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INTRODUCTION

"How much time should be allotted to each of the many divisions of the
elementary school curriculum?" is a frequently asked question. While an
answer to this question is given each year by many teachers, principals, cur-
riculum directors, and others as they go about the work of planning instruc-
tional programs, these answers are usually supplied with misgivings. These
misgivings about time allotments stem primarily from the fact that little
recent information on time allotments was available to those making tﬁe deci-
sions regarding the time an area is to receive. Studies on how school time is
spent are, for several reasons, no longer popular. First, it is difficult to
gather data, due to the freedom that is given individual schools and teachers
in a system in making out daily programs. There is emphasis on program flexi-
bility, with much attention given to integratiom, correlation, and fusion of
‘'subject fields. It is therefore almost impossible to determine how much time
is given to an area. A second reason for the decline of interest in studies of
time allotments is the fact that data from these studies tend to preserve the
status quo. Furthermore, the time allotments in typical schools are often
affected by such extraneous factors as the availlability of the gymmasium, of
the special music teacher, and similar factors.

In an attempt to provide data on time allotments that would be forward-.
looking, representative of best rather tham all p;acttces, and leas influenced
by irrelevant factors, a committee appointed by the Iowq~8tate Superintendent
of Public Imstruction in 1954 collected data on the time allotments preferred
by a selected group of school administrators, supervisors, and curriculum
directors. The results of this study were pﬁblished in Resource Ideas for
Planning Classroom Programs (1955). (Out of print)

The results of a second study on time allotments sponsored by the Iowa
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State Department of Public Instruction are reported here. This second Depart-
ment study of time allotments, like the first, gathered data on preferred
rather than on actual times and from persons representing a selected sample of
Iowa schools. The schools from which data were gathered are members of the

North Central Association of Colleges and Secondary Schools.
OUTLINE OF THE STUDY

A one-page form for securing information was sent to two thirds of the
North Central schools of the state. For ome half of these schools (one third
of the state total) an administrator (superintendent, curriculum director,
elementary school principal) was asked to indicate the time per week in a 1650-
minute week he would prefer to devote to the various curricular areas in grades
one through six. For the other half of the school population studied the
superintendent of schools was asked to designate an outstanding teacher from
each grade level to supply the desired information on time allotments. The
data-gathering form supplied to administrators and teachers listed nine major
curricular areas plus such special features as recess and student c&uncil.
Space for writing in any feature of the curriculum not included in the preced-
ing was also provided.

As has already been indicated, the respondents were asked to .supply the
preferred time per week for each area, but to work within the framework of a
1650-minute week, or 330 minute-day. The directions clearly stated that "zero
minutes' or '"mo time per week' could be assigned to any of the divisions on
the list. The directions emphasized that the time for each area was to be the
desirable time to be given to the area, not the actual time being given.

Teacher data forms were received from 51 of the 57 schools contacted and
administrator data forms from 48 of the 57 school systems. While not all the
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forms could be used because the respondent failed to stay within the 1650~
minute weekly time limit, a total of 594 data forms, or about 99 per grade,
were used in compiling this report.

From the 594 usable forms received the mean, median, and range of pre-
ferred times of administrators and teachers for each grade were compiled. The
means, medians, and ranges on the most common curricular areas listed on the
form supplied are given inm Tables 1, 2, and 3. Attention is called to the
fact that some additiomal curricular areas (e.g., Unassigned time, Weekly
Reader, Safety, Milk, Playtime, etc.) were suggested by 36 teachers and 36
administrators, but these areas were not listed in enough schools to warrant
reporting means, medians, or rvanges for them.

In reading Tables 1, 2, and 3, attention is called also to the fact that
some respondents preferred to give a total time for language arts, while others
gave time for the separate areas (handwriting, oral and silent reading, spelle
ing, and oral and written English) usually included under the heading of
language arts. The total number of administrators preferring language arts
was 16 for grade 1, 15 for grade 3, and 14 for grade 6. The correéponding
number for the separate language arts areas was 33 for grade 1, 32 fdr grade
3, and 32 for grade 6. The number of teachers preferring to use language arts
was 12 for grade 1, 6 for grade 3, and 21 for grade 6. Teachers preferring
the separate areas instead of language arts were 33 for grade 1, 43 for grade
3, and 28 for grade 6.

The form used in gathering data in this study also permitted respondents
to list their preferred time allotments either under social studies or under
the two most common social studies subjects (geography and history). For
grades 4, 5, and 6, 118 administrators reported preferred time for social
studies, while 22 reported preferred time for geography and history. One
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hundred twenty=-five teachers for grades 4, 5, and 6 reported preferred time
for social studies and 25 teachers reported preferred time for the separate

subjects of geography and history.

DISCUSSION OF HOW THE DATA MAY BE USED

The information presented in Tables 1, 2, and 3 should be useful to those
concerned with the problem of "How much time should be allotted to various
curricular areas?' The median preferred times supply a bench mark (reference)
for use in the study of actual times found in programs. For example, a school
study committee interested in giving the status of the current local situation
might state that the local time allotted to handwriting is 25 per cent less,
is equal to, or is 50 per’cent greater than the time preferred by outstanding
teachers in the North Central Association schools of Iowa.

On the other hand, those who wish to use time allotments that deviate
markedly from accepted practice may find support for their proposal in the wide
range of preferred times found in this study. Tables 1, 2, and 3 algo present
some information on the proportion of practicing educators who prefer such cur-
ricular areas as language arts and social studies to the separate subjeét matter
areas. There are probably many other situations of the type cited where the
data found in this report will be useful.

The data should also be useful to those interested in critical study of
the elementary school program. For example, the data show that for those
teachers who indicated a preferred time for reading, the amount of time varied
from 250 to 900 minutes per week in grade 1 to from 90 to 300 minutes per
week in grade 6. The question might be askel, '"Why should some cutstanding
teachers feel that more than three times as much time is needed for reading
instruction as is considered necessary by other outstanding teachers?"
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A& look at the data in Table 2 raisesanother critical question. According
to this table, the preferred median times for reading are 600 minutes per week
in grades 1 and 2, 400 minutes in grade 3, 300 minutes in grade &4, 225 ﬁinutes
in grade 5, and 200 minutes in grade 6. These recommended times indicate that
the outstanding teachers in these North Cemtral Association schools of Iowa
feel thar a large per cent ¢f the total instructional time should be devoted
to reading. In first and second grade the preferred median time of 600 minutes
per week seems especially high when it is noted that the combined time for
science, social studies, mathematics, handwriting, spelling, and oral and writ-
ten English is only 525 minutes per week in grade 1 and 555 minutes per week in
grade 2. In grade 3 the corresponding asounts are 400 misutes and 760, and in
grade 6, 200 minutes and 890. Thug about 35 per cent of the total imstructional
time devoted to these seven important zubjects (reading, sccial studies, science,
handwriting, oral and written Eﬁglish, mathematics, and spelling) should, in
the opinion of these outstanding tegchers, be devoted to the teaching of read-
ing. Persons interested in elementary school instructional programs that empha-
gize thisking based ou knowledge in the important social and scientific fields
might ask, "Why should reading, a skill subject, require so much time?"

4 ervitical look at the preferred time allotments for spelling, especially
in the upper grades, will undoubtedly rasult in the formulation of some addi-
tional quastidns for which.thoaa rasponsible for the way school time is used
‘should have answers. For example, since research has shown that pupile in
grades 5 and 6 already know how to spell most of the words in the spelling list
for each week and, as a result, learn vo spell on the average only about 5 words,
why do teachers say they prefer to allot 100 minutes a week to spelling instruc-
tion? |

While furthey examination of the data given in the tables would undoubtedly
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lead to the identification of other questions of the kind already presented,

in a short report such as this the remaining space is probably better used if
devoted to consideration of possible reasons for the seeming overehphalia on

some areas of the curriculum at the expense of others. The questions and

comments that follow may lead to identification of causes for this situatiom.

CONSIDERATION OF POSSIBLE REASONS FOR THE SEEMING OVEREMPHASIS

ON SOME CURRICULAR AREAS

1. Do teachers and administrators put such great emphasis on reading as
is indicated above because they believe that reading is basically as important
as this emphasis would indicate” It couli well be that the great emphasis
given to reading in the pre- and in-service education of teachers in the last
30 years plus the publicity reading receives in the news and in professional
literature has led elementary school teachers and administrators to th§ conclu~
sion that reading is so important that it warrants far more time than any other
elementary school subject. Whether other leaders in education, in the profes-
sions, in politics, and so on agree that such large amounts of time should be
devoted to reading is a matter that should be of concern to all who are inter-
ested in elementary education.

2. Did the teachers and administrators im this study give greater emphasis
to reading because they know many techniques and brocedures for directing instruc-
tion in this subject while possessing only limited knowledge of procedures for
teaching other curricular areas? As has already been stated, there is great
emphasis on reading in the pre-service and in-service education of teachers.
This emphasis probably providga teachers with more instructional know-how in
reading than they have in othei areas, and naturally they tend to give most
time to that area where they have the most skill in terms of techniques.
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3. Coiild the fact that reading and spelling are skill subjects, where
knowledge of content is of minor consequence, create a teaching situation
where the teacher is most confident? Since the elementary school teacher
instructs in many fields of knowledge, she can hardly become adequately pre-
pared in all. There are, then, many times when lack of knowledge of the content
(especially in such subjects as history, science, mathematics, geography, and
literature) is a handicap in teaching and may lead to embarrassing or at least
uncomfortable situations. On the other hand, in such subjects as reading and
spelling the teacher is familiar with the content and is likely to be master
of the procedures being used. This makes for confidence and security in teach-
ing.

The three preceding questions, while an outgrowth of a time allotment study,
point to a need for extensive and thorough study of the elementary school cur-
riculum. For such study to proceed, much information is needed. It ie hoped

that investigations to supply this needed information will be undertaken soon.



TABLE 1

MEAN WEEKLY PREFERRED TIME OF ADMINISTRATORS AND TEACHERS

ON THE MOST COMMON AREAS OF THE CURRICULUM
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n = 594



TABLE 2

MEDIAN WEEKLY PREFERRED TIME OF ADMINISTRATORS AND TEACHERS

ON THE MOST COMMON AREAS OF THE CURRICULUM
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n = 594
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TABLE 3

RANGE OF WEEKLY PREFERRED TIME OF ADMINISTRATORS AND TEACHERS

ON THE MOST COMMON AREAS OF THE CURRICULUM
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