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SUMMARY AND SUGGESTIONS FOR USE OF FINDINGS

Educators might find clues to help them interest
more or different women in enrolling in home-
making classes for adults from the important rea-
sons for attendance given by women attending
classes. From 1,358 women in such classes in
Iowa in 1949-51, this kind of information was
obtained by asking them to answer a question-
naire during an adult class meeting. Each woman
rated the relative importance of each of 43 pos-
sible reasons for her own attendance by checking
“much,” “some” or “none.” These responses were
studied reason by reason in their relationship to
such factors as education, age group, occupation
of husband, number and ages of children in the
family, subject of study in the classes and size of
town in which classes were held. As a result, it
is possible to tell whether certain reasons seemed
more important to homemakers with certain char-
acteristics than to those with other characteris-
tics; for example, to those with less than eighth
grade education than to those with college de-
grees.

Of the 1,358 Iowa women included in this study,
92 percent were or had been married. The aver-
age number of children per married woman was
two. More women had children of school age (53
percent) than under school age (34 percent).
Two-thirds of the women were between the ages
of 26 and 45, slightly more than one-eighth were
younger than 26, and one-fourth were older than
45. Ten percent had had elementary school edu-
cation only, 54 percent had attended or gradu-
ated from high school, and 36 percent had at-
tended or graduated from college. Approximately
half of the married women were farmers’ wives;
one-fourth were wives of professional men and
proprietors. Only one-fifth of the total group of
women were gainfully employed outside their
homes. Almost one-half were enrolled in home-
making classes for the first time.

The proportion of women under 26 years of
age enrolled in adult homemaking classes during
1949-51 was smaller than the proportion of wom-
en in Iowa under 26 as reported by the 1950 cen-
sus. This fact raises the question, why aren’t
more of them attending? Does the subject matter
fail to interest them? Doesn’t the time and place
of meetings fit into their schedules? Does respon-
sibility for small children keep them away? Aren’t
they interested in furthering their education?
Local communities should study the interests,
available time and special arrangements required
to make it possible for young women, especially
young homemakers, to take advantage of the adult
homemaking classes.

Women over 55 years of age also were not be-
ing served extensively by these classes. Although
over 25 percent of the women in Iowa in 1950
were 55 years of age or older, only 7 percent of
the women in the classes studied were in this age
group. Consequently, local studies of their spe-
cial needs and interests are suggested.

The majority (78 percent) of enrollees had

graduated from high school, and over one-third
(36 percent) had some college education. The
1950 census shows that 40 percent of all women
in Towa over 25 years of age had no high school
education. Since only 10 percent of the women
enrolled in these classes had not attended high
school, it is apparent that adults with an eighth
grade education or less comprise another neg-
lected group. Can they be reached if more crea-
tive efforts are made to serve their needs, if more
intensive or different types of publicity are used
or if classes of a different nature are offered?
Could they perhaps be served effectively with edu-
cational radio programs or by pictorial means
such as television programs or series of cartoons
and thus receive the benefits of education pre-
viously missed? The need for experimentation
with means of interesting and serving the less
educated group is suggested by the findings of
this study.

The responses of the women in homemaking
classes in 1949-51, regardless of their age, edu-
cation or the size of the community in which they
lived, showed a strong desire for new ideas in
homemaking, for adding to their present knowl-
edge and for continuing to learn throughout life.
Publicity which emphasizes such opportunities in
the educational programs for adults should cap-
ture the interest of larger groups of women. Fur-
thermore, since a desire for new ideas was a
major reason given by many women for attend-
ing, teachers of adults are challenged to evaluate
and present to their classes all the new and use-
ful concepts and procedures they can find. It
seems that teachers need not fear that class mem-
bers would resist instruction in new modes and
ideas, instead they would be receptive to them.

One motive for attendance, which was found to
be more prevalent among women who lived in or
near towns with less than 2,500 population than
among those in larger communities, was the op-
portunity to contribute to community improve-
ment by helping to maintain classes for adults.
Although helping to maintain a program should
not be the major reason for attending classes, in
communities where the program is new, this ap-
peal might be given some emphasis. Concern
about community improvement was also shown
by the greater importance attributed by women
in small towns to class attendance as a means of
becoming able to do more for children in the com-
munity. When the objectives of the class lend
themselves to community improvement from the
standpoint of doing more for the children, this
aspect could be stressed in the publicity used for
adult classes. Furthermore, class work itself
might deal with action needed to make communi-
ties better places in which to rear children. Pro-
grams of action might be initiated which would
continue long after the class sessions had been
discontinued. Perhaps this dynamic kind of adult
education would make a strong appeal to some
adults.



Developing classes that stress action for com-
munity improvement might be difficult, according
to the findings of the present study, since rela-
tively few women thought they were influenced
to attend classes for such reasons. However, if
different types of classes were offered than in
1949-51 and greater emphasis were put on im-
proving communities as places for families to live,
the response might be entirely different. Some
experimentation may be needed to determine how
to develop a greater interest in community better-
ment through adult classes.

Many mothers, particularly those between the
ages of 36 and 55, in the small communities re-
ported they enrolled in classes to obtain help in
keeping up with their children on new ideas. This
desire was more evident in classes in food and
nutrition, home furnishings, family relations and
child development than in those in clothing and
crafts. Pointing out the possibilities of mothers
and children sharing in learning might be effec-
tive publicity. Actually arranging situations in
which parents and children could learn together
might encourage some parents and children in
small towns to attend classes together.

The women who attend because they recognize
specific problems with which they need help ap-
pear, from the responses, to be those between the
ages of 26 and 35 who are interested in learning
more about clothing and home furnishings. Those
responsible for planning programs in these two
areas of subject matter might make a survey to
find what these specific problems are in their
communities.

Since approximately half of the women, par-
tieularly the older ones and those with less edu-
cation, attended classes in part to make new
friends, to associate with the ‘“‘up-and-coming”
women in the community and to find something
interesting to do, the need is evident for infor-
mality and opportunity for social activity. The
need is equally evident for stimulating them after
they join a class to achieve other goals of an edu-
cational nature.

Some clues for motivating the attendance of
women who live on farms are evident from the
data. The wives of farm owners were more in-
terested than most other groups of wives in goals
relating to their families such as improving fam-
ily life, keeping up with their children on new
ideas and learning things they can teach their
children. Since many farm wives reported they
had husbands enrolled in other classes and liked
to come with them, this aspect of convenience
might be pointed out to farm women where agri-
cultural programs and homemaking programs are
to run concurrently.

Classes in family relationships and child devel-
opment appealed to more than half of the mar-
ried women attending. The women viewed them
as courses which would help them meet their re-
sponsibilities as their families grow up, aid them
in keeping up with their children and in teaching
their children things learned in the class. Such
possibilities should be made evident in the pub-
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licity. The two latter reasons were most impor-
tant to women 35 years of age and older; the
first, to women under 35 years of age.

The desire tp increase skill, which apparently
was taken to mean manipulative skill, motivated
attendance in all types of classes except those
devoted to a study of child development and fam-
ily relations. Increasing such skill is an impor-
tant goal in many aspects of homemaking if cou-
pled with the desire to improve family life. Since
relatively few women in craft classes indicated
that they attended classes for the purpose of im-
proving their family life, they must have wanted
to improve these skills for other reasons. Their
responses indicated that many were interested in
crafts largely from the standpoint of personal
recreation. This was especially true of those who
were over 54 years of age, of those who had not
graduated from high school and of the wives of
farmers, laborers and men employed in service
jobs. Although recreation has a place in adult
education programs, it may be questionable to
use the limited resources available for homemak-
ing education for classes serving mainly as per-
sonal recreation. That is, persons responsible for
programs for homemakers may need to examine
their offerings in the light of the many needs of
women in their communities to determine whether
they can afford to use the time of homemaking
teachers for classes which contribute mainly to
personal recreation and only indirectly to the
improvement of family life. In a general adult
program, on the other hand, crafts classes might
be offered by art teachers or specialists in certain
crafts.

Another challenge to teachers of homemaking
for adults is the tendency for women to prefer
passive rather than active roles in the classes.
The tendency to react more favorably to lecturas
and demonstrations than to taking part in dis-
cussions suggests the need to make participation
more satisfying. Perhaps the greater use of such
techniques as small discussion groups, sometimes
called “buzz groups,” can be effective in develop-
ing confidence and ability to express ideas in
larger groups. An increasing number of motion
pictures are becoming available which can be used
to stimulate the expression of ideas and attitudes
—particularly in child development and family
relations where there is often a reticence to re-
veal personal problems. Discussions following
the viewing of a movie might cultivate the ability
to participate skillfully in discussion groups and
help to make the sharing of ideas a more enjoy-
able experience. It is also possible that teachers
need to become more skillful in the use of methods
that involve the class members in active kinds of
participation—especially when the class goals can
be best obtained by member participation.

Selecting the material to be taught with refer-
ence to the standards and practices of the class
members should aid in making the women believe
that the discussion is pertinent and, hence, worthy
of their participation. Keeping the class infor-
mal and friendly also is important, especially so



if women with less than 12 years of schooling
attend; these were the women who most fre-
quently checked reasons pertaining to class atmos-
phere as important.

These suggestions for interesting more women
or different groups of women in attending classes
in homemaking are based on findings summarized
below. When a study was made of the numbers
of times the women had indicated that these 43
reasons had been of much importance in bringing
them to an adult class, it was found that:

(1) At least 75 percent reported that they attended be-
cause of :

a wish to keep on learning,

a long-time desire to know more about the particular
subject,

the friendly atmosphere in the classes,

the teacher’s way of presenting things,

the enjoyment of watching a good demonstration, and

the desire to increase their skill.

(2) Fewer than 25 percent indicated they were stimulated
to attend because:

they desired to do more for children in the community,

the class came at a time when it was easy to get some-
one to take care of their home responsibilities,

they wanted something to fill in their spare time,

their families urged them to attend, and

their friends were going and they wanted to be with
them.

(3) As the age of the women increased, they tended more
often to indicate they were influenced by:

the desire to improve their social status,

the wish to be with friends or make new friends,

the desire to be with others who have had the same ex-
periences,

the admiration of the teacher’s personality,

the enjoyment of the methods used in teaching,

the opportunity to do things which there is not time to
do at home,

the chance to fill in spare time,

the enjoyment of doing things with their hands, and

the help received in doing more for children in the com-
munity.

(4) As their ages ncreased, the women less frequently re-
ported they enrolled because:
they wanted to know more about the subject, and
the course would help them meet responsibilities as
their families grew up.

(5) As the amount of formal education increased, the
women less frequently indicated that they were influ-
enced to enroll because of:

a concern for community welfare,

a desire to improve their social status,

a wish to keep up with their children or teach their
children things learned in class, and

a chance to do things for which there was no time at
home.

(6) The wives of farmers (farm owners, operators and
tenants) more frequently than those of men in other
types of occupations reported being motivated to en-
roll by reasons concerned with:

improvment of family life,
keeping up with children on new ideas and teaching
them things learned,

community welfare,

their social status,

contact with friends,

the teacher and teaching procedures, and
opportunity to come with husband to classes.

(7) The wives of men in professional and semi-profes-
stonal occupations checked no reason more frequently
than did other groups of wives but less frequently
than other wives checked reasons concerned with:

learning things to keep up with or to teach their chil-
dren,

improving their social status,

the atmosphere in the class,

protecting the consumer’s interests,

being with their friends, and

enjoyment of doing things with their hands.

(8) In some respects the wives of proprietors tended to
react more like the wives of professional men than the
wives of farmers. They less frequently than farm
wives checked reasons relating to:

social status and improvement of the community, and
opportunities to be with or to make new friends.

In other respects the responses of proprietors’ wives re-
sembled those of wives of farmers more than those of the
wives of professional men. They indicated more fre-
quently than the latter:

enjoying the opportunity to do things with their hands
and filling in spare time,

liking the friendly atmosphere of the class,

admiring the teacher’s personality,

wanting to keep up with their children on new ideas, and

improving the community by attendance.

(9) To some extent the wives of men in occupations clas-
sified as clerical, service, crafts and labor were like
the wives of farmers and of proprietors in reporting
that they were influenced by reasons relating to:

doing more for children in the community, and
learning things to teach their children.

In contrast, the former groups were not like the wives of
farm owners and operators in their responses to four rea-
sons. They less frequently than the latter checked these
as important in their decision to attend classes:
protection of the consumer’s interests,
social status and more education,
classroom atmosphere and being with friends, and
filling in of spare time.

(10) As the size of the town increased, there was less tend-
ency to report attendance as a means of:
achieving social status,
making new friends or being with friends,
improving family life,
meeting new responsibilities as their families grow up,
teaching their children things learned in class,
keeping up with their children on new ideas,
contributing to community welfare,
fulfilling a long standing wish to learn more about the
subject,
filling in spare time,
increasing skill and making things, and
doing things that there is little time for at home.

Responses to certain of the 43 reasons were
studied in relation to the types of subject matter
in the classes the women were attending. Their
responses indicated that:



(1) The women enrolled in clothing classes more often
than those in some other types because:
they had specific problems on which they needed help,
they had always wanted to know more about the subject,
they wanted to increase their skill, and
they enjoyed participating in a good discussion.

(2) Those attending craft classes more frequently than
other groups checked reasons concerned with recrea-
tion and less frequently those relating to the im-
provement of family life and community welfare.

(3) The women in classes on family relations and child
development in contrast with those in other types of
classes more often indicated they enrolled because of:

a concern for family life, and

a desire to do more for children in the community.

(4) Enrollees in classes on food and nutrition differed
from those in other groups by less frequently indicat-
ing: -

the desire to teach their children things learned,
they knew little about the subject, and
they had specific problems on which they needed help.

(5) Those women studying home furnishings more fre-
quently than other women checked as important in
their decision to enroll reasons relating to:

a desire to teach their children things learned,

a recognition of a lack of knowledge about the subject,
and

a concern for the protection of the consumer’s interests.



Reasons Given by Iowa Women for Attending
Homemaking Classes for Adults'

BY HESTER CHADDERDONZ AND MARY S. LYLE?

WHY THE STUDY WAS MADE

Administrators and teachers of educational
programs for homemakers are faced continually
with the question of how to interest a broader
cross section of the women in their communities
in learning more ways to improve their family
life. Since participation in adult classes is volun-
tary, the problem of what motivates adults to at-
tend is basic to good program planning.

The rapid changes in technical developments
and in economic and social conditions today make
it imperative that homemakers have means for
keeping up to date. Programs of adult education
have too often reached only a small proportion of
the women who might profit by them. Leaders in
adult education find it difficult to interest the
homemakers—yparticularly those who have had
relatively little formal education and who come
from the lower economic levels—in attending or-
ganized study groups.

This study was made for these purposes:

(1) To find what reasons Iowa women select
as important influences upon their attendance in
classes in homemaking.

(2) To discover if these reasons vary with the
amount of formal education, the age of the
women, the occupations of their husbands, the
subject matter area offered for study or the size
of the towns in which the classes meet.

The assumption was made that the women at-
tending classes could recognize, among a list of
possible reasons, those which influenced them to
enroll and the degree of influence each reason had
had on this decision. Also, it was assumed that the
motives of the women studied were sufficiently
similar to those of other women in Iowa and,
therefore, would indicate possible approaches for
interesting a larger number of women in attend-
ing classes.

1Project 988 of the Iowa Agricultural Experiment Station in coopera-
tion with the Iowa State Department of Public Instruction, Vocational
Division.

2Professor of Home Economics Education, Towa State College. Bethel
Rust and Evelyn Gordon also participated in the study, serving as gradu-
ate assistants.

3Professor of Home Economics Education, Towa State College.

HOW THE STUDY WAS MADE!

A preliminary study® was made to determine if,
by interviewing those who had not enrolled in
homemaking classes, one could find clues for in-
teresting the non-enrollee. Interviews with 79
women who were randomly selected in a district
where classes had been well publicized and taught
for 3 years indicated that women could not or
would not give basic reasons for non-attendance.
Even though every effort was made to gain rap-
port and each was encouraged to express atti-
tudes and beliefs frankly, the responses seemed
more nearly excuses than basic reasons. The in-
terviewer believed that an appreciable number
of these 79 women had made no conscious deci-
sion not to attend since many appeared to have
given no serious consideration to enrolling in the
classes.

As a result of this preliminary study, it seemed
desirable to approach the problem from a positive
point of view; that is, by obtaining direct reac-
tions of women attending classes. It was assumed
that, having recently made the decision to attend,
they might be aware of their reasons for making
this decision.

In 1948 a study of this latter type® had been
made in Des Moines, Iowa, by questioning women
enrolled in the adult classes in the spring semes-
ter. Responses were obtained to a questionnaire
containing 43 reasons which they could reject as
of no importance or check as being of some or
much importance to their attendance.

The questionnaire used in the Des Moines study
was developed by first obtaining a list of reasons
for attendance from teachers of adult home-
making classes and from leaders in the field of
adult education. The preliminary list was checked
by 99 women attending classes in seven different

‘For a more detailed deseription of the methods used in this study, see
Bethel Rust. Characteristics of Jowa women related to certain reasons
for attending adult homemaking classes. Unpublished M.S. thesis.
Iowa State College Library, Ames, lowa. 1952.

5Jean M. Hansen. Reasons given for nonparticipation in adult home-
making classes in Beardshear district, Ames, Towa. Unpublished M.S.
thesis. Towa State College Library, Ames, ITowa. 1950.

%Ruth E. Baumgartner. Factors related to enrollment and persistence
of attendance in adult homemaking classes. Unpublished M.S. thesis.
Iowa State College Library, Ames, Iowa. 49.
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phases of homemaking offered in widely scattered
sections of Des Moines during the fall semester.
They were asked to respond whether each reason
was of much, some or no importance in their de-
cision to attend the class in which they were en-
rolled. They also were asked to add any impor-
tant reasons for attending which might have been
omitted. The original 34 and the 9 reasons added
by these women were then arranged in a list of 43
reasons that appeared to have influenced some
women to enroll. The final questionnaire was
then submitted to all the women enrolled in adult
homemaking classes in Des Moines during the
spring semester. The order was the same on all
copies, and no study was made to determine
whether the length of the list resulted in the rea-
sons at the end being given less adequate con-
sideration than those near the beginning. Re-
sponses from 774 completed questionnaires were
analyzed.

Baumgartner’s questionnaire was used in the
present study after a few changes were made in
the statement of the reasons in the interest of
clarity.” Provision was made for the women to
check the importance to their attendance of each
of the 43 reasons. They were to respond with a
check mark under one of three levels of impor-
tance: much, some and none. Certain personal
information also was obtained about each re-
spondent to be used in analyzing the responses.

One of the largest programs in homemaking
education for adults in Iowa includes classes of-
fered by local schools and supported in part by
federal funds administered by the Vocational Di-
vision, State Department of Public Instruction.
During the school year 1949-50, there were 10,716
women® enrolled in classes; in 1950-51 there were
7,949 women.” The sample for the present in-
vestigation was obtained by selecting some of the
classes in which these women were enrolled, with
the exception of classes in towns with populations
above 50,000. Since it was not possible to obtain
information regarding plans for offering classes
in the large cities early enough in the school year
to facilitate sampling these cities, it was decided
to limit the sample to classes in towns of less than
50,000 population.

In the fall of 1949 and of 1950, lists were ob-
tained of the towns in which teachers had re-
ported to the State Supervisor of Home Econom-
ics Education that their school was planning to
offer a class or classes in homemaking for adults
during the school year. To assure that the sample
would represent the various geographical sec-
tions, the state was divided into four parts by
drawing lines along county boundaries from east
to west and north to south in such a way as to
equalize, to some extent, the number of classes in
the four sections. This resulted in the following
division of the counties by sections:

7See Appendix A for a copy of the questionnaire used.

SU. S. Office of Education. Digest of annual reports of state boards for
vocational education, fiscal year ending June 30, 1950. p. 87, mimeo.

9U. S. Office of Education. D’gest of annual reports cf state boards for
vocational education, fiscal year ending June 30, 1951. p. 89, mimeo.
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Northeast 17 counties
Northwest 19 counties
Southwest 27 counties
Southeast 24 counties

Also, the toWwns were stratified by population
as follows:
Less than 2,500
2,500 to 6,999
7,000 to 49,999.

In both years the towns where classes were
being anticipated were grouped by size into these
three groups, listed alphabetically in the four
sections of the state and numbered consecutively.
Using a table of random numbers, sample com-
munities were drawn from each of the three
groups of towns. Because the data were incom-
plete concerning what classes would be held and
when they would meet, a large sample (approxi-
mately 50 percent) was selected. It was antici-
pated that some classes would have completed
their series of meetings before the reports of
teachers concerning classes would be received and
that others would report too late in the spring of
1951 to be included. When it was discovered that
only 8 of the 12 towns in the population group
7,000 to 49,999 which were planning to have
adult classes could be contacted in time to be
included, the decision was made to take all
available. However, one teacher was not willing
to participate, so data were collected from seven
towns, or 58 percent of those planning to offer
classes.

The data in table 1 indicate the sample used.
Forty-nine of the 95 towns with a population of
less than 2,500 were drawn from the lists obtained
in 1949 and 1950. Eight had completed their
series of classes early in the fall, seven were of-
fered too late in the spring of 1951 to be included,
and one of the 49 teachers was not willing to co-
operate; this left a total of 33 classes. Ten of
the 27 teachers in towns of 2,500 to 6,999 popula-
tion drawn in that substratum were contacted

either too late or too early to participate. The
programs in several towns, particularly the
larger ones, included more than one class. The

result was that 72 classes in 57 towns were in-
cluded in the study.

Copies of the questionnaire were mailed to each
teacher in the 57 towns. The questionnaires were
to be filled out under the teacher’s supervision
during one of the class meetings. A sheet of di-

TABLE 1. NUMBER OF TOWNS IN IOWA REPORTING PLANS
TO OFFER CLASSES IN HOMEMAKING FOR ADULTS AND NUM-
BER AND PERCENTAGE OF TOWNS INCLUDED IN STUDY.

1 1949-50 1950-51

ST T R e
state ‘

Total

e )
\
state ‘ In study

state In sludy In study
Popnlation sl——|——=r=——— o =
of towns N n perocnt \ [ ‘ percent I EN ‘ n percent
Under 2 500 .31 12 ‘ 32.4 58 21 36.2 ‘ 95 ‘ 33 34. 7
2,500- 6 999 | ]6 ‘ 8 ‘ 50. 0 l 26 9 ‘ 34.4 ‘ 42 17 40.5
7l 000—40 999 4 2 ‘ 50 () 8 ‘ 5 | 62 5 L 12 7 58.3
e e e e R

Total. . \57['22\386‘92‘35\380 149‘541333




rections was included to facilitate satisfactory ad-
ministration. So that sufficient time would be
available for the questionnaires to be completed
carefully, the suggestion was made to avoid the
first and last class meetings in order to sample
those who were more persistent in attendance and
to avoid a class meeting which might be a par-
ticularly busy one.

When the questionnaires were returned by the
teachers, it was discovered that 135 of the 1,493
were of questionable value. Sixty women had
checked in only one of the three columns and 20
others had checked in one column except for one
to four items, suggesting that little thought had
been given to individual items. Fifty-three had
reacted to fewer than 19 of the 43 items, and two
had placed their check beside the statements in-
stead of in one of the columns provided. These
135 questionnaires were not used, but an analysis
was made to determine to what extent these
women were different from those whose re-
sponses were included.

Compared with the 1,358 questionnaires used
in the study, the 135 discarded were found more
commonly to have been filled out by married
women who were 46 years of age or over, women
who had less than 4 years of high school training,
women who had four or more children and whose
children were beyond school age, women who had
attended such classes 3 or more years and women
whose husbands were domestic workers and farm
owners.' Hence, the sample in the study is some-
what less representative of women attending
classes who had the above characteristics.

The responses of the remaining 1,358 women
were coded and punched on IBM cards. Chi
square analyses'' of frequency tables (tests of
independence) were made for a series of factors
and the three levels of response to pertinent items
on the schedule.

Although the 1,358 women are characterized to
a large extent in subsequent sections, some addi-
tional data concerning them may be helpful in in-
terpreting the data. Most of the women were
married (88 percent) ; only a few were single (8
percent), and the remaining 4 percent were
widowed or divorced. Twenty percent were gain-
fully employed outside their homes. The most
common types of employment were in office work,
teaching and sales work.

The number of children per married woman
varied from none to nine, and both the mean and
the mode were two. Twenty-four percent of the
total group had no children. More women with
children had some of school age (53 percent)
than had children under school age (34 percent).
About 21 percent reported children over 18 years
of age. Almost one-half of the women included in
this study had not been enrolled in such classes in
Mrences on these characteristics were significant at the l-percent

level. Two-by-two frequency or contingency tables were analyzed for
the 1,493 questionnaires received.

11Tables showing analyses may be obtained by writing to the authors of
this bulletin or from two unpublished M.S. theses available from the
Towa State College Library, Ames, lowa: Bethel Rust, op. cit.; Evelyn
Gordon, Relation of selected factors to four reasons for attending adult
homemaking classes. 1953.

previous years, but one-tenth had attended 5 or
more years previously.

WHAT REASONS WERE MOST AND LEAST
FREQUENTLY ¢« INDICATED AS IMPORTANT
BY THE ENTIRE GROUP OF WOMEN ?

A general desire to keep on learning seems to
have been an important motivating factor for at-
tending adult homemaking classes, since four of
the nine reasons (see fig. 1 and table 2) most
TABLE 2. PERCENTAGES OF THE 1,358 WOMEN WHO CHECKED

THE 43 REASONS FOR ATTENDING ADULT HOMEMAKING
CLASSES IN IOWA ACCORDING TO THREE DEGREES OF IM-

PORTANCE.
Importance
Reason Much Some None
I enjoy getting new ideas. ................... 94.2 5.6 0.2
I think I ought to keep on learning new things
all myrifter st e D e e s 86.7 13.1 0.2
I wanted to add to my store of knowledge. ... 85.4 13.5 1.1
I wanted to increase my skill. ............... 83.9 15.0 1.1
I like the friendly atmosphere in these classes. 82.3 15.3 2.4
I enjoy watching a good demonstration. ...... 80.5 15.3 4.2
I've always wanted to know more about this
gsabjeetic s daa il s S D TR . 80.1 19.2 0.7
I wanted the satisfaction of getting more edu-
Y = o e s S 79.4 17.5 3.1
I like this teacher’s way of presenting things. 79.3 17.0 3.7
I thought it would be helpful to be with people
who have had more experience in this sub-
Jeetathan Lo o s o e S S e e e 73.8 23.7 2.5
I enjoy doing things with my hands. ......... T2:1 22.5 5.4
I admire the personality of this particular
fenchers (st nid e T e e o Ao 71.5 21.1 7.4
I enjoy being able to listen to a good lecture. 64.9 26.5 8.6
I like to be with others who have the same ex-
periences I have.. ..k i Yows ai v selsiseis steires 62.1 30.3 7.6
I wanted an opportunity to make things. ..... 60.7 30.3 9.0
I feel that I know little about this subject and
thought this class could help me. .......... 55.6 38.9 5.b
The place of meeting is very convenient for me. 53.5 27.8 18.7
I thought this course might help me to meet
new responsibilities which arise as my fam-
1L CR oW T o i nan LS ol A G el S e, e 52.5 27.9 19.1
I like to get away from regular duties for a
e e A s 51.6 33.3 15.1
I thought our family life could be improved if
I took a course like this. .................. 48.8 37.8 13.4
I wanted the chance to do things that I never
seem to have time to do at home............ 48.5 32.1 19.4
I wanted something interesting to do. ........ 48.2 35.1 16.7
I enjoy being able to work on projects of my
OWIE AN B ELOUD:|, 1516 =05 e s (a7t s R sa o SR o 47.2 38.7 14.1
I enjoy taking part in a good discussion. 43.9 42.8 13.3
I wanted to associate with the type of people
Bkmow=attend. =il e el e A 43.9 34.5 21.6

—

wanted to keep up with my children on new
TAOBE. & v 7etels oos tars Bl tug sl i A e STaisa. o oiava bl 6h gy 5o aa 44.0 20.1 35.9
thought the community might be improved if
there were classes like this, so I am attend-

—

ing to help maintain the elass. ............ 42.7 36.0 21.3
The class is being sponsored by the school,
P.T.A. or some other organization. ........ 42.4 22.3 35.3

I wanted to be able to teach my children things

I can learn in this class. 26.9 34.2
I had certain specific problem

needed "HelDs 55 vl shes als oo ulas ki s eake ket . 44.6 17.9
I thought it might help me with my job. ..... 34.9 27.5 37.6
The class came at a very convenient time for

me, so I though I might as well go. ........ 33.8 31.6 34.6
I wanted a chance to make some new friends. 34.2 46.6 19.2
The up and coming women in this community

attend these classes. ...............ciuinn 32.1 35.8 32.1
My husband is in another class, and we like to

cOMe BOZETHEE. . el st s saratais boiid s sl ivis svms 32.1 6.9 61.0
1 enjoy taking responsibility in a group such

a8 this class DermMItS. ... . v noores s ainmons 28.4 44.4 2%:2

—

wanted to see that consume nterests are
33 50 T 7 o L e R MBS T AW eSS e e 26.2 27.8 66.0
The class came at a time when it was easy to
get someone to look after my home respon-

A N R s st A 23.3 20.9 55.8
Taking this course would help me to do more

for children in the community. ............ 20.1 41.1 38.8
1 wanted something to fill in my spare time. .. 18.2 28.2 53.6

Many of my friends were going, and 1 wanted

to-be with” them . Wil Gt et Coi b « s, 16.3 37.2 46.5
Some of my friends have taken the course, so

I thought I should take it. ..... . 154 36.0 48.6
My family urged me to attend. .. . 14.0 24.5 61.5




PERCENTAGES OF 1,358 WOMEN

REASONS

I enjoy getting new ideas. 9 4' 2
I think I ought to keep on learning new

things all my life. 8 6. 7
I wanted to add to my store of knowl-

edge. 8 5 . 4
I wanted to increase my skill. 8 3. 9
I like the friendly atmosphere in these

classes. 8 2 . 3
I enjoy watching a good demonstration. 8 O 5
I've always wanted to know more about

this subject. 8 0. l
I want the satisfaction of getting more

education. 7 9. 4
I like the teacher’s way of presenting

things. 7 9. 3
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Fig. 1. The nine reasons checked as having much importance by 75 percent or more of the women.

frequently checked as having much importance
were these:
I enjoy getting new ideas.
I think I ought to keep on learning new ideas all my life.
I wanted to add to my store of knowledge.
I wanted the satisfaction of getting more education.

Possibly some of them interpreted the term
“education” as formal schooling rather than
classes for adults such as those in which they
were enrolled.

As the reasons related to learning became more
specific, the proportion of women checking them
as important'? tended to decrease. “I had certain
specific problems on which I needed help,” was
indicated as of much importance by 38 percent;
whereas, 80 percent checked in the ‘“much” col-
umn the statement, “I’ve always wanted to know
more about this subject.”

A desire to know more about but reluctance to
admit or to believe they lacked knowledge in some
specific phase of homemaking seems to have pre-
vailed. Examination of the replies to two closely

12Unless otherwise stated the term “important” refers to “much’” im-
portance rather than to ‘‘some” importance.
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related items showed that the statement, “I’ve
always wanted to know more about this subject,”
was checked as of much importance by a higher
percentage (80 percent) than the statement, “I
feel I know little about this subject and thought
the class would help me” (56 percent).

An opportunity to create some article requiring
manual skills appears to interest many women
since three reasons relating to such activity were
checked as important by 60 to 84 percent of the
respondents. It should be pointed out that the
majority of the women in the study were enrolled
in classes in which articles were made—a fact
which may in itself reflect this interest or may
mean that, if more offerings of a different nature
were made, women with other interests might be
drawn into the program. Nevertheless, in this
study, “I wanted to increase my skill” was
checked as having much importance by 84 per-
cent; “I enjoy doing things with my hands,” by
72 percent; and “I wanted an opportunity to
make things,” by 61 percent.

An attempt was made to determine whether
certain aspects of the teaching situation had any



appreciable relation to decisions to attend adult
homemaking classes. Since four of the seven
items of this nature were reported as having
much importance by a large majority of the
women, it would seem that the teacher and her
methods do influence enrollment. Approximately
80 percent checked, “I like the friendly atmos-
phere in these classes,” “I like this teacher’s way
of presenting things” and “I enjoy watching a
good demonstration.”

Another motivation indicated by 72 percent
was the personality of the particular teacher.
Likewise, the attendance of many women appears
to have been affected by the methods of teaching
used. In this study the women seemed to prefer
those in which the teacher takes the major re-
sponsibility. They showed preference for demon-
strations (81 percent) and lectures (65 percent)
rather than discussions (44 percent), and only
28 percent checked an enjoyment of taking re-
sponsibility in a group as important to them. No
information was collected that would show to
what extent teachers were employing these vari-
ous methods or the experience each woman had
had in sharing in discussion or being responsible
for class activity. The reactions recorded should
not be interpreted, therefore, as meaning that all
women in all classes will not wish to take part in
a responsible way in group activities or will al-
ways prefer a passive role in classes.

Four statements were related to the contribu-
tion to family life that might result from the
homemaker’s attendance in such classes. Of those
who were or had been married, 58 percent indi-
cated they thought the course they were taking
might help them meet new responsibilities as
their families grew up, and 46 percent reported
that they thought it might help them improve
their family life. Fifty-three percent of the
mothers gave evidence of being concerned with
keeping up with their children on new ideas, and
59 percent seemed concerned with being able to
teach their children things they expected to learn
in the class.

The need to have a greater variety of activities
or to escape monotony appears to have had con-
siderable influence on the attendance of approxi-
mately half of the women. These three state-
mer(llts were in the list to obtain evidence of this
need :

I like to get away from regular duties for a while (52
percent).

I wanted the chance to do things that I never seem to
have time to do at home (49 percent).

I wanted something interesting to do (48 percent).

Very few (18 percent), however, checked as of
much importance the statement that they wanted
something to fill in their spare time.

The extent to which the women were moti-
vated by a desire for social contacts may be indi-
cated by their response to five reasons. The desire
to be with others who had had similar experiences
and the enjoyment of working on projects of
one’s own in a group were those most commonly

indicated as reasons of much importance for class
attendance (62 and 47 percent, respectively). An
opportunity to associate with the type of people
who attend such classes interested 44 percent of
the women. About 32 percent saw the class as a
chance to be with the “up-and-coming” women in
their community. The possibility of making new
friends also appealed to 34 percent. In contrast,
being with friends who were taking the course
was reported by 15 percent to have had much in-
fluence on their attendance.

Interest in contributing to community improve-
ment was not found to be one of the types of rea-
sons greatly influencing the women to enroll in
classes. Forty-three percent, however, did indi-
cate as of much importance the belief that the
community might be improved by such classes
and, hence, had a desire to help maintain the
class. Twenty-six percent reported attending be-
cause of a concern that the consumer’s interests
be protected and 20 percent because they believed
the course would help them do more for children
in the community. Perhaps, if reasons of a more
general nature concerning community improve-
ment had been presented, the number responding
favorably would have been higher. On the other
hand, the small proportions who checked these
reasons may be due in part to the fact that many
of the courses in which they were enrolled did not
lend themselves to the achievement of objectives
of community improvement.

The relation of satisfaction with place and time
for adult class meetings and enrollment may be
seen in the frequency with which the following
three reasons were checked as of some or much
importance:

The place of meeting is very convenient for me (81 per-
cent).

The class came at a very convenient time for me, so I
thought I might as well go (65 percent).

The class came at a time when it was easy to get some-
one to look after my home responsibilities (44 percent).

In summary it may be said that the Iowa
women in this study indicated most frequently
that they were motivated to enroll in homemaking
classes for adults by the desire to keep on learn-
ing new ideas rather than because they recognized
specific problems on which they needed help. An
interest in increasing their hand skills was fre-
quently reported. The methods of teaching, the
personality of the teacher and the friendly at-
mosphere in the classes appear to be related to at-
tendance. A majority checked that the time and
place of class meetings were conducive to attend-
ance. Somewhat less commonly reported as im-
portant were items relating to the effects of at-
tendance on their families, the desire for social
contacts, a desire to increase their activities and
an interest in community development.

How IS AGE RELATED TO REASONS WOMEN GIVE
FOR ATTENDING CLASSES?

From the experience of those who have taught
adult homemaking classes, older women seem
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to want different subjects and have different
goals than the young women who enroll. If this
observation is substantiated by facts, it might
mean that separate classes sometimes should be
planned to meet the needs of different age groups.
To see if women of different ages rated the rea-
sons submitted to them of different importance,
the data were analyzed by age groups. Respond-
ents were asked to indicate the age group to
which they belonged. Apparently they did not ob-
ject to giving this information, for only 14 of the
1,358 women failed to respond to the request.
The 1,344 responding were distributed by age
groups as follows:

Age Percentage
16-25 18.3
26-35 31.8
36-45 30.5
46-55 172
Over 55 41324

When the above percentages were compared
with the distribution of ages of Iowa women
given in the 1950 census, it was found that the
classes in this study were drawing 6 percent less
of the women 16-25 years of age and 20 percent
less of those over 55 years of age than in the
general population. The classes were more largely
made up of women 26 to 54 than the proportion
which existed in the population of Iowa generally.

When the responses of the women in the dif-
ferent age groups were examined to see if there
were differences among them in the importance
they attributed to the various reasons for at-
tendance, six reasons were found to have been
checked as important by 75 percent or more of
each age group. These reasons, all bearing on
wanting to learn new ideas and to add to their
skill and on atmosphere in the class, were:

I wanted to add to my store of knowledge.

I enjoy getting new ideas.

I think I ought to keep on learning new things all my
life.

I wanted the satisfaction of getting more education.

I wanted to increase my skill.

I like the friendly atmosphere in these classes.

In contrast to this, four reasons were checked
as important by less than 35 percent of each age
group:

Many of my friends were going, and I wanted to be
with them.

My family urged me to attend.

Taking this course would help me to do more for chil-
dren in the community.

I wanted something to fill in my spare time.

The responses to 16 other statements tended to
vary consistently with age, although the differ-
ences between succeedingly older groups of wom-
en were not always large. For two reasons (see
fig. 2) the proportion responding “much’” tended
to decrease as age increased.'
13Throughout this report all differences cited among groups are signifi-
cant at either the 1- or 5-percent level of significance. Those at the

1-percent level will be designated with two asterisks (**): those at the
5-percent level with one asterisk (*).
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I’ve always wanted to know more about this subject.**
I thought this course might help me to meet new re-
sponsibilities which arise as my family grows up.**

For these 14 statements, the general tendency
was for the proportion checking ‘“much” to in-
crease as age increased :

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

I wanted a chance to make some new friends.**

Many of my friends were going, and I wanted to be
with them.**

I like to be with others who have the same experiences
I have.**

I wanted the chance to do things I never seem to have
time to do at home.**

I wanted something to fill in my spare time.**

I enjoy doing things with my hands.*

I admire the personality of this particular teacher.**

I like the friendly atmosphere of these classes.**

I like this teacher’s way of presenting things.**

I enjoy being able to listen to a good lecture.**

I enjoy watching a good demonstration.**

Taking this course would help me to do more for chil-
dren in the community.*

When seven additional reasons were analyzed
in relation to age, the responses of the women
were not sufficiently different to indicate that age
was a factor:

I wanted the satisfaction of getting more education.

I feel I know little about this subject and thought this
class could help me.

I thought our family life could be improved if I took a
course like this.

I enjoy taking responsibility in a group such as this
class permits.

I thought it would be helpful to be with people who have
had more experience in this subject than I.

I wanted an opportunity to make things.

I like to get away from regular duties for a while.

WOMEN 16-25 YEARS OF AGE

There were 179 women in this youngest age
group. They chose only three reasons as impor-
tant with greater frequency than any other age
group. A somewhat larger proportion than those
in the 26-35 age group indicated that they came
because of a chance to make some new friends**
and a desire to do something interesting.** Also
they, like those 26-35, more often than the women
older than 55, checked as important this reason:
“I've always wanted to know more about this
subject.”** Those 16-25 years of age did differ,
however, from the other age groups by less fre-
quently attaching importance to seven of the rea-
sons which at least 60 percent of the total group
had indicated were highly important in their at-
tendance:

I like to be with others who have the same expe-
riences I have.**

I enjoy watching a good demonstration.**

I like this teacher’s way of presenting things.**

I admire the personality of this particular teacher.**

I enjoy taking part in a good discussion.**

I enjoy doing things with my hands.*

I wanted to add to my store of knowledge.**
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Fig. 2. The two reasons which tended to decrease in importance as age increased.

Seven additional reasons, less commonly indi-
cated than those above as very important by the
entire group, were checked even less frequently
by those 16-25 years old:

I wanted to keep up with my children on new ideas.**

I wanted the chance to do things that I never seem to
have time to do at home.**

I wanted to be able to teach my children things I can
learn in this class.**

Many of my friends were going, and I wanted to be
with them.**

The up and coming women in this community attend
these classes.**

I enjoy being able to work on projects of my own in a

I enjoy taking part in a good discussion.**

WOMEN 26-35 YEARS OF AGE

The 427 women in this group tended to react
to most of the responses presented to them in a
manner similar to those in the other age groups.
Only these two reasons appeared to be of much
mmportance to a larger proportion of the women
26-35 years of age than to any other group:

I had certain specific problems on which I need help.*

I wanted to add to my store of knowledge.**

Four reasons seemed to concern this group
the least of any age group:

I wanted something to fill in my spare time.**

I wanted something interesting to do.**

I wanted a chance to make some new friends.**

I wanted to associate with the type of people I know
attend.**

The women in this 26-35 age group less fre-
quently than the older women checked four state-
ments as important for their attendance:

The up and coming women in this community attend
these classes.**

Many of my friends were going, and I wanted to be with
them.**

I enjoy being able to listen to a good lecture.**

I wanted the chance to do things that I never seem to
have time to do at home.**

Along with the younger women, they wmore
frequently were concerned with whether the
course would help them to meet new responsibili-
ties as their families grew up** and indicated
a desire to know more about the subject.**

On the other hand, this 25-36 year old group
resembled the older women in the importance
they attributed to these three reasons:

I enjoy taking part in a good discussion.**

I enjoy watching a good demonstration.**

I wanted to be able to teach my children things I can
learn in this class.**

WOMEN 36-45 YEARS OF AGE

Since these 409 women make up the middle-age
group, it is not surprising to find that they did
not differ greatly from the group as a whole in
their reactions to most reasons. About the same
proportion of them as of the 1,344 women who
gave information about their ages usually checked
each reason as of much importance.

Only one statement was significantly more
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often checked “much” by these women, “I wanted
to be able to teach my children things I can learn
in this class.”**

When this group and those 46-55 years of age
were combined, they more frequently than the
other groups indicated these reasons as impor-
tant:

I wanted to keep up with my children on new ideas.**
I wanted the chance to do things that I never seem to
have time to do at home.** ;

WOMEN 46-55 YEARS OF AGE

On only four reasons was this group of 232
women appreciably different from other groups
of women. In three cases they most frequently
indicated the following reasons as having mauch
importance in their decision to enroll in a class:

I wanted something interesting to do.**

I enjoy being able to work on projects of my own in
a group.**

The place of meeting is very convenient for me.**

When compared with the women who were
younger, they more commonly checked the rea-
son, “I wanted to associate with the type of people
I know attend.” **

WOMEN 56 YEARS OF AGE OR OLDER

The oldest group differed most from the other
age groups in its reactions. There were eight rea-
sons for enrolling which seemed more important
to these 97 women than to other groups:

I enjoy watching a good demonstration.**

The up and coming women in this community attend
these classes.**

I wanted a chance to make some new friends.**

I enjoy doing things with my hands.*

I like to be with others who have the same experiences
I have.**

I admire the personality of this particular teacher.**

I like this teacher’s way of presenting things.**

Taking this course would help me to do more for the
children in the community.*

Furthermore, of all the women, these older
women were least concerned about three reasons:

I've always wanted to know more about this subject.**

I wanted to add to my store of knowledge.**

I thought this course might help me to meet new re-
sponsibilities which arise as my family grows up.**

When the responses of all women over 45 were
combined, six statements were found to be more
frequently checked by them as important than by
those younger:

I wanted to associate with the type of people I know
attend.**

I admire the personality of this particular teacher.**

I enjoy being able to listen to a good lecture.**

Many of my friends were going, and I wanted to be
with them. **

I wanted a chance to make some new friends.**

I wanted something to fill in my spare time.**

In summary, it may be said that none of the
reasons analyzed by age of the women was
checked important significantly more often by
those 16-25 years of age than by those in the
26-35 group, but the youngest group least fre-
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quently indicated as important those reasons re-
lating to methods used in the classroom, to the
personality of the teacher, to a desire to use ideas
to keep up with or teach to their children and a
desire to be with friends or with other women
who had had similar experiences. Two reasons,
leaders in the community attend and enjoying do-
ing things with their hands, were also less fre-
quently reported as influencing their attendance.

The women 25-36 years of age tended to react
either like those younger or those older. They
did, however, check to a greater extent reasons
indicating a desire for help on specific problems
and for additional knowledge. A wish to find
something interesting to do, to make new friends
and to associate with the type of women attend-
ing appears less important than to older women.
The frequencies of reporting enjoyment of a good
discussion and demonstration as well as the de-
sire to learn things to teach their children, re-
sembled the frequencies of the older rather than
the younger groups of women. They, like the
younger women, indicated less concern with
being able to listen to a good lecture, with at-
tending because their friends or the community
leaders were attending the classes and with the
chance to do things for which there was little
time at home. The two groups of younger women
both indicated the desire to obtain help in meeting
new responsibilities as their families grew up.

Only one reason differentiated the middle-age
group, those 36-45 years of age, from all other
groups by being more commonly checked as of
much importance—namely, the desire to teach
their children things they could learn in class.
Like those 46-55 years of age, they reported
wanting to keep up with their children on new
ideas and having a chance to do things they sel-
dom had time to do at home. In addition, those
46-55 more frequently than other groups reported
attending because of a wish to find something in-
teresting to do and to work on projects of their
own in a group.

The oldest women were more likely than the
young women to check reasons relating to associ-
ation with others attending classes, to the teach-
er’s way of presenting material and to an enjoy-
ment of doing things with their hands. They
were least concerned about meeting new family
responsibilities, learning about the particular
subject or adding to their store of knowledge.
Like those 46-55 years of age, the desire to fill in
their spare time was more evident than among
the younger women. Also, these two groups of
women over 45 were more likely to associate at-
tendance with the personality of the teacher, cer-
tain methods of teaching and the opportunity to
make new friends.

How Is AMOUNT OF EDUCATION RELATED TO
REASONS WOMEN GIVE FOR ATTENDING
CLASSES?

Believing that women with different amounts
of formal education would differ in reasons for



attending homemaking classes, information was
collected about their education. Perhaps women
with high school or college education might be
interested in further education, particularly in
the realm of ideas and stimulation to problem-
solving. Perhaps those with little education might
be concerned mainly with very concrete subjects
and manipulative skills in sewing or crafts or with
the social aspects of the class sessions. There-
fore, the variation among educational groups in
importance of the reasons checked was studied.

The women were asked to indicate the highest
school level attained by checking one of the fol-
lowing: elementary school, attended high school,
graduated from high school, attended college or
graduated from college. To differentiate between
beauty or business colleges and 2- or 4-year aca-
demic colleges, the name of the college was re-
quested. Only attendance of academic colleges
and graduation from 4-year colleges were re-
corded for this study.

All except 45 women reported the amount of
schooling they had received. One woman reported
she had no formal education. Of the remaining
1,312, 10 percent had attended elementary school
only, 13 percent had attended high school, 41 per-
cent had been graduated from high school, 24
percent had attended college but had not gradu-
ated and 12 percent were graduates of 4-year
colleges.

When the responses of those with different
amounts of education were analyzed, seven rea-
sons were found to have been checked by at least
70 percent of each educational group as being of
much importance for their attending classes:

I enjoy getting new ideas.

I think I ought to keep on learning new things all my
life.

I wanted to add to my store of knowledge.

I’'ve always wanted to know more about this subject.

I like this teacher’s way of presenting things.

I wanted to increase my skill.

I thought it would be helpful to be with people who
have had more experience in this subject than I.

In contrast, the four reasons checked as of
much importance by fewer than 25 percent of
each educational group were:

I wanted something to fill in my spare time.

Some of my friends have taken the course, so I thought
I should take it.

My family urged me to attend.

Many of my friends were going, and I wanted to be
with them.

Many differences were found among the five
educational groups in the importance they at-
tached to the various reasons. Of the 33 state-
ments analyzed to determine the significance of
the differences, the responses to only three were
no more characteristic of one group than of an-
other:

I wanted to increase my skill.

I enjoy taking part in a good discussion.

I thought it would be helpful to be with people who
have had more experience in this subject than I.

Eight of the 30 differentiating statements were
less frequently reported of much importance as
the amount of education increased:

Taking this course would help me to do more for chil-
dren in the community.**

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

I wanted to keep up with my children on new ideas.**

I wanted'to be able to teach my children things I can
learn in this clasgs.**

I wanted the chance to do things that I never seem to
have time to do at home.**

I wanted to see that consumer’s interests are pro-
tected.**

Perhaps some of these differences among edu-
cational groups may be due in part to the tend-
ency of the women who were college graduates
to check a relatively small number of items as
of much importance.

WOMEN WHO ATTENDED ELEMENTARY SCHOOL

There were three reasons less frequently
checked important by the women who had not

progressed beyond the elementary school than by
others:

I had certain specific problems on which I needed
help.**

I enjoy getting new ideas.**

I wanted to add to my store of knowledge.**

On the other hand, this group checked 10 rea-
sons more frequently than the other groups. Two
of these reasons show concern for family respon-
sibilities :

I wanted to keep up with my children on new ideas.**

I thought this course might help me to meet new re-
sponsibilities which arise as my family grows up.*

. Two of the 10 items concerned community wel-
are:

Taking this course would help me to do more for chil-
dren in the community.**

I wanted to see that consumer’s interests are pro-
tected.**

This finding should not be construed to mean
that women with more formal education were not
as interested in contributing to community wel-
fare or consumer’s interests. Instead they may
have recognized more clearly than the others that
the classes they were attending were not provid-
licr.lg education especially helpful in these direc-
ions.

The need for status and contacts with other
women is evident in the responses to 4 of the 10
reasons more frequently checked by those with
the least formal education:

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

I wanted a chance to make some new friends.**
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I enjoy being able to work on projects of my own in a
group.**

The remaining two reasons which these women
more frequently checked as important are:

I enjoy doing things with my hands.**

I wanted the chance to do things I never seem to have
time to do at home.**

WOMEN WHO ATTENDED HIGH SCHOOL

Only two reasons distinguished the women who
had attended high school from the other educa-
tional groups. The one reason they checked less
frequently than the other groups—namely, “I
think I ought to keep on learning new things all
my life”*—was, nevertheless, an important rea-
son since 80 percent of them checked it as of
much importance. The second distinguishing rea-
son was checked more frequently by this group
than by any other, “I wanted something interest-
g to do.’ %™

When all the women with less than 4 years of
high school education were compared with those
having more education, these 10 reasons were
found to have been more frequently checked as of
much importance by the former:

I enjoy taking responsibility in a group such as this
class permits.**

I enjoy being able to listen to a good lecture.**

I like the friendly atmosphere in these classes.**

I like this teacher’s way of presenting things.**

I admire the personality of this particular teacher.**

I like to get away from regular duties for a while.**

I like to be with others who have the same experiences
I have.**

I wanted something to fill in my spare time.**

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

I wanted to be able to teach my children things I can
learn in this class.**

Two reasons were checked less frequently by
women with less than 4 years of high school than
by those with more than 4 years of high school:

I have always wanted to know more about this sub-
jeet.¥*

I had certain specific problems on which I needed
help.**

WOMEN WHO GRADUATED FROM HIGH SCHOOL

High school graduates did not differ signifi-
cantly from the other groups in their responses.
There was, however, a slight tendency for them
to react like those with more rather than those
with less formal education.

WOMEN WHO ATTENDED COLLEGE

As with the high school graduates, this group
usually responded much like those with some-
what less or those with somewhat more formal
education. However, there was a greater tend-
ency for them to react like the latter.

To only three items were their responses sig-
nificantly different from the other groups. They
more frequently checked as having some or much
importance, “I think I ought to keep on learning
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new things all my life”* and “I wanted the sat-
isfaction of getting more education.”**

Also, they indicated considerably less frequentlu
than those who had not attended college that they
came to classes because they enjoyed doing things
with their hands.” **

WOMEN WHO GRADUATED FROM COLLEGE

Twenty-six of the 33 reasons analyzed in rela-
tion to extent of formal education were less fre-
quently checked as important by those with col-
lege degrees than by any other group. It is pos-
sible that the reasons used in the questionnaire
were not as satisfactory for the latter group in
exploring their motivation for enrollment in
classes.

Perhaps women who have finished college are
more reluctant than other women to indicate their
need for additional education. Evidence of the
soundness of the above hypothesis is the fact that
two statements concerning an increase of learn-
ing were less frequently checked by them. How-
ever, these same two reasons were accepted as
having much importance by more than 50 per-
cent of the college graduates:

I wanted the satisfaction of getting more education.**
I feel that I know little about this subject, and thought
this class would help me.*

Motivation by appealing to a desire for social
status seems to be less effective for women who
had been graduated from a 4-year college, perhaps
because they are more commonly in the upper
social class in their community. The findings tend
to support this hypothesis since the graduates
least frequently attributed much importance to
these two reasons for attendance:

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know

The concern for community improvement, which
was not strongly evident among many of the edu-
cational groups, was even less evident among the
women with college degrees. The subject matter
and emphasis in the classes they were attending
could account in part for their responses. Each
of the three statements relating to community
welfare was less often checked as of much impor-
tance by college graduates. However, there was
little difference between those with some college
and those with 4 years of college in the propor-
tion who checked the first one of these three
reasons as having much importance:

I wanted to see that consumer’s interests are pro-
tected.**

Taking this course would help me to do more for chil-
dren in the community.*

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

Attending classes to obtain help in teaching
their children** or in meeting new family respon-
sibilities** or to improve family life* were less
frequently given as reasons by the mothers who



were college graduates than by other mothers.
They appeared less concerned with getting new
ideas to keep up with their children,** a reason
which the least educated group had checked more
frequently (30 and 58 percent, respectively).

Five of the seven statements pertaining to
classroom procedures and to the teacher were less
commonly indicated as being important by women
who had college degrees than by other women.
More than 50 percent of each educational group,
however, checked as important each of these rea-
sons except the last:

I enjoy watching a good demonstration.**

I like this teacher’s way of presenting things.**

I like the friendly atmosphere of these classes.**

I enjoy being able to listen to a good lecture.**

I enjoy taking responsibility in a group such as this
class permits.**

College graduates also gave evidence of less
interest than others in group participation and in
making additional contacts with friends through
these classes, as shown by fewer attributing im-
portance to the following three items:

I enjoy being able to work on projects of my own in a
group.**

I like to be with others who have the same experiences
I have.**

I wanted a chance to make some new friends.**

The desire to add variety to their activities and
find a use for spare time was also less evident
among the college graduates than among those
of lower educational levels since the responses of
“much importance” to these four statements were
proportionately lower:

I wanted something interesting to do.**

I like to get away from regular duties for a while.**

I wanted the chance to do things that I never seem to
have time to do at home.**

I wanted something to fill in my spare time.**

College graduates and women with some col-
lege education both less frequently indicated their
motive for attending classes as, “I enjoy doing
things with my hands,”** “I wanted an opportu-
nity to make things”* or “I wanted to keep
up with my children on new ideas.”**

While the findings do not disclose any motiva-
tions peculiar to high school or college graduates,
they do show that women with elementary school
educations most often indicated attending because
of a desire to meet family responsibilities, a need
for status and social contacts and a concern for
community welfare; women who attended but did
not complete high school seemed to want particu-
larly to find something interesting to do. When
the responses of these two groups were combined,
it was found that they seemed more concerned
with classroom atmosphere and methods of teach-
ing, with attendance as a means of helping the
community improve by maintenance of classes for
adults, with the desire to obtain ideas to teach
their children and with opportunities to get away
from regular duties and to fill in spare time.

Women who attended college less than 4 years
more frequently than others checked reasons re-

lated to a desire to continue to learn. The pro-
portion of the college graduates did not exceed
those of the women with less education in the
frequency of selecting reasons as important.
However, they tended to check fewer reasons and
to indicate less concern for additional formal edu-
cation, social status, social contacts, community
improvement, and for classroom procedures and
atmosphere.

How IS OCCUPATION OF HUSBAND RELATED TO
REASONS WOMEN GIVE FOR ATTENDING
CLASSES?

There is some reason to believe that a relation-
ship exists between the social status of the home-
maker and the occupation of her husband. Fur-
thermore, environment, as indicated by the occu-
pation of the breadwinner, has seemed to have
an influence upon the interests of adults in the
family. With these possible relationships in mind,
differences among the responses of the women
whose husbands were in various types of occupa-
tions were examined by statistical methods.

The married women were asked to state the
occupation of their husbands and, where appro-
priate, to indicate whether they owned their busi-
ness or whether they were farm owners, renters
or farm workers. The occupations were classi-
fied in the categories used in the sixteenth census
report of the United States, with a few minor ex-
ceptions. Domestic service workers were com-
bined with other service workers because both
were small groups. Farmers were classified into
two groups: (1) farm owners and managers and
(2) farm tenants. The responses of the women
whose husbands had retired or whose type of oc-
cupation was not clear from the information
given were not analyzed in this section of the
study.

Fifty-three percent of the husbands were en-
gaged in farming. The next largest group was
made up of proprietors (15 percent) and the
third largest group of professional men (11 per-
cent). Other groups included from 2 to 6 per-
cent of the 1,149 husbands whose occupations
were classified.

Only the responses of 22 reasons, which ap-
peared to have some relationship to husband’s
occupation, were analyzed. Due to the small
numbers in some groups, it was necessary in the
analyses to make still further combinations of
occupations. Occasionally the replies were an-
alyzed in terms of farm and nonfarm wives.

The wives of men in the various occupational
groups did not differ significantly in their re-
sponses to 2 of the 22 reasons:

I enjoy taking part in a good discussion.
I think I ought to keep on learning new things all my
life.

In addition, responses of the wives of farmers
(owners, managers and tenants) did not differ
from those of wives of nonfarmers on this state-
ment, “I thought the community might be im-
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proved if there were classes like this, so I am at-
tending to help maintain the class.”

WIVES OF FARMERS

When the responses of the 614 farm wives were
compared with those of the wives of men in other
occupations (fig. 3), the former more com-
monly than the latter indicated that these three
items relating to their families were important
reasons for class attendance:

I thought our family life could be improved if I took
a course like this.**

I wanted to be able to teach my children things I can
learn in this class.*

I wanted to keep up with my children on new ideas.**

The wives of farm owners and operators
seemed more affected by the last two reasons than
the wives of farm tenants.

More of the farm than nonfarm wives, espe-
cially the wives of owners and operators, appear
to have been motivated to a greater extent by a
concern for the welfare of other groups. They
more frequently indicated these two reasons as
important:

Taking this course would help me to do more for chil-
dren in the community.**

I wanted to see that consumer’s interests are pro-
tected.**

Class attendance as a means of improving their
social standing in the community seems to have
been of more concern among farm women, par-
ticularly the wives of farm owners and operators,
than among other women. A larger proportion
of them than of other women checked these two
reasons as highly important:

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

Four reasons were designed to obtain evidence
of an interest in opportunities to be with friends
or make new friends and to learn in a friendly
atmosphere. The wives of farmers more fre-
quently than others checked these four as impor-
tant in their decision to attend:

Many of my friends were going, and I wanted to be
with them.**

I wanted a chance to make some new friends.**

I like to be with others who have the same experiences
I have.**

I like the friendly atmosphere in these classes.*

The last two items were reported as especially
important to the wives of farm owners and oper-
ators.

It appears that the teacher and teaching pro-
cedures had some relation to enrollment of these
women. Admiration for the personality of the
teacher** was given more frequently as a reason
for attendance by women whose husbands were
farm owners and operators than by wives in any
of the other occupational groups. Also, they re-
ported enjoyment of a good lecture** somewhat
more frequently than other groups.
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Although a large percentage of the wives in
each occupational group indicated being influ-
enced by a desire to continue to learn, one reason
of this nature, “I wanted the satisfaction of get-
ting more education,”* was checked more com-
monly by the wives of farm owners and managers
than by any other group.

The wives of farmers were distinguished from
other wives by the fact that they less frequently
checked as important “I had certain problems on
which I needed help.”* Although less than 20
percent of either the farm wives or the nonfarm
wives indicated the desire to ‘“fill in” their spare
time, a larger proportion of the farm than non-
farm wives checked this as an important reason
for their enrollment.**

Since, in many towns, classes for farmers are
a part of a general program of adult education
commonly meeting in the school building, one
might anticipate finding that wives of farmers
would check these reasons more often than other
wives :

My husband is in another class, and we like to come
together.**

The class came at a very convenient time for me, so I
thought I might as well go.**

WIVES OF MEN IN PROFESSIONAL AND SEMI-
PROFESSIONAL OCCUPATIONS

The occupations classified as professional and
semi-professional include doctors, lawyers, teach-
ers, veterinarians and bankers. There were 125
husbands engaged in these types of occupations.

The wives of these men did not check any of
the 22 reasons analyzed more frequently than did
any other group of wives. They did, however, in-
dicate being less motivated to attend than did
most or all other groups by nine reasons:

I wanted to be able to teach my children things I can
learn in this class.**

I wanted to keep up with my children on new ideas.**

I wanted to see that consumer’s interests are pro-
tected.**

The up and coming women in this community attend
these classes.™*

I wanted to associate with the type of people I know
attend.**

Many of my friends were going and I wanted to be
with them.**

I like the friendly atmosphere in these classes.**

I wanted something to fill in my spare time.**

I enjoy doing things with my hands.**

Seventy-five percent of the women whose hus-
bands were engaged in these occupations were
college graduates or had attended college. This
may account in part for the fact that five of these
reasons which differentiated the wives of profes-
sional and semi-professional men from other
wives also differentiated those with some college
education from those with less education.

WIVES OF MEN WHO OWN THEIR OWN BUSINESSES

The 170 wives of proprietors tended to respond
more like the wives of professional and semi-



REASONS
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like the friendly atmosphere in these
classes.

-

admire the personality of this particu-
lar teacher.

bt

like to be with others who have the
same experiences I have.

P

enjoy being able to listen to a good
lecture.

My husband is in another class, and we
like to come together.

I thought our family life could be im-
proved if I took a course like this.

=

wanted to keep up with my children on
new ideas.

-

wanted to associate with the type of
people I know attend.

=

wanted to be able to teach my children
things I can learn in this class.

The class came at a very convenient time
for me, so I thought I might as well
come.
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Fig. 3. The 10 reasons most commonly checked by a higher percentage of farm than of nonfarm wives.
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professional men in checking these reasons less
frequently than the wives of farmers:

I wanted to see that consumer’s interests are pro-
tected.**

Taking this course could help me to do more for the
children in the community.**

Many of my friends were going, and I wanted to be
with them.**

I wanted a chance to make some new friends.**

I like to be with others who have the same experiences
I have.**

The up and coming women in this community attend
these classes.**

The proprietors’ wives, like the wives of farm
owners and managers, more frequently than
those of professional and semi-professional men
indicated that these reasons were important:

I like the friendly atmosphere in these classes.**

I admire the personality of this particular teacher.**

I wanted to keep up with my children on new ideas.**

I wanted something to fill in my spare time.**

I enjoy doing things with my hands.**

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

WIVES OF MEN IN OTHER OCCUPATIONS

The combined responses of wives of clerical
and service workers, craftsmen and laborers fre-
quently indicated that they reacted more like the
wives of proprietors than any other group. These
two groups checked the following reasons as im-
portant more often than the wives of professional
men but less often than farm wives:

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

Many of my friends were going, and I wanted to be
with them.**

I like the friendly atmosphere in these classes.**

I wanted to keep up with my children on new ideas.**

I wanted to see that consumer’s interests are pro-
tected.**

I wanted something to fill in my spare time.**

I wanted the satisfaction of getting more education.**

The wives of clerical and service workers,
craftsmen and laborers, along with the wives of
farmers, indicated being motivated to a greater
extent than the other two groups by these rea-
sons :

I wanted to be able to teach my children things I can
learn in this class.**

Taking this course would help me to do more for chil-
dren in the community.**

Like the wives of professional and semi-profes-
sional men, these wives, less frequently than the
farmers’ and proprietors’ wives, checked as im-
portant, “I like to be with others who have the
same experiences I have.”**

In summation, the wives of farmers appear to
have been motivated to attend to a greater extent
than wives of men in other occupations by rea-
sons concerned with (1) welfare of family and
community, (2) improvement of their social

20

status, (3) opportunities to be with or make new
friends, (4) personality of the teacher and pro-
cedures used in teaching and (5) desire to ac-
company husband in attending classes for adults.

Of the 22 reasons analyzed in relation to occu-
pations of husbands, none was checked as having
significantly more importance for motivating the
attendance of wives of professional and semi-
professional men than the attendance of wives of
other groups of workers. This might be because
the reasons which would distinguish the wives of
professional and semi-professional men from
other wives were not included in the question-
naire or were not analyzed. Fewer of these women
than of other groups of wives indicated that they
attended classes to improve their social status, to
keep up with their children on new ideas or to
see that the consumer’s interests were protected.
Also, they less frequently indicated that they en-
joyed doing things with their hands or wanted to
find a use for their spare time. A large propor-
tion of these wives had some college education,
and they may have been more reluctant to admit
that some of the reasons influenced them or may
have been more discriminating in the reasons
selected.

The women whose husbands owned their own
businesses tended to respond either like the wives
of professional and semi-professional men or like
the wives of farm owners and managers. Their
responses resembled the responses of the wives of
farmers in indicating that attendance of classes
was not motivated by a concern for the con-
sumer’s interests, for improvement of their social
status and for being with or making friends.
Proprietors’ wives tended to be like the wives of
farmers in their more frequent checking of rea-
sons relating to liking a friendly class atmosphere
and the teacher’s personality, to keeping up with
their children, filling in spare time and enjoying
hand work. Also, they, like the farm wives, re-
ported attending to help maintain classes to im-
prove the community.

The wives of men in occupations classified as
clerical, service, crafts and labor were similar to
each of the other groups in the frequency of
checking importance of some of the reasons an-
alyzed. Like the wives of farmers and proprietors,
they indicated being somewhat more interested
than the wives of professional men in attending
in order to do more for children in the commu-
nity. Their desire to improve their social status,
to be with friends, to keep up with their children
and to fill in spare time was more like that of pro-
prietors’ wives than of professional men’s wives.

How IS SUBJECT MATTER OF CLASSES RELATED TO
REASONS GIVEN FOR ATTENDANCE?

The reasons given the women to mark with re-
spect to the relative importance for their own
attendance were extremely varied. Some referred
to reasons that might be more appropriate to one
attending a clothing or craft class in which ar-
ticles were produced than one attending a class



in family relationships or nutrition where no
products were made. It seemed reasonable to
think that women might attend classes in one
subject for different reasons than might those
who attended a class dealing with a totally differ-
ent subject.

To test the hypothesis that certain reasons for
attending classes in one area of subject matter
would differ from those for attending in other
areas, data concerning the areas taught in the
classes under study were obtained from the teach-
ers. The six subject areas in which classes in this
study were taught are given below, together with
the number of women enrolled in each:

Clothing 346
Crafts 90
Family relations and

child development 99
Food and nutrition 143
Home furnishings 276
Combinations of two

or more areas 404

Only 16 reasons in the questionnaire pertained
to special areas; hence, these were selected for
analysis. Each of the 16 reasons differentiated
at least one group from the others to a significant
degree.

WOMEN ENROLLED IN CLOTHING CLASSES

Evidently women in clothing classes were at-
tending to meet a felt need for specific help, since
they, more frequently than those in other classes,
checked as important these two items on the ques-
tionnaire :

I had certain specific problems on which I needed help.**
I’ve always wanted to know more about this subject.**

Additional evidence that they enrolled for defi-
nite reasons is seen in the fact that they less fre-
quently than those in some classes indicated that
they came because they wanted something to fill
in their spare time.**

Since most of the clothing classes were sewing
groups, it is not surprising that the desire for in-
creasing their skill** characterized this group
more than those in other classes. Evidently this
skill was thought of as personal achievement
rather than as contributing to the family welfare,
for women in clothing classes reported being less
motivated than women attending other classes by
these two items concerning their families:

I thought our family life could be improved if I took a
course like this.**

I wanted to keep up with my children on new ideas.**

Since many of the clothing classes were devel-
oping construction rather than selection abilities,
it is not surprising that fewer of the enrollees
expected to gain some ability or information to
help them meet social-civic responsibility. The
proportion of women in clothing classes who
checked ‘“much” was lower than in most of the
classes to the following two statements:

I wanted to see that consumer’s interests are pro-
tected.**

Taking this course would help me to do more for chil-
dren in the community.**

The nature of the course may also have affected
the response to two items relating to methods
used in classes. Phose in clothing classes more
commonly indicated enjoyment of participating
in a good discussion** and less commonly than
some classes in listening to a good lecture.**

WOMEN ENROLLED IN CRAFT CLASSES

Two of the statements that differentiated, to a
significant extent, the women in craft classes
from those in other areas suggest that more of
the women in craft classes were motivated by a
desire for personal recreation:

I wanted something to fill in my spare time.**
I wanted the chance to do things I never seem to have
time to do at home.**

There was a greater tendency for these women
than the others to check as important the reason,
“I enjoy doing things with my hands.”*

Using this course for its contribution to their
family or community life apparently influenced
those enrolling in crafts ccurses less than the
other women, since a smaller proportion indicated
these three items as important:

I thought our family life could be improved if I took
a course like this.**

I thought this course might help me to meet new re-
sponsibilities which arise as my family grows up.**

Taking this course would help me to do more for chil-
dren in the community.**

As might be expected, the items relating to
enjoyment of a good discussion* and a good lec-
ture** were less important for women in these
classes than in other classes since these methods
of teaching were probably used less frequently in
craft classes than in others. Also, fewer of the
women in craft classes envisioned these classes as
important in adding to their knowledge** or giv-
ing them help on specific problems.** Apparently
the major motivation for attending such classes
was recreation or learning something about a
subject on which they knew little.**

WOMEN ENROLLED IN CLASSES ON FAMILY
RELATIONSHIPS AND CHILD DEVELOPMENT

In contrast to the women in craft classes, those
in classes in family relationships and child de-
velopment more commonly than other groups
checked as important three items concerned with
their families:

I wanted to keep up with my children on new ideas.**

I wanted to be able to teach my children things I can
learn in this class.**

I thought this class might help me to meet new respon-
sibilities which arise as my family grows up.**

When the responses were examined in relation
to the ages of their children, it was found that
there was a greater tendency for the mothers who
had children of school age than those with pre-
school children to check the first of these state-
ments as important.** Also, those with children
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of school age or older more frequently checked the
second item as important.**

The women taking courses in family relations
and child development were more likely than
those in other areas to indicate that they believed
the course would help them to do more for chil-
dren in the community.** However, they did not
appear to be motivated more than the other
groups to join the classes to improve the commu-
nity by helping to maintain the class.

Those taking classes in this area of subject
matter less frequently than others attributed im-
portance to the following statements:

I wanted to increase my skill.*
I enjoy doing things with my hands.**
I wanted something to fill in my spare time.**

If; appears that these women were interpreting
“skill” as manipulative in nature rather than as
skills relating to relationships with people.

Also, this group of women reported being moti-
vated less than some other groups by these rea-
sons :

I've always wanted to know more about this subject.**

I had certain specific problems on which I needed help.**

Only 15 percent indicated that they came be-
cause they recognized specific problems in this
area—as contrasted with 50 percent of those en-
rolle(jl in clothing classes and 41 percent in home
furnls}}ings classes. It seems likely that women
recognize problems more readily in areas involv-
ing the making of articles than in areas involving
human relations or are more reluctant to think
of difficulties in child guidance and family rela-
tionships as “problems.”

WOMEN ENROLLED IN CLASSES ON FOOD AND
NUTRITION

Only 2 of the 16 reasons analyzed by subject
matter differentiated the women enrolled in food
and nutrition classes from other groups. They
reported more frequently than those in clothing
and crafts classes that they were motivated to at-
tend to improve their family life** and to keep
up with their children on new ideas.** Three rea-
sons, however, did distinguish this group by being
checked as less important than some groups in
their decision to enroll in the class:

I wanted to be able to teach my children things I can
learn in this class.**

I feel I know little about this subject and thought this
class would help.**

I had certain specific problems on which I needed help.**

WOMEN ENROLLED IN CLASSES IN HOME
FURNISHINGS

Only 1 of the 16 reasons analyzed was more
frequently checked as having much importance
by women in home furnishings classes: “I enjoy
being able to listen to a good lecture.”** On three
statements these women more commonly than the
other groups indicated that they were influenced
to some extent:

I wanted to be able to teach my children things I can
learn in this class.**
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I feel I know little about this subject and thought this
class could help me.**

I wanted to see that consumer’s interests are pro-
tected.**

These womén also checked more frequently
than women in clothing and craft classes items
about the course contributing to the improvement
of their family life.**

By way of summary, several reasons were
found to differentiate the women attending the
various types of classes. Those in clothing classes
were distinguished from others by checking more
definite purposes—purposes concerned with ob-
taining help on specific problems and increasing
their skill. The women in craft classes appear to
have been more interested in classes to serve their
personal recreation needs than were women at-
tending other types of classes. The ones enrolled
in clothing and in craft classes indicated less
motivation to attend than other groups because
of a concern for improving family life or the
community.

In contrast the enrollees in classes studying
family relationships and child development
tended more frequently than others to indicate
the desire to make a greater contribution to the
welfare of their families and communities. Few
of these women, however, indicated that they
came with specific problems on which they recog-
nized a need for help.

Either the women in food and nutrition classes
were not greatly different from the others in their
reasons for attendance or the reasons analyzed
were inadequate to reveal their unique purposes.
They were more concerned about attending to im-
prove family life and to keep up with their chil-
dren on new ideas than the women enrolled in
clothing and craft classes. Like those in family
relationships and child development classes, they
failed to indicate that specific problems motivated
their attendance.

The women attending classes in home furnish-
ings were more like those in family relationships
and child development in their interest in im-
proving their family life. The women in all
groups more frequently checked this type of rea-
son as important if they had children.** The de-
sire to find a means of using their spare time did
not characterize the home furnishing classes.

How Is SizE oF TowN IN WHICH CLASSES ARE
HELD RELATED TO REASONS WOMEN GIVE
FOR ATTENDANCE ?

Today mass media and rapid transportation
make new ideas and information as readily avail-
able to rural as to city people. However, differ-
ences remain in the environment that might af-
fect the interests and concerns of those living in
or near towns and cities of various sizes. People
living in small communities might know each
other and have enough opportunities for social
activities outside of adult classes. Therefore,
veasons related to social opportunities afforded
by the class might be of little importance to the



enrollees. On the other hand, they might look
forward to class attendance as a pleasant oppor-
tunity to meet friends. People in larger towns
and cities might be greatly influenced to attend
classes by the opportunity to meet people and
make friends or they might have ample opportu-
nity for social life in other groups and attend
classes mainly for the opportunity to learn new
ideas, information or skills.

It was also thought possible that, since many
retired people live in small towns, the home-
makers there who are drawn to adult classes
might be less busy than those in cities and be
looking mainly for something to fill their spare
time.

A major objective of the study was to find if
differences in motivation were evident in the rea-
sons given by women attending classes in towns
and cities of different sizes. Consequently, the
55 towns drawn in the two samples (1949-50 and
1950-51) were classified into three groups ac-
cording to population: (1) less than 2,500, (2)
2,500 to 6,999 and (3) 7,000 to 49,999. There
were 33 towns in the first, 16 in the second and 6
in the third group. In some towns, particularly
the larger ones, more than one adult homemaking
class was being held during the years the data
were collected. Hence, the number of classes was
35, 20 and 15, respectively. Because of the difficul-
ties™ in obtaining information about programs in
towns with populations over 49,999, no data were
included in this study from towns of that size.
However, a survey was made in Des Moines' in
1948 using the questionnaire which was slightly
revised for use in this study. Findings from that
survey will be noted whenever appropriate.

In each of the three groups of towns, more than
70 percent of the women checked reasons which
indicated that they were motivated to attend
classes by a general desire to learn. Four state-
ments of this nature were included in the ques-
tionnaire, and all were in the list of 10 most fre-
quently checked as having much importance in
the present study, as well as in the Des Moines
study. Three of the four elicited approximately
the same high proportion, at least 80 percent, of
responses from the women regardless of the size
of town:

I enjoy getting new ideas.

I wanted to add to my store of knowledge.

I think I ought to keep on learning new things all my
life.

In addition, differences among towns were not
significant for two other reasons, which were re-
ported as important by 55 and 72 percent, re-
spectively, of all the women:

I feel I know little about this subject and thought this
class could help me.
I enjoy doing things with my hands.

Only 40 percent of the women in Des Moines
had indicated that the first item had considerable

14See Introduction for explanation of sampling.
15Ruth E. Baumgartner, op. ecit.

weight in their decision but 75 percent had
checked the second as having much importance.
In contrast, each of the eight statements relat-
ing to the desire for social contacts differentiated
among the women in towns of different sizes.
The proportion of the women checking the follow-
ing three statements as having much importance
decreased as the size of the town increased:

The up and coming women in this community attend
these classes.**

I wanted to associate with the type of people I know
attend.**

I wanted a chance to make some new friends.**

The women in the Des Moines classes re-
sponded similarly to the women in towns of 7,000
to 49,999 population on the first and third of these
statements. The second item had been restated in
the present study, so no comparison can be made.

One of the four reasons for attendance which
related specifically to families, “I wanted to keep
up with my children on new ideas,”** differenti-
ated among married women in towns of the three
population groups. The smallest towns (under
2,500) had the largest proportion of women who
checked this reason as important, and the largest
towns had the lowest proportion. The responses
to the other three reasons related to families were
not significantly different in towns of various
sizes when the responses of the three groups were
compared, but did differentiate among towns
when they were placed in two groups: less than
7,000 and 7,000 or more. These three reasons
were believed important by more married women
in smaller than in larger towns:

I thought this course might help me meet new respon-
sibilities which arise as my family grows up.**

I wanted to be able to teach my children things I can
learn in this class.**

I thought our family life could be improved if I took
a course like this.**

The first two reasons were checked by about
the same proportion of women in Des Moines as
in towns of 7,000 to 49,999 population. The third
was restated after Baumgartner collected her
data, so comparisons could not be made with Des
Moines.

Attendance because of concern for persons out-
side their families also appears to be related to
the size of town. As the size increased, a smaller
proportion of women checked these items on the
questionnaire:

I wanted to see that consumer’s interests are pro-
tected.**

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

Taking this course would help me to do more for chil-
dren in the community.**

The women in Des Moines tended to respond
like those in the largest towns in the present
study on the first two items but more frequently
indicated the last item as important than any of
the groups in the present study.
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There also was evidence that women in towns
of different sizes vary in interest in increasing
their skills and making articles. The importance
of reasons of this nature was significantly differ-
ent when responses on the basis of size of town
were tested. As the size of town increased up to
50,000, more women reported they attended class
to increase their skill.** This trend was not con-
tinued, however, in Des Moines where a smaller
proportion of women than in small towns checked
this as important. In contrast, those enrolled in
towns of 7,000 to 49,999 population less fre-
quently than the women in smaller towns re-
ported attending because of a desire for an op-
portunity to make things.** The Des Moines
women responded more like the women in the
smaller than the larger towns in the present in-
vestigation.

Wanting to know more about the subject under
study** was frequently checked of much im-
portance in Des Moines and in towns of all sizes
but in the present study the percentage rose from
76 to 87 as the size of town increased.

The women in the smaller towns rather than in
the larger tended to check more frequently two
quite dissimilar reasons:

I wanted something to fill in my spare time.**
I wanted the chance to do things that I never seem to
find time to do at home.**

In none of the groups nor in Des Moines did the
proportion of women checking the first reason as
important exceed 22 percent, but almost 50 per-
cent in the present study and about 40 percent in
Des Moines checked the second reason. It is sur-
prising to find that an item similar to the first one
above, “I wanted something interesting to do,”
did not differentiate between women in towns of
different sizes. On the average, 48 percent checked
it as important while in Des Moines only 28 per-
cent checked it similarly.

TOWNS OF LESS THAN 2,500 POPULATION

The women in the smallest towns seemed to
attach much importance to 10 items which they
checked more frequently than the women in
larger towns. Four of these suggest a desire for
social contacts:

I wanted to associate with the type of people I know
attend.**

The up and coming women in this community attend
these classes.**

Many of my friends were going, and I wanted to be
with them.**

I wanted a chance to make some new friends.**

One of the 10 reasons was related to their fami-
lies: “I wanted to keep up with my children on
new ideas.”** Three indicated a concern for
their communities as a motivation:

Taking this course would help me to do more for chil-
dren in the community.**

I thought the community might be improved if there
were classes like this, so I am attending to help maintain
the class.**
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I wanted to see that consumer’s interests are pro-
tected.**

The interests of the women enrolled in classes
in small towns are further revealed by their re-
sponses to reaséns indicating specific goals. They
tended more than the women in larger towns to
check these as important:

I wanted something to fill in my spare time.**
I wanted the chance to do things I never seem to have
time to do at home.**

On the other hand, they less frequently than
other groups reported these:

I had certain specific problems on which I needed help.**
I've always wanted to know more about this subject.**

TOWNS OF 2,500 TO 6,999 POPULATION

The women attending classes in towns of this
size more frequently than either of the other two
groups checked these reasons as important:

I like the friendly atmosphere in these classes.**

I thought our family life could be improved if I took a
course like this.**

I admire the personality of this particular teacher.**

The frequency of “much” responses on 13 rea-
sons checked by the women attending classes in
towns of this size fell between the frequencies
of those in smaller and larger towns. The women
in towns of 2,500 to 6,999 population, however,
tended to be more like the former than the latter
in more frequently indicating these 10 reasons as
important :

The up and coming women in this community attend
these classes.**

I wanted a chance to make some new friends.**

I like to be with others who have the same experiences
I have.**

I thought this course could help me meet new respon-
sibilities which arise as my family grows up.**

I wanted to keep up with my children on new ideas.**

I wanted to see that consumer’s interests are pro-
tected.**

I thought this community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

Taking this course would help me to do more for chil-
dren in the community.**

I wanted the satisfaction of getting more education.**

I like to get away from regular duties for a while.**

The women in the middle-sized towns re-
sembled those in the larger towns in more fre-
quently checking “much” to two reasons:

I've always wanted to know more about this subject.**
I had certain specific problems on which I needed help.**

TOWNS OF 7,000 TO 49,999 POPULATION

In the largest towns in the study, the women
were less likely than women in smaller towns to
check the one differentiating statement which re-
lated to a general desire to learn, “I wanted the
satisfaction of getting more education.”** The
women in Des Moines extended this trend but no
such trend was found among the other three
statements relating to a desire for learning. A



higher proportion of the women in the larger
towns and in Des Moines were college graduates,
and, as pointed out in another section, they may
have interpreted the phrase “more education” to
mean an additional amount of formal education
and, hence, may not have thought of classes for
adults in that category.

In contrast to both groups of women in the
smaller towns, women in these largest towns ap-
pear to be less concerned with achieving social
status by attending classes since they less fre-
quently checked “much” on the following items:

I wanted to associate with the type of people I know
attend.**

The up and coming women in this community attend
these classes.**

The first item above was restated so a compari-
son cannot be made with the reactions of women
attending classes in Des Moines. The second
item, however, elicited responses that were simi-
lar in frequency in Des Moines to those found in
the largest towns in the present study.

The failure on the part of more women in large
towns to see in these classes the opportunities for
furthering friendships is suggested by the fact
that they less commonly checked these three
statements as important:

I wanted a chance to make new friends.**

I like to be with others who have the same experience
I have.**

I like the friendly atmosphere in these classes.**

If classes are more formal in larger centers,
that fact in itself may account for this response.
These women also indicated that they were less
motiwated to attend by the personality of the
teacher** than did those in smaller towns. It is
interesting to find that the women in Des Moines
tended to react more like the women in smaller
towns to the two reasons listed last and to the
item concerning the teacher’s personality.

The women in the largest towns were less likely
to respond “much” than those in the smaller
towns to items relating to community welfare:

Taking this course would help me to do more for chil-
dren in the community.**

I thought this community might be improved if there
were classes like this, so I am attending to help maintain
the class.**

I wanted to see that consumer’s interests are pro-
tected.**

The percentages of Des Moines women check-
ing these items as important were higher than
those in the larger towns in the present study,
and the response tp the first statement was even
higher than that in the smallest towns.

Three items concerned with the effect of class
learning on family members, particularly chil-
dren, appear to have been of least importance to
the women in the largest towns:

I wanted to keep up with my children on new ideas.**

I wanted to be able to teach my children things I can
learn in this class.**

I thought this course might help me to meet new respon-
sibilities which arise as my family grows up.**

The first of these was changed before the ques-
tionnaire was used in the present study, the sec-
ond item obtained a similar proportion of “much”
responses in Des Moines but the third was less
commonly checked as important by women in Des
Moines than by any of the groups in the present
study.

Using classes as a means of “getting away
from regular duties for a while”** appears to
characterize women in the largest towns and in
Des Moines less commonly than the women in
towns of less than 7,000 population.

A long-standing desire to learn more about the
subject being studied** seems to have motivated
women more frequently in the largest towns.
Those in Des Moines were less concerned by this
desire.

From the findings presented in this section, it
appears that women in towns of less than 2,500
population were more likely than those in larger
towns to be motivated to attend by (1) a desire
for status and for social contacts and (2) a con-
cern for improving family life and for community
welfare. The women in towns of 2,500 to 6,999
population tended on the whole to respond more
like those in the smaller rather than the larger
towns, but they indicated more concern than
either of the other groups for improving their
family life and a greater liking of the teacher’s
personality and a friendly classroom atmosphere.
Women attending from the largest towns in the
study reported being less affected than the other
groups by many of the reasons presented in the
schedule. The one exception was the desire to
learn more about the subject.
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APPENDIX A
QUESTIONNAIRE USED

REASONS FOR ATTENDING ADULT
HOMEMAKING CLASSES

How many years have you attended adult homemaking
classes before this year? ... .. ... . How many meetings
have you attended this year? ... ... .. . If you are em-

ployed outside your home, what type of work do you

Does he own his busi-
If he is a farmer, is he a farm
owner?.. Renter?.. ... Farm
worker?.. What is the last school level
which you attended? Elementary school
Attended high school....

high school

. Graduated from

... Attended colleg:
... Graduated from college

Below you will find a list of reasons for attending adult classcs.
Check (X) each reason in one of the three columns at the right, to
show how important each reason was in bringing you to this class.

Importance To Me

Reasons for Attending Much Some None

1. Some of my friends have taken the

course, so I thought I should take it. ......  ......  ......
2. I've always wanted to know more

Shoutrthsisubeetol Salis Rt en Ve SR A A R S s W S
3. I thought our family life could be im-

proved if I took a course like this. .... ...... | cciiie aeeaes
4. had certain specific problems on

whilch I eaded FRaln i oo e s h e, ataiate Siate | afoieiniatutsn 1 gllyieiate's
5. The place of meeting is very conven-

ent forames, L el IITE B e A et o sl R LY v s e e st
6. I'enjoy taking part in a good discus-

T R e e R e S T e e
7. My family urged me to attend. e Wiy esiite B e ciavalel ) L L As e,
8. I enjoy getting new ideas. ......ccvvs cunees  secece esesse
9. Taking this course would help me to

do more for children in the community. ...... ......  ......
10. I wanted an opportunity to make

DR D b R it T e o * L R e A e e
11. The class came at a very convenient

time for me, so I thought I might as

o s R e e R R e U L s o e R e SR iR R e S
12. I enjoy watching a good demonstra-

e s S S GO0 U S e S G R T e
13. The up and coming women in this

community attend these classes. ...... ......  ......0 0 L.o...n
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16.
172

18.
19.

20.
21,
22.
23.

24.
25.

39.
40.

41.

42.
43.

. I enjoy taking

IN THE STUDY

Reasons for Attendfng

. I wanted to add to my store of knowl-

15.

b e ML L A A ol o
I thought the community might be im-
proved if there were classes like this,
so I am attending to help maintain the
LA b S o e e B oo
1 wanted something interesting to do.
Many of my friends were going, and I
wanted to be with them. .............
I enjoy being able to listen to a good
Iecture. - 5 sl el e caeohe o s biole sibios Eiells
The class is being sponsored by the
sghool, P.T.A. or some other organiza-
Lo e e e e i D e
1 think I ought to keep on learning
new things all my life. ..............
I wanted to see that consumer’s inter-
ests are protected. ........cciieennane
I wanted a chance to make some new
friends.
The class came at a time when it was
easy to get someone to look after my
home responsibilities. ............. ...
I enjoy being able to work on projects
of my own in a group. ..............
1 feel that T know little about this sub-
ject and thought this class could help
TNE. - Lo e ias il e vh bR e s w isree
responsibility in a

group such as this class permits.

I thought it would be helpful to be

with people who have had more ex-
perience in this subject than I. ......

. 1 enjoy doing things with my hands.
. 1 like this teacher’s way of presenting

things.

. I like the friendly atmosphere in these

classes.

. I like to get away from regular duties

for a while, ..icoseeeevrimasaosonsenss

. 1 like to be with others who have the

same experiences I have.

. My husband is in another class, and

we like to come together. ............

. 1 thought it might help me with my
TODIN (55 S s AT e ) arusds ey k3 AV REIA  STAY
T admire the personality of this par-

ticular teacher.

. 1 wanted to associate with the type of

people T know attend.

. I wanted to increase my §kill. .......
. 1 thought this course might help me

to: meet new responsibilities which
arise as my family grows up. ........
1 wanted to keep up with my children
on new ideas. ........cicieciiaeaaans
I wanted the chance to do things that
1 never seem to have time to do at
home.
I wanted something to fill in my spare
time.
I wanted to be able to teach my chil-
dren things I can learn in this class.
1 wanted the satisfaction of getting
more education.

Importance To Me

Much

Some

BE SURE you have checked EACH statement!

None
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