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CHAPTER I

INTRODUCTION

"Recently, I asked,ﬁy senior class in Englisﬁlliterature why
poetry was important. :

"It isn't," a willowy brunette answered.from thé Back of the
room,

"Why not?" I asked asAsoon as the ripple of giggles had
quieted. A ‘

ﬁBecause we learn all about it in school," was the siméle réply.

This incident reflects the most serious problem facing public
education today -- the problem of rélevancy. Gone is the day Qheﬁ‘gr
stuaent in our classes reaéted blindly when Qe téachers assigned a
passage, or a formula, orla project. Today, the student demandé t§
know why and how education rélates to him as an individualband as a
member of society. And the key to ouf'educaFional system's worth is
more and more the amount of relevancy it can aemonstrate to the
'students. We need to show that it is not the unimportant but the

vital that is presented in school.

Statement of the problem. The purpose of this paper is to

present the Iowa Association of Classroom Teachers' viewpoint regard-
» . & i j

ing the educational situation that best allows the student to be



Definition of terms. We believe that the following definition

of terms might ﬁelp to clarify portions of the paper so that long

explanations will not be necessary at the point where they are used.

Bi-area curriculum, This refers to two possible courses of
study (selections of coufses). One, the academic,_usually leads to
a college program. The other, the vocational, usually leads to a
craft, trade, or §ocation, or to a (post¥high school) ;rade or business
school., A student.in one area should cénceﬁtrate on courses within

that area, but not be entirely limited to that area, .

Elementarg_le&el. The elementary level is the grades from

kindergarten through six.

Foundation core (courses). Foundation courses are basic courses,
some of which are needed by almost everyone, regardless of interest or
vocational plans.

Principles; basic, internal. Basic principles are those ideas,

conéepts, and proéedures that should be learned becéuse they are so
elementary that almost everything,else stems from thém, or from
variations of them. For example, in arithmatic a basic principle might
be the conéept thét'numbers react and can be dealt with in an orderly,
iogicél manner, or that when 'two numbers (or things) are added togethef,
the whole is equal to the partg.'_A'genefaI principle might be that when
two different things -are brought togetﬁer, the clash results in a
compromisé; . {This is derived from Hegel's'thesis-antithesis--synthesis'
theory.) As can be iﬁagined, general érinéiples ?xist for ‘life in

general, and specific principles exist for specific areas and/ or



a 'compromise' of the two to result. He .gets green. Whether he knew
what would happen or even planned it would depend on his previous

experience, but again an internal principle has been applied successfully

to an external situation.

Structural organization. (See Appendix A.) This is the
pattern of administration,.services and attendance centers designed to
provide effective operation of the education situatiqh.

Community attendance complex. This is the functional part

of the total structural organization consisting of a high school (of
‘approximately 1,000 students, 50 teaching faculty, and appropriate
administrators (principals, advisors, counselors, and department
bhairmen), and its feeder schobls -- those attendan;e centers that
contfigute their graduates to the high school studgnt body. The
feeder school will probably consist of two or three junior high schools
and four to>ﬁine_e1emeﬁtéry schools. The eﬁﬁire comnunity complex will.
probably have a student_éopulation of gﬁout 3,000.)
|  5£§§ unit. This is a geographically and economically

functional unit comprised of-five or ﬁore}local units in order to
provide all educational services éfficiently to the students within
its geographic and economic area. The 'central' or 'area' administrative
functions will be provided at this level.

'§£é£g unit. This is a state-wide unit supporting and co-
ordinating.thé area_and the local units with such services that they

themselves cannot-efficiently perform.

Teaching faculty. This is the body of certified, qualified

. 0

teachers actively teaching fulltime in the classroom.




Even within the concept of educational needs, we are limited by
time and space to such an extent that we can only scra;ch the surface
in this paper. We strongly urge interested parties to investigate
these areas much more deeply: ferhaps this could be doune by special
committees of experts..~If so, wé again caution that the true educational
experts are actively practicing classroom teachers,®and that they need

release time and opportunity to fully investigate even their own

speciality.




for teachers and students.

To solve these'problems, the entire educational system, as é
whole, should be concefned with the teacﬁing of certain fundamental,
internal principies and witﬁ tﬁe #pplication of these principles to
specific, external sitqations. The aims of education are the same
for all levels. Education levels vary only in tﬁe stage of development
that oﬁr student has ré;ched. We must;fof'course, realize that our
students stage of.dgvelopment in 1earning.and applying these principles
is determined by a complex set of influeqces. Among these influences
aré mental age, chronological age, physical co-ordination, emotional

development, home environment, social environment, and educational

situation, both past and present. After about five years of informal

development, the child has his first formal experiences with primary
basic skills -- the learning of the most basic principles and their
application to the most_basié of external §ituatioﬁ§ -- at thei
elementary level (K—6).l

. Elementary. The child beginning the educatioﬁal experience is,
by nature, a curious_indi&idual'add an avid leafner. He has a:natural
.télenp fér association and compafison. We must be very careful to
encéurége him to explore, compare, and learn. To dovthis, we must
frovide him with experiences thatlfoster a sense of satisfaction and
--achievement -- a feeling that education is worthwhile. (Of course he
won't thiﬁk of if in just those terms.) Since each child is an

- individual and since he is at an unique stage of development, we must

’ ’ ’
. : 4



11

As stated éarlier, people must be able to think if they are to be
meaningful members of society. If this is so, one of the most important
things for us to do on the elementary level -- or on any othér level --
is to helé our students lgafn to think., Furthermore, we Qant this
thought process to be rationai, logical, and analytical, but allow
for inteliectual intuitiveness as well. We then need to establish
classroom procedures and course confent that encourage and extend
léarning. We can bést encourage and extend learning by presenting
situations through induptive procédurés thatiprompt discovery; for
discoVery produces most of an individual's potential creative thought.
We can develop insights and understandings through the conceptual
framework of this appreoach. And these insights and underétandings
allow us to present many things previously thought too difficult for
elementary students. The fact that very young children can learn
relatively difficult aspects of science, métheﬁétics, aﬁdv6£her subjeéts
in this way should show us why we must use the discovery épproach as
one of our various pfocédures;

We should not consider this approach as a panacea'for elementary

education, however. Our decisions must be made as to content and course -

proceaure only after we carefully c&nsider the individual's_ability to

" understand and the relative importance of the ways in which he learns
most effectively.

Elementary education must be based on a close correlation between _

broad areas of content and our student's general knowledge. Because
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apply these prinbiples, both old and new, to more and more complex,
external situations. It becomes increasingly important, as we pfoceed
‘to higher and higher 1évels, that we show more and more relevance --
1€, application'of this edécation to the life experience. For as the
individual becomes mo;e competent or at least thinks that he is he tends
to lose his interest in 1earﬁing for learning's sake. He becomes con-
cerned with the life sooﬁ to confront him in his society and demands to
know how his education will apply. This we must show him if we are to
continue to be effective!

Junior high gchool. There are other factors to be considered
besides this demand for relevancy; for example, we must consider the
nature of the junior high studeﬁt. He is-a restless animal. His
physical growth demands that he move his muscles often for these growing
. .1imbs need testing and training. Because oﬁ this, he likes to work with
his hands as much as with his brain. But his attention span is quite
short. He knows few bounds as far as social graces are concerned and
likes to test the patience of all adults, even though deep down he means
to please and wants his just rewards; He tbrives on variety and detests
repetition. He isvéasily mptivated but also is easily bored. He is
highly'impressionable. And because of his charaéteristiés, his needs
demand techniques that are not like the ones we might use in either
lower levels or higher ones. Regardless of these common qualities,
however, we can not lose sight of the fact that each junior high student

still has great individual differences.
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apply the methods and principles of science to the problems of their
environment.

The junior high social studies program should prepare our students

for effective American citizenship and for understanding the organization

and institutions of society and man's behavior in it. We should create

a workshop within the social studies classroom, where our students may

study social, economic, and political questions in perspective of history,

both past and future. Our course offerings should stress the studonf
a few‘major problems rather than all pfpblems; they should aid the .

- student in understanding interrelationships émong social, economic,
and political problems and issues; and they should develop a wholesome
allegiance to the ideals of American democracy through inductive pro-
cedures.

The junior high school mathematics program should develop an
understanding of and facility for computation, ability in the ﬁse of
problem-solving method, and some understanding of the basic nature and
structure of mathematics as it relatgs to our modern and everchanging
world. In order to provide for the future -educational, vocational,
and cultural needs of our'students, we need to offer such courses as
modern mathematics, general mathematics, commercial matﬁematics, voca-
s gional mathematics, algebra; and geometry.

The indqstrial arts and homemaking arts programs at the junior
high échosl level should be offered to both boys and girls. The

industrial arts bpogram should be composed of exploratory courses
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outside world may be a college or an occupation, and wﬁilevhe is
fascinated by it, he is also a little afraid of if. He is extremely
concerned with peer attitudes, and yet he is definitély an individual.
He has pretty well mastered the basic skills. S§ now he must be con-
vinceé of education's value -- i.e. relevancy -- for at the moment he's
not too sure that it is really all that it claims to be. He wonders if
education has anything else §f a practical.ﬁature to 6ffer. And these
are the indi&iduals we must work with on the secondary 1evei. We must
influence their attitudes, which produce.drop—outs, by presenting a
meaningful curriculum and educational énvironment.4

Like the elémentérylenvironment, the secondary situation must
accomodate individuéi differences of interest and aptitude. Secondary
curriculum demands even more flexibility than-the elementary curriculum
for we assume that the basic skills and éommqnications areas have been
mastered. We must now offer content that applies directly to each
individual's frame of reference. If we are to do this, it is evident
that we must offer a large number of courses in order to cover the .
various areas that students are 1i£e1y to be iﬁterested in, mahy of

which may be nine week courses instead of the traditional eighteen or

thirty-six week offerings. Realizing that students at this senior high -

level may be interested in and planning for either an academic or a
vocational follow-up to their senior high education, we must offer a

bi-area curriculum -- one that is slanted in both directions. We can

‘thus allbw a student to follow his individual interests and abilities
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tastes, and aptitudes. In English, he might choose one or several
of these: advanced writing, of expository -- imcluding journalism --
- or creative nature, advanced literature, of American, English, or
genres -- such as poetry, short stories, or novels --, research techniques,

drama and stage'production. And in foreigh langmages, he could learn
not only the language, including writing skills and speaking skills,

.-

but also the cultural background of the native country -- such as

Germany, France, or Russia. s
In mathematics, he might pursue advanced algebra and calculus.

And in science he could select from the areas of advanced chemistry,

biochemistry, phyéiology, geology, astronomy, amd physics.

1

In the social sciences, he might investigate political science,
European cﬁlture and govefnments,.Asiaﬁ gulture 2nd governments,
sociology, anthropology, psychoiégy, philosophy, and economics --
botb theoretical aﬁd applied.' s

On the other hand, our student méy choose to gollow the
vocational line of study. As in the academic Iime of study, he should
start witb the fundamental core coﬁrses, adding other subjectsAfrom
thése that might help him in his interest areas or futurelvoEation.

In English, he mighf selecﬁ a course in business English; and in
mathematics, a course in business mathematics or computer programming;

and in science, a course in photography.

If he plans to start working in an office, he might investigate

business education. Here he could specialize fm a clerical area,

taking a selection of typing, bookkeeping, filimg,Aandvcard-punch.

¥




course content and sequence involving his interests and abilitie;,
he often begins to see that education can be relevant and practiéal.
Hopefully with this inéight, his attitude cﬁanges. The change in
attitude allows him to make‘more progress in preparation for life.
Thereforé, he is more likely to succeed -- as an individual and as

a member of society.

21
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teachers. We teachers must, of course, be well-trained. Our know-
ledge of subject matter must be excellent and we .must be trained in
the raft of teacﬁing. And'we must have frequent in-service sessions
to help'to keep the firne edge on current knowledge and tecﬁniques.

But to really be proficient, we need practical as well as'theorétical
‘experience. We do not get enough praqticai experience through present
"student-teaching'" programs. Perhaps an answer to this deficiency_is
an internship of at least one year at partiaiisalary, as a part of

an extended college experience. Young teachers would pérform this
internsﬁip under the guidance of a "master teacher," an experienced

teacher of proved outstanding ability -- both ability to teach and

ability to guide and counsel.

We also need teachers of diverse backgrounds, with many sets
of experiences allowing a pupil—teachef and‘a teachér—pﬁpil "sympatico."
Regardless of how unusual a student's frame of reference, he should be
able to find a teacher who éould relate to him, and he to the teacher.
Teachers with diverse backgrouﬁds, both as staff and as an individual,.
give more relevancy to a student. These teachers aré'not likely to
stay iﬁ their ivory towers but thémselves ére relevant -- i.e.involved
; with the world. A teacher can only teach well what he is himself
énthused‘about; if he is involved with and enthused gbout the world
" he can teéch about it. This also means that a.teachér'should (be

allowed to) specialize in his particular field of interest and ability
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special situatioﬁs. Special classes for exceptional children should

be limited to fifteen ;tudents. Kindergarten and first grade classes
‘should be limited to twenty; éther classes in elementary aﬁd secondary
schpols should be lim%ted to twenty-five. Furfhermore, we urge that
total enrollment for a teacher in a departmentalized secondary situation
be limited to one hundred. Particulars of class size and number should
be determined within the local structural unit and depend on the needs
of that student body, but we stress that class size does have an imp@rt-
ant impact on teaching effectiveness. "Small class size allows us to
have individual contact with each student in-meaningful quantity. A
great quantity of individual contact becomes especially important and
effective in classes such as special education and composifion, since

these require a uniquely personal touch.

Educational Services. We also need ample educational services in
order to give quality, individualistic instruction. And the service
in closesf contact with the average student is guidance. The guidance
counselor must, first of all, be an gxcellent>c1assroom teacher with
enough classroom experiénce to have proven himself. If he can counsel
in the same building that he taught in, he will have the immediate
advantage of having already establisﬁed rapport and of hévinglalready
::become familiar with the background of the school and the student body.
He also should have excellent training in counseling. This trainiﬁg
shouid ha&e been theoretical -- in the areas of psycholog& of learning
and of the learner; and it should have beeﬁ préctical -- in the area Qf

applied social work. Social work would allow him to understand why
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to allow him to berform his specialty efficiently. Thése facilities
should include private, comfortable counseling wooms, quiet, comfortable
testing ceﬁters, varied, proven means of evaluaition, and a load compatable
with the amount of his clerical assistance andifhe inclusiveness of
hig duties. For exampie, if a normal counselot~student‘ratio is 17300,
lack of clerical assistance should lower the raitio -- perhabs to

v1/250 or to 1/2007 If he must test as well as imterpret test results,
the ratio should be further lowered, so that the couﬁselor;s load is

in proportién with his functional duties at all times.

Physiological and healﬁh services are also mecessary within
the framework‘of'the education situation. We should provide the
services of a nurse in every large attendance center and of, at least,
a nurse}s aide in every center. 1In addition to this, a doctor should

.be available in case of emergency -- probable serving a communipyicomplex.
(a éomplex is réughly definéd as a high school of approximately 1,000
students, 50 teaching faculty, with its corresponding junior highs
and elementary s;hools.) »

Thié staff's fuﬁctions would éroﬁably involve the preliminary
'‘diagnoses' of illnesses, the possible 'treatmegt' of minor ailments,
the ekécution of 'minor medicals' -—-sucﬂ as scalp, heigﬂt, weight,

Jand dental examination, and the keeéing of records. In addition to
these relativel& routine services, the staff would aid in the selection"
of health; physiological, psychological, and physical education cur-
riculum. They would also deliver 1ecturesAfor general health infor-

mation assemblies and conduct discussions with health, physical -education.

.
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a unique approach; and we need to provide.staff and facilities that are
adequate and flexible enough to take care of even the most unlikely
possibilities., The program for the handicapped would probably be a
function of the area structﬁral unit.
An area of 1oqa1 ;enteriservices, composed of a large number of
staff, is’thét of auxiliary personn?l. These persons would berforﬁ
a variety of services freeing teachers for increased preparation
and increased teaching time. The auxiliary stéff memBer's trainiqg
would be comﬁétable to his function. bné 1érge and presently existing
subdivision of auxiliary staff ig that of clerical aides, with general
business training of évnon—professional néture. Their function is to
keep attendance, keep records, and file miscellaneous matérials.
Generally, they are only used in the main office and sometimes in the
.media center; but they should aiso be available in the counseling
offices, to assist counSeloré,.and iﬁ subject defartment wingé, to
assist teachers. |
- A second division of the‘aukiiiary staff is secretarial. Although
this staff segment's;training ig, and'sﬁould bef more speéialized th&n

the clerical division's training, it also is non-professional. The

functions of the personnel in this division are in the nature of letter

. transcribing, letter writing, and appointment making. Usually this
staff segment works only in the main office and occassionally in the
media center; but secretarial staff should also work for counselors --

with such duties as reference typing and letter writing -- and for
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ﬁowever, this Qould be done under the téapher's supervision and
according to his direction. Always, the actual evaluation would have
to be done by the teacﬁer, but the paraprofessional could assume many
of the rOutine; objective péocedures and thus allow the teacher to
concentrate on the creativé, subjective process of instruction.

_Administration. Another major area we see affecting instruction

is that of administration. 'We see two general catagories of adminis-
trativebfunétion. One is concerned with general policy and efficiency,
including financing; this administration should exist on an area uﬁit
level, and the other is concerned more directly with individualized

and co-ordinated instruction; this administration should exist
partially on the community complex level aund partially within the

local attendance center itself. While the séhool board and super-
intendent are certainly concerned with individualized and co-ordinated
instruction, we feel that their most direct and immediate concerns aré
in connection wifh mattefs of general policy and efficiency. We believe
‘that the area school board, especially, needs to give increasing weight
to the empirical judgemént (particulafly'when statistically supported)
of expe;ts -- i.e. teachers, consultants, and administrators -- in
matters of the educational situation -- i.e. such things as curriculum,
texts, and environment, We believe that the afea administrator in-
éreasingly is and shoﬁid be”a third party member of board-teacher
relationsﬁipsb—— serving as an expert in the implemeﬁtatibn and im-

plication of proposals. He can and should be assisted by a (committee
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insure individualized and co-ordinated iﬁgtructf@n. We believe that
the community complex and/or local attendance cemter administratog
should be a public relations representative from the school as well
as a cofordinator of program; department-heads, and activitiés. The
boyé' and girls' advisors éungtion as disciplinarians as well as co-
ordinators of program in conjunction with the principal and counselors.
They should also work wifh the counselors and teachers in-evaluation
of individuals for program selection and for other aspecté of school
life, ' : P

We believe, also, that there should be teachers designated as
department chairmen of subject areas, who might be considered as
quasi-administratofs. We feel thét these department chairmen should
be master teachers, selected and éroven on a basis of performance.
These chairmen would be responsible for non-evaluative sqpervision'
of and guidance of the teachers and auxiliary personnel Qithin their
departments. They would also work with chairmem (of other departments),
counselors, and administrators in co-ordinatiom and design of curriculum
and procedures. They should be assigned to teach a miniﬁum number of

classes to allow time for their research and guidance responsibilities.

Physical Environment. Another important factor in the education
sitﬁation is the physical environment. In genéral, the attendance center
should be arranged with the media center (to be discussed later)
centrallyllocgted: We believe that there should be ﬁhy§ica1 subject
areas as well as curricular éubject areas --Ai.e: subject wings; (or,

in elementary, lower and upper levei). We believe, further, that each

a .
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as an area in itself; the media center. Perhaps the media center
motto should be: What was best yesterday is only second rate todéy.
(But we don't feel tha% this motto.could be limited to the media
center; it appliés to all oé education.)

The services of our media center should aiways be directed
toward the total objectives of the total éducational program. We
feel that its primary concern should be to'provide service to the
students and faculty. Since we believe that edpcation and educators
must be relevant, the media center also must strive for relevant énd
progressive development. Therefore, media center personnel must be
allowed to research continually in order to provide better service and
materials in the areas of reference, reader guidance, reading guidance,
media guidance, media selection, in-service education, material and
equipment training (for both students aﬁd faculty), and consultant
service., And flexibility must be maintained to allow proper guidance-
for the individual. Because of these necessities; purchasing should
be of a nature that provides for continual purchasing of materials
and equipment as needed rather than of the present nature that allows
only yearly or twice-yearly ordéring, wﬁich delays shipments from
manufacturers for many months because of seasonal loads.

We must also recognize that personnel for such a media center.
will be an important factor. We will need specialists in all phases
of media ﬁse, service, development, production, and érocessing.

We can allow more efficient operation of the specialist by providing
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is meant to functiop:Aas a meaningful and'relevaﬁt part of the school
program. Of course, it also needs the student who is to partake of its
offerings, for without the inquiring student and his ever-grbwing
demands for relevauncy aﬁd immediacy, the media centef would soon grow
stale and uninviting. |

The physical quarters'of the local attendance center's media
center should be large aﬁd expansive endugh for both éresent and

r

fufure ﬁeeds, and relevant to the type of curriculum the school intends
to provide -- i.e. the type of services the ﬁédia'éenter must provide.
We should design the quartefs to provide general reading areas and
independent study facilities -- such as s;udy carrels, typing facilities,
and aﬁdio—visual quarters -- for use of audio-visuals by studegts and
faculty. We also should provide rooms for group study, of various sizes
and situated off of the media center but easily accessible to it for
convenient access of needed materials. In.addition{ we need to pro-
&ide facilities for the‘deveIOpmeﬁt of media, dark rooms, planning
rooms, viewing rooms, material storagerooms, equipﬁent repair rooms,
TV and fadio rooms, and a data processing area, if data processing of
tests, profiles, etc. is to be centered in the ﬁedia center, as it might
well be.

If we are to have an efficient media center, we must h#furally
provide materials (i.e. med}a) and equipment for using these materiais.
We should supply books, pamphlets, documents, periodicals, newspapers,

>

and other types of printed media. We need microfilms, micro cards, micro
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jector stands, aﬁd dispiay fac?lities.

We felt it necessary to be more specific in felation to the
needs_of media centers because fhe concept of a media center is
probably the newest concept discussed. it is Also one of the most
rapidly expanding areas in education today, along with curriculum
and'proceéuré. Since the media center is the best source of cufrent
and vital materials, we must have operafive centers oﬁ all levels of
the educational structure. There are dbviously some-functions,
equipment, and media thatvwould be impfacticéi and -inefficient on a
local attendance center level that would be very practical and
efficient on a commﬁnity complex level. At the same time there are
many services that would be impractical and. inefficient on a
community complex level that would be most practical and efficient
on an area unit.level. The particulars of a media operation, then,
must depend upon the needs of the structurél unit éontaining the
media center, but it is essential that we supply the media operation
that fully meets the needs of its unit. The effective functioning
of the media center and thé six othef areas discussed is essential to
high quality, individualized, and relevant education situations
thfo