e W e B R S 8w e v

E L.l A‘*aF{ODM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSHGDM MANAGE MI
BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSR(
INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN
EMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BE
s ROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF I
THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGE
HAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROO
IVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE
OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOQ
ANAGEMENT OF INDIVIDUAL BEHAMSIN THE CLASSROOM MANAGEMENT OF INDIVIDL
ASSROOM MANA(‘ "aﬂFN.d'q INDI S EBEHAVIOR IN THE CLASSROOM MANAGEMENT (
THE CLASSROOI i i 0 PUAL BEL OR IN THE CLASSROOM MANAGE
HAVIOR IN THE C ACR OF INDIg BEHAVIOR IN THE CLASSROO
NA NDIVIDUAL BEHAVIOR IN THE

IVIDUAL BE 3 Sac S SR(
OF INDI 'y 8 HE DF INDIVIDUAL BEHAVIC
- Y IVIDUAL BE

BSEMENT
T OF INDI

=

DOM MA
ANAGE ML

E CLA
HAVIOR CLASSROO

IVIDUAL B F; IOR IN THE

OF INDIVI AL BEHAVIC
mNaGEMEN DF INDIVIDL
ASSROOM M AGEMENT (

IOR IN THE (
DUAL BEHA
FINDIVIJ
AGEME]

SSROOM M
IN THE CL
HAVIOR
IVIDUA]I

SSROO ENT O
IR IN THH OM MAN
phL BEHAV E CLAS!

INDIVIDUA AVIOR |
BEMENT OF | IDUAL BE
OM MANAGH NT OF INDI

THE CLASSF
EHAVIOR |
DIVIDUAL B
EMENT Qi
DM MANA
HE CLASS

OOM MANAGE
THE CLASSRC
HAVIOR IN T
DIVIDUAL B
ENT OF INDI
POM MANAGEN
AVIOR IN E CLASSROOM
JDUAL BEHAV -4 . 4 3 HAVIOR IN THE C
IENT OF INDIVE Sase L O ANAGEMENT OF INDIVIDUAL BEHA
MANAGEME a | THE CLASSROOM MANAGEMENT OF INDIV
CLASSROOM | BEHAVIOR IN THE CLASSROOM MANAGEMEN
IOR IN THE IT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM |
DUAL BEHAVI{ DM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CL
T OF INDIVIDWRS ! THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAV
MANAGEMENT DUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIC
LASSROOM MAN A T OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT
JR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MA
L BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASS
NDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN
;EMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL B
ROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF IN
HE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGE
HAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSRO
NDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN
AGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL
SSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT O

R IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MAN
BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASS
FINDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR
ANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDU
tOOM MANAGMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INC
F'HE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSROOM MANAGE!
HAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL BEHAVIOR IN THE CLASSRO
IVIDUAL BEHAVIOR IN THE CLASSROOM MANAGEMENT OF INDIVIDUAL EIEHAVIGFI IN TH

=MEANT NE INNIVINIIAI BEKHAVINEGE IN T

L ) 1 -




SPECIAL EDUCATION CURRICULUM DEVELOPMENT CENTER
AN INSERVICE TRAINING APPROACH

gement of
Individual Behavior
in the Classroom

A Guide for Teachers of the Handicapped

October 1972

by

PATRICK MCGREEVY, M A
RICHARD GREGORY, M A
dassisted hy

ROBERT SMITH

COORDINATION STAFF
Frank Vance, Project Director
Jerry A, Caster. Consultant
Jetfrey P. Grimes Consultant
Peter A, Malmberq, Consultant

PRODUCTION STAFF
S. Bermie Walden, Production Coordinator
Esther Feske, Graphic Artist

Dorothy Phillips, Assistant Editor

A COOPERATIVE PROGRAM INVOLVING THE IOWA STATE
DEPARTMENT OF PUBLIC INSTRUCTION AND THE UNIVERSITY OF IOWA

STI.TE LIBH#H!’ DF OwWa

T B

3 1723 00105 1663




]f.- ALITINOYI -
Patrick McGreevy 1 A I
R hard "-:'"'*i‘-'”‘u' A

Robert Smith




Contents

Preface VI
1 BASIC STEPS IN MANAGEMENT 1
iz PROVIDING

APPROPRIATE CONSEQUENCES 7
5 PROBLEMS OF IMPLEMENTATION 11
4 A TYPICAL SITUATION 15

SYNOPSI
OF VIDEQO TAPE PRESENTATION 21

Performance Charts 22
Contracts 24




.
L ey
o [y
. \
N\
o, .
. =
N

B
3
LY,
-
®
5
e
©

e

11)
ARIN V i ' t W
gAY g ' i1 (1 ! '
- d Uy
1IN | A ".,'1;':' t O 1 IO d
YAl Dec4duse | r||1l ol
4 L nim so
'I|I 'y f |,r!"|}. t fl' j b
' JdME SeCOrmg. i !
f f
Ti [ i
. . "
f. 1ay. il . cond year ol . 1 Qr audy
| [ i 11 111
And Willhe answered questions about pictures

and thinas, and plaved with some bloch
1S the man gazed at his watch

When he got home there was another man

talking in low tones to his tolks




Helping Wille Wanri. o

When 1o school Willie returned next day
leacher met him, smiled, 10 an unusual way
[ sarry, my boy, but you ca earn in here

There's a school that will help you, I trust
dway across town after a ride on a bus

And so Willie rode this bus
to his new school.
And he was alone

and scared

and sad.

Come in, said his new teacher.
\Ve're happy you're here.
We have fun while we learn, for here we all care.

But fun as 1t was to read and to write
Willie didn’t learn numbers, nor letters
not quite.

His mates didn't like him, with him
wouldn’t share,

Little Willie didn’t learn. didn’t score.
didn’t care,

So back came the man in the suit,
Glad you're here, the teacher said.
I just can't do anything with him

According to a recent survey of lowa special education
teachers (conducted by the lowa State Department of
Public Instruction), their most pressing problem is class
room management. In other words, they want to help
children learn who seemingly don't want to

This manual focuses on those children who exhibit be
haviors incompatible with their learning in the classroom
As such, we are dealing with the elimination of negative
behaviors and their replacement with positive counter
parts--behaviors compatible with classroom learning.

Increasing the frequency of positive behaviors already
evident, as well as the shaping of new behaviors will not
be treated in this manual.
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Basic Steps
in Management

If you have a Willie (and most of us do), your chances
of success in helping him will be greatly increased by
h_‘:ilf}w:n{; d systematic appruach_ In other words, to

: change Willie's behavior you need to follow a specific
series of steps.

We have experienced success using the following

steps, and YOU CAN TOO:.

SPECIFY
2. COUNT
3. CHANGE
4, RE-PLAN (if necessary)
5. MAINTAIN




Step 1:

Helping Willie Wantoo

SPECIFY the problem behavior

@ during or immediately after the occurrence
of a behavior that concerns you, ask the
child, in a non-threatening manner, what
he was doing

@ accept whatever the child says as having
some value; avoid being judgmental

@ determine with the child what observable
behavior he is exhibiting; be precise about
the behavior; work with only one behavior
at a time

@determine under what conditions the
behavior occurs, i.e., place, time, materials
and relevant people

@ ask yourself how vou respond to the
behavior most of the time

@ discuss further the behavior with the child
determine with the class if the behavior is
helping him, that is, make a value judgment
concerning the behavior




v often the behavior occurs
hour, per class period or
school day: record your

nt on a graph or chart

@ two sample charts are enclosed in Part 5

the first chart is blank

the second one is filled out and
explained in an accompanying video tape

@ count and record for at least one week:
children can help you count and record,
as shown in the video tape

Exercise: Follow Steps 1 and 2 (specify and count)
with a student In your class; make accurate
notes.

Remember

YOU CAN TOO




4 Helping Willie Wantoo

Step 3:

CHANGE the problem behavior by
formulating a plan

@ determine with the child an appropriate behavior
to substitute for the inappropriate one: make sure
| the substitute behavior is incompatible with the
problem behavior, 1.e., both behaviors cannot be
exhibited at the same or approximately the same
time

@ determine with the child if the environmental
conditions need changing

@ plan with the child what the conseguences of
exhibiting the appropriate behavior will be: also,
determine if there will be planned consequences
for exhibiting the inappropriate behavior

@record the entire plan in a contract. to be signed
by both the child and the teacher (see two examples
of contracts in Part 5 the first contract is blank
the second one is filled out): both the child and
the teacher should keep a copy, 1o avoid excuses
later

@ rccord for two weeks the occurrence of hoth be
haviors on the pertormance chatt 1o determnane 1
there 1s progress (i e, the occurrcnce of the
appropriate behavior increases and the inappropriate
behavior decreases)




gssdary

. atistied with the child’s b IVIOI
.||rI Lfl";r.llx1l'- -Ir ;.I_Er-r-!lluj L T— - I "'“

@® this new plan might include any one or all
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Iy both behaviors again. eimg maore
further change In environmental condition
y) change In planned conseq I

MAINTAIN the appropriate behavior

@ gradually eliminate the planned consequences;
the appropriate behavior should continue to occur
as a function of unplanned, natural consequences
(1.e,, knowledge ot results and/or teacher approval)

@ continue to record as long as you feel it is
necessary or beneficial




Remember




Providing Appropriate
Consequences

Most teachers are primarily concerned with disciplining
Willie and his classmates, in other words, providing ap
propriate consequences to change their behavior. To
| simplify even further, we are talking about

REWARD
and
PUNISHMENT

This section will deal with the appropriate and effective
use of reward and punishment.

Reward presenting a pleasant consequence
following the occurrence of an
appropriate behavior -- increases
the probability that the behavior
will occur again




Punishment |

Punishment ||

Helping Wille Wantoo

presenting an unpleasant consequence
following an inappropriate behavior -
decreases the probability that the
behavior will occur again; punishment
does work, but the following side effects
may result

children often avoid those who
punish them (when we want them
to approach us for learning)

children often lie and cheat to
avoid punishment

children often feel bitterness and
resentment for the teacher and
the system

children who are punished often
begin to feel that they are
failures

punishment’s effects are often
temporary

withholding a pleasant consequence
following an inappropriate behavior -
decreases the probability that the
behavior will occur again
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| using reward and punishment to change behavior

we have n basic strategies:
] nt consequence following

ropriate) behavior and a
ice following the positive
ite) behavior incompatible with it

REWARD and PUNISHMENT |

withhold a pleasant consequence following
the negative behavior and present the [JEE.‘.;iSd”I
consequence only when the positive behavior

tI'H_."I'[':

REWARD and PUNISHMENT ||

Strategy number 2 is far more effective!

Try it and you'll see!




Exercis
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Problems
of Implementation

Now that we have completed the basic steps ot class
room management, we will try 1o anticipate some questions

you might have:

Problem 1 | ask the child what he is doing and
can’t get him to tell me what 1L Is.

Solution 1 1¥ he does not respond, you might say,
It appeared to me that you were doing
something. What was it? Remember,
vour student may be used 10 being
ounished, so when you ask him what
he is doing he may at first be apprehen
sive. You might smile and say gently,
| just want you to tell me, you won t
be punished. |If you tell me what you
were doing, |’ll be happy.

11




12 Helping Willie Wantoo

Problem 2: | have a student who has so many problems
that | don’t know where to begin.

Solution 2: Begin with the problem that concerns you
most and, together with the student,
specify it. It is impossible to work with
the whole student. You must work with
one behavior at a time.

Problem 3. John will always tell me what he is doing,
but when | ask him if it’s helping him he
shrugs and says he doesn’t know. What
do | do then?

Solution 3. Keep talking with him. Accept whatever
he says, no matter what it is. It's not
that whatever he says is acceptable, but
that whatever he says is worth listening
to. If he says that a particular behavior
helps him, show him the possible con-
sequences of that behavior, stressing that
he is responsible for his behavior and its
consequences. Accept what he says as
his values and avoid judging them in
relation to your own values. Avoid saying
to him, You know better than that!

Problem 4. Mary will always tell me what she is doing
and says that her behavior isn‘t helping
her, but she doesn’t seem able to plan a
change.

Solution 4: Help Mary to think of possible alternative
behaviors as well as their possible conse-
quences. Then agree on one behavior and
together set a specific step-by-step plan
of action.
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Problem 9:

Solution 9:

Helping Willie Wantoo

amount of time it takes to critize a

student’s behavior. We suggest only
a few seconds a day to reward more
appropriate behavior. Do you have
a few seconds for each one of vour

students?

How long should | use these steps with
a particular behavior of a student?

These steps should be followed until
the child is successful in learning the
appropriate behavior. This behavior
should be maintained by unplanned
natural consequences. The child is
then completely responsible for that
behavior.




A Typical Situation

Pacnel

i|
i ] 1_,. ,'} l.l|||l"l*.'. 1r 0]
3¢ happy 1o see tnem She was at her wils
{ | ( ] ( { qal. i f
[ [ [ISCLISS [N [uation
eact 1 Jiss Yurture
f { NEge 3] /L L‘Ih" .-'r
Evi ce the day he came he has been

INhapy He does not do his work and he does not
get along with the rest of thi children, Maybe you
hould test him aqgain, Mr. Bennett. Maybe we should
se another parent conference, Mr. Mycupp.

Mr. Bennett suggested to Miss Yurturn that the best
spproach would be to make a list of Willie's problem
behaviors. After about 30 minutes discussion the

following list emerged

15
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"l won't do it."”

‘'l can’tdo it.”

"That's no fun.”

Does not pay attention.
Lazy work

Talking out

Teasing

Fighting

IOTmMoO®>

Mr. Mycupp asked Miss Yurturn which behavior gave her
the most problems.

Miss Yurturn: | always have to remind him (O pay attention.
Mr. Bennett suggested that they begin working on that
behavior
the next day

The next day Miss Yurturn. Mr. Bennett, and Willie sat
down together to discuss the problem.

Miss Yurturn: Willie many times during the school day |
stop teaching and talk to you. Do you remember what
| generally say?

Willie: Yes i do, you always tell me to pay attention.

Miss Yurturn: What do you do when you are not paying
attention? How do you feel when | remind you to pay
attention?

Willie: | don't know.

Miss Yurturn: Does not paying attention help you?

Willie: | don't know.

Miss Yurturn: Does thinking about other things help you?
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18 Helping Willie Wantoo

Miss Yurturn: Willie, if | let you have two free think periods
during the day, would you like that?

Willre smiles and says, Yeal

Miss Yurturn: O. K. , you can have two 15-minute periods,
one at 11:00 and one at 2:00

Willie: Wow!

Miss Yurturn: |'m not just giving you the free time; you will
have to earn it. | will be watching to see when you are
working and when you are not paying attention. Every
time | see you working | will remind you of your next
free period. Every time | notice that yOu are not paying
attention, Willie, | will say two minutes, which means
that two minutes will be taken off your next time

period. You may work or do anything you want during
your free time period.

Mr. Bennett: How does that sound to you Willie?

Willie: Great!

Mr. Bennett: Willie, I've got an idea. Let's you and Miss
Yurturn and | sign a contract. You know what a contract

Is, don't you?

Willie: Kinda.

Miss Yurturn: Well Willie, it's when two people go into
business together.

Willie: Oh, | know now.

Mr. Bennett: The contract will remind us what we decided
to do today. We will each sign it and have our own
copy.

Miss Yurturn: How does that sound, Willie?

e e W _—

& g e e



£ .F-, DIC3l o tuation 19
Willie smiles and says, O.K.

will also keep a chart, Willie, so that
~tt comes we will show him how you
chart will show us how many minutes
J earned each day and how many times
vere working.

n the chart on my desk?
Miss Yurturn: Sure Willie.

Mr. Bennett: Willie, it sounds like you are really going
to have fun. Now remember, when we write the contract,

a deal is a deal.
Willie shakes his hand and says, Yes sir.

Mr. Bennett: 1'll be back after lunch and we’ll sign the

contract

Mr. Bennett returned after lunch. Willie was still
excited about the deal. He had told his friends all about
his new free time. While Mr. Bennett was explaining the
contract and chart to Willie, Miss Yurturn was in the
classroom explaining to the rest of the children about
Willie’s free time. They agreed with her that Willie did
not pay attention and that maybe this free time would
help him solve his problem. They also agreed with her
that once Willie’s problem was solved, their work would
not be interrupted. The children agreed that they would
be happy about that. So Willie returned to the classroom
with his copy of the contract and his chart. He showed
these to the rest of the children and received much
approval from them. Miss Yurturn reminded Willie that
Mr Bennett would be back in a week to visit with him
and look at nis chart.

In the weeks to come Willie was more attentive and
Miss Yurturn was more positive in that she was learning
to remind not only Willie but also the rest of her children







Synopsis of
VideoTape Presentation

A video tape presentation has been prepared to assist
the reader in applying the behavior management process
in the classroom. The presentation illustrates the basic
steps of the management process as the teacher would
use them.

The student and behavior problem in the video tape
are the same as those described in the sample perform
ance chart and contract in this section. The complete
process is developed as it is used In the classroom.

A copy of the video tape may be secured through
the iowa Regional Educational Media Center in your
area.

21
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-+:0eCONTRACT *¢++-

This is @ contract between . student,
and . teacher.
Date: from to

The following are the terms of the contract:

(student) will

(teacher) will




e
e
-

If the student fulfills his part of the contract, benelits
will result. However, 1T the student fails to fulfill his

part of the contract, benefits wil bhe withheld

TfnwnﬂjﬂifdﬂTrtnh'tn-iwrw1unibw1t1f the consent of
both student and teacher., New contracts may be

entered into by the same consent

rJ Otes

=14
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This is a contract r;ueiwm?nﬁma&ﬂ student

-

and

Date: from__4-2K-12 to

, teacher,

The following are the terms of the contract:

(student) will /W&MM/‘G/Q-W /02,444-011-4—.

M_ﬁgm#wh

' % »
|, ’.'."' Wryr: (teaChBr) will ; ¥ - -.:- l’. Dt/ B s e
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student teacher

If the student fulfills his part of the contract, benefits
will result. However, if the student fails to fulfill his
part of the contract, henefits will be withheld.

This contract may be terminated by the consent of
both student and teacher. New contracts may be
entered into by the same consent.
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