using machinery
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(10) Report to the class on how iron became useful in [
manufacturing and farming.

(11) Deseribe all the powers of nature which were used
by the people in making a living.

(12) Report to the class on the significance of the ‘‘air
charger’” as supplying modern conveniences to farm-
ers’ homes today.

(13) Report to the class on how coal was found to be im-
portant to manufacturing.

(14) Be ready to discuss in class:

The improvement of sailing vessels

Coming of the railroad

Coming of the telegraph

Machinery which helped farmers in the South
Machinery which helped farmers in the North

(15) Find pictures of the first railroads and steam trains.

(16) Make a poster showing how the iron industry has
improved machinery both for factory and farm.

(17) Arrange a class debate on the advisability of the
taxation placed on imported goods by Congress in
1816.

d. Word study—
Use these words in sentences of your own:

industrial tinder-box whaling ships
bobbin Yankee cradle
harpoons pioneers seythe
linsey-woolsey tilled

5. National problems from 1824-1840
a. Lesson approach—
Every president has certain hard national problems to meet.
What do you remember to be some of the difficult problems
these presidents had to meet:
Washington
Adams
Jefferson
Monroe

What are some of the problems our present president is
having to meet? We are now going to study about the
: many rather important problems which Andrew Jackson
had to meet when he became president of the United States.

b. Directed study—
' ' Read to find out about:
(1) The early life of Andrew Jackson
(2) The importance of Jackson’s election to the presi-
dency
(3) The spoils system
(4) ' Protective tariff problems
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(5) South Carolina’s ‘‘Doctrine of Nullification’’ and
how it was peacefully averted
(6) Internal improvements
| (7) Why Jackson vetoed the National Bank
(8) How the two main political parties, Whigs and
Democrats, were affected by Jackson’s policies
(9) The hard times of 1837
(10) The rise of abolitionism
¢. Things for pupils to do—
(1) Be able to report on the early life of Andrew Jack-
son. See if you can find some good pictures of
Jackson. Make a list of ways in which he seemed to
differ from other presidents about whom you have
studied.
(2) Give Jackson’s motto and how some interpreted it.
(3) Give Jackson’s nickname and see if you can find
out how he got 1t.
(4) Report on Jackson’s inauguration.
(5) Make a list of the problems which President Jack-
| son had to face,
| (6) Report to the class on why Jackson was the “tidol
of the common people.”’
(7) Be able to report to the class on these important
topies:
The spoils system and its evils
Jackson’s attitude toward the tariff
South Carolina and nullification
How nullification was peacefully averted
Jackson’s attitude toward defending the Union
Jackson's attitude toward internal improvements
and reasons for this attitude
Why Jackson was against the National Bank and
what he did to it
What the politieal parties stood for
Troubles over slavery and the Nat Turner Insur-
rection
(8) Write a paragraph deseribing ‘‘ The Liberator.”’
(9) Compare the hard times of 1837 with the depression

(10)

of recent date.

Report on why Martin Van Buren who followed An-
drew Jackson as president was not as popular with
the people as Jackson had been,

d. Word study—

(1)

Find these words in your reference reading and be
able to tell what they mean:

veto nullification turmoil
abomination  spoils system violated
electoral tarift abolitionists

Write a paragraph using these words.
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6. American life, 1800-1860
a. Lesson approach—

What advantages are afforded you for an education and
self-improvement today? What provision has our state
made for taking care of people who are ill or who are
mentally unfit to care for themselyes? What ways are
there today for punishing criminals? Who is given the
right to vote in the United States? Do you think the peo-
ple have always had the privileges which we have been
talking about?

We are going to read to find out what improvements in

living were made about one hundred years ago.
b. Directed study—
Read to find out about:

(1) Changes in the ways of living in the North and in
the South

(2) Differences in ways of living between the North and
the South

(3) The life of the Southern mountaineer

(4) The lot of the Negro slaves

(5) What attempts were made to help unfortunates

(6) How all white men got the right to vote

(7) The movement to free the slaves

(8) How schools in America had improved by 1850 over
those of colonial days

(9) Religion in the United States from 1850-1860

(10) Newspapers and magazines
(11) American writers from 1850-1860
¢. Things for pupils to do—

(1) Write two paragraphs, one on the house in which the
southern planter lived and one on the house in which
the New England manufacturer lived in 1850.

(2) Find out whether the life of the Southern mountain-
eer today is very different from that of 1850 or 1860.

(3) - Make drawings to show classes of people who lived
in the South.

(4) Report on reasons why some thought the Negro
slaves should be freed and why others thought they
should not be freed.

(5) Make a list of all the ways your state has for car-
ing for unfortunate people and contrast these with
what was done with them in colonial days. Write

~a paragraph ghowing improvements made from 1800-
1860. !

(6) Make an outline to show how the schools of 1850
had improved over those of colonial days. Show
how there has been a greater improvement since 1850.

(7) List the names of ten well-known authors of Amer-
ican literature who were prominent in this period of
American history.
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d. Word study—
(1) Give the meanings of these words:

hominy humane circuit riders
cowhorn tilled tenants
seminary

(2) Use the above words in a paragraph.

B. Summarizing and checking procedure
1. Using these topics as main divisions pupils should now be able
to complete the outline and then write a summary of the unit:

Development of the New Nation

a. The new nation set up its government and got started
How the new nation settled and held the West

How the United States became a strong nation
Changes made which affected the ways of living
National problems from 1824-1840

American life from 1800-1860

b.
c.
d.

e.
1.

2, Test exercise
Place a T before each statement that is true and an F be-

fore each that is false.

a.

............ (1)

Franklin was chosen chairman of the Consti-
tutional Convention.
The Constitutional Convention met in Phila-

delphia.

The Constitution as adopted was a series of
compromises,

The people who favored the adoption of the
Constitution were called Federalists.

Georgia was the first state to ratify the Con-
stitution,

Rhode Island was the last state to ratify the
Constitution.

No branch of our government has any check
upon any other branch.

Our Constitution provides for three separate
and distinet branches of government.

The first ten amendments to the Constitution
are known as the Bill of Rights.

The anti-federalists feared a strong national
government,

b. List five weaknesses of the Articles of Confederation

-----------------------

-----------------------

-----------------------

-----------------------
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¢. Use such as you need of these names correctly in the fol-
lowing sentences:

Captain Lawrence Baltimore Macedonia
Francis Scott Key Constitution  Peacock
Harnet Federalists Tecumseh
Wm. Henry Harrison Ghent United States
Frolic Guerriere Washington
Detroit Henry Letters Wasp
The War of 1812 Java War Hawks
Tippecanoe 0. H, Perry  New Orleans
Commodore McDonough

(1) | SRR was the city in which the treaty ending
the War of 1812 was signed,

(2) ____was a battle fought by Andrew Jackson
after peace had been declared.

(B ismemieis wrote the Star Spangled Banner.

() P e was saved from capture by the heroic
defense of Fort MeHenry.

() [ —— L1 Indian chief who led an attack
on western settlements shortly before the War of
1812,

(6) -eereerereeeeene WS the American commander who put
down the uprising.

(1) casiu-tian-WaS thE battle in which the Indians were
defeated.

(8) ... was a bundle of documents, purchased
b} the United States government for $50,000 which
inereased the hard feeling against England.

(9)  sescoinimmninns WAB the: mame of the United States
frigate known as ‘‘Old Ironsides.”’

(10) ecmrmecmneiins: were names by which the Congressmen .
from the West and South were known just before
the War of 1812.

(11) s @M@ eoeeceeenamene. Were two ISnglish war-
slups uhxch were defmted and captured by ‘‘Old
Tronsides.’

1) S ,
50 —— were American warships besides

¢¢0ld Ironsides’’ that defeated and captured Eng-
lish warships.

(@) [———— A political party the members of
which met at Hartford and voted that national taxes
raised in New England should be used only for the
defense of the New England states.

(14) vy @n important American city, was cap-
tured and partly burned by the English.

(15) ooy 80 American naval commander, defeated
tha Enghsh fleet on Lake Champlain,
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(1] PP e S ) , an American general, recaptured Detroit
from the English,

(17) oo wrote after the battle of Lake Erie,
‘“We have met the enemy and they are ours.’’

(A8t tC, , an American stronghold, near the Great
Lakes, was surrendered to the English without firing
a shot.

(1) vraeit simuin, , an American commander, cried, ‘‘Don’t
give up the ship,”’

(RO I 2 s was called Mr. Madison’s War.

d. Fill the blanks in these sentences:

(1) The name of the process for separating iron from
YEOR /0P8 A8 et
(2) Inventions whlch have helped with the development

of communication are ..............._.. B 1 AT ORI y
MBS SRR SRR e a L AR , and
(3) The inventor of the telegraph Was ........o..ooooooeroo... :
(4) The inventor of the reaper Was .......ccoooooooeeee o0
(5) The inventor of the sewing machine was ................ -

(6) The inventor of the first practical steamboat was

(7) Two great holdbacks to westward migration were
...................... i (SESENRE SR & 8

(8) The inventor of the cotton EINHE e ariis

(9) The leading manufacturing center of the Umted

States became .........iic.oiiienn. &

(10) Four inventions which have helped in the develop-
ment of daily newspapers are .............. el o o 5
.................. ; BT R

e. After each of these words or groups of words write a
definition or explanation:

(L)) MIBSONTY SOOMPIOTIBA 2t i i ik s e o e
(&) Monye' IIstMNBL s il ok
(3) Nullfeafion e oo o
() R R O e e et e i
(7 3 1) P e, Rt e A A D e e S OB O N
A B e e T y LCTR
) R O e e e A I
(8) Turapika) . e e e S S
D e iy 0 S RO R L IS R
(LU NPT PO TR S SR SRS o oalob ot =
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West, The Macemillan Co., Chicago

Meeker, Ezra, Oz-Team Days on the Oregon T'rail, World Book
Co., Chicago, 1932

Meigs, Cornelia, 4s the Crow Flies, The Macmillan Co., Chicago

Merwin, H. C., Thomas Jefferson, Houghton, Mifflin Co.,
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Mitchell, Weir, The Adventures of Franms, Century Co., New
York
‘Morgan, J., In the Footsteps of Napoleon, The Macmillan Co.,
Chicago

Nicolay, Helen, Andrew Jackson, the Fighting President,
Century Co., New York

Nicolay, Helen, Boy’s Life of Alexander Hamilton, Century
Co., New York

Nida, Stella H., Letters of Polly the Pioneer, The Maemillan
Co., Chicago

Ogden, H. A., George Washington, Century Co., New York

Ostrander, Major A. B., An Army Boy of the Sixties, World
Book Co., Chicago

Perkins, Lucy Fitch, The American Twms of 1812‘ Houghton,
Mifflin Co., Chmagu

Rexford, F. A4 and Carson, C. L., The Constitution of Qur
Cmmtry, American Book Cu Clucago

Richards, Laura I, 4bigail Adﬂ-ms and Her Times, D, Apple-
ton-Century Co., Chicago

Roosevelt, Theodore, The Naval War of 1812, G. P. Putnam’s
Sons, New York
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Russell, I. K., Hidden Heroes of the Rockies, World Book Co.,
Chicago

Sabin, E. L., Gold Seekers of ’49, J. B. Lippincott Co., Chicage

Sabin, E. L., Lost With Lieutenant Pike, J. B. Lippincott Co.,
Chicago

Sabin, E. L., Opening the West With Lewis and Clark, J. B.
Lippincott Co., Chicago

Sabin, E. L., The Great Pike's Pealk Rush, Thos. Crowell Co,,
New York

Sabin, E. L., With Carson and Fremont, J. B. Lippincott Co.,
Chicago

Scoppa, J. R., Founding a New Nation, Laidlaw Bros., Chi-
cago, 1931

Shepherd, W. G., Boy’s Own Book of Politics for Uncle Sam’s
Young Voters, The Maemillan Co., Chicago

Smith, Susan, Made in America, Knopf Publishing Co., New
York

Stokes, G. W., Deadwood Gold, World Book Co., Chicago

Stone, Gene, Story of Thomas Jefferson, Barse & Hopkins,
Chicago

Taber, C. W., Breaking Sod on the Prairies, World Book Co,,
Chicago

Tappan, Eva M., Ella—A Little Schoolgirl of the Sixties,
Houghton, Mifflin Co., Chicago

Tappan, Eva M., Story of Our Constitution, Lothrop, Lee &
Shepard Co., Boston, Mass.

Thomas, E. E., In the North Woods of Maine, World Book
Co., Chicago

Tomlinson, E. T., Boy Sailors of 1812, Lothrop, Lee & Shepard
Co., Boston, Mass.

Tomlinson, E. T., The Boys With Old Hickory, Lothrop, Lee
& Shepard Co., Boston, Mass,

Trowbridge, Lydia J., ‘‘Transportation’’ (10c Unit Study
Book), American Education Press, Inc.,, Columbus, Ohio

Warren, F. B., Pageant of Civilization: World REomance and
Adventure by Postage Stamps, Century Co., New York

Wilson, E. N., The White Indian Boy, World Book Co., Chicago

V. Division, War, and Reunion
A. Teaching and learning procedure

Why the United States divided into two warring sections

a. Lesson approach—
What very often happens when folks do not agree on some
issue? They fight sometimes with words and sometimes
with fists or guns. This is what happened to our country.
First, however, there were reasons to divide the North from
the South. Can you remember in our study of history if
there has ever been any danger before of troubles within
the Union causing some states to rebel? If so, can you
make a list of troubles? In this lesson we are going to
find out why the United States divided into two sections,
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b. Directed study—
Read to find out about:

c.

(1)
(2)
(3)
(4)
(5)
(6)
(V)
(8)
(9)

(10)

(11)

Why slavery entered into the question of admitting
Texas to the Union

Why the admission of Texas to the Union led to the
Mexican War

Why the war with Mexico was fought, what battles
there were, and the results

Why the South was worried over the refusal of slav-
ery in an increasing number of territories

Why the Compromise of 1850 was made

Why Dbitterness was increased between the North
and the South by the Abolitionists, Fugitive Slave
Law, and Dred Seott Decision

Why the Kansas-Nebraska Aect was favored by the
South and opposed by the North

Why the Republican party was started and its atti-
tude toward slavery

Why the Lincoln-Douglas debates brought Abraham
Lincoln before the country

Why the southern states thought the election of
Lincoln made it necessary for them to leave the
Union to proteet their rights

Why Lincoln took the attitude he did toward the
Confederacy in his inaugural address in 1861

Things for pupils to do—

(1)

(2)

Look up an account of the following men and be
able to report to the class concerning them. Wateh
to see what part each takes in the war,

Abraham Lincoln

Robert E. Lee

Jéfferson Davis

Ulysses S, Grant

Read about the following and report what you find
out to the class:
The trouble with Mexico over American settle-
ments in Texas
Texas declared its independence from Mexico
The question of admitting Texas into the Union
War with Mexico
Cause
Date
President Polk's offer
The three principal campaigns
Results of the war
Peace treaty
How the admission of Texns to the Union had
anything to do with bringing on the Civil War
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(3) Find out how the request of California to enter the
Union had anything to do with bringing on the war.

(4) Report on Calhoun’s view of Northern-Southern
equality and why Webster opposed secession.

(5) Write out the five provisions of the Compromise of
1850.

(6) Find out and report on which of the five provisions
of the Compromise of 1850 caused more trouble over
slavery.

(7) Be able to describe the following:

Underground railroad
Personal Liberty Laws
Popular Sovereignty

(8) Explain what the elections of 1852 and 1856 had
to do with the slavery problem.

(9) Report on the Kansas-Nebraska Act and Dred Scott
Decision and explain how they helped to bring on
the war. |

(10) Write a paragraph on the beginning of the Repub-
lican party and what it stood for.
(11) Describe the Lincoln-Douglas debates and dramatize
them.
(12) Report on the activitics of John Brown and tell
what bearing they had in promoting the war.
(13) Describe the exciting clection of Lincoln in 1860.
(14) Report on the following with regard to secession:
When proclaimed
Which states formed the Confederacy
Confederate constitution
Seat of Confederacy
President of the Confedecracy
(15) Give Lincoln’s view of the Union as expressed in his
inaugural address of March 4, 1861,
(16) Report on the fall of Sumter.
(17) Show on an outline map of the United States the
results of the treaty following the Mexican War,
(18) Make a map showing the Kansas-Nebraska problem.
(19) Make a list of all the compromises which were made
in an attempt to settle the slavery problem.
(20) See if you can decide why Uncle Tom’s Cabin was
written.

d, Word study—

(1) Be able to explain the meanings of these words:

sovereignty secession resolution
perpetual fugitive constitutional
Confederate compromise endure

Union compact treaty

(2) TUse the above words in two paragraphs.
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2. The war between the North and the South
a. Lesson approach—

As we saw through the study of why the Union divided,
war was certain to happen, Did any of your ancestors
take part in the Civil War? Are there any Civil War
veterans living in your community? Have you ever heard
a Civil War veteran tell of his experiences and if so can
you relate them to your class? Have you ever seen any
movies of Civil War times?

b. Directed study—
Read to find out about:

(1)
(2)
(3)
(4)
(3)
(6)

(7)
(8)

How Lincoln felt about secession and slavery
How the North and South compared in strength
How the North and South met the difficulties of
gecuring soldiers, money, food, clothing, and muni-
tions for their armies

How people lived in the North and South during
the war

How the northern blockade affected the southern
states

The chief war ecampaigns in the West, around Rich-
mond, those to divide the South, and the final result
The leaders of the North and the South :
The Emancipation Proclamation and its effect upon
the outcome of the war

¢. Things for pupils to do—

(1)
(2)
(3)
(4)
(2)
(6)
(7)
(8)

(9)

Review President Lineoln’s attitude toward slavery
and the Union.
Write a paragraph comparing the numbers and
strength of the North and South.
Read and report on the part the navy had in the
war,
See what accounts you can find of how the people
of both the North and South lived during the war,
Report on how soldiers were obtained for the armies
of both the North and South,
Find out what advantages the South had over the
North.
Discuss the raising of money for carrying on the
war in both the North and South.
Make a chart showing:

Most important battles of the war

Generals on both sides

Results
Be able to explain what the Emancipation Procla-
mation was and its effect upon the outcome of the
war.
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(10) Find and read to the class as many of the following
as you can:
Tom Taylor, The Blue and the Gray
T. B. Read, Sheridan’s Ride
W. H., Thompson, The High Tide at Gettysburg
Walt Whitman, O Captain! My Captain!
Denis McCarthy, The Veterans
A. J. Ryan, The Conquered Banner

3. How the states of the North and South were again united
a. Lesson approach—

After every war there must follow a period of rebuilding
what the war has destroyed. Can you see any reason why
it is more difficult to rebuild after a civil war than after a
foreign war? It took more than ten years to get the North
and South reunited on terms of equality and justice. Can
you think of some things which would need to be con-
sidered in reuniting the North and the South? We will
read to find out just how they were reunited.

Directed study—
Read to find out about:
(1) Lincoln’s plan for readmitting the southern states
to the Union
(2) The congressional plan of reconstruction
(3) What the fourteenth and fifteenth amendments were
and how they affected the southern states
(4) How congress tried to punish President Johnson for
opposing its policies
(5) How southern white men got control of their own
state governments again

Things for pupils to do—

(1) Be able to report to the class as to how the plans
by President Lincoln and congress for reuniting the
nation differed.

(2) Read and report on the murder of President Lincoln.

(3) Write the name of Lincoln’s successor.,

(4) Be able to report on the following topics showing
how each was important in the reconstruction pro-
gram:

The free Negro

The fourteenth and fifteenth amendments

¢¢Carpetbaggers’’

Ku Klux Klan

How the Negro was prevented from voting

Why the congressional leaders carried out the
plans they did

(5) Report on ways in which President Johnson was in-
discreet.

(6) Report on why President Johnson was :%mpeaﬂhed.

(7) Look up and report on the work of Clara Barton.
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d. Word study—
Discuss the meanings of these words used in connection
with this topie:
impeach carpetbag campaign
amendment emancipation

B. Summarizing and checking procedure
1. Using the following topics as main divisions, pupils should now
be able to complete the outline and then write a summary of
the unit:

Division, War, and Reunion

a. Why the United States divided into two warring sections
b. The war between the North and the South

c. How the states of the North and South were again united

2. Test exercises
a. Choose the proper name for making each sentence complete
and write it on the line where it belongs:

John C. Calhoun Jefferson Davis
Robert E. Lee Ulysses 8. Grant
Daniel Webster Stonewall Jackson
Battle of Gettysburg Fort Sumter
Montgomery Abraham Lincoln
Manassas Fall of Vicksburg
Andrew Johnson Stephen A. Douglas

South Carolina

................... was the turning point of the war.

was vice president during Lincoln’s second
term.

was the first capitol of the Confederacy.

was another name for the Battle of Bull Run.
was commander-in-chief of the Union army in
1864.

was a man who helped Clay pass the Compro-
mise of 1850.

was the first state to withdraw from the Union.
was the president of the Confederacy.

was an important event of July 4, 1863.

was the place where the first shot of the war
occurred.

... was a great southerner who died at Chancellors-
ville,

said, ‘A house divided against itself cannot

stand.”’
was commander-in-chief of the confederates in

1863.

b. Make a list of the presidents of the United States includ-
ing in an outline:
Presidents from Washington to Grant

--------------------

....................

--------------------

--------------------

--------------------

--------------------

....................

--------------------
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Party to which each belonged
An important event connected with each administration

¢. Use an outline map and colored pencils

(1) Color green the first seven states to secede from the
Union.

(2) Color yellow and name the four states which left the
Union immediately after the bombardment of Fort
Sumter.

(3) Color light blue and name the nineteen free Union
states.

d. Place on the line at the left the letter of the best sentence
ending.
............ (1) Taylor won the most important battle of the
Mexican War at (a) Santa Fe (b) Palo Alto
(¢) Buena Vista (d) Texas
. (2) The Fugitive Slave Law of 1850 provided
that (a) slavery should be prohibited in the
territories (b) citizens must aid in the cap-
ture of runaway slaves (c¢) slaves were not al-
lowed to leave a slave state (d) slaves should
never be returned to slavery
............ (3) The Kansas-Nebraska Bill provided for (a)
permitting popular sovereignty in the terri-
tories (¢) enforeing the Missouri Compromise
in teritories (d) compelling the territories to
have slaves
. (4) The passing of the Kansas-Nebraska Act
brought about the formation of (a) Liberty
Party (b) Free-Soil Party (c) Republican
Party (d) Progressive Party
. (6) The ‘“underground railroad’’ was (a) a way
for returning freed slaves to slavery (b) a
system of helping slaves escape (¢) import-
ing slaves into the cotton fields (d) a subway
in a large city
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and Girls, Houghton, Mifflin Co., Chicago
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Knox, Rose B., Gray Caps, Doubleday, Doran & Co., Garden
City, New York

Lamprey, Louise, Days of the Pioneers, Frederick A. Stokes
Co., New York

Logie, A. E., From Lincoln to Coolidge, Lyons & Carnahan,
Chicago

Macy, Jesse, The Antislavery Crusade, The Macmillan Co.,
Chicago

Marks, Sallie B., ‘‘Cotton’’ (10c¢ Unit Study Book), American
Education Press, Ine., Columbus, Ohio

Nicholson, James, Stories of Dizie, American Book Co., Chicago

Nicolay, Helen, Boy’s Life of Ulysses 8. Grant, Century Co.,
New York

Page, Thos. Nelson, Marse Chan, Chas. Scribner’s Sons, Chicago

Page, Thos, N., Two Little Confederates, Chas. Scribner’s Sons,
Chicago

Page, Thos. N., The Old South, Chas. Scribner’s Sons, Chicago

Roosevelt, Theodore and Lodge, H. C., Hero Tales From Amer-
tcan History, Century Co., New York
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VI. Westward Extension and the Development of Indusiry

A. Teaching and learning procedure
1. How the western lands were opened to settlers
a. Lesson approach—
Have you ever been farther west than you are living to-
day? If you have been how did you go and where did you
go? How long did it take you to go? What different
ways of traveling to the west can you name?

As you remember when explorers and those who wished
to make homes first came to America they settled along the
eastern coast of what is now the United States. How and
why do you suppose they moved west in those days? In
this unit one of the topics which we will study is about how
the lands to the west were opened to settlers.
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b. Directed study—
Read to find out about:

(1)

(2)
(3)

(4)

How the government expedition of Lewis and Clark
inereased knowledge of the West

Work of the fur traders and trappers in the West
The Oregon Trail and settlement of the Oregon
country

Discovery of gold in California

¢. Things for pupils to do—

(1)

(2)
(3)

(4)
(9)

(6)
(7)

(8)
(9)
(10)

Trace the routes taken by the following on an out-
line map of the United States:

Lewis and Clark

Zebulon Pike

Captain Robert Gray

Jedediah 8. Smith

John C. Fremont and Kit Carson
Report to the class on the work of John Jacob Astor.
Write a paragraph describing the work of the trap-
per.
Make a list of important fur traders.
Report to the class on the Oregon Trail and the set-
tlement of Oregon.
Show the Oregon country on an outline map.
Report on the boundary troubles between the Oregon
Territory and British Columbia.
Find accounts of the California gold rush in 1849
and read and discuss them in class,
Write a prargraph tracing the Mormons and their
settlements.
Use an outline map of the United States to show how
the United States grew from 1789 to 1860, Include:

Purchase of Louisiana

Purchase of Florida

Annexation of Texas

Cession of Mexico

Gadsden Purchase

d. Word study—
Find these words in your text and reference reading and

be able to report on their meaning:

cession trapper keelboats
annexation trader boundary
acquisition adobe Forty-niner

9 How the West was changed by the settlers

a. Lesson approach—
When gold was discovered in the West what was naturally

the effect upon the people of the East? In studying this
topic we are going to read to find out about the movement
of people to the West and what helped them to develop this

western country.
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b. Directed study—
Read to find out about:

C.

(1)
(2)
(3)

(4)
(9)

What type of people came to the West as the re-
sult of the discovery of gold

How the improvement of transportation and com-
munication affected the West

Indian difficulties and results

How the cattle and sheep industries grew

Purchase of Alaska

Things for pupils to do—

(1)
(2)
(3)

(4)

(9)

(6)

Find stories to read to the class about the results of
finding gold and silver in the western mountains.
Write a paragraph deseribing the type of people who
now came to the mountainous country,
Read and report on the improvement of travel in
the West. Include:

Overland mail

Pony Express

The railroad to the Pacific
Report to the class on Indian troubles following the
Civil War. Include:

Why the Indians moved west

Difficulties with the Cheyenne Indians

Red Cloud

Massaere of Custer and his army

How the government of the United States helped

with the Indian question

How and where Indians live today
Write two paragraphs, one describing how the west-
ern plains were turned into farms and the other
telling how farming in this region differs today from
farming in Towa and in the East.
Outline the early history of Alaska. Include:

Purchase of Alaska

People of Alaska

Gold

Industries

Communication

The age of machinery and invention

Lesson approach—

Name some of the machines and conveniences which we
have today both in and out of our houses which makes liy-
ing easy and comfortable for us. How do you suppose
people got along when they didn’t have these thingst
(Show children pictures of travel in cities and the country
about 1850 and talk with them about means of communica-
tion in those days. Discuss with them ways in which
streets and roads in those days differed from our streets
and roads today.)

a.
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b. Directed study— :
In studying this topic we will need to read to find out the

following :
(1) How railroads grew and what effect they had upon
industry
(2) Ways in which the use of iron and steel became im-
portant
(3) How oil has become important to industries
(4) How the people have been able to make more use of
natural resources
(5) Effect of inventions and improved machinery upon
cities
¢. Things for pupils to do—
(1) See what you can find on the Industrial Revolution
in England and report your findings to the class.
(2) Write a paragraph comparing the Industrial Revo-
lution in the United States with that of England.
(3) Make a poster which shows the development of trans-
portation in the United States from the beginning
until the present time. Include both land and water
and also air transportation.
(4) Read one of Mark Twain’s books which describes
river travel activity and report on it to the class.
(5) Make a graph showing the growth in railroad mile-
age from 1860 to the present time.
(6) Make a scrapbook in which you put all the pictures
and clippings you can find which show:
Improvement of travel and transportation
Improvement of machines
Growth of machinery for communication
(7) Be able to report to the class on how steam and elee-
tricity have affected transportation and how they
affected the Industrial Revolution in general.
(8) Make a poster to show improvements in communica-
tion.
(9) Write a paragraph on the importance of iron and
steel in the growth of machinery.
(10) Report to the class on why each of the following
men were important:
Cornelius Vanderbilt William Kelly
Itdward H. Harriman Andrew Carnegie
Cyrus W. Field Henry Clay Frick
John D. Rockefeller John Wanamaker
Marshall Field Samuel F. B. Morse
Alexander Graham Bell  Thomas A, Edison
(11) Write the story of oil and include in your story:

How oil was first discovered

How the industry grew

Rockefeller’s part in the oil industry
How oil has helped the United States
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(12)

Make a list of all the natural resources which have
helped to develop industry in the United States.

d. Word study—
Use these words in sentences of your own:

Indian Reservations incandescent
plains electricity
communication transcontinental
transportation economic
industries conveniences
ranch natural resources

4. The industrial revolution in the various sections of the United
States and how machines changed social conditions

a. Lesson approach—
(Talk with the children about the various industries in our
community today. Bring out changes in our ways of liv-
ing today from the way people lived in our community
just after the Civil War.)

b. Directed study—
Read to find out the following:

(1)
(2)
(3)
(4)
(9)
(6)
(7)
(8)
(9)
(10)

(11)
(12)

(13)

The effect of the Industrial Revolution upon the
northern part of the United States

The effect of the Industrial Revolution in the South
The effect of the Imdustrial Revolution in the West
The application of modern science to agriculture and
our vast natural resources

Tariffs and their effects upon manufacturing

Use of machines for mass production

Development of electricity

What people have come to the United States during
the past three-quarters of a century

Working and living conditions of the people in the
cities from 1850-1900

Effects of the labor-union upon working and living
conditions of wage earners

Bettering living conditions in the eities

How new laws have improved working and living
conditions

Educational developments which have made the
United States a better place in which to live

c. Things for pupils to do—

(1)
(2)
(3)

Write a paragraph each on the effects of the In-
dustrial Revolution in the North, South, and West.
Make a list of early New England inventors and tell
what each invented.

Make a list of the various clothes and things which
you commonly wear and tell where each is manu-
factured.
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(4) Write a paragraph telling the difference between
the New and Old South,
(5) Describe two phases of western development.
(6) Report on the part which each of the following had
in developing the West:
Invention of barbed wire
Well drill and windmill
(7) Through posters or scrapbooks show what part each

of the following have had upon the development of
our country:

Agricultural colleges
United States Department of Agriculture
Invention of farm labor-saving machinery
New methods of farming
New factory machines
The gasoline, automobile, and rubber industries
Improved highways
Improved railroads and canals
Enlarged merchant marine
Radio
Electricity in the homes
(8) Fill in an outline map of United States to show the
states admitted to the Union between 1876 and 1912,

(9) Make a poster or serapbook to show the difference in
living conditions in cities and rural districts in about
1850 and the differences between living conditions in
cities and rural areas at present.

(10) Make a serapbook or poster to show the chief farm
machinery in 1800, 1850, and 1936.

(11) Contrast the highways in the United States in 1836
with those of 1936.

(12) Be able to explain and illustrate agricultural spe-
cialization.

(13) Write a paragraph on the power used in your com-
munity or in a nearby city and tell how it is fur-
nished.

(14) Group the leading industries of the United States
into northern, southern, and western divisions.

(15) Write a paragraph on immigrants to the United
States stating what advantages they have and also
what hardships they meet.

(16) Find out and report on our immigration laws and
why we have such laws.

(17) Make an outline of ways in which our government
has tried to improve social conditions. Include in
your outline:

Health Labor Unfortunate people
Recreation  Crime problems KEducation
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d. Word study—

Find these words in your text and reference reading and
be able to report as to their meaning:

tariff merchant marine petroleum
cooperative commerce community
specialization federal museums
merchandise refrigeration melting pot
immigrant Labor Union sculpture

9. Government regulation of big business
a. Lesson approach— '
(Talk with the children about the number of people living
in the cities and on the farms before and after the Civil
War and how it became necessary for the government to
take a part in regulating big business.)

L.

b. Directed study—
Read to find out about:

(1) The growth of big business

(2) The problems of labor and capital

(3) How the government tried to regulate big business,
labor, and capital

(4) Political parties and leaders from the Civil War to
the present :

(5) How American industry was protected against for-
eign competition

(6) The federal government and our money system

(7) What was done to develop and protect the national
domain

(8) Problems of democracy and of government

¢. Things for pupils to do—
(1) Make a list of the presidents of the United States

from the close of the Civil War to the present and
after each one write the most important occurrences
during his administration.
(2) Be able to report to the class on the following
topies:
Laws to hold in check the ‘‘Spoils System’’
The protective tariff
The money system of the United States and laws
regarding it
Laws to regulate banks
The Federal Reserve System
Regulation of the railroads by the government
Governmental control of the national domain
The secret ballot
The direct primary
Growth of the federal government
(3) Make a poster showing the need for government
regulation of big business.
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(4) Maké an outline showing the progress made in
democracy. Include in your outline:
Australian ballot
Direct primary
Initiative and referendum
Woman suffrage
Direct election of United States senators
d. Word study—
Be able to give definitions for these words which you found
used in your text and reference reading:

regulation organization commission
capital federation speculation
reyvolution strikes caucus
corporation lockouts primary election
competition Linion suffrage

B. Summarizing and checking procedure
1. Using the following topics as main divisions, pupils should now
be able to complete the outline and then write a summary of
the unit:

Westward Extension and the Development of Industry

a. How the western lands were opened to settlers

b. How the West was changed by the settlers

e. The age of machinery and invention

d. The Industrial Revolution in the various sections of the
United States and how the machine changed social condi-
tions

e. Government regulation of big business

2. Test exercises

a. Fill in the following chart by naming inventions since the

Civil War for the purposes as given:

Transportation Communication | Farm Machinery | Household Aids

b. Complete each of the following sentences:
(1) The pioneers were .......... st
(2) One marked effect of the Cﬁtl War on agnr:ulturﬂ
bl v L L {010 g, 42 | Dy S e S RS S P
(3) The Ku Klux Klan was ...y
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(4)
(9)

(6)
(7)

(8)
(9)

(10)
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The panic of 1873 was caused by «cooeeeeeeoeeoee
Since 1890 immigration has greatly increased fmm

A e rEsss s -

The Homestead Act prumded e
The chief cause of the Indlan wars was

LT T ———

DL T ——

e EEsemE e T

Settlers came to the Rocky Muuntmn states clueﬂy
DECAUES oo, WS Re Tt - el ol

Grant’s administration was chiefly noted for ......_...
Though labor was scarce, the homesteaders produced
large erops because ...

e

¢. Mark the following statements as true or false (T or F):

----------

-

----------

-

----------

- (1) A tariff is a law against imported goods.

.- (2) Theodore Roosevelt was an enemy of Civil
Service Reform and a friend of the Spoils
System,

.- (3) The Federal Reserve System was established
in 1913,

- (4) There 1s no difference between a panic and a
depression,

- (0) The paper money issued by the government

fell in value after the Civil War because it
was poorly printed.

Colonel Chas. A. Lindbergh was the first per-
son to fly across the Atlantic Ocean.

.- (7) The Indians have had no excuse for their up-
risings,

- (8) Pike and Kit Carson were called the Forty-
niners.

.- (9) Farmers organized the Grange to protect

their own interests.
The Civil Service Reform provides for a merit
system.

d. After each of these events write the name of the person or
persons associated with it:

(1)
(2)
(3)
(4)
(9)
(6)
(7)
(8)
(9)
(10)
(11)
(12)

First American steamboat ..o i
Non-stop flight in airplane across Atlantic
Invention of the Clearmont .. oo
Inventor of the seaplane ................. e L.
Invention of the phonograph ...............
Invention of the typewriter .o
Invention 0f the Telephone ... ciiiicmnescaamssmsnmmssa
Invention of the radio ..o -
Laying the Atlantic Cablo .....cceocricienrrcerrcnecrennsanns
Invention of the felepraph - =
KTl eXDrens B O DALY it iest c st s i metasircen -
First American built locomotive ...............

- — - —
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(13) First canal in the United States ......coermnceeicceneeee
(14) First vuleanization of rubber .....comciimmiicines
(15) First inventors of automobiles ......cimeimcicnicinnnens

e. Use these words correctly in sentences of your own:
(1)  BCQUISILION  cccicarrernmmseme s smem s e i e cma s st dasmne
O 110110 b U 0 (1) 1 U ———
(3) transcontinental ...
(4) mnatural TESOUTEES i e scne e om e
(5) ImmEZrant o
(6)  tATIE e e e
(7) merchant MATINe ..
(@D IICT0) § 10 114 1) 1 SR
(9) Bpeculation s e et et
(10)  QAUCUS aooeeiceecemaenenincenss s asmer s s s m s e s e s
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VII. The United States and Her Neighbors

A. Teaching and learning procedure
1. Colonial possession and foreign policies

a. Lesson approach—
We have found out why and how the United States has
possession of all the country within our borders today. Let
us note again its size. (Let children point out on a map
the outline of the United States and also review with them
how we got the various parts of it.) We are now going to
read to find out what other possessions the United States
has and how she got these possessions.

b. Directed study—

- Read to find out about:

(1) The Samoan and Hawaiian Islands: where they are,
their size, climate, people, natural resources, and how
the United States got them

(2) Why there was a war between the United States and
Spain in 1898

(3) The fighting during the Spanish-American War

(4) Peace between United States and Spain

(5) The size, location, people, climate, and natural re-
sources of the Philippine Islands
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(6) What the United States has done for the Philippine
Islands
(7) How the American government feels about Philip-
pine independence
(8) Changes in Porto Rico since 1898
(9) How the United States has obtained possession of
Guam and the Virgin Islands and why they are im-
portant to the United States
¢. Things for pupils to do—
(1) Report to the class on the following topiecs:
How and why the United States became interested
in Hawaii and the Samoan Islands
Show the class the location of these islands
The people of Samoa and how they live
What the United States has done for Samoa
How the United States got Hawaii
Deseription of the Hawaiian Islands
What led up to the war between United States
and Spain
Main battle of the Spanish-American War
Results of the Spanish-American War
How the United States got control of the Philip-
pine Islands
Deseription and history of the Philippine Islands
The Philippine Islands’ independence question
How and when the United States obtained control
of Porto Rico
What the United States has done for Porto Rico
How and when the United States obtained the
Virgin Islands
How and when the United States obtained Guam
How the Virgin Islands and Guam are useful to
the United States
(2) Show the following on an outline map: Hawaii,
Cuba, Samoa, Philippine Islands, Porto Rico, Virgin
Islands, and Guam.
(3) Write a paragraph on the commercial motive of
the United States for expansion in the Pacific Ocean.
(4) Write a paragraph explaining the motive which
caused the United States to expand its power into
the Caribbean Sea.
(5) Make a list of the chief products of the colonial
possessions of the United States.
(6) Write the date for the’war with Spain.
(7) Outline the results of the Spanish-American War.
d. Word study—
Use these words in sentences of your own:
annex marine naval independence
territory tropical harbor foreign
native annexation interior possessions
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2. Why the United States has taken more and more part in world
affairs
a. Lesson approach—
Can you think of some reasons why the United States would
by 1917 be interested in world affairs§ What possession
does she have by this time? Discuss with the children such
topies as:
How able was the United States to take an interest in
world affairs in 1789%
, What were the contents of a famous doctrine of 1823 and
| what brought about that doetrine?
| Was the United States interested in foreign affairs in
| 1861-18657
Show how the United States had grown in its ability to
participate in foreign affairs by 1898,
| We are going to study the activities of the United States in
world affairs during the latter part of the nineteenth cen-
tury.

b. Directed study—
Read to find out about:
(1) The Alabama claims
(2) How the Monroe Doctrine helped the United States
in disputes with France and Iingland
(3) The ‘“Open Door Policy”’
(4) The Panama Canal
(5) Troubles of the United States in the Caribbean
region and how settled
(6) Why the United States finally entered the World
War
(7) The raising, training, and equipping of a United
States army to fight in France
(8) Final results of the entry of the United States into
the World War
(9) Terms of the treaty of peace
(10) The organization, purpose, and membership of the
League of Nations
(11) Reasons why the United States refused to join the
League of Nations
(12) Results of the World War

¢. Things for pupils to do—
(1) Be able to report to the class on the following topics:
The Alabama claims
How keeping the principles of the Monroe Doc-
trine have been helpful to the United States
Boxer Uprising in China in 1900
The Panama Canal:
Why needed
How the land for it was secured
Building and cost of the canal
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Troubles the United States had with people in the
Caribbean region

Cause for the World War in Europe

Time for World War

Why the United States entered the World War

How the United States raised and trained an army

How the United States financed her part in the
World War

Main conflicts in the World War

The Armistice

Cost of the war

Treaty of Peace

The League of Nations

(2) Write a paragraph on ‘‘How the Monroe Ductrme
has been helpful to the United States.’’

(3) Make a list of important happenings in the United
States between the Civil War and 1920,

(4) Make a poster showing interesting facts connected
with the Panama Canal.

(5) Write a paragraph deseribing the ‘‘Open Door
Policy’’ of China.

(6) Write a paragraph explaining what President Wil-
son meant by the statement, ‘‘The world must be
made safe for democracy.’’

(7) Explain in what respects fighting in the World War
was different from fighting in the Civil War or the
War of 1812,

(8) List six boards created by Congress for directing
activities at home in carrying on the World War.

(9) Make a list of ways in which people at home in
the United States helped to win the World War.

(10) Outline the results of the World War,

d. Word study—
Be able to give the meaning of these words:

cantonment marine ammunition
armistice arbitrate expeditionary forces
artillery legation neutral

submarine fortification neutrality

3. The promotion of peace by the United States

a. Lesson approach—
Give a list of reasons why most people in the United
States are anxious for international peace. In studying,
the topic we are going to read to find out how the United

States has tried to promote world peace.

b. Directed study—

Read to find out about:
(1) President Wilson’s fourteen points
(2) Relations of the United States with Mexico, Latin-
America, China, and Japan
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(3) Washington Conference

(4) XKellogg Peace Pact

(5) World Court

(6) London Conference

(7) Recent attempts to reduce armaments
(8) Relations with Russia

¢. Things for pupils to do—
(1) Be able to report on these topies:
Relations with Mexico
United States and Latin-America
European debts
The World Court
The Washington Conference and its results
Other peace conferences and results
" Relationships of the United States with China and
Japan
United States problems with Russia
(2) Write several paragraphs on how the United States
has tried to promote world peace.
(3) Make a list of the presidents of the United States
since 1897, mention the political party of each and
list the principal events in each administration.

B. Summarizing and checking procedure

We

2.

Using the following topics as main divisions, pupils should now
be able to complete the outline and then write a summary of
the unit:

The United States and Her Neighbors

a. Colonial possessions and foreign policies

b. Why the United States has taken more and more part in
world affairs

¢. The promotion of peace by the United States

Test exercise
a. Fill the blanks in these sentences:
(1) The first great world peace conference in which the

United States took part was called by -..cccociiiivimicccins
It et AL cioeaiiiamemnanimenss 1 the FeaT cwwvecarnnmememes The
chief delegate from the United States was ...............
Tts purpose Was t0 e -
(2) The Washington Disarmament Conference was called
| gl g e e in the year ...—........ e e

a successful conference,
(3) The third great peace conference in which the United

States had part was held at ......eccoeo o in the
VORI civinsens The chief delegate from the United
StAtes WAS -ciciiccsivsammmmssssomncrsans The chief result for
113 9 (3 [ 0TV TU TR f: T [ —————

(4) Four presidents who have been outstanding pro-




144 A GUIDE FOR TEACHING HISTORY

moters of world peace were ... ......e....... T L .
................. s ARG s

b. Mark these statements as true or false (T or F):

............ (1) General Merritt invaded Porto Rico and took
possession of the island.

............ (2) Commodore Dewey defeated the Spaniards in
the battle of Manilla Bay.

............ (3) The United States government demanded that

Spain withdraw from Cuba.

............ (4) The United States was to pay Spain ten mil-
lion dollars for the Philippines.

............ (5) Roosevelt’s ‘‘Rough Riders’’ became distin-
guished in the battle of Santiago.

S (6) General Miles captured Maunila in the Philip-
pines,

............ (7) The United States sent the Maine to Havana,
Cuba, to proteet our citizens.

............ (8) The Filipinos wanted United States to set up
a Filipino republic after we defeated Spain.

............ (9) The United States purchased Hawaii from
Spain.

...(10) The United States took over Samoa because

Germany was unfair to the natives.

c. Fill in the blanks
The United States went to war with Germany because:

()] e e e s s e

(B et

3 R e e PRI ) 0 oot
d, Place the number of the correct answer in each blank:

(1) A country which joined the Allies in 1915 ..........

(2) Three war weapons first introduced in 1915 ...,

(3) A French stronghold which Germany attempted in
vain to take ..........

(4) A country which joined the Allies in 1916 ...
(5) Two countries which Germany tried to rouse against

the United States ............ and oo

(6) German airships which raided the cities of Paris and
London ............

(7) Two great passenger lines sunk by German sub-
marines with the loss of American lives ........... and

--- R amm e mE

(8) The most important battle of the World War ...

(9) A country which joined the Central Powers in
19101 oo %




B

IN GRADES SIX, SEVEN, AND EIGHT 145
(10) A peninsula in Turkey on which allied soldiers were
defeated ...........
1. Mexico 8. Lusitania
2. Roumania 9. Jutland
3. Tanks 10. TItaly
4, Zeppelins 11. DBulgaria
5. Verdun 12. Gallipoli
6. Sussex 13. Japan
7. poison gas 14. Liquid fire
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VIII. Present Day Problems
A. Teaching and learning procedure

1. Meeting the depression problems
a. Lesson approach— :
In making a study of this unit on present day problems
we are going to read to find out what these problems are,
what caused them, and how they are being solved.

b. Directed study—

Read to find out about:
(1) The boom years following the World War
'| (2) The market crash
1 (3) Changes in American life caused by the depression
| (4) President Herbert Hoover’s plans for meeting the
problems of depression
(5) President Franklin D. Roosevelt’s plans for meeting
the problems of depression

e. Things for pupils to do—

(1) Write the date for the beginning of the depression.

(2) Make a list of the depressions which have occurred
in the United States beginning with the panic of
1837 and give the main reason for each panic or
depression.

(3) Write a paragraph on the changes brought about in
American life by the depression,

(4) Read and be able to report on the following mea-
sures inaugurated for the purpose of caring for de-
pression problems. It will be necessary for you to
consult your text, reference books, newspapers, and
magazines in preparing these reports.

The Bank Holiday

The National Ilconomy Act

The Civilian Conservation Corps

The Securities Act

The Agricultural Adjustment Act

The Potato Control Act

The Disaster Loan Act

The Tennessee Valley Authority Act

The Gold Clause Act

The Emergency Railroad Transportation Act

The National Industrial Recovery Act

The Guffey-Snyder Coal Act

The Public Works Administration

* The Civil Works Administration

The Federal Emergency Relief Administration
The Air Mail Contracts
The Federal Communications Commission
The Lindbergh Kidnapping Law
The Federal Marshalls Act
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The Wheeler Bill

The National Housing Act

The Home Mortgage Relief Act

The R. F. C. Extension Act

The ‘“Hot Oil’’ Act

The Work Relief Act

The Works Progress Administration

The National Theatre Act

The Wagner-Connery Labor Relations Act
The Federal Register Act

The Social Security Act

The Banking Act of 1935

The Revenue Act of 1935

The Public Utilities Holding Company Bill
The Neutrality Act

The 1935 ‘“War Games’’

d. Word study—
Write a paragraph using these words in it:
depression agricultural mortgage
emergency administration relief

L N e

B. Summarizing and checking procedure
It is suggested that the tests on present day events to be found in
newspapers and magazines, such as in the magazine ‘‘Time,’” be
used in connection with this unit.

=

C. Bibliography
1. History texts which may be used for references and parallel

reading

Barker, E, C.; Dodd, W. E. and Webb, W. P., The Growth of a
Nation, Row, Peterson & Co., Chicago, 1934

Barker, Duncalf, and Bacon, 0ld Europe and Owr Nation, pp.
1-282, 332-378, Row, Peterson & Co., Chicago

Bridges, T. C., The Young Follis’ Book of Discovery, Little,
Brown & Co., Chicago, 1925 .

Burnham, Smith and Jack, Theodore, Admerica Our Country, A
John C. Winston Co., Chicago, 1934 '

Casner, Mabel and Gabriel, Ralph H,, Exploring American His-
tory, Harcourt, Brace & Co., Chicago, 1935

Clark, M. G., Westward to the Pacific, Chas. Scribner’s Sons,
Chicago, 1935

Clark, M. G. and Gordy, W. F., The Birth and Growth of Our
Nation, Chas. Scribner’s Sons, Chicago, 1933

Coyle, Lillian S. and Evans, Walter P., Our American Heritage,
McGraw-Hill Book Co., Inc., New York, 1936

Elson, Henry W., United States, Its Past and Present, Amer- .
ican Book Co., Chicago, 1934

Fite, E. D., History of the United States, Henry Holt & Co.,
New York, 1926




IN GRADES SIX, SEVEN, AND EIGHT 151

Foote, Irving P., The Story of Our Republic, World Book Co.,
Chicago, 1934

Gordy, W. F., Leaders in Making America, Chas. Seribner’s
Sons, Chicago, 1930

Gordy, Wilbur F., Stories of Later American History, Chas.
Seribner’s Sons, Chicago, 1934

Halleck, Ruben P., History of Our Country, American Book Co.,
Chicago, 1935 -

Hart, A. B., A Source Book of American History, The Macmil-
lan Co., Chicago, 1925

Heard, Sarah Dow and King, M. W., Stories of American Lead-
ers, J. C. Winston Co., Chicago, 1934

Kelty, Mary G., Teaching American History in the Middle
Grades of the Elementary School, Ginn & Co., Chicago, 1928

Kelty, Mary G., The Growth of the American People and Na-
tion, Ginn & Co., Chicago, 1931

Knowlton, Daniel C. and Harden, Mary, Since We Became a
Nation, American Book Co., Chicago, 1934

Lefferts, Walter, OQur Own United States, J. B. Lappincott Co.,
Chicago

Leonard, A. R. and Jacobs, Bertha E., The Nation’s History,
Henry Holt & Co., New York, 1931

Logie, Alfred E., From Lincoln to Coolidge, Lyons and Carna-
han, Chieago

Logie, Alfred E., Markers of Great Events, Lyons & Carnahan,
Chiecago, 1935

Marshall, Thos. M., American History, The Macmillan Co.,
Chicago, 1935

Moeller, H. C. and Ringstrom, N. H., Pupil’s Guide Book in the
Study of History Through the Problem Method, Follett Pub-
lishing Co., Chicago, 1931

Morgan, James, Our Presidents, The Macemillan Co., Chicago

Seoppa, J. R., Foundations of Our Country, Laidlaw Bros., Chi-
cago, 1930

Southworth, Gertrude V. and Southworth, John V., American
History, Iroquois Publishing Co., Chicago, 1935

Sparks, E. E., The Men Who Made the Nation, The Macmillan
Co., Chicago

Stevenson, Burton E., Poems of American History, Houghton,
Mifflin Co., Chicago, 1922

Terry, A. G., The New Liberty, Row, Peterson & Co., Chicago

Tryon, R. M.; Lingley, C. R. and Morehouse, Frances, The
American Nation Yesterday and Today, Ginn & Co., Chicago,
1934

Van Loon, Hendrik, The Story of Mankind, The Macmillan Co.,
Chicago, 1923

VanNest, C. G. and Smith, Henry L., Socialized History of the
United States, Chas, Seribner’s Sons, Chicago, 1934

Vollintine, Grace, The Making of America, Ginn & Co., Chicago,
1925




152 A GUIDE FOR TEACHING HISTORY

West, Ruth and West, W. M., The Story of Our Country, Allyn
& Bacon, Chicago, 1935

2. Additional references

Lowitz, S. and Anson, S., Young American’s Story of Franklin
D. Roosevelt, Man of Action, Doubleday, Doran & Co., Garden
City, New York

Southworth, Gertrude V. and Southworth, Jﬂhn V., The New
Deal, Troquois Publishing Co., Chicago

GENERAL REFERENCE BOOKS

America, Americanization Dept., Veterans of the Foreign Wars of the United
States, Chicago

American Educator, Bellows-Durham Co., Chicago

Book of Knowledge, The Grolier Society, New York

Britannica Junior, Eneyclopedia Britanniea, Tne., New York

Compton’s Pictured Encyclopedia, F. E. Compton & Co., Chicago

Doubleday’s Encyclopedia, Doubleday, Doran & Co., Garden City, New York

International Reference Work, The Holst Publishing Co., Chicago

Lands and Peoples, The Grolier Society, New York

Master Library, The Foundation Press, Inec.,, Kansas City, Mo.

National Encyclopedia, P. F. Collier & Son Co., New York

New Human Interest Library, The Midland Press, Chicago

Pageant of America, Toronto, Glasgow, Brook & Co., London, England

Pictured Knowledge, Marshall Hughes Co., Kansas City, Mo,

Source Records of the Great War, The American Legion, Indianapolis, Ind.

Standard History of the World, The Standard Historical Society, Cincinnati,
Ohio

Standard Reference Work, Standard Education Society, Chicago

World Book Encyclopedia, W. F. Quarrie & Co., Chicago




STATE LIBRARY OF IOWA

| |'.‘! | '!‘ VOO0 VO O
ML R
3

I

1723 02101 9088






