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FOREWORD 
This bulletin has been prepared for the use of teachers in the early ele­

mentary grade·s. It is supplemental to the Iowa elementary course of ·study 
and intended to be used with •the text and reference books availaMe in the 
schools. The units of work to be covered deal with the community, Indian, 
colonial, and pioneer life and include informatiornal materials, teacher pro­
cedures, pupil activities, and informal tes ts. 

The emphasis in the state program for the improvement of in!'ltruction 
w.ill continue to be focused upon the social studies. This history bulletin 
should have a place in the working equipment of teachers and supervis·ors 
of instruction along with th e elementary com ,se of study ,and the supple­
mentary materials previously distributed for reading, language, safety, 
geo,graphy, dictionary use, physical education, and music. Since t·his bulle­
tin will serve as the basfa of the history prngram in the lower and inter-
1nediate gr,ades, its us'e in professio1val meetings, ,study centers, and for 
credit for •Certificate renewal is highly recommended. 

Schools may fake advantage of t,heir library funds to add new and up-to­
date materials each year for use in teac,hing the ,social studies. State aid 
funds may be expended this way. The state traveling library commission 
and focal libraries may also be drawn upon for s'upplying helpful materials 
for instruction in the social studies. 

The purpose in o,rga nizing this bulletin ·has been to provide workable 
materials diredly related to classroom needs ,and which would be helpful 
in directing pupils' reading and study. No ,attempt 'has been made to make 
it eomplete. It is iwtended tlrat teachers will work out ,additional units 
for use in their own departments. With this ·objeC'tive in mind the authors 
have drawn upon available sources and have advised with le,aders in the 
fieJd.s of United States his<tory ,and elementary education. Special acknowl­
edgment is made to Miss Mabel Snedaker, extension supervisor, State Uni­
versity of Iowa; Dr. Howard R. Anderson, head of social s.cience, Univer­
sity Experimen,tal School, State University of Iowa; Professor I. H. Hart, 
director of extension, Iowa State T eachers College; and staff members of 
the depa.rtment of public instruction. The cooperation of textbook pub­
lis11ers in supplying books and references is also much appreciated. 

AGNES SAMUELSON 

Sitperintendent of Public Instruction 



SECTION ONE 
COMMUNITY LIFE 

Typical Units for First and Second Grades 

INTRODUC'fION 
'fhe units on community life outlined for first ancl seconcl gracles 

may be divided between these two grades. The first grade may for example 
cover the wo1·k outlined in th e first two uniits and the second grade the 
remaining five units. In rural schools it is sugges ted t hat the two grndes be 
combined for this work. 

Each unit of work in the outline ,slwulcl be c;arefully planned by the 
teacher before attempting to t each it. She should first -of all know the 
subject ma:tter she wishes to teach. Next s•he should have a definite plan 
as to how she is going to prese'nt it to the childrnn. She should have at 
hand the necessary r ef erernces. The organization of the uniits on Community 
Life is as follows: 

A. Major Objectives 
B. Informa;tional Materia,l and Teacher Procedme 
C. Some Things for Children to Do 
D. Evidences of Mastery 
E. Other Topics Which May Be Developed in Conne<1tion with the Units 

Outlined 
A possible plan for carrying out the different units of work outlin ed here 

might include the following steps: 
l11troducing th e topic 
Porm ulating questions 
}'Janning a trip, if necessary, to sec111·e needed infonrn,tion 
'l'aking the trip 
Discussion after the trip, such :is 

'fhe most in teresting things 
What questions were answered 
What else we wonld like to find out 
How we can record what we found out so others may enj oy it 
What things we can find out by reading 

Making composite stories for reading table booklets 
Enriching the children's experiences through 

Pictures and signs 011 the bulletin board 
Books on the reading table 
Reading stories and poems to the children 
Construction activities 

Clllminating activity such as 
Showing and explaining pictmes of a trip taken, to parents on visitors ' 

day or to another class 
Explaining the booklet made by the class to another group 
Answe1·ing questions asked by others over the unit 

The approaches to the units a.re merely suggestive. The teacher should 
feel free to use others if she desires. She may organize the teaching of 
a unit in the way she wishes for carrying out the unit planned. The outline 
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given should help to direct the thinking of the teacher. Refe1·ences on each 
unit may be selected from available materials. Other topics in t hese units 
may be developed in a siniilar ma!1ner by the teacher. 

A . Major Objectives 

I. Our Community 
The Home 

l. The in1portant elements of home life are love, kindness, cooperation, 
and companionship. 

2. Each member of the home should contribute to making the home a 
happy place by helping to keep it cheerful, clea.n, and a ttractive. 

3. It is not the kind of house in which one lives but rather the relation­
ships of those within, which make a happy home. 

B. Informational Material and T eacher Procedure 
The approach to this unit may be made through pictures of homes or a 
discussion following observations of homes in the community made by 
the children. 
1. Can you tell why we build houses to live in i Get fiom the children 

such reasons as: 
To shelter us when it storms 
To shelter us from the hot rays of the sun 
To keep us warm in cold weather 
To have a place to store food and clothing for winter 

2. People of our community live in many kinds of houses 
bungalows hotels 
two-story houses duplexes 
apartment houses 

3. Talk with the children about materials used in making houses and 
where we get these materials. 

lumber brick 
stucco concrete 
stone tar paper 

4. The t eacher may show pictures of different homes of the types found 
in the locality. Have children point out the roofs, the outside walls, 
and the foundations of the houses in the pictures. 

5. Let children list the various rooms which they have observed in homes. 

6. Talk with the children about the workers who help to build our homes: 
carpenter painter plumber 
architect mason glass fitter 
electrician paper hanger 

7. Talk about how we beautify our homes. 
curtains wall paper or paint 
pictures flowers and plants 
rugs or carpet what-nots 

Some ways may 
draperies 
pillows 

be: 

8. L et children help list the kinds of work to be done in the home by 
various members of the family as the teaeher writes them on the 
board. Some of these may be: 
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cooking meals sweeping 
caring for the children dusting 
washing clothes • scrubbing and cleaning 
ironing cloth es sewing and mending 
"·ashing dishes making the becls 
cutting the grass going to market 
ca rrying out the ashes washing the car 
shoveling snow picking up toys 
hanging up wraps going on errands 
wiping dishes carrying in fuel 

Ask the children to tell which member of the family does the above 
work. Bring out th e fact that mother's work in the home is very im­
portant if the family is to be happy. Father's work is important . . He 
usually works away from home to earn money for supporting the f am­
ily. 

0. Help chilclreu to list things which are brought into the home as a 
result of f ather's work: 

groceries 
cloth es 
newspapers and books 
house furnishings 

gas and oil for the car 
telephone 
fuel 
toys and games 

10. Some workers outside the 
well being: 

home who contribute to our comfort and 

milkman 
postman 

launderer 
ice man 
grocery boy 
plumber 

garbage man 
bakery boy 
huckster 
electrician 

mail carrier 
paper boy 
Let children tell how each of the above contributes to th e home. 

Which serve the city hom e, the town home, and the country home1 
Who takes the place of many of these workers in the country hom ef 
'ralk a bout how these people get help from us. Bring out the inter­
clepenclence of the members of the home and these workers. 

11. Talk about things we can do to make one another happy in the home: 
Working together Visiting with one another 
Playing games Being polite 
Reading to one another Being considerate of others 

12. Things we can do to make our workers happy: 
Understanding how they help us 
Being polite and courteous 

C. Some Things for Children to Do 

l. L et children make booklets of homes for the reading table. Let them 
put the following into their booklets: 

Snapshot pictures of their own homes 
Snapshots or cut-outs of members of the family 
Pictures of the following rooms: 
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kitchen 
bedroom 
attic 
solarium 
den 

,lining mom 
bathroom 
pantry • 
front porch 
basement or cellar 

Pictures of things used in the home 

living room 
closets 
library 
back porch 

Pictures showing work of different members of the family 
( Children may label these pictures.) 

Sentences telling why we have homes 
Sentences telling things we do in our homes 
Sentences telling for what each room is used 
L ist of materials used in making the home 

2. Construct a playhouse for the primary department. The follm,•ing 
may be made for the playhouse: 

Collect and dye r ags for a rug. 
Weave a rug for one room using a loom at least two feet by four 

f eet and strips of cloth two inches wide. 
Design wa11 paper for one room of the house. 
Choose from these designs the one most desirable. 
Make wall paper· and paste it on the walls of the house. 
Make curtains, bedding, pillows, tablecloths, napkins, and dish towels 

from cloth. 
Make clay dishes and paint them, using simple patterns. 
Make or improvise other articles needed for the home, such as flower 

boxes, scrapbooks, and picture books for t he bookcase in the living 
room. 

Make baby clothes for the baby doll. 
Make a baby doll. 

D. Evidences of Mastery 
1. An understanding of why we build houses 
2. A knowledge of materials used in · building houses 
3. An appreciation of the work of the workers who build houses 
4. An appreciation of cleanliness and beauty in the home 
5. An understanding and appreciation of work carried on in the hom e 
6. An understanding of why father must work away from home 
7. Au interest in con tributing to the happiness of the home 

II. How Workers on the Farm and in the City Depend upon 
One Another 

A. Major Objectives 
1. Most of our food supply comes from the farm. 
2. Those who live on the farm and in the city depena upon one another. 

B. I nformational Material and Teacher Procedure 
The approach to this unit may be made through a discussion of foods 

as, for example, what we had for lunch. Diel any of the food which we 
had fo r lunch come from the farm f 
1. Let children list as many food "roducts as possible which come from 

the farm. 



IN THE ELEMENTARY GRADES 11 

2. Talk about the different kinds of f arms which the children may have 
observed: 

truck farms stock farms 
poultry farms fruit farm!! 
dairy f arms general farms 

3. Discuss the various farm buildings 
hoUBe poult ry house 
barn hog house 
comcrib cattle Barn 
granary silo 

grain f arms 
apiary 

and their uses : 
garage 
wood and coal house 
machine shed 

4. Talk about the surroundings for these buildings- yard with grass, 
trees, and flowers. 

5. Discuss with the children the different kinds of products coming from 
farms in our own community. 

F ield crops: corn, oats, clover , timothy, soy beans, alfalfa, cow pe,as 

6. Di scuss the work necessary for raising grain and hay crops such as: 
f ertilizing harrowing cult ivating 
plowing rolling harvesting 
discing planting marketing a nd stor ing 
selecting seeds for another year 

7. 'ralk over with the children what makes it possible for the farmer 
to do the necessary work fo r raising crops at the proper time--horses, 
mules, machinery. 

8. H elp children list the veget ables which gr ow in their gardens. L et 
them name the vegetables which they have eat en that were not raised 
in th eir gardens. H er e are t he names of some common vegetables : 

Swiss chard lettuce celery pumpkins 
t omatoes »inach cauliflower asparagus 
potat oes <o ucumbers greens melons 
peas cantaloupe sweet corn squashes 
beans sweet potatoes beets onions 
cabbage radishes carrots turnips 

9. Talk with the children about things which it is necessary to do in 
order to have a good garden. 

10. Talk about how veget ables are preserved for winter use. 

11. H elp the children list fruits which grow in their ore.hards. L et them 
name frui ts which they have eaten which were not grown in their or­
chards. H ere ar e th e names of some common fruits grown in Iowa : 

apples plums strawberries 
pears grapes mulberries 
peaches blackberries gooseberries 
cherries raspberries currants 

12. Talk with the childr en about animals and insects which are helpful 
ancl also those which are destructive to f arm crops, gardens, and 
orchards. L et them tell why the following are friends of the farmer 
or gardener : robins, wrens, toads, butterflies, earthworms, bees. Let 
them tell why the following are not friends or the farm er : weeds, 
insects, cutworms, chinch-bugs, army worms. 
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13. L et children tell about the animals on f a rms in their communities. 
'.L' hey may t ell what the baby animals are called, as: 

The baby goat is a kid. 
The baby goose is a gosling. 
Children may tell where farm animals sleep a t night ; for example, 

'' P igs stay in a pigpen or a pigsty at night.' ' 
Children will enjoy t elling the kind of food the farm animals eat; 

for example, cows eat grass, silage, ground grains, shredded corn, 
root crops, and pumpkins. H orses eat g rass, oats, clover, and alfalfa 
hay. 

14. Talk with the children about the care necessary for animals on the 
f a rm. Let them tell what t he farmer does to care for the animals. 
These may be: 

The farmer provides homes for the animals. 
H e keeps the homes in which these animals live clean. 
H e waters and f eeds the a nimals every clay. 
He milks the cows. 
H e raises fo od for the animals. 
He curries and brushes the horses. 
Sometimes he calls a veterinarian to care for animals which are ill. 

15. L et the children t ell why farmers ra ise animals. Some of these 
reasons may be : 

Some animals are raised for foocl. 
Some animals are rnised for fea thers and wool. 
Some animals are raised for sale. 
'.L' he dog is often kept for protection a nd help. 
Some animals a re k ept for pets. 
Some animals a re k ept for work. 

16. T all( aboµt the work of the farmer and his family. The sentences 
dictated by the children telling about the work on the farm may be 
grouped under three headings : 

The work of the farmer 
The farmer's wife 
The f armer's children 

17. L et children list experiences which they have had which tl:ey might 
not have had if they ha.d been reared in a large city. Some of these 
may be: 

Seeing the homes of a ll of the farm a nimals 
Feeling the sheep's wool 
Sliding 'a'own straw stacks 
Riding a horse 
Gathering eggs 
Milking a cow 
F eeding chickens and pigs 
Seeing the horses drink 
Seeing baby pigs eat their dinner 
Seeing horses pull heavy loads 
W atching ducks go into the water and swim 
W atching ·baby chicks hatch 
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Feeding horses 
Seeing milk separated 
Making butter 
Seeing oats threshed 
Seeing wood sawed 

13 

(Some of the children may have incidents to relate about some of 
these experiences.) 

18. Discuss ways for having good times 0 11 the farm with the children. 

19. Help the children to make a list of the products that the f armer sells. 
The farmer sells these products for money. With this money the 
farmer buys many things from the city. One store the farmer is 
almost certain to visit when in town is the grocery store. 

20. Let children list foods we can buy at a grocery store. Bring out in 
the discussion the following: 

'iVe can get most of our food at a grocery store. 
The grocer sells canned fruits and canned vegetables. 
H e sells fresh fruit, such as bana.nas and oranges. 
He sells fresh vegetables, such as tomatoes, lettuce, and turnips. 
He sells bakery goods, such as bread, cookies, and cakes. 
He sells dafry products, such as milk, cream, and butter. 
He sells some kinds of meat . 
H e sells groceries, such as sugar, salt, flour, rice, cocoa. 
Some grocery stores sell more kinds of food than others. 

21. Bring up the question as to where the grocer gets all the food in his 
store. Let the children suggest as many as they can. Some of these 
may be: 

The grocer gets some foods from the farm. 
He gets eggs and chickens from the farm. 
He gets milk, cream, and butter from the farm. 
He gets fr esh vegetables from the farm. 
He gets some fresh fruits from the farm. 

The grocer gets some milk and cream from the dairy. 
The grocer gets butter from the creamery. 
'l'he grocer gets ·bacon and ham from the packing house. 
The grocer gets flour from the flour mills. 
The grocer gets bread from the bakery. 
The grocer gets some foods from the wholesale house such as: 

fresh fruits salt 
fresh vegetables sugar 
canned goods rice 

The grocer gets some foods from far away. 

22. The grocer must keep the groceries clean and fresh. Have children 
tell of ·ways in which they have observed this being done. Some of 
these may be: 

By placing foods in a refrigerator 
By placing foods in air-tight cans 
By putting some foods in glass cases 
By wrapping some foods in waxed paper 
By sorting fruit to keep the bad from the good 
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23. Let children name foods sold by the dozen, pint or quart, pound, bunch, 
box, can, peck, or bushel. Bring out in the discussion that the reason 
groceries are handled and sold in these different ways is because of 
the form they have. • · . 

Such things as grapefruit and oranges are measured by counting. 
Such things as meat, lard, and butter are measured by weigh~ng. 
Such things as spices ancl oatmeal are solcl in cartons. 
Such things as liquids are measmed by the pint or quart. 

24. Let children suggest what work the grocer, his clerks, ancl the delivery 
boy have to do in a store. Some of th ese may be: 

26. 

Keeping the store clean 
Ordering food from the wholesal e house, the dairy, the mill, and 

the farm 
Taking bread from the baker 
Exchanging empty milk bottles for full bottles 
Examining and buyi11g fruit and vegetabl es that t he farmer brings 
Waiting on customers 
'l'aking orders ove1· the telephone 
Deliveri11g groceries 

Let childre11 give reasons why it is very necessary for everyo ne who 
works in ·a grocery store to be courteous, careful, t houg htful, honest, 
and clean. 

Lead children to name the worke1·s upon whom the grocer depends, 
ancl tell how each helps the grocer. Some of these workers may be: 

clerks and delivery boy farmer 
traveling salesman baker 
iceman 
workers in the wholesale houses 
postman 
workers on the train 
electrician 

workers at the mills 
workers at the dairy 
trnck drivers 
telephone opera tors 
housewife 

27. Talk with the children about how groceries are paid for. At a cash 
store groceries are paid for at once. At some grocery stores butter, 
eggs, fruit, and so on may be exchanged for other groceries. The 
grocer charges a Ii ttle more for the groce1·ies than he pays for them so 
that he can pay his rent, pay his help, pay for his groceries, and 
buy clothes, food, and shelter fOT his family. 

28. Develop the meaning that without the grocer to collect ancl distribute 
food we could not have the variety of foods that we do, and without 
the workers to help the grocer he coulcl not keep a grocery store. 
Even though workers may be miles apart, they are dependent upon 
one another. 

C. Some Things for Children to Do 

1. Collect samples of different kinds of grain and hay. 
2. Collect products or pictures of produ cts made from corn, wheat, and 

so on. Keep a record of some kind, either ju the form of a labeled 
exhibit or a reading unit. 
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3. Use magaziue pidures to make cha.rts showiug the fo llowing: 
H ow cows help us How chickens help us 
How pigs help us HO\v sheep help us 

4. Head stories about farm li f e" from supplementary and basic readers 
used a t school and from books found in the library. 

Ci . Stories, riddles, poems, lists of materials utiliziug the children 's ex­
periences iu connection with the unit of work on farm life should be 
used. These may be composed by the t ea ch er, the children, or both. 

6. Captions for movies or for bookl ets nrny be made. 
7. P lant grains ancl watch germination of seeds. (It is interesting to 

plant them in boxes filled with soi l and also in glasses.) To plant 
seeds in a glass, first roll a blotter and put it inside the g lass. P lace 
the seeds between the blotter and the outside of the gl:tss and put 
a small amount of water iu the bottom. The blotter will absorb 
enough water to make th e seeds sprout t hat are wedged between th e 
blotter and glass. It is a good way to watch the root and leaf de­
velopment. They may be observed for two or t hree weeks in this way. 

8. Make pictures in crayons or paints illustrating f arm life. 
9. Make scrap·books containing farm pictures and stories. 

10. Enjoy stories and poems read by the teach er. 
11. Enjoy pictur e books pertaining to this unit. 
12. Build a. store. 
13. P lay store. 
14. Make grocery lists at home. 
15. Keep account of changing prices. 
16. Read stories a.bout selling in supplementary and basic readers used 

at school and books found in t he library. 
17. Take a trip to a grocery store either with the group or with parents. 
18. Make booklets containing pictures and sentences based on this unit. 

D. Evidences of Mastery 

l. An understanding of the interdep end.en ce of workers on the farm and 
city workers 

'2 . A knowledge of th e products the fa rm er raises, t he 11se a nd value of 
each of them 

3. An appreciation of tho work of the f a rmer a11d his family 
4. A knowledge about farm anim als and their care and usefu ln ess 
5. A knowledge of farm implements and their uses 
6. A knowl edge of the ways plants and an imals prepare fo r winter 
7. An understanding of l1ow the fonner di sposes of the surplus of farm 

products 
8. A knowledge of the value of birds, frogs, a nd earthworms to the 

f armer 
9. Some idea of the different kinds of f arms 

10. A knowledge of the products the grocer selh1 and where he gets some 
of the most common products 

11. A knowledge and appreciation of the work of the store keeper 
12. Knowledge of how the grocer gets and delivers his products 
13. A knowledge of how the grocer gets rid of his surplus stock 
14. A knowledge of how the grocer prevents waste 
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15. 

16. 

17. 

18. 

19. 

20. 

21. 
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F amiliarity with the kinds of food which are preserved by evaporation, 
refrigeration, and sprinkling 
A knowledge of the reasons some foods are sold in boxes, paper, and 
cellophane • 
An understanding of the importance of the telephone in the running 
of a grocery store 
A knowledge of the various methods by which food is transported to 
and from a store 
Ability to classify the various foods for sale in a store, such as fruit, 
vegetables, cereals, and meat 
A knowledge of foods sold by the pound, dozen, box, sack, and can at 
the grocery store 
An understanding of the value of a penny, nickel, and dime in terms 
of some needed food 

22. Ability on the part of the pupils to find information for themselves 
23. Development of the power to share information with others 

E . Other Topics Which Teachers May Develop in Connection with This Unit 
These may be: dairy f arm, poultry farm, market, bakery, creamery 

A. Major Objectwes 

Ill. Transportation 
Trains 

1. The workers who carry on any single enterprise are bound together by 
their need for cooperation in carrying forward their duties and by 
their interdependence in the creation of the social conditions which 
exist within that enterprise. 

2. Rural and urban workers must depend upon each other for the neces­
sities of life as well as for comforts and cultural luxuries. 

3. Group of workers within a community are interdependent. 
4. Communities are interdependent which makes the social well being 

of each important to the other. 

B. Informational Material and Teacher Procedure 
An approach to this unit may be through vacation experiences, excursion 
to see a train or depot, pictures of trains and busses, travel folders, 
stories a.bout trains, or a discussion on discovering that many children 
·have never been inside a depot ancl have never been on a passenger train. 
See how many of the following problems you can lead the children to 
suggest: 
1. What kinds of trains do we havef 

Two important kinds of t rains are freight trains and passenger 
trains. 

2. What is the difference between a passenger train and a fr eight train T 
A train that carries people is called a passenger train. 
A train that carries mostly goods and materials is called a freight 

t rain. 
3. What kinds of passenger trains are there T 

There are two kinds of passenger trains-express 
express train steps only at very important stations. 

and local. An 
They go very 
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fast. A loca l stops at all stations- th ose i11 smnll Lown s as "·ell :i s 
cities. 

4. What kinds of cars would one find on au express train f 
An express train usually has. one or more pullman cars, which ca n be 

made up at night into berths on each sid e with an aisle down th e 
center. Usually an express train has a dining car called a dine,·. 
Meals m·e sel'Vcd here. It also has a baggage ca r. 'This car ca rri es th e 
pa~scngers' baggage which they do not wish to carry with th em. A 11 

exp1·css train has a mail car for canying mai l. Some o f: them ha ve 
p arlo r cars. An express train ha.s a ca r for carrying goods sen t h y 
express. Express mean s ''hurry.' ' 

5. Wha t kinds of cars would one find on a loc:i l t rain ~ 
Local trains are usually made up of cha ir cars and cl ay coa ches, 

bagg:ige, mail , and express cars. Some of t hem have (lin ers. 

6. Wh at kinds of cars ar e on a freight train i 
'l'here are fla t cars which are like pla tforms on wheels :rncl cany 

logs, lumber, ancl l:nge machinery. 'l'h crc arn box cal'S, shaped lik e 
boxes, which carry loads such as furniture which must be protected 
fr om th e weather. 'Th ere arc cattl e cars mad e of boards with wide 
spaces between, ancl whi ch are made for hauling live stock. So me box 
cars have several floors like the ones made to haul sheep and poultry . 
There a,·e refrigerator cars which a re traveling caves or ice boxes. 
'Th ey have double walls ancl doors and spaces fill ed with ice. 'These 
ca rs :ire used to can y goods which spoil easily. There are gond ol:1 
cal'S ll'ith out roofs, but with low sides which can be let down while tl, c 
loads of coal or sand are shoveled out. There are oil cars which look 
like long barrels on wheels. 'These carry kerosen e and gasolin e. 

7. "\Yhat goods are carried by freighU 
Freight means different kinds of goods sent from on e pl:.i cc to 

anoth er. Help children make a list of goods sent by freigh t. 

8. What signals are used by railroaclsi 
Whistles are used as signals to men working on trnins. 'rhey arc 

a lso blown at crossings to warn pedestrians ancl drivers of the approa ch 
of a train . Numbers ancl lengths of whistles mean differ ent things to 
railroad workers. Lights ancl bells are used as signals. A ·semaphore 
al ong the tracks gives signals. Green light means ''ahead,'' r eel 
light means "stop," ancl an orange light means that a train is between 
signals. Reel lights down low, close to the track are used on derails. 
If an engineer ran over a derail light, it would derail his train. Lights 
:ire used a t crossings to warn pedestrians ancl drivers when a train is 
coming. The ''stop'' man sometimes gives the warning. In the 
daytime he uses a stop sign and at night a lantern. At some crossings 
gates are lowered when a train is approaching. At night lantem s 
are hung on these gates. A train also rings its bell when starting 
ancl when approaching a crossing. 

!J . What is the difference between a depot and a round housef 
A round house is the building where engines are put when not in u~e 

ancl where they a re oil ed aucl cle:rncd. The building is called a ronn c1 
house becanse its walls form a circle. A cl epot ha s a t icke t offi ce, a 
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ll'aitiug roolll, a. baggage ruo111, loilds, :111 ,l ll'" sl1roo111 s. :So111c slalie, 11 s 
have trnvclers' aid, a lunch room, loungiug room, a 11 cl a 1tc11·s staurl. 

10. \\'ho are some of the ,rorkers in the depot and roundhouse and ll'h ::t.t 
clo they do ~ 

'l'icket agent (depot) 
He sells tickets. 
lfe deli Ye1·s orders to t he conductor. 
H e acts as t elegraph opc1·ator in small toll'ns. 

E ng ine-wiper ( round house) 
R e clea ns engines :rnd gets t hem ready for use. 

l l . ·where do t rains come from and wh ere me they goi ng ~ 
They are bound for different places. They cover a \\'i<le terr itor,,·­

north, south, enst, :incl west-transporting people a nd materinls every­
where. 

J ~- ·who works on t rains and \\'hat 11·01·k do es r:1ch on e do 1 
Engineer 

Operates locomotive 
·watch es the track 
Watches for signals (semaphore) 
Watches the crossings 
Blows whistles for crnssings 
Oils the eng in e 
]\fakes out a report sh eet 

Fireman 
·watches water gage in boiler 
Keeps fire to keep a full head of stea 111 

Watches for signals on his side of the t rain 
Baggage man 

Looks after baggage as well as express 
]\fakes a report of baggage received a nd of its dcstin:1tio n 

Conductor 
Checks number of engin e of tr:iin 
Checks number and class of each ca r 
Oversees the whole train 
Takes tickets 
Pulls sig nal cord to signal engineer 

Brnkern :111 
Assists conductor 
Assists passengers on and off trai ns 
Opens and shuts windows 
Hangs signal lanterns on rear of train ( if there is no fl ng-nrnn ) 
Opens and closes tr:i ck switches 
U ncouples cars 
Assists in loading and unloading freig ht 

Porter-one in each p ullman car 
Makes up beds 
Assists passengers in his car 

Flagman-manages signals 
~foil clerk- s01-ts and cares fo r the ma ii 
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News agent-sells newspapers and magazines 
\ Vaiters and cook-cook and scnc meals on the trnin 
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13. Who gets the money we pay for tiekcts a 11 d for goods transported~ 
'l' hc money spent in t hi s " 'lt.)' goes to t he company who owns t he 

rnilroad. It is t hen used to puy for t he tra i11 s, sta tions, tracks a11d 
their upkeep, and to pay th e people who " ·01·k fo r t he c-o rnpa 11 y. 

14. Co uld we get along without trains f 
'l'he railroads help support t he cities, towll s, and co untry t hrough 

" ·hich they pass by payment of taxes. 'l' hey g ive transportation scn·­
ice to a wide territory. 'l'hey furnish work fo r many people. 

C. Some 1'h-ings for Children to Do 

L 'l'ake excursions to sec a ll types of trains, bc,t l1 befo re :111u duri ng the 
t ime when they arc being studied. 'l'hcsc trips may be ,Yith either 
t he parents or teacher. 

2. Piml out about "streamline train s " :1 11 ll cc, ll cct p ic·111 rcs of th em. 
P ut the p ictures on the bulletin boanl. 

3. Make movies, ·booklets, friezes, and charts i 11 ll' hich arc l'Xprcsscd suu1c 
ideas the children have about trains. 

4. Make a collection of pictures of trains for t he bulletin boa rd s :111u 

booklets. 
5. l\fake a collection of folders about trips for t he read ing tabl e. 
6. Read sto ries about trains from supplementary ancl basic r eaders used 

at school and from public library books. 
7. Make stories, riddles, poems, ancl. li sts of mater ials utilizing the chil ­

dren's experiences about tra:u1s and train "·orke1·s. 
8. Make :incl. read time tables. 
9. Make and read train signs ·ancl. signals. 

10. Give written suggestions about railroads such as infonn ai tests, draw-
ing pictures, a.nd so 011. 

11. Make captions for movies or for book lets on tra in s. 
12. Make up original stories and poems p erta inin g to th is uni t . 
J 3. Read stories to the children for information and enjoyn1 ent. 
14. Make a large class booklet about trains " ·hich conta ius the best " ·ork 

of each child in the room. 
J.3 . Invite g uests to see t he movie about traius, a nd to hear charts aml 

booklets reacl. 
lG. Find satisfactory ans,l' ers to such qu es tion s us ar ise. Some of t l1 ese 

may be : 
What makes a train go7 
Is an electric engine lik e a st reet ca r ~ 
What keeps a tra:u1 on the track ! 
Why is sancl used on t he tracks1. 

J'7. l\:Iake composite stories for reading cl1 arts . 
18. l\fake pictures to illustrate new ,rnrds. 
19. Give "Train Talks" foT paront-teaehe1· association or visiting day. 

n. Eviclences of Jlfastery 

l. An appreciation of trains as :1 111 cau s of tnrnsportatio.11 
2. A knowledge of l1 ow rn ilrnads help comunrniti cs i n othe 1· ,\'ays 
3. A knowledge of the cl iffei·ent kinds of trains 
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4. 
5. 
6. 
7. 

8. 
9. 

10. 
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Some understanding of the work the rnilroad men do 
A knowledge of the safety measures to use in and about traius 
An understandi11g of the signals used by railroad men 
Some idea of the wide tefritory covered by trains and the speed :,t 
which they travel 
A knowledge of why we pay for traveling and transpor ting goods. 
Ability to express clearly ideas gained as t he result of experi ences. 
Ability to take part in group enterprise 

S. Other Tovics Which T eachers May Devclov in Connection with This Unit: 

airplanes, automobiles, busses, and street cars 

/1. . Major Objectives 

IV. Communication 
The Post Office 

1. 'l'o gain a better understanding of the se rvi <:es rendered by Lh e 
post office 

2. 'l'o gain a degree of unders tanding of J, ow ihe pos t offi<'e operntcs 
3. 'l'o gain an appreciation of and a respect for different kinds of work 
4. 'l' o develop au enl arged and enriched vocabul:iry 
5. To strengthen the curricular subjects 
6. To grow in proper social behavior 

B. Infor111,ational Material and T eacher Procedure 

'l'he a pproach to this unit may be made thrnugh w ri t in g a ncl mailing 
•letters or card•s, through ,celebration of special d'a.y,s, throug,h pictures, 
through stories or poems. 
1. Let children t ell the different ways· we can send letters. 
2. What happens to a letter we send by ordinary mail ~ 

Letters which " ·e drop into the mail box on the street corner or into 
the maH box on a rural route a.re carried to the post . office by the 
postman or by a mail carrier in a truck in the city and by the rural 
mail carrier in the country. When the outgoing mail is ready to leave 
the post office, it is taken to the train. Much of the mail that leaves 
the post office goes by train and travels in mail cars. A mail car is 
very much like a post office on wheels. 'l'he mail clerk soi-ts t he 
letters, packages, and newspapers in this mail car just as th e post 
office employees do at tlie post office. There is a slot in the side of 
the mail car where letters may be mailed just as th ey are at the 
post office. 

3. What lfappens to a letter we send special deli very~ 
When we put a special delivery stamp on a letter, we kn ow t lwt it 

will be delivered as soon as it reacl1 es the place where the pe rson to 
whom it ie sent lives. When just the usual p·ostage is put on the 
letter, it has to wait until time for the postm an to deliver it. Specia l 
delivery letters are delivered by boys who usually ride bicycles. 'fhey 
wear badges ancl special kinds of caps. 

A special delivery stamp costs ten cents. Other stamps equalling 
ten cents in value may be used instead of a special delivery stamp. 
'' Special delivery' ' must be marked on th e letter. A letter must 
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have the usual postage on it as well as the special delivery stamp in 
onler to go by special delivery. 

4. What happens to a letter we send by air mail T 
Au air-mail letter must 1iave a six-cent stamp on it. Letters 

sent by air mail are separated from the rest of the mail and sent by 
truck to the neares t airport where they are picked up by airplanes. 
These letters trnvel much more quickly than in any other way. They 
may go a long distance in a very short t ime. Mail crosses the ocean 
in ships and sometimes in airplanes. 

5. Discuss with the children the right way to mail letters and packages. 
6. L et children mail letters. L et them dictate sentences telling the 

proper way to mail letters and packages. Some of these sentences 
may be similar to the following: 

We must pay postage on everything tha t we send through the mail. 
\ Ve pay postage by buying stamps which we stick on the letter, 

package, or paper we are mailing. 
We must have heavy letters and packages weighed at the post 

office to see how much postage to pay. 
Wh en mailing a letter to someone in our town, we put a two-cent 

sta mp on it. 
When mailing a letter to someone living in another town, we must 

put a three-cent stamp on it. 
An air-mail stamp costs six cents, and is p ut on all ah-mail letters. 

It needs no other stamps. 
We must always be sure that letters and packages a.re addressed 

correctly. A return address should be placed on the envelope. 
We must be sure that packages are wrapped and tied securely. 

7. Talk with the children about the wo1·k of the people who work in a post 
office. After visiting a post office, let ch.ildren tell about the work of 
the post office employees. Some of these duties may be: 

Selling stamps 
Giving people their mail 
Weighing letters and packages 
Sorting the mail by hand to find over weight letters and dead letters 
P1,1tting the mail through a machine to cancel the stamps 
Sorting the mail accordin g to th e places it is going 
Putting the mail in bags and the bags in trucks 
'faking the mail to the train or airport 
Sending letters addressed incorrectly to th e dead letter office 
Returning unstamped letters and to rn letters to the senders 

8. Discuss with th e children how t he postal employees are paid. Bring 
out the fact that some of th e mon ey we pay for stamps is used to 
pay these workers. 

(1. Some Things for Children to Do 

1. Write a letter aud address the envelope. 
2. Mail a letter or package. 
3. Booklets which tell about the post office may be made. 
4. Children may build a miniature post office. 
5. Work out group compositions about the post office. 
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6. 

7. 
8. 
9. 

10. 
11. 

12. 

1 ~-"· 
14. 
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Make up stories about pictures relatiug to the unit and put under the 
pictures. 
::\fake riddles and put into J)ookl cts. 
::\fake lists of postal employees, ways of carrying ma il , a nd so on. 
Build experience stories. 
Read stories and poems about mail or post offices. 
Bring in let ters for an exhibit which have been received through the 
mail in different ways-by train, by airplan e, by board, and so on. 
Bring in differen t kind s of canceled stamps, such as three-cent stalllps, 
two-cent stamps, air-mail stamps, special delivery stamps. 
Go to the post office a nd buy a stamp, mail a letter, and th en foll ow 
the letter through the post office to see what happens to it there. 
Read to get certa in informational mater.ial s prepared by the tca~l1 er 
and wri tten on char ts or bl ackbond . 

15. Refer to a model on the bulletin board if 11ot sure how to ;uldrcss a 
letter. 

16. Refer to a list of words prepared a nd posted by the teacher for wurus 

11 eeded in writing letters. 
17. Dictate group compositions, recording th e most importa nt happc.11i11gs 

on a trip to the post office. 

D. Eviclences of Mastery 
1. Knowledge of the different ways a letter may be ma iled 
2. Knowledge of th e proper way to mail letters and packages 
3. Knowledge of the work the postal employees do 
4. Knowledge of the way the postal employees are paid 
5. Knowledge of the methods of canyi11g mail 
6. Ability to write a simple note correctly and neat ly when the time 

to write it arises mid to stamp it correctly 
7. Ability to tell the foU01d.ng different kinds of stamps and to tel 1 how 

they are used: 
On e, two, and three-cent stamps 
Air-mail stamp 
Special-delivery stamp 

8. Some idea of the group of ll'Orkers ll'ho " ·ork together to give us postal 
service 

1'1. Other Topics Which Teachers May Develop in ConnroUon w-ith This Uni t : 

telephone a nd teleg raph, rad io, newspapers, a nd 111agazi11 es 

V. Safety 
The Fire Department 

A.. Major Objceti-ves 
1. To lead children to see that each individual has certain responsibilities 

with regard to the group or groups o.f which he is a part 
2. •ro develop respect fo r and sympathetic understanding of workers in 

this field 
3. 'l'o l1 elp children to see the p:ut science has plnyed in safeg'uarcl ing 

our lives 
4. 'l'o help chilclren to understancl why people in the cities mu st c1 epcnc1 

upo11 civic agencies for protecti on of life am1 property 
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B. Infol''lllational Ma-tcr-ial ancI Trncli cl' Procedure 
'fhe approach to this unit may be made tluougl! a discussion of a 
recent fire, a visit to a fire station, stories about firem en and their work, 
an experiment to show how fipe cannot burn without air, or pictures. 

1. Discuss with the children what to do in case of a fire in a public 
building. Talk to them about: 

Public buildings which may catch fire while people are in them 
(schools, theaters, churches, hotels, and so on ) 

Why doors in public buildings are made to open outward 
l\Iea.ning of ''exit'' and reel lights 
Importance of always locating exits and fire escapes upon enteri ng 

a public building 
Being quiet in case of fire alarm 
Leaving the building by the nea rest exit 
Walking rapidly rather than running or pushing 
Going far a.wlt.y from the burning building wh en outside 
K eeping the face near th e fl oor in case the building is filled "ith 

dense smoke 

2. Talk over with the children the qualifications for being a fireman: 
Firemen must be strong, brave, prompt, and honest. 
A man must pass an examination before he can be a fo·eman . 
'fhis examination sho11·s that he kn ol"s what to do and that he is 

brave enough to be a fireman. 
3. Discuss the duties and work of the fireman. 
4. Visit a station, if possible, and have the firemen talk to the children. 
5. Make a list of things firemen must do, such as: 

Keep the station clean and neat. 
K eep the trucks in good condition. 
Drive the trucks to the fire. 
Ring the bell and sound the siren. 
:Ji'asten the hose to the hydrant. 
Rescue people from ·burning buildings. 
:Ji'ight fires and put them out. 
Be ready to ~o to a fire the minute they hear the alarni. 

6. Who pays the firemen for the work 1 
The firemen in cities eam their living by working just as the gro­

cers, the fam1ers, and the train crew earn their living, by _ workin g. 
'fhe firemen in the cities work for everyone anc1 thus all the people pay 
for their work. People pay taxes and r ent and some of this money 
goes to pay the firemen. In small towns the firemen do other work 
for earning a living. They either volunteer their services or r eceive 
a small sum for each time they are called' for duty. 

7. Help children to make a, list of the things that help the firemen to 
fight fires. Such a list might include: 

fire alarm telephones fire boxes 
long ladders large hose w:1 ter 
chemical tnnk~ life nets µ·:is mnsks 
oxygen tanks :ixes c- hcrn ir :1 ls 
fire truch 
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8. Discuss how each item in tJ,e list helps the fir emen to fi ght fires . 
9. How do people fight fires in the country wher e there a re no firemen 7 

Many country homes are tod ay equipped with chemicals for putting 
out fire. Sometimes fires • are put out by wat er ca rri ed iu buckets. 
The building is usually des troyed if the fire gets mueh sta1-t. 

JO . Fires are put out more qui r kly now th an th ey were in forme1· tim es 
because: 

People have been taught what to do in c:1 se of fire. 
Alarms can be given faster. 
'l' rucks and cars go f aster than ho1·ses. 
1',iremen have better equipment for fightin g fires . 
Firemen a.re better informed as to how to keep fires from spreadi ng. 

C. Things foi· Children to Do 

1. Keep a r ecord of the questions which co me up from time to time 
during discussions. 

2. Make a list of things which the group wishes t:o see at tho fi re s tati on. 
3. Practice responding quickly and without confu sion to the <i1·e :tl:1rm. 
4. Read stories such as "Jip and th e Firemen. " 
5. Make a trip to a fire station. 
6. Ask and have answered questions which the children ha ve li sted. 
7. Find the number in the telephone to call ia case of fire. 
8. Listen to the fireman tell about fire prevent ion and what oue should 

do in case of fire. 
9. Dictate a composite composition tellin g of experien ces whil e working 

on this unit. 
10. Discuss causes of fires. 
11. Draw pictures t o illustrate these composit ions. 
12. Dramatize the turning in of a foe alarm. 
13. Look at pictures of firemen at work a nd pict ures of fir e nppnrntus. 
14. Discuss what the pictures tell. 

D. Evidences of Mastery 

1. An understanding of how firemen pl'Otect th e lives nnd property of 
individuals 

2. An und erstanding of how fir emen give protection to public buildings 
and people who use them 

3. Some knowledge of the way the firemen live at the station . 
4. Some idea of the necessity of payi ng those who work to protect others 

5. Some knowledge of the things fiI·emen use to fight fires 

6. A knowledge and appreciation of th e cl angers of fir e a11d an interest in 
the prevention of fire 

7. A realization that science has pl ayed a great part in giving man more 
control over fire 

8. Ability to think clea rly and quickly wh en confronted with an emer­
gency 

9. An atti tud e of cooperation with othe1·s in the school in mnttern of 
safety 

10. A.n appreciation of the need for rules a nd Jaws 
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11. Ability to express clearly ideas gained as the result of experiences 
12. Ability to help state r ules fo r the_ welfare of the group 

E. Other Topics Which 1'ecichers MaY. Develop in Connection with This 1lnit: 

police department and boy patrols 

A. Major Objectives 

VI. Education 
Our Schools 

1. 'l' o help the children understand more about their own school and thus 
develop a greater appreciation of it 

2. To keep the patrons informed about their school, its pupils, its officers, 
its equipment, ancl the school community 

3. 'l' o strengthen the curricuhrr subj ects 

B. Informational Material ancl T eachGr Procedure 

'l'he materials for a detail ed repor t of a given school should be coll ected 
from the opening day of school. Every grade " ·ill enjoy shari ng in thi s 
project . Through a discussion with th e group help them to formulate an 
outline of whnt thi s ,·epo rt should includ e. 'l'hc ouWne may look some­
thing lik e this: 
1. History of our school 
2. Names of the bo:nd members (past and present) 
3. Nam es of t he teachers (past and preseut) 
4. Names of all the pupils " ·ho have at one tim e attencled our school 
5. Our school roll (names and kodak pictm·es) 
6. Our school ground ( drawing to scale) 
7. Our schoolhouse (kodak pi cture) 
8. Our schoolroom (drawing to scale) 
9. List of school equipment 

10. List of material which we could use 
11. A detailed paragraph of how we wou ld use each 
12. The preseut school census 
13. How our school is supported 
14. A calendar of school events for t he yea r with a short de11cription 

of each, such as: 
School begins 
Schoolhouse cleaned 
Schoolyard cleaned 
Visitors' day 
Reading parties with parents as guests 
Reading tests 
Eighth grade examinations 
Our Christmas party 
School closes 

15. Individual pupil achievements 
Speed and comprehension score in reading each six weeks 

(graphs to show these ) 
Lists of books read this year 
Name of my favorite book 
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Karn e of my farnrite fi ction frieJ1 d 
Names of poems I know 
lV[y favorite poem 
Names of songs I ca n sing 
My favorite song 
Names of favorite pictuTcs 
Sa mple of my best ha11dwrith1 g in September and one fo r e,·cry 

three mo11 ths afterwards 
H ealth rules obser ved 
Achievement 1·ecord in a rithm etic 
Achievement 1·ecorcl in spelling 
Achievement test in scie:nce such as bii-d s I kno"', trees I know, in­

sects I k11 0"·, and fl owers I kn ow 
Ga mes I kn ow ho"· to play 
My favodte gam e 

Th e joke I have enj oyed most t hi s year 
An origi11al 11iece of work (puzzle, draw.i11g, poem, slory, joke, 

and so on) 
A descrip tion of a kind deed performed 

16. An outstanding ne1Ys item of the year 
17. Peopl e in our community who nrc largely responsible for givi ng ou r 

school to us t his year : 
Our director 
Our teacher 

18. Some things we have tried to do this 
for our school 

Our parents 
Our neighbors 

year to show our appreciati on 

JD. Some people outside of our own t on11nunity who have worked hard to 
give us a better school 

OuT county superintendent. 
Our st~te superintendent 

~O. Educational qnotatio11s 
21. Our motto 

C .. S01ne 1'hings f or P11vils to Do 

1. Collect information needed for the topics in the out lin e. 
2. Make graphs showing progress in different subj ec ts. 
3. Make up original puzzles, jokes, games, aud stories. 
4. Make illustrations of poems, stories, nnd books read and enjoyed . 
5. Make a map of the school district. 
6. Make lists of books, poems, and stories Teacl. 
7. K eep a ~chool diary. 
8. Take pictures. 
9. Make drawing of schoolyard to scale. 

10. Make a blue print of our schoolroom. 
11. Make a list of all school equipment. 
12. Write paragraphs telling the use macl e of each piece of equipment . 
13. Write paragraphs telling about some equipment needed and how it 

would be used. 
14. Collect educational quotations. 
15. Coll ect mottoes. 
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.Iii. Write ~entoncos telling what we ba,·c lri ccl to do to 8how our :ipprc· 
ciation for our school. Some of these may be similar to the following: 

We have taken care of om schoolhouse. 
"\Ve have kept our outbuildings clean. 
We have tried to make ou! schoolyard attractive. 
We have taken very good care of all the books. 
Vole have taken very good care of everything in our schoolroom. 
We have tried to ·be polite a nd helpful at all times to all of our 

friends and neighbors. 
\Ve have w01·ked hard to help you to know us better through letters, 

programs, visitors' clay, and this report. 

D E vidences of Mastery 

1. A growing appreciation of ·oue 's school on the par t of the pupils, the 
teacher a.ud the patrous 

2. The desire to see how much progress iu the cunicillar subjects can be 
made in a year 

3. A growiug interest hi local history 
4. Au appreciation for original ideas and work 
5. A growing deshe to show the people of t he co mmunity t hat we like 

our school and appreciate having it . 
6. A growing desire to give something back to the community t o show thllt 

we are worthy of the money inves ted in u s 

A. Major ObjccUves 

VII. Recreation 
The Library 

1. To help the child1·en to realize that the librn1·y offers to the people 
t hrough books, a me~rns by "·hich their lives may become more mean­
ingful and enjoyable 

2. 'fo leacl each child to desire to read £or recreation :i s well as to fi nd 
answers to questions 

3. 'fo encourage childl'en to possess libraries of their ' own 

B. I nform.a.tional Material ancl 1'eacher P roceditre 

The approach to this unit may- be made through books on the re:.iding 
table, stories r ead or told to the children from library books, an excur­
sion to a library, a visit of a lib1·arian or the county superintendent, or 
the arrival of a set of books from th e traveling library. 
1. Discuss with the children the problem of how we can best take ca1·e of 

the books in our room. Some of the suggestions offered may he 
similar to the following: 

Vve should have a place to keep our books. 
We shall make a library corner in our room. 
We shall add some low shelves to the library corner. 
"\Ve shall add a table and some chairs. 
We should paint the furniture in our librai·y corner. 
We should place certa in books together in a clesigna ted place : 

Books for the primary grades in one place 
Books for the intermediate and grnmmar grades in _ one plare 
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Story books for the primary grades placed together 
Story books for the intermediate and grammar grades placed 

together 
Mother Goose books an~ poetry books for the lower grades placed 

together 
Poetry books for the upper grades should be placed together 

2. Explain and show the children how public libraTies take care of their 
books for children. Some points which may be discussed are: 

'l'he special room for children's books 
'l'he attractiveness of this room 
'l'he number marked on the back of each book 
'l'he card in each book and how used 
Who can take books home 
How to get a library card 
The work of the librarian 

3. Talk with the children about how we can best take cm·e of our libra1·y. 
Some of the suggestions given may be: 

We can best take care of our library if everyone understands where 
the books belong and helps to keep the library neat and clean. 

We can arrange the ·books of a kind on shelves or ta.hies, or between 
book ends so that everyone can find them. 

We can always put a book back where it belongs. 
We will keep our library quiet if we remember why children go 

there. 
We can make our library inviting by arranging the chairs and table 

so that we can read comfortably. 

4. Visit with the children about what everyone should know in order to 
get the most from a library. Some of the items to be brought out 
may ·be the following: 

The books in our room are for our use. 
V{e must know something about the kinds of books we have in our 

room in order to enjoy them. 
We shoi1ld know something a.bout the parts of a book, such as : 

Cover-has the name of the book, the author, and publisher 
Preface-a message to the reader 
Table of contents-contains the Rames of the stories and the 

numbers of the pages 
List of illustrations 
Test--main part of the book 

5. 'l'alk with the children about how to take care of books. We should 
know why we never: 

Lay an open book face downwards 
Mark a library book 
Turn down the corner of a. leaf for a bookmark 
Moisten the finger to turn the page 
Leave pencils in books 

6. We should understand and obey the library rules . . Some .of these :Jl'e: 
Be quiet so as not to disturb those who are Teading. 
Return beoks a.nd magazines to tlieir proper places. 
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lJc co urlco us to Ji I., rari a n~. 
'fake good care of books au<l. rnag:.iz-iucti. 
Return borrowed books promptly. 
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7. We should understand how to
0
share our books ancl iclc:is with others: 

Vve shoul cl share our own books a t school. 
It is nice to tell others about books we like. 
Sometimes it is nice to clraw or p:1 in t pict ures of so me of th e th in g~ 

in books wl1ich we like. 
vVe houlcl use the books, magazines, ancl pi ctures which we have 

at home to find out about the things we ar c st 11 clying. 

C. Some Things f or Children to Do 

1. Visit the city or t own library . 
2. 'l'ake out library carcls. 
3. Ma.kc a room library. 
4. Ma.kc over an old library corn er. 
5. P a.int shelves, tables, ancl chairs. 
6. Fincl suitable color combin ation s such ns sof t g reen a nrl rust, tnrq nniRe 

ancl gold. 
7. Make furnit ure for the library corner. 
8. F ind how books should be a,rrangccl on shelves. 

Barks of books to the front so t itl es may be rcacl 
Books near the front edge so there will be no ugly space in front 

of the books 
Books arran ged in alternatin g colors t o make th em look more in­

viting 
9. Use the school library at all tim es. 

10. Make book markers . 
11. Make book ends. 
12. Make a magazine rack. 
13. Make a bulletfo board 
14. Make bookshelves. 
15. Make a card catalog. 
16. Make picture books ancl story books. 
17. Make labels, signs, and notices. 
18. Make a clay paper weight for the desk. 
19. Mend books. 
20. Make library carcls for members of our school. 
21. Write a letter to the librarian to make an arrangement fo r a n excur­

sion. 
22. Write a letter of than ks after the t rip h:is been taken. 
23 . Write stories about experiences harl in conn ection with the uni t :rn rl 

put in booklet form. 

D. Evidences of Mast ery 

1. An understanding of how public libraries take care of their books 
2. An understanding of how public libraries serve the community 
3. A growing desire to possess books of one's own 
4. The ha.bit of always putting books ·back where they belong 
5. A knowledge of how to arrange books so th:it th ey a.re reacl ily ac­

cessible and at the same time attractive 
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li. 'l'hc habit uf co 11 siuc ri11 g- ut hem whP 11 i11 U1c library 
7. A knowledge of the parts of a book 
8. A knowledge of how .to c~rc for a book p1·operly 
!l. A willingness to share our books and icle:i s wi th others 

10. A habit of spending some t ime eaeh clay in read ing fo r en,i oy111Pnt 
11. A habi t of coming to books to find a ns wers to quest ions 

1:. Other T oz,ics Which Tcachrrs J[ay Develo p in Connection id lh this 1J ,iil: 

t he cireus, the p:uk, and th e pl:1ygrn11nd 

VIII. Bibliography 

T his compilation of 1·eading material fo r teachel'S and children is necessarily 
incomplete. It is intended to be suggestive merely a nd is offered only us 
:1 nucleus of bibliographienl material to which e:ich teacher will constantly 
add :is she ca rri es on the different units of " ·01-k. '£he· various readers have 
!lot been listeil but the primer, first, scconcl, and thircl gracle r e:tders will 
fornish much material on the various topics. Each teae her should list for 
herself th e materials in each of the TCaders i,1 her school library which she 
11ishes to use wh en teaching a g iven unit. 

Children 's References 

1. Andress, J. M. :incl Brigg, M. C., Sun shine Scl, ool, Gin n & Co., Chicago, 
1928 

2. Balch, Annie G., Good 1'imes ot Grnnclpo 's, Kewsom & Co., Chicago, l!l~G 
3. Beskow, E lsa, P elle's N ew Siiit, Harper & Bros., Nell' York 
4. Brooke, L. L., J o7tnny Crow's Garden, Fredcl'ifk , vnrne & Co ., New Yo rk, 

l!l26 
5. Burns, A1111ie J., Stories of Shepherd Life, America n Book Co., Chicago, 

1934 
6. Cnrpentel', Frances, '' ':rhe Story of the Stamp,'' Oitrselves and Oitr City, 

America n B ook Co., Chicago (to be r ead to the children) 
7. Carpente!', Frank, Foods W e Eat, American Book Company, Chicago, 19'.!5 
8. Cn rpenter, Frnnk, Clothes W e W ear, American Book Compa ny, Chicago, 

1926 
!l. Carpenter, Frank, Hoiises We L ive In, American Book Company, Chicago, 

1926 
J 0. Carpenter, Frances, Ourselves and Our City, American Book Co., Chicago, 

l!l28 
J J . Carpenter, Frances, The W,ays W e 1'ravcl, American Book Co., Chicago, 

192!) 
12. Chamberhin, J mneR Fmnklin, H ow TVc T rm :rl, Mn cmillan Company, Chi ­

cago, 1934 
] 3 Clark, Bertha, B elle River Friends in TVin,IJS ancl F eathers, Lyons & Car­

nahan, Chicago, 1928 
H. Clark, B ertha, The Clillnbing T wins ancl Other Stories, Ginn & Co., Chicago, 

1929 
1,~. Darby, Frances, Jack and Susan Stories, Macmillan Co., Chicago, l!l28 
16. Dobias, Piotiire Book of Flying, Ma cmillan Company, Chicago, 1928 
J 7. Dootson, A.L.L., 1'li e Riddle B ook, Rand McNally Co., Chicago, 1925 
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18. Dopp, K . E ., Bobby ,ci1HZ B etty in the Country, Rnnd Mc:Nally Cu., Chi ­
cago, 1926 

J9. Dopp, K. E ., Bobby and B etty with the Wo rkers, Ranc1 }IcNally Co., 
Chicago, 1926 • 

~ll. Eaton, J., The Story of Transportation, Harper & Bros., :Kew York, 10:!7 

2:1. H:mthorn, Alice, Billy Boy on the Farm, Ben j. Sa nborn Co., Chicago, J 9:!!) 

22. Harder, B. & E., Pictitre Boole of Traw l, l\[a cmillan Co., Chicago, J 02 8 
~3 . Hardy, E,·elyn, At the Farm, 'rhos. N elson & Sons, New York, ]025 
2±. H ardy and Johnso11, Ilelpers, Newson & Co., Chi cago, 1931 
25. H ewey a nd Hix, Friends on the Farm , Longm:lll s, Green & Co., S c 11· 

York, 1920 
26. Hi ll, Helen ancl i\Iaxwel l, V iolet, Charl ie ancl Fl is Puppy Bingo, }[a c­

millau Co., Chicago 
2 7. Holt, Nelle A ., TIi e Story -a-Day B ook, H olt Publi shin g Co ., Xew )"urk, 

1927 
28. Hamer, 0. S. and Ha111 e r, J\L, Our F11 r111 Bobic.,, }[eKnig ht and McKn ig ht, 

Bloomington, Ill. 
20. Hamer, 0 . S . ancl Hnn,er, }[., Other l1'arm Babies, }ftKn ig ht :rn,l }fo­

Knight, Bloomingt011, Ill. 
30. Huber, Miifam, Ska.r;s th e Mille Ilorsc, A111 cd cm1 Book Co., Chi cago, J 03 l 
31. Krueger, Louise and Sandergnard, Arensn, A Val rnt ine Surprise, 'W or ld 

Book Co., New York 
.-,,; . Kuh, Charlotte, The Fireman, 'rhe Mac111il lan Company, Chicago, Hl2!J 
3:1. Kuh, Charlotte, The Postman, 'l' he J\fo cmill a n Company, Chicago, 19:lfl 
34. Kuh, Ch:ulotte, The En.r;incrr, 'J' he J\forrni ll :m Compn ny, Chi cago, ]0~8 
3.'i. Kuh, Charlotte, The Poliec111an, 'l'he J\[n cmill :rn Com p:.111:v, Chi cago, JD:l!l 
3G. Kuh, Charlotte, The j\[otorman, 'l'hc Mnc mill an Con1pan:·, Chi c:1go, 19~9 
37. Kuh, Charlotte, The Dcli·veryman, 'rhe J\ra cmillnn Co mpnn:·, Chie,igo, 

38. 
30. 

1929 
L aRue, Mabel, The Fu n B ook , l\forrnil lnn Co., 
Lucas a11c1 Bedford, Fo111· and Twcwty To ilers, 

York 

Ch ie:J go, 1 9~::I 
:\kDc,·itt "\\"i lson Co., );cw 

40. Manly, Gri swold, Smnmer on the Farm , Srr ibner 's Son s, Chicago, 1926 
41.. Manly, G ris" ·ol,\ Wintrr on the Fann, , c' rilrn r r 's <son8, Chi cago, 19~6 
.J2 . l\fa1-tin, Co ra J\ f. , a11cl Hill, Patt:· S ., Al TT nm r . Cha s. Snib ncr's Su n~, 

1930 
13. Matthews, P loren cc E., ancl Coffin, Rebecca, J. , City Stori es. 'l' hc J\f:< cmil ­

l a n Co., Chi cago, l!J28 
,J.J . J\fojgs, Cornelia , The Wonderful Locom ot i ve, Th e }f:iC·m ill:,n Co ., Chi (•,i go, 

1928 
~., . :i\fethle:v, A. A., H ow th e Tflor lcZ Travels. l•' .. •\ . Stukes Co. , Xr"· York, rn~'.l 
4n. M itch ell , Lucy Sprngne, ''vVherc Am I , '' 11·o rU1 A111rrica, Th e :\fa ,·mill:rn 

Co., Chicago (to be r eac1 to child ren ) 
47. Moeschlin , Elsa, The R eel Horse, Cowa rd J\fcCa11n Jn r ., "\'cw Y ork, ]()30 
48. Nelson, Thomas, Farmyard A B C, Thomas Nelson & Sons, New York 
49. Nelson, T homas, Friencls at the Farm, 'rhomas Nelson & So ns, :Kew York 

50. Ne]s011 , Thomas, Uncle 's Fann, T homas Nclso11 & So ns, :Kew York 

51. Nelson, Thomas, Sh•ips at Sw, Nelson & Sons, New York, 1927 

52. Nfrl:i , ,,rm., nnrl Kicl:-t , Stell:i , Our P cls, D. C. llc:1th & Co ., Chic:igo, J 928 
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53. N ida, v\/111., Fl ec tfuot, the Cave JJ oy, Laidl aw Bros., Chi cago, UJ2lJ 
G4. K ida , Wm ., Tc11ning the Animals, Laidlaw Bros., Chicago, J 930 
5.:i. N id a, ·wm ., Dern-Hu r and the First Fcirmers, Laid law Bros., Chi c:igu, 

1931 
50. K ida, Wm ., The Tree Doys, L a id law Bros., Clticugo, 19~9 
57. Or ton, H elen }'., B obby of Cloverclale Fann,}'. A. Stokes Co ., :--:e11" ~'. urk, 

1922 
58. Orto11, H elen :E'., Q1iecnie, Ji'. A . Stokes Co., Kew York, ]9:?9 
5lJ . Pitman & Dearborn, A TV eek 1ci lh Andy, Ginn & Co., Chicago, 19~8 
ro. Potter, E., Tl1 e T cile of P eter Babbit, vVarne & Co., New York 
61. Reed, H elen and Lee, Eleanor, J ip anll the Ffremen, Chas. Scribn er 's 

Sons, Chicago, 1929 
62. Reed, H elen S., B illy 's L etter, OJ ,as. Scribn er's So ns, Chicago, 1929 
63. Heed, H elen S., An Engine's Story, Chas. Scribner's Sons, Chicago, ]f)~!J 
(i,l. Hem], H elen S., Grcmrlfather's Fa rm, Chn s. Sc rib11 er 's So us, Chi cago, 

1928 
G.:i. Reed, H elen ancl L ee, E lea nor, A Story About B oats, Cl, as. Sc ribn er' s 

So ns, Chicago, J !J29 
GG . Heed, H elen and L ee, E lea nor, !Jfory and lit e P oliceman, Cl,as. Snil, ­

n er 's Sons, Chi cago, 1929 
(H . Reed, Helen ancl L ee, El ea nor, An Airplane R ·ide, Chas. Scribn er 's Sons, 

Chicago, 1928 
68. Searl, Emma, Jolmny and J enny Babbit, Am e,·ica n Book Co., Chicago, 

1926 
69. Searl, Emma, W ork-a-Day Doings on the Fa rm, Si h·er, Burdett & Co ., 

Chicago 
70. Searl, Emma, Every11ay Doings at H ome, Siher, Burdett & Co., Cl,i cago, 

1926 
71. Siegel, William, A ro1111cl the TVorlcl in a ]!foil Hug, Robert ~I. McB ri lle & 

Co., K cw York, 1932 ( to be read to ch iJ ,lren) 
7'' S mall ey, J eann ette, Bice to Rice Pudding, ,v. Monow & Co ., Ne w York, 

1928 
73 . S malley, Jeannette, Pl1tm to Plum Jam, ,¥. :Morrow & Co., New York, 

1929 
74. S mith, E . B., The Railroacl .7Joo lc, IIong li ton, Mifflin Co., Chi c:igo 
75. S mi th, E. B., Chicken 1T"orlcl, G. P. P utnam Sons, New York, 1910 
76. Smith, E. B., 1'he Fa.rm B oole, H oughton, MifTliu Co ., Chicago, 19.10 
77. Smi th, E. B., The Sea.shore Doak, Hougl1ton, Mifflin Co., Chi cago 
78. Swift, Hildegarde H ., L ittle Blaclcnose, Harcourt, Brace & Co., New York, 

]()~9 

7!1 . Tippett, J ames S., J Go ri Tro.i·cling, H arper & Bros., ~rw York, HI~!) 
30. T ippett, James S., 'The Singing Farm er, W orl d Book Co ., Xew York , 

J 927 
81. Tippett, J a mes S., Busy Carpenter, Worlu B ook Co., New York, ]!)29 
82. Troxel, Eleanor ::incl Dunn , Fanny, Baby A nimals, Row, P eterson Co., Chi ­

nago, 1928 
83. Troxel, Eleanor, Pammy and H-is Friends, Ck 1s . Scri bner 's So ns, Chi ­

cago, 1928 
84 . Vann est, Chas. G., Soc-ial St·uclies for tl1 e J ,011;1'1' Grades, vVebster Publish­

ing Co., St. Louis, Mo., 1930 
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/!5. Wright, I sa L ., Having Fun, Houghton, Mifflin Co., Chicago, 1929 
86. Wright, L. E., The Magic Boat, Ginn & Co., Chicago, 1927 
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&7. Zirbes, Laura and Wesley, M. J.
6 

W arkers, K eystone View Co., New York, 
1928 . 

88. Zirbes and K eliher, The B ook of P ets, K eystone View Co., New York, 
1928 

89. Zirbes and Wesley, The St ory of Milk, K eystone Vi ew Co., New York, 
1928 

Teacher's References 

l. Allen, N. B., Our Cereal · Grains, Ginn & Co ., Chicago, 1928 
2. Allen, N. B., How and Where W e L ive, Ginn & Co., Chicago, 1924 
3. Bailey, Carolyn S., Firelight Sto1·ies, Milton Bradley Co., N ew York 
4. Bailey, Carolyn S., T ell Me .Another S tory, Milton Bradley Co., N ew 

York 
5. Beeby, Daniel J., and Beeby, Dorthea, H ow the World Grows S1naller, 

Chas. E. Merrill Co., Chicago, 1924 
6. Beeby, Daniel J ., and Beeby, Dorthea, Community Life Today and in 

Colo,nial Times, Chas. E. Merrill Co., Chicago, 1925 
7. Bigham, Madge, L ittle Folks L and, Mentzer Bush Co., N ew York, 1925 
8. B itlletins f ro1n the Department of .Agriculture, Washington, D. C. 
9. Camp, Rutherton, The Sto1·y of Market s, H arper Bros., New York, 1929 

10. Ca1·penter, F . G., How the W 01·ld Is Fed, American Book Co., Chica.go, 
1923 

11. Carpenter, F . G., and Carpenter, Frances, The Foods W e Eat, American 
Book Co., Chicago, 1925 

12. Carpenter, }'ranees, Ourselves and Our City, American Book Co., Chi­
cago, 1928 

13. Carpenter, Frances, Th e Clothes W e W ear, American Book Co ., Chi-
cago, 1926 

H. Chamberlain, James F., F eeding a City, The Macmillan Co., Chicago, 1924 
15. Chamberlain, James F., How W e .&re Fed, The Macmillan Co., Chicago 
lG . Chamberlain, James F., How W e Are Clothed, Macmillan Co., Chicago, 

1928 
17. Chamberlain, James F ., H ow W e Are Sheltered, Macmillan Co., Chicago, 

1924 
13. Cham-1:)erlain, James F., H ow W e Trave l, Macmillan Co., Chicago, 1924 
19. Crissey, Forest, The Story of Foods, Rand McN ally Co., Chicago 
~O. Crump, Irving, Boy's Book on Railroads, Dodd, Mead & Co., New York, 

1921 
21. Crnmp, Irving, The Boys' Book of the United States Mails, Dodd, Mead 

& Co., New York, 1926 
22. Crump, Irving, Boys' B ook of Firemen, Dodd, Mead & Co., New York, 

1916 
23. Eaton, Jeanette, The Story of Transportation , Harper Bros., New York, 

1927 
24. F ox, Florence C., How the W orld Rides, Chas. Scribner 's Sons, Chicago, 

1929 
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Fox, Florence C., Main Streets of the Nation, Government Printing Of· 
flee, Washington, D. C. 

Freeman, Ella M., A Home Ve.getable Garden, Macmillan Co., Chicago, 
1922 

F yleman, Rose, Forty Good-night Tales, G. H. Doran Co., Garden City, 
New York 

H arlow, Alvin F ., Old Post Bags, D. Appleton & Co., New York, 1928 
Hartman, Gertrude, H ome and Community Life, E. P. Dutton Co., New 

York, 1923 
Holland, R. S., Historic Railroacls, Macrae Smith Co., New York, 1927 
Orton, Helen, Queenie, Frederick A. Stokes, New York, 1929 
Rush and Winslow, Science of Things, About Us, Little, Brown & Co., 

Boston, 1926 
State of Iowa, Safety Ed1wation Bulletin, Department of Public Instrnc­

tion, Des Moines, 1932 
Tappan, Eva March, Travelers & Traveling, Houghton, Mifflin Co., Chi­

cago 
Thompson, Ruth, Type Stories of the World for Little Folks, Harr Wag­

ner Publishing Co., New York, 1922 
Van Metre, T. B., Trains, Tracks and Travel, Simons-Boardman Co., 

New York, 1926 
State Fire Marshal, Fire Prevention Materials, Statehouse, Des Moines, 

Iowa, 1934 and 1935 



SEC'fION 'r WO 

INDIAN LIFE 

Typical Units for 'l'hird Grade 

INTRODUCTION 

The study of the American Indian in his native environment should lead 
the children to understand how primitive man lived close to nature and how 
he made use of the forces of nature for food, clothing, and shelter. After 
r, study of co=unity life the third grade children may compare the lives 
and habits of the Indians with their own lives in terms of their own expe· 
riences. 

It is possible to teach the units of this section in a rather abstract way by 
teaching about Indians as Indians. The way, however, which will no doubt 
arouse the greatest interest is to base the study on the life of an Indian child. 
The stories of several Indian children may be located from the bibliography 
on pages 49-52. It is suggested that the class will enj,oy re·ading one or 
more of these books as the outline is used. Reference may then be made to 
finding out about the home, clothes, food, education, and so on of this par­
ticular Indian child or children being studied. Children like and are interested 
in other children and to build the study of Indian life around a particular 
child will do much to motivate the study. It is with this plan in mind that 
rderence is made to the '' Indian child about whom you are reading'' in the 
va.rious units of Indian life outlined here. 

It is suggested that the teacher constantly keep before the children the 
sources of supplies in early days, the difficulties of living where there were 
no farms, stores, or houses such as we live in, and where there were no tools. 
There will be much opportunity to show how the Indians ada.pted the supplies 
of early days to their needs for food, clothing, and shelter. Constant com­
parison should be made between the ways in which Indians got materials for 
their clothing and shelter and the way we get ours, between the way the 
Indians procured and prepared thejr food and the way we procure and prepare 
ours. Comparison may also be made ·between the work and play of the Indian 
boy and girl and our work and _play today. 

The approaches to the units in this section are merely suggestive. The 
teacher should feel free to use others if she desires. She may organize the 
teaching of a unit in the way she wishes for carrying out the unit planned. 
This outline should help to direct the thinking of the teacher. References on 
each unit should be selected from the available materials. Other topics on 
the study of Indian life may be developed in a similar manner. 

The organization of the units on the study of Indian life is as follows: 

A. Lesson Approach 

B. Some Things for Children to Do 

0. Summary 
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I. The Indian Baby 
A. L esson Approach 

1. Some things to talk about 
Indians the children have "seen 
Stories the children have read about Indians 
Pictures the children have seen of Indian life 
Indian articles collected 

2. Read to see if you can find out how the Indian mothers care for their 
babies and children. 

B. S01ne Things for Children to Do 

1. Describe the Indian baby. 
2. Tell how the father and mother looked. 
3. Find out i f all Indi ans look al~ e. 
4. Find out three good reasons why the Indians painted their faces. 
5. Below are given fifteen words. Write sentences with t he ones 

may b e used in talking about an Indian baby: 
chief cradle 
yellow hair beads 

moccasins 
straight 

wife booties town 
skins papoose black eyes 
slanting squaw war paint 

which 

6. Listen to the story '' Five Little Babies'' as your teacher reads it 
to you (In H ere and Now Story Book, by Lucy Sprague Mitchell ) . 

7. Find pictures of Indian babies. 
8. Tell how the appearance of t he Indian baby differs fr om t he white 

baby. 
9. Find and read the Indian legencl '' Why the B aby Says Goo.'' 

10. Make a picture of an Indian baby. 
11. Describe the naming of the Indian baby a bout whom you are r eadin g. 

C. Summary 

,:\Tri te Yes or No before each of t hese sentences: 
.... ... ....... l. Indian b abies g row to be straight and st rong . 
. ... . .. .... ... 2. Indian babi es have beautiful cradles. 

---··· · ······- 3. An Indi an baby is c:i ll ed a squaw. 

············-- 4. The In din n hnb_v 's mother and fath er pain t 

-- ----- ----- -- 5'. Indians paint their faces to k eep warm. 

·--- · ····----- 6. All I ndians do not look exactly alike. 

-------------- 7. Indian babi es have straight black 

·· · ·· ·· -· ----- 8. Indian babies have blue eyes. 

II. Indian Houses 
A. L esson Approach 

1. Some things to talk about 
Why ,ve have homes 
Kinds of homes we have 
Why we build the kinds of homes ·we do 

hair. 

t he ir faces . 

2. Read to see if you can find out why the Indians in different parts of 
our country live in different kinds of homes. 
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B. Some Tjiings for Children to Do 

1. Find out in what kind of homes some of the Indians of the forest 
lived. 

2. Find out in what kind of h~nrns the Indians of the plains lived. 
3. Find out in what kind of homes the I ndians of the southwest lived. 
4. Find as many different kinds of I ndians' homes as possible and tell 

what materials we1·e used in making each. 
5. Find out the difference between a tepee and a wigwam. 
6. Find out who made t he Indi an house. 
7. Find pictures of Indian houses. 
8. Construct one kind of Indian house. Read to find out just how to 

do this. 
9. Use these words in sentences describing Indian homes: 

smoke-holes adobe poles 
skins decorat ed tepee 
wigwam sod circle 

wooden p egs 
10. Write a description of the home in which the little I ndian child you 

:ue reading about ]jved . W hat was his home callecH 

C. Swmmary 

Use these words and phrases correctly in the following sentences: 
buffalo skins, chief, smoke-hole, adobe, L ong Houses, plains, ladder, flat 
roofs, paintings :md drawings, twenty. 
1. The Indians of the ___ _________ ____ usual ly Jived in homes called tepees. 

2. Every tepee had a ·-· ·- --- ----- -- -· 
3. ·· ········ ·· ·-· · was made by mixing 11"::tter with clay, straw, and ashes. 
4. A tepee was made of ·----- -- ---- -- -- · 
5. The Indians gave their ___ ________ ___ __ t he best house. 

6. The Pueblo Indians lived in houses "·ith --·-- --- ---- --· -· 
7. About ··- ········-···· buffalo skins ,rnre neec1ed to make a tepee. 
8. Some Indians in the East live in houses called ··· -- --- ·· ·---- -· 
9. T epees were sometimes trimmed with ----- -- --·· -· ··-· 

10. The I ndians cli mbed into th eir a ilobe houses with a ----· -·--·--· -·- · 

III. Indian Clothes 
A L esson Approach 

1. 'Talk abo ut t he dress of I ndian childreJJ a nd men and women about 
whom the pupils a re reading. 

2. Read to see if you can find out how the Indian~ in different parts of 
our country made their clothing. 

B. Some Things for Children to Do 

1. Make a list of the articles worn by the Indian men. 
2. Make a list of the articles worn by the Inc1ian women. 
3. Make a list of the articles worn by the Inc1i an children. 
4. Make a list of materials used in making clothin g. 
5. Be able to tell how the Indians sewed. 
6. Make a list of materials used for decorating the clothing. 



38 

7. 

8. 
9. 

10. 
11. 
12. 
13. 

14. 
15. 

16. 

17. 
18. 
19. 

20. 
21. 
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See if you can tell how the Indians prepared and used bird and porcu· 
pine quills. 
Make a design for quill work. 
Find out how the Indian; used shells as clothing. 
Make a list of the different kinds of skins used for clothing. 
Find out how the Indians tanned skins. 
Find out how the Indians dressed skins. 
The Indians used skins for many different purposes. See how many 
you can find. 
Dress the skin of a rabbit or squirrel. 
The Indians make clothes by weaving. See how many different kinds 
of materials you- can find that wer~ used for weaving and tell how 
each was obtained. 
Make simple looms and put warp on looms. Weave rugs with rags, 
yarn or raffia. 
Weave mats and baskets cut of rushes, grasses, and pine needles. 
Weave head bands and trim with beads. 
Read about Indian designs. Find pictures of Indian designs and then 
make a design for a blanket. 
Explain how the Indians made blankets and baskets. 
Fill in the following to show from what materials the Indians made 
the colors named : 

Red 
Green 
Black 
Brown ........................................................................... . 
White .................................. . .. . ..... .. . . ......... ...... ..... ..... . .... . 
Blue ....... .. ..... ............................................................ ..... . 
Yellow ........................................................................... . 
Purple ..... ... ......... .. ..... ....... . ......... ......... ...................... ..... . 

22. Find out how the Indians prevented the dye from washing out. 
23. Find out how the Indians made paint and tell for what it was used. 

C. Summary 

Use one of these words in each of the following sentences to make each 
statement correct: loom, design, warp, shirt, skins, needles, little, 
shirts, walnut bark, fea.thers . 

1. Indians who lived in warm climates wore ........... ..... clothing. 
2. Indians of all tribes liked· to use ................ in their dress. 
3. Indians of the North wore clothes made of the ... ............. ·of animals. 
4. The Indians used ....... .... ..... for tanning hides. 
5. The threads, . which are stretched between the cross bars of a loom 

are called the .. ..... ......... . 
6. The Indian woman's dress was a long loosely·fitting ... ............. . 
7. Each tribe had a different .......... . .... . worked on the moccasins. 
8. Indian women sewed with bone or wooden .... . .... .. .. . . . . 
9. In cool weather the Indian men wore long·sleeved .... ............ which 

reached the knees. 
10. The Indians use a ...... ... ....... for weaving. 
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IV. Indian Fire Making 
A. Lesson Approach 

1. Some things to talk about 
How we use fire 
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How we could start a fire if we had no matches (Children, no doubt, 
have seen boy scouts start fires without matches). 

2. Read the references that yon have and see how the Indians used to 
make fire before the white men came. 

B. Some Things for Children to Do 

1. Make pictures to show four different ways in which the Indians made 
fire. 

2. Label eaeh picture. 
3. Find stones which will make sparks when you strike them together. 
4. Try to get fire in the way the Indians did. 
G. Complete the following: 

Tinder is ···- ·· · ·· · ·-··· ·• 
The drill stick must be made of --------------------· 
The hearth is made of ---------------- · 
Flint is ................ . 
The simplest kind of fire drilJ was caJled a 

C. Smnviary 

Use one of these words in each of the fo llowing sentenees to make 
each statement correet: steel, palm, matches, stieks, tinder, flint, strap, 
bow. 

1. When white men first came to America the Indians were not using 

2. The IndiaJ1~ made fire by rubbing dry -- ------- ------- together. 
3. The Indians used dry leaves, twigs, and grass for .... .. ..... ..... . 
4. The different drills which the Indians used for making fire were 

the ---- -----------· drill, the ................ drill, and the ................ drill. 
5. The white men used ................ and ................ for making fi re. 

V. Indian Food 
A. Lesson Approoch 

1. What could I ndians have found to eat where we are living nowf Make 
a list of these foods on the board. 

2. Read to see if you can find out what the Indians had for food in 
the different parts of our country: 

On the plains 
In the wooded north 
In the desert region 
Along the Atlantic seaboard 

B. Some Thvngs for Children to Do 

1. Find out how the Indians secured game and fish. 
2. Find out what kind of traps were used. 
3. Find out how the Indians caught fish . 
4. See how many descriptions of a buffalo hunt you can find. 



40 A GUIDE FOR TEACHING HISTORY 

5. Make a rabbit stick. 
6. Find ou t how t he I ndians raised corn . 

Who did the work ~ 
How was the ground prepared 7 
What time of year was t he corn p lanted ~ 
·what t ools were used i 
How was corn prepar ed fo r food 7 

7. :find out how the lndian women gathered wil d. r ice. 
How was it harvested ~ 
H ow was i t threshed~ 
H ow was it stored 7 

8. vVri te a lis t of all t he foods _yo n fi nll t li :it. t li e Tn ilians fc 1111 cl grnw ing 
wild . 

9. ·write a list of t he ones yo n l1 ave seen. 
10. Write sentences telling t li e different steps nePessa ry to get suga r fro m 

maple trees. 
11. Find out how th e I nd ians kept sugar fo r use. 
12. Find out how t he I ndians obtained sa lt. 
13. Dissolve some salt i n water a11 cl then let the water evapora te just as 

t he Indians did. 
14. Write a list of all foods yott have fo und were eate n by I 11cli :111s. 
15. Find out all th e di ffernnt ways in wh ich food was eat011. 
16. Make a r ep ort on t he different ways I ndians cooked foo d. 
17. T ell how each of the following foods were cooked and <':1h' 11: 

,·cg-eta hl es (rorn, heans, I ndian turnip, pumpki ns ) 
soup game 
pemmican nuts 
fi sh 

18. Find out if t he Indians ate t hree meals a day as we cl o. 
19. Find out why the I ndians suffered a t t imes f rom lack of f ood . 
20 . Prepare some dish of food simil ar t o the way in which the Indians 

prepared i t. 
21. Make a list of all t he food eaten by the I ndian cl,il cl about wh om you 

are r eading. 

U. Summa ry 
Write six paragraphs about h ow the Indians got food "·hi ch t hey nte. 
Y ou will find each paragraph started fo r you . 
1. The Indian "·omen got wild r ice by 
2. The Indians m ade corn cakes by 
3. The Indians prepared a clam bake by 
4. The Indians made maple sugar by 
5. The Indian buffa lo hunt 
6. P emmican was mac1e by 

VI. Indian Dishes 
A. L esson A pproach 

1. The children may 1rn me the k inds of dish es and uteusils fo unc1 i n our 
homes today. 

2. Read the ref ernnces and find out the kinds of dishes the I udian mother 
of long ago had. 
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B. Some Things f or Chilclren to Dn 

1. Make a list of materials that th e Jndian wom en used in making 
dishes. 

2. Make a lis t of things made Dy the India1Js. 
3. Explain three ways of making clay bowls. 
4. Vfrite sentences telling as many 11ses as you can find ll'hirh the In • 

dians had for dishes. 
5. Make pictures to sho w Rome of the s.lrnpes of Indian dishes. 
6. Tell how pottery ,ms decorated . 
7. Find out what ollas arc and who makes them. 
8. Make designs for pottery. 
9. Make some clay cl .ishes and put design s 0 11 them. 

C. Summary 

Use one of these " ·orcls in each of tl, c folloll'ing sentences to make each 
statement correct: 
1. The Indians got their iron kettles from ... ............ . 

(the white men, the E skimos, the spiri ts ) 
2. 'l'o make birch·bark clishcs wate,- tight the Indians sometimes used 

.. ............. . to put over each seam and crack. ( chewing gum, putty, 
pitch) 

3. One of the oldest ,rays of making bowls was on a .......... .. ... .. 
(brass knob, form of wicker, sugar bowl ) 

4. The Indians made beautiful bowls out of ................ . 
(gold, coils of clay, paper pulp ) 

5. 'l'he Indians used .............. .. to draw pictures and des ign s on their 
pottery. (pens, pencils, sticks) 

6. All Indians' dishes were made of .... ............ , .· ... .... ... .. . .. , or ........ ...... . 
(wood, silver, stone, gold, clay, till, bronze) 

7. Clay dishes were baked in .. .. ...... .. .. ... (an open fire, a furnace, a 
brick kiln) 

VII. The Indian and His Health 
A. L esson Approach 

1. Talk with the children about 
What we clo to keep well 
How the sick are car ed for 

~- Read the references you have and see if .,·ou can find out ho,v the 
Indians took care of their health ancl what was clone to help a eick 
Indian get well. 

B. Some Things for Children to Do 
1. Write five goocl health rules " ·hie h the Indi ans observed. 
2. Fill in the outline about the medicine men: 

a . How chosen 
(1) 
(2) 

u. How dress eel 
(1) 
(2) 
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c. Methods of helping the sick 
(1) 
(2) 
(3) 
(4) 
(5) 
(6) 
( 7) 

3. Find out: 
Why all I ndian men carried medicine bags 
How they got them 
What they were 
How they regarded them 

4. Describe the work of a medicine woman. 
5. If you are reading a book about some Indian child, tell or r ead the 

parts aloud which describe about what he did to keep well. 

C. Summary 

Write Yes or No before each of these sentences: 
1. The medicine man was the Indians ' doctor. 
2. The medicine men were warriors. 
3. Medicine men painted their faces to make themselves p1·etty. 
4. The medicine man's son usually became a warrior. 
5. If a charm failed to work it was thought to be the fault of 

the patient. 
6. Sweat lodges we1·e used for the corn festival. 
7. The medicine man's bundle contained medicine ·bottles. 
8. The medicine ma.n's medicine was usually made from drugs. 
9. Indians carried medicine bags to ward off sickness . 

......... . .. 10. Medicine men told stories and chanted songs. 

vm. The Indian Child's Education 
A. Lesson Approach 

1. What are some of the things which boys and girls must learn to do 
in school J outside of school i 

2. There were no schools for Indian boys or girls to go to, yet they had 
many things to learn. Read the reference which your teacher will 
give you and find out what Indian children had to learn. 

B. Some Things for Children to Do 

1. Find ten things which an Indian boy must learn to do very well. 
2. Find ten things which an Indian girl must learn to do very well. 
3. Write sentences telling of ten things you must learn that the Indian 

child did not have to learn. 
4. No,v make a list of ten things the Indian child must know that you 

do not have to know. 
5. See if you can tell why our education of today differs from that 

of the Indian children of the past. 
6. If you are reading a book about some Indian child, tell or read about 

how he was taught. 
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C. Summary 
Take a piece of paper and draw a line in the mi_ddle of it. On one side 
write the things the Indian boys were taught to do and on the other side 
the things the Indian girls weri! taught to do. Your paper should look 
like this: 

An Indian boy was taught to An Indian girl was . taught to 

IX. Indian Recreation 
A. Lesson .Approach 

1. Make a list of toys with which the Indian children played. 
2. List some of the games we play today. 
3. Read the references and see if the Indians enjoyed any of the same 

things that we enjoy today. 

B. Some Things for Children to Do 

1. Tell how the following games 
A forfeit play 
Hunt-the-button 

were played by the Indians: 

Shinny 
Bowl game 
Cup and pin 
Football 

game 

A guessing game 
Juggling 
Snow snake 
An an-ow game 
Cats cradle 
Racing 

2. Make a list of toys with which the India n children played. 
3. Make a top and spin it. 
4. Make a pair of stilts and walk on them. 
5. Make a sling shot and shoot it. 
6. Read some Indian legends. 
7. Find out about the big feasts which the Indians held. 
8. Find out why the Indians danced. 
9. See if you can find a good description of: 

A war dance A buffalo dance 
A snake dance A medicine dance 

10. Write a sentence describing each of the following: 
Rattles Drums 
Whistles Flute 

11. Make a rattle and use it to keep time. 

12. If you are reading a book about some Indian child, tell or read the 
parts which tell about his toys and the games he played. 
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C. Summary 

Complete the following sentences : 
1. Every tribe had a man whq could t oll.. ____ __ ___ _____ ____ ____ ________ ____ ___ ________ _ , 
2. The story teller told stories about ______ _______ ____ _______ ____ ___ ________ __ ___ ___ _______ _ 

3. The game of Lacl'Osse was played with .. . ·-·· ·----·--·--- ----· ·· ·· ·· · ·---·-·· ··· -·· ·• 
4. The wela was a hoop made of .. . · -- --- -·-·· ·-·-··- --- ------· ··· ··---·- ·- --·---·- ·-· ------ · 
5. The Indians had great f easts after ·- ----- ----·---- --- ----- --··-·-·------ ·---- ·· ·- --·· ·· 
6. When Indian girls had leisure time the?----------··-----·····-···· ··--··- ·--··· ··· · · 
7. Ind ian children liked to pl ay.--.---·-······ ·------ ----------·- -··-· ·····--······- · ···--··· · 

X. The Indian Language 
A . L esson Approach 

1. Some things to talk about 
How could records be kept of peopl e who conld not wr ite ~ 
How could messages be sent to each oth er if people could not write 9 

2. The Indians could not write as we do. They had no books or letters. 
Read the references and see if you can fin cl out how the Incl ians sent 
messages ancl kept records. 

B. Some Things for Chi ldren to Do 

1. Fill in the following: 
Smoke signals were used by Indians who lived on th e __ ____________ __ _ 

A fire of ··· ·--··--- --- -- grass and weeds was made. 
This fire made a -- --·-· -· ·· ·· -·- smoke. 
The person who wished to signal woulil take his blanket and 

·-·· ·-· -· -··---- it over th e fii-o. 
Every wave of the blanket made t he smoke come out in -- -·-----· 
Each puff of smoke ··· --·-··-··-- -- ----- ---·-· ·-·- -· 

2. Write sentences t elling what a smoke signal might mean. 
3. Find out when and for what fir e signals were used . 
4. See if you can find out what the fo li ow in g moti ons and ges t nres mc:rnt 

to the Indians : 
Shaking hands 
Smoking the pea<·e pipe or calum et 
Riding in a circle 
Holding a blanket by two corners with a1·ms ou tst retched above the 

head and bringing th e blanket to the groun d 
Waving an outstretched blanket seve rn l t imes over th e l,eacl 
Waving blanket downward 

5. Complet e the following: 
Feathers dipped in blood an cl sent to som e one meant --·--··· -· ·-·-·· · 
A snake's skin filled with powder ancl sent to som e on e meant 

Wampum belts with pictures on th em and sent to someo ne meant 

6. Ask your teacher to show you a picture of a wampum belt which is 
very famous. 

7. Report on th e following: 
How the Indians countecl 
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How the Indians k ept records 
How the Indians made their calendaTS 

8. Make pictures which will tell messages much as the Indians did. 
9. Do we use picture writing tl'ldayi 

10. See how many signs you can add to this list : 
Pig outside of a meat market 
Barber pole 

45 

11. Write a sentence using each of th e words in the fo llowing list which 
cnme from the Indian language: 

caribou potato 
hound tomato 
hickory 
elm 
succotash 

C. Smnm,ary 

hammock 
berth 
tobacco 

moccasin 
silk 
squash 
deer 
rabbit 

Put '' T '' before the sta tements below which are t1·ue and '' F'' before 
the statements which are false: 

1. The Indians of N01-th America all spoke the same language. 
2. An Indian waved his blanket over his head when an enemy 

was coming. 
3. Shaking hands was a sign of Indian friendship. 
4. The Indians had a written ABC language. 
5. I ndians wrote letters much as we do today. 
6. Well-trained Indian runnern canied messages. 
7. The Indians used smoke signals as messages. 
8. Piles of stones ma rked Indian paths. 
9. Indians used picture calendars for keeping time. 

XI. Indian Ways of Thinking and Living 
A . Lesson Approach 

. l. Talk about customs we observe such as 
Saying hello and goodbye 
Saying grace at the table 
Singing at funerals 
Women passing in front of men 
Saying excuse me when leaving the table 

2. Read the r ef erences and see if you fin d out wh at customs the Indians 
had in their religious and social lives. 

R. Some Things for Children to Do 
1. Write the names of the things the Indians worshipped. 
2. Make an outline showing how the Indians worshipped. 
3. Mak e a list of the things which Indians believed. 
4. Tell what the Indians did when anyone in their tribe di ea.. ::)'ollow 

this outline: 
Burial places 
What was buried with the dead and why 
What the relatives and friends did 

5. F ind as many ways as you can which show tha t the Indians were 
thoughtful and polite. 
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6. If you are reading a book about some Indian child, tell or read the 
parts which tell about his religious a.nd social training. 

C. Summary 

Use one of these words in each of the following sentences to make each 
statement complete: displeased, fa ther, Happy Hunting Ground, good, 
nature, thunder, gods, dogs-bows-arrows, many spirits, festivals. 
1. Indians thought they went to .. .. .. . .. ... . ... whGn they died. 
2. Indians believed in .. .. .. . .. . ...... . 
3. The sun was thought of as the .. .... ... .. .... . spirit. 
4. When an Indian died ....... .... .. ... wern buried with him. 
5. The Indian word ''Hau'' meant ..... . .. .. ...... . 
6. The Indians worshipped everything in .. .. ... ... . .. . .. . 
7. The Indians gave presents to their .... ... .... .. .. . . 
8. The Indians held .. ... ... . ....... for the spirits. 
9. When an Indian became sick he thought it was because he had 

... .. ..... . .. ... some spirit. 
10. The ...... . .. ... .. .. god was called Reno. 

XII. Indian Tools and Weapons 
A Lesson Approach 

1. Name the tools and weapons which you have seen used . 
2. Make a list of these on the board. 
3. Discuss the materials used in making these tools and weapons. 
4. Read the references you have and see if you can find out what t ools 

and weapons the Indians made and how they made them. 

B . Some Things for Children to Do 

1. Make a picture of the Indian tools about which you have read. Write 
the name of each tool under its picture. Then write a sentence t elling 
from wha t materials it was made and for what it was used. 

2. Make .a picture of the Indian weapons about which you have read. 
Write the name of each weapon under its picture. Then write a sen· 
tence t elling fro m what mat erials it was made and for what it was 
used. 

3. W rite in the names of the tools made from each of the mat erials 
list ed below : 

Tools made from stone .'rools mad e from bone 

Tools made from wood T ools made from skin 
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Tools made from shells 'l'ools made from any other materials 

4. Find and name the six parts of an arrow. 
5. Make some bows and arrows. 
6. Explain how the bow and arrow worked. 
7. If you are reading a book about some Indian child, tell or read the 

parts aloud which tell about the tools and weapons the Indian child 
learned how to make and use. 

C. Summary 

Make the following lists: 

Tools the Indians Used 

Tools and Weapons 

Weapons the Indians Used the Indians Learned 
from White Man 

to Use 

XIII. Indian Trade 
A . Lesson .&pproach 

1. Name the pieces of money the · white man uses today. In the same 
way make a list of some of the things the white man buys and sells. 

2. Read the references you have and find out what the Indians used for 
money and what the Indians had to buy and sell. 

B. Some Things for Children to Do 

1. Make a list of the different things the Indians used for money. 
2. Make a list of things Indians might have bought and sold. 
3. Make a list of things which Indians liked and were anxious to own. 
4. Find out what it is called to trade one thing for another. 
5. Find pictures of Indians buying and selling. 
6. If you are reading a book about some Indian child, tell or read the 

parts aloud which tell about anything bought or sold. 

C. Summary 

Write True or False before each of these statements: 
1. Indians always bought and sold things at stores. 
2. Indians traded and exchanged things with each other. 
3. Indians had silver and paper money. 
4. Wampum beads were valuable money. 
5. Indians traded valuable furs for glass beads. 
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XIV. Indian Travel 
A. L esson .Approach 

1. 'falk about some ways of traveling today which we have that the 
Indian did not have. How 1vould we tra vel today without these1 

2. Read the r ef erences and see if you can find out how the Indians 
traveled. 

B. Some Things for Children to Do 

1. Find out what is meant by '' blazing a trail.'' 
2. Tell th e steps in making a birch ·bark canoe. 
3. Tell the steps in making a dugout canoe. 
4. Tell the steps in making a hide canoe. 
5. Make a list of the tools used in making canoes. 
6. Ask your teacher to read ''Hiawatha's Sailing.'' 
7. Find out for what th e travois was used. 
8. Make a picture showing au Indian camp on the move. 
9. If you are reading a story about an Indian boy or girl, see if you can 

find a description of the family on th e move. Read it aloud to the 
others. 

10. Model a canoe out of clay. Decorate it. 

C. Summary 

Complete the following statements by using th e correct word or words 
in each ·blank : 
1. When the Indian traveled on land he 11 sually . .... ... ... .... . or .. ..... .... .. . . 
2. When the Indian traveled on water he usP-d a .. .... . .... . ... . . 
3. The early Indians usecl . .. ... . ...... . .. to carry loads. 
4. The Indians moved their camps on . . .. ... . .... ... . . 
5. When the Indians moved their camps they traveled .... ... ... ... ... . 
6. Cedar canoes were called ........... .. ... . 
7. The Indians used ... . .. . ... ..... . for making canoes. 
8. Indian skin boats were called .. . ....... ...... . 
9. Indians of the far n orth used .... ........... . wh en th ey traveled in winter. 

10. Indians blazed a tra il by ... . .. .......... . 

XV. Indians of Today 
A. L esson .Approach 

1. Do we have any In c1ians in our country tod ay 1 If there are Indians 
in our country today, where are they and what changes have they 
made in their ways of living~ 

2. Make a list of the things you !mow about the Indians of today. Read 
the references and see if you can find out other things that the In• 
dians of today are doing. 

B. Some Things for Children to Do 
1. Find out 

Why many of the Indians have left their tepees, adobe, wigwams, 
and wikiups for houses like those of the white men 

Why Indians today are not living on the kinds of food they did in 
the past 

Why many of the Indians dress differently today 
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2. See how many different things you can find that the government is 
trying to do for the Indians. 

3. Make a report on Indian reservations. 
4. Perhaps some da y you may visit•our Indian reservation in Iowa. Th e 

following taken from a newspaper article in August, 1933, will be of 
interest to you: 

'' Governor Clyde L. Hening was the first white man to become a 
member of the Sac and Fox Indian tribes. The annual powwow held 
at the Indian reservation near Tama was presided over by two leaders 
of the I ndian tribes, Young Bear, son of Push -e-ton-e-qua, last chief 
of the tribe, and Poweshielc, another tribal leader. 

"Initiating the governor into the Indian tribes was done as a 
symbol of friendship between the Indians and the white people. 

' ' Five hundred I ndians and about three thousand white people ,rnre 
in attendance fo r the init iation. 'rhe governor was then entitled to 
admittance to all the lodges and meetings of the tribes. Among the 
visiting I ndians at the celebration were Pottawattamies from Kansas, 
Chippewas from Wisconsin, Winnebagoes from Wisconsin and 
Nebraska, Sioux from Minnesota, and N emehas from Kansas. 

'' At the close of the ceremonial the musicians of the Mesqnakies, 
as the Indians at the reservation call themselves, sounded their tom­
toms, and, led by Young Bear and Poweshiek, the entire crowd of 
warriors, with their squaws and papooses, all a ttired in native cos­
tumes, joined in the Friendship Dance.'' 

C. Summmry 

See if you can work this puzzle on '' Indians of Today'' by placing let­
ters in the empty places so that you can make words. 

\r\ \s\ \ \v\ I \ii \ \s\ where the Indians live today 

loi \1Jwl 11 Is\ have made some Indians very rich 

I \kill \hi .1 la\ the state where most of the Indians live today 

\c \ \tlil I lnl I what Congress has made the Indians 

LJ1J beautiful work done by the Indians 
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SECTION l'HREE 

COLONIAL AND PIONEER LIFE 

Typical Units for Fourth and Fifth Grades 

INTRODUC'fION 
Materials prepared for the fourth grade includ e a study of the American 

cdonists and how they lived from approximately 1492 to 1733, and the early 
pioneers and how they lived from about 1733 to 1775. 'rhe work outlined for 
the fifth grade includes the study of the later pioneers from approximately 
1'1"75 to 1890 and a comparison of the ways in which they lived with the way 
we live today. 

'l' he two grades may be coml:ined and the work alternated by years if 
conditions in the school point to this plan as the most feasible. Suggestions 
have been indicated as to tin1e spent in studying each of the units outlined. It 
will be necessary, however, for teachers to adapt the outlines to their own 
schoolroom situations. Some may wish to teach geography one half of the 
year ancl history the other half. Such a plan would give a longer study time 
to both of the subjects and wider reading could be done. 

Intermediate grade children are not 1·eady for the more abstract study of 
history which emphasizes great movements and attempts to trace the growth 
of social institutions and ideals. The interests of children of this age are 
centered in persons and what they do rather than in what they think or how 
they feel. They are, therefore, interested in the outstanding characters of 
colonial and pioneer clays and how the people lived. The heroes of these days 
appeal to the children and their adventures will not be forgotten. They are 
interested in making comparisons between the ways in which early people 
lived and the ways in which we live today. 

The most important objective for the teacher of history is to make it really 
live for the children. One of the best ways for doing this is through making 
comparisons. Other important objectives may be: 

A. To get the children to Jove and enjoy the subject 
B. To teach the children to understand coherent narrative of successive 

events 
C. To help the children to realize the influence of geographic and economic 

forces upon people and their ways of living 
Successful history study in the intermediate grades depends very much upon 

children's abilities to read understandingly. If, when children have reached 
these grades, they have mastered the mechanics of reading and if they are in 
the habit of doing comprehensive reading, they should enjoy history. 

The organiza.tion of the units for grades four n ncl five is as follows: 
A. Lesson approach and directed study 
B. Things for pupils to do 
C. Word study 
D. Summary 
The purpose of the lesson approach is to give a way for leading into the 

lesson through finding out what knowledge the children have of the unit about 
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to be introduced. This is done to some extent through questioning and making 
use of the children's own experiences. This should be the means of arousi11g 
curiosity and setting up genuine problems. The teacher should also take 
advantage of this period for doing some effective direct teaching. She should 
be able at this time to give the children either the results of her own expe­
riences or of her reading experiences, perhaps both. 

By directed study i s meant making the necessary books and other matel'ials 
available to the children and helping them to make use of reference materials. 
Assistance may also be given through reference to various parts of the regular 
kxt which have bearing upon the subject under discussion. History is a 
study which calls for wide reading. The teacher should have a knowledge of 
library materials availabl e to her pupils and sources of good current event 
papers. Effective use should be macle of supplementary history books and 
sets of reference books. There is also need for a globe and up-to-date maps. 

Things for pupils to do are expected to act somewhat as a guide to children 
it: their reading and hold them responsible for finding out some things def­
initely. It has been the purpose in allotting '' things to do'' to get the chil ­
dren to arrange the materials out of which their understandings have been 
built up in logical and coherent order. Such also h·elps to promote class dis­
cussion at which time the teacher is able to find out what understanding the 
children have gained from reading. 

Word study calls attention to the vocabulary which may cause trouble, thus 
preventing the children from understanding what they read. These lists do 
not, of course, include all words which may cause difficulty ·but they are 
words which must be understood if the children a.re to get the thought from 
the .references which they read. One specific aim, throughout the intermediate 
grades should be the development of usable words as a result of the children's 
informational reading. · 

The summary, usually in the form of a test, is meant to sum up important 
points which are desirable for the children to have acquired through their 
study of the unit. 

The bibliography is made up of books recommended for these particular 
grades by the various book publishers. Most of these books are of recent date, 
h:wing been published since 1925. These books should ·be made available to 
the boys and girls who are studying history in grades four and five. As new 
books are published they should be added to this bibliography by the teachers. 

'.!.'he American Colonists and How They Lived (approximately 1492 to 1733) 
Early Explorers 

(S,tudy time 2 to 4 weeks) 

I . Trade, in Early Days 
A. L esson .Approach and Directed Study 

1. Talk with the children about how our country was not always as it 
is today. What are some of the things that th e children think of as 
being outstanding in our country todayi Did these same conditions 
exist 500 years ago T 

2. Direct pupil's reading to finding out some conditions in other coun­
tries about 500 years ago: 
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Why Europe traded with the East a nd how this trade was carried on 
'l'he main trade routes and why new routes were needed 
Who Prince Henry was and what he did 
Who Marco Polo was and wttat ·he did (make a . special study of 
Marco Polo) 

B. Things f or Pupils to Do 

1. B e able to tell t he story of Marco Polo and his travels. 
2. Make a list of the things ;vhich Marco Polo's people got from the 

people of the F ar East. 
3. B e able to tell the story of Prince H enry and what he did. 
4. Make an illustration showing how traders traveled over land 500 years 

ago. 
5. See if you can find the following on your map of Europe and other 

countries : Italy, Portugal, Africa, Mediterranean Sea, China, and 
India . 

C. Word Stucly 

Find these words in your reading and use each in a sentence : cam van, 
route, trade route, navigator, commerce 

D. Summary 

Complete the following sentences: 
1. Marco Polo's book was about ....... .. .......... . . .. . .. . ..... ... . .... . ..... ......... .... . . 
2. T1·aders from Italy traded .. ..... .. ....... . ............ .. . .......... .... ................ . . 

to people in th e East for ... .. .. ... .... ....... .... .. .. ...... .. .......... ...... ... .. ..... .. . .. 
3. Everyone was anxious to find a water route to the East because ..... ... . . 

4. Prince Henry 's plan " ·as to ... . .... . ..... ....... .... ..... . .. .. ... ... ........... .. . ...... .. . 

II. Why We Are Interested in Columbus 
A. L esson .Approach and D-ireoted Study 

1. Talk about sailing vessels and how they differ from our steamboats 
of today. What kinds of boats have the children seen 'I Have they 
ever made sail boats'/ L ead up to the bravery of Columbus in starting 
out in sailing vessels on an unknown sea. H ow do the children suppose 
Columbus f elt'/ 

2. Direct children's reading t o finding out about: 
The early life of Columbus and what he enj oyed doing 
P lan of Columbus 
H ow and where Colu mbus got his ships fo r hi s voyage 
Th e vowages made by Columbus 
Why sailing on the ocean was dangerous in t he time of Columbus 
Why our country was not uamed Columbia 

B. Things for Pupi ls to Do 

1. Find out what a compass and an astrolabe are and why th ey are im­
portant to sailors. 

2. Find out why the invention of printing was so helpful to sailors. 
3. Make a list of the places seen by Columbus in his voyages. See if 

you can find them on the map. 
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4. Write the date wh en we say Columbus discovered America . 
5. ·what can you find out about Columbus in your ref erence books 1 

C. Word Study 
Use these words in sentenc,1Js of your own : compass, voyage, masts, 

discovered . 

D. Summary 

Use these words correctly in the sentences below: t hree, Pinta, Spain, 
ships, America, F erdinand and Isabella, N ina, A tl~ntic, Santa M:uia . 
1. As a boy Columbus was greatly interested in ................ . 
2. Columbus made ... ...... ....... ... . voya ges . 
3. Columbus got men and mon ey fo r his voyages from ..... .. ... . ..... . 
4. Columbus sailed a cross the . . ..... .... . .. . . ocean. 
5. The names of Columbus' ships were . ..... .... . ..... . 
6. Columbus claimed the land he discovered for ... ..... .... .... . 
7. Columbus died without knowing tha t he had disco vered 

III. Discoverers from Other Countries Who Followed Columbus 
A. Lesson Approach and Directed Study 

1. After one man is brave enough to do what Columbus did others will 
follow. This is just what happened. Explorers from other countries 
now ca me to Amedca. Let children see if they can find Spain, France, 
Netherlands, and England on a map. Explorers now came from these 
countries to Ame1·ica. L et us read to see what important thing these 
explorers found or did. Direct children 's r eading to finding out why 
each of these discoveries or explorations have been important t o us: 

Magellan from Spain 
DeSoto from Spain 
Cartier from France 
Marquette and Joliet from France 
Henry Hudson from Holland 
Cabot, Sir Francis Drake, and Sir Walter Raleigh from England 

2. Make special studies of Magellan, DeSoto, Hudson, Drake, Cartier, 
and Raleigh. What do the children like about each of these men , 

3. Let children show on a map or globe where each of these explorers 
went. 

B. Things for Pupils to Do 

1. From your study of Indians be able to describe th e p eople th a t the 
explorers found when they came to America. 

2. Can you tell the meaning of each of these words: canoe, p eace pipe, 
tepee, wigwam, t omahawk, bow and arrow, wampum, p ap oose. 

3. See if you can find out what many of the explorers wer e looking for 
when they ca.me to this country. 

4. Be able to report on ea.ch of the following: 
Why the Pacific Ocean was so named 
The first man to sail around the world 
The difficulties met by DeSoto 
Why Cabot's voyages were important 
How Sir Francis Drake made Spa.in angry 
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Wh at Sir W alter Raleigh tried to do in t:1e new land 
Why we remember Cartier 
'1.' wo things discovered by H enry Hud son 
Marquette and Joliet on th e ~1ississippi River 

5. Ca n you ask a good question about each one of these topics i 

C. Word Study 

57 

Give the meanings of these words after you have found them in your 
history reading : co11ti11 ent, isla nd, explored, inventor, pil·ate, found ed, 
se ttled, grouncl ecl, c1 iseove1·ecl , colony, r i r~umn a vigate. 

D. 8mmnary 

After tli e n:1111 e of e" el, of these n, en 1,·Tite a sentence telling what he 
did: 
l. H einy Hull son ... ... ............. . .. ..... .................. ........ .... .... .. ...... .. ... .. ..... . 
2. Marquette and J oliet ............ .... .. ................ ... ...... ... ..... .... .... . ..... ...... . 
3. Cartier ............................. . .... ............................... .... ... .. ... ....... .... . . .. . . 
4 . Sir Walter Raleigh . ....................................... ........ . ......... . ... .... .. . ...... . 
5. Sir Francis Drake .................................. ................................. .. . ....... . 
6. DeSoto ........................... .......... ........... .. ..... ................ ...... ..... . ..... . .. .. . 
7. Magellan ............... . ....... . .. . ... ........... .... ..... .. _ . . ... .. ....... .. ... ..... ... ... ..... ... . 
8. Jolm Cabot . ............. ... ............. ........ ..... ... ... .... .. .... . ..... ... .. ........ .. .. ..... . 

Draw a li11 e from the 11:ime of each of th ese p erso11s to the work whi ch 
which he did: 
J ohu Cabot 
Cartier 
Magellan 
Sir W alter Raleigh 
H enry Hudson 

circumuavigatecl the globe 
tried to start a colony in America. 
discovered the Hudson River . 
discovered the St. Lawrence River 
explored the Atlantic sea coast 

Colonial Settlements-The Southern Colonies 
(St udy t ime 8 t o 16 weeks) 

IV. Settlement of Vh-ginia 
A. L esson .Approach and Directed Btiidy 

l. Sir Walter Raleigh had failed to get a colony started in America for 
England and for a long time no one tried again to start a colony in 
America. People did not want to spend their money as Raleigh had 
clone. Finally it was decided that a number of rich people would give 
money toward buying ships and supplies for starting a colony. T hese 
rich men formed a company for sending people to America. Were 
these men successful in getting a colony started J 

2. Direct children's reading to finding out about: 
How colonists were secured by the company 
Companies which brought settlers to America 
The voyage to America 
The landing in V irginia 
The difficulties met in starting the colony 
The first year at J amestown 
' l'h e second year at Jamestown 
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The ' 'starving time'' 
How the colony finally became successful 

3. Make a special study of Jo~n Smith 

B . Things for Pupils to Do 

1. Read rubout and be able to report on the following: 
Why the London Company wanted to settle Virginia 
The kind of settlers who came to America 
The first plan of government in Virginia 
Who saved the Jamestown colony 
Why there was a '' starving time'' in Virginia 
What Sir Thomas Dale did for the colony 
Why women were brought to the colony 

2. Be ready to tell the story of Pocahontas 
3. Write a paragraph on "How John Smith got along with the Indians." 
4. Find out how John Smith came to be at the bead of the Jamestown 

colony. 
5. What do you suggest could have been done to have helped the people 

of this Jamestown colony to get along betterl 
6. Find Virginia on your globe or map. 

C. Word Study 

Find these words in your reading and use each in a sentence of your 
own: company, colony, starving time, government, settlers, colonization, 
council, trading, gentlemen, storehouse, merchants, permanent 

D. Summary 

Use these words in the following sentences: wives, Powhatan, 1607, 
London, Jamestown, John Smith, James River, Pocahontas. 
1. The first English settlement which lasted was made at ...... ... ... .... .. .. . 
2. Jamestown was started in .. .............. . 
3. Jamestown was located on the .. .... ....... .... ....... . 
4. The leader of the settlers in Jamestown was ....... ... ... .. .. .. .... . 
5. The Indian girl who helped the settlers was nam ed .. ..... . ...... . .. ... . 
6. The chief of the Virginia Indians was called .. .... . ..... .... .. .. . . .. . 
7. Women were brought to the colony of Jamestown as .... . . .. . ..... ... ... .. . . ... . 

for the settlers. 

V. Settlement of the Carolinas 
A. Lesson Approach and Directed Study 

1. Other southern colonies which were started some time after the colony 
at Virginia were named the Carolinas. L et us find the Carolinas on 
the globe. 

2. You see these colonies were just south of Virginia. It was in Ca rolina 
that Sir Walter Raleigh had been unsuccessful, so how do you suppose 
settlers fe lt about moving south into Carolinaf Where do you suppose 
Carolina got its name, We will read to find the answers to these 
questions and others. 

3. Direct children's reading to finding out a bout: 
Why some people moved south into Carolina 
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What other settlers came 
How eight English lords came to own Carolina 
How people lived in South Carolina 
How people lived in Nortr1 Carolina 

B. Things for Pupils to Do 

Read to find out: 
Why the eight English lords had trouble with their colony 
Why the king of England gave Carolina to the eight lords 
What kind of government the colonists had in the Carolinas 
What crops were raised in Carolina 
How Virginia and the Carolinas differed 
What work the people of North Carolina did 

C. Word Stiidy 

Find out what these words mean: indigo, plantation, slave, lord. 

VI. Settlement of Maryland 
A . L esson Approach and D-irect ed Study 
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1. The people who settled Virginia did so in order to make better homes 
for themselves and also to become wealthy. Now a group came to 
America because of their religion. The Catholics who lived in England 
were treated badly because of their religion. Lord Baltimore, an 
English nobleman who was a good friend of tlie king, asked the king 
for some land in America. The king gave him any part of Virginia 
tha t had not been given to others and he started a colony where people 
might worship as they pleased. Both Catholics and Protestants cam~ 
to the colony. 

2. Direct children's reading to finding out about: 
How and where Maryland was obtained 
Purpose for settling Maryland 
The trip of the colonists to America 
Who lived in Maryland 
Religious toleration in Maryland 

B. Things for Pupils to Do 

1. Read about and be able to report on the following: 
Why Maryland was settled 
Lord Baltimore's real name 
Why the new colony was called Maryla nd 
Who was to govern Maryland and how was it to be governed 
Why Lord Baltimore had to send two Indian arrowheads to the 

king each year 
Whether only Catholics came to Maryland 
The trip which the colonists had to America 
Why Maryland didn't have a starving time like Virginia did 
Crops raised in Maryland 

2. See if you can find Maryland on a map. 
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C. Word Study 

Find these words in your reading and use them in sentences: proprietor, 
freedom, law, granted, tract, a_nd liberty. 

D. Summary 

Write yes or no in answer to each of these questions : 
1. Was Lord Baltimore a friend of the king of England f 
2. Were Maryland and Virginia settled for the same reasons'/ 
3. Did Lord Baltimore have a chance to settle the colony which 

the king gave him'/ 
4. War Maryland near· Virginia'/ 
5. Were all the first settlers in Maryland Catholics'/ 
6. Were the first settlers in Maryland willing to work '/ 
7. Was rice the best crop to grow in Maryland 'I 
8. Did the king come to America to govern Maryla.nd 'I 
9. Did most of the people of Maryland live on large plantations'/ 

_________ ___ 10, Did the people of Virginia want the Maryland colonists to 
settle in their territory 'I 

VII. Se,ttlement of Georgia 
A. Lesson Approach and Directed Study 

1. The last American colony to be started was Georgia. People lived in 
Georgia very much as they lived in Virginia and the Carolinas. There 
was a very important reason why Georgia was started in America. 
We are going to find out just why this colony was started. Have you 
ever been in debt'/ How did you get your debt paid 'I 

2. Direct children's reading to finding out about: 
Why Georgia was started 
What kind of people came to Georgia 
How the early settlers got along with the Indians 
What troubles the Georgia settlers had 
How Georgia was governed 

B. Things for Pupils to Do 

l. See if you can find the Carolinas and Georgia on your globe or map. 
2. How near are they to each other'/ 
3. Read to find out in what ways these colonies were alike. 

In what ways were they unlike'/ 
4. Be able to tell the leader of the Georgia settlers. 
5. Compare the attitude toward debtors with the attitude toward debtors 

today. 
6. Find out how Georgia got her name. 
7. Be able to report on why Georgia was settled. 
8. Be able to discuss as to whether or not you think the plan for settling 

Georgia was a good plan. 

C. Word Study 

See if you can find these words in your history reading. Can you .use 
them in sentences: debtor, crime, debt, cruel, industry, prison, unfor­
tunates. 
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D. Smnmary 
Write yes or no before each of these statements: 

1. The chief industry of South Carolina was ra1srng sheep. 
2. Georgia was the last of-the thirteen colonies. 
3. The planters of South Carolina lived in the city. 
4. James Oglethorpe sta1-ted the colony of South Carolina. 
5. Eight English lords settled Georgia. 
6. The settlers of Georgia were English debtors. 
7. Georgia was a home for unfortunates. 
8. The Carolinas were north of Virginia. 
9. Georgia was south of the Carnlinas . 

. ... . _______ 10. Georgia did not grow fast . 

VIII. How the People of Virginia and the Other Southern 
Colonies Lived 

A. L esson Approach ancl Directed Study 
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1. When the settlers came to Virginia from England the country didn't 
look as it does today. The town of Jamestown was small. The farms 
were large and the farm houses were usually several miles apart. Much 
of the land was covered by timber and bushes. Th e farms were called 
plantations. Do you suppose the hom es of the early Virginians looked 
like our homes today, We are going to read to find out about ho"­
the peopl e who first came to Ameri ca from England, lived. (Let 
children t ell how they think the homes must have differed from ours.) 

2. Direct children's r eading to finding out about the houses, food, clothing, 
schools, churches, work, good times, punishments, travel, communica­
tion, and governm ent of the people of Virginia. 

B. Things for Pupils to Do 
l. Read to find out about the hmn es of the people of the southern colonies. 

This outlin e may help you: 
Style of houses 
Size 
Hallway 
Kitchen 
Negro quarters and other buildings 
Home decorations 
Furniture 
H eating and lighting 
Can you find any pictures of early homes _in Virginiaf 
Kinds of food and where the colonists got food 
Vegetables 
How food was prepared 
How food was cooked 
How food was served 
Dishes used 
Table manners 
Where materials for clothing were obtained 
Where clothing was manufactured 
How cloth was made-linen, woolen thread 
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2. Be able to tell the difference between the colonial and the Georgian 
style of houses. 

3. Be able to explain the use of the various buildings grouped about the 
large plantation home. • 

4. After each of the following write its meaning or use in the home: 
porch .................................. ... ......... ... ... .. ......... ....... .... ... . ............... . 
trundle bed ... ... .. .. . ........ ...... ....................................................... ... . 
chests ................ ....... .. .. ........ ... . .. .. . ... ... ............. ........ • • • • • • • • •·· • • · · •···· · 
cupboard .... ................. .... .............. .. ...... .. .... .. . .. ... ..................... ..... . 
hour glass ..... . ..... . . ............... ....... ....... .... ................. ................ ... ... . 
fireplace .............. . .... ... ...... ...... .. .. ........... ....... .......... .. ........ .. .. ......... . 
candlewood .......... ......... .......... ............. ... ..................... . .............. .. . 
candles ..... . ..... .. .. .. .. ... .. ...... ... . .. ... .. ...... ............................. ........... .... . 
flint .......... .................... .. ... ... ......... ... • • • •· • • • • · · ·· · · ·· · · · · · · · · · · ·· · · · · · · ·• · ··· · · · ·• 
succotash ... ........................ .... .................. .. ... ....... ... .. ... ..... ... ... ... .... . 
Dutch oven ......... .... ........................ ....... ............... . .... ...... ... . ... ...... . 
peel or slice ........................ . .... .. ................. .... ... ...... ... . ....... . . ........... . 
pewter .......... . ...... ......... .. .............................. .. .. . ........ .. .......... .. ...... . 
noggin ........ .. . ...... ... .. .... ....... .. . ...... .. .............................. ............. .. .. . 
tankard ........... .... ...... . ... .. ..... ........... ... ... . .. ... .. .. ... ... . ....................... . 
biscuits ................................ ..... . ... .. ..... ... . .. ...... ... ... .. .... ... ...... .. . ... .. . 

5. Write a paragraph on the homes of the poor people of the colonies. 
6. Explain the differences between these homes and the homes of the 

plantation owners. 

7. Read to find out about the schools which the early colonial children 
attended. 

8. Be able to report on the following with regard to schools: 
Why it was hard to have good schools in the southern colonies 
How the children of the wealthy plantation owners were taught 
Types of schools in the early colonies 
Early colleges 
The education of girls 
Subjects studied in school 
Textbooks 
Punishments for school pupils 

9. Read and be ready to report on the churches in the Southern colonies 
Materials of which churches were built 
Style of church buildings 
Pews and how used 
How Sunday was kept in the South 
Ministers in the South 

10. Read and report on the work of the planters in the Southern colonies 
The chief product of Virginia 
Work done by the planter in planting, caring for and harvesting 

crops 
Other kinds of work on the plantation 
Farm animals 
Work of the planter's wife 
Manufacturing on the plantation 
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11. Read and be able to report on recreation 
Sports and games in the Southern colonies 
Children 's games 
Holidays in the South 
House or barn rn isings 
Com huskings 
Quilting bees 
Apple parings 
Music a nd musical instruments 
Theaters and plays 
Visiting 
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J 2. Read to find out how criminals were punished in colonial days. How 
does this differ from punishments t oday f 

13. Read about travel and transporta tion in early colonial days and make 
a n outline showing ways of traveling and transporting goods. 

14. Find out about letters, post riders, post offices, newspapers, and tav• 
erns in early colonial days. 

15. Read to find out how the American colonies were governed. 
16. Write the name of the lawmaking body of Virginia. 
17. Find out how the governor and council of Virginia were chosen. 
18. Make a list of the duties of Virginia 's lawmaking body. 

D. Summary 

1. Complet e these sentences: 
a . The · people of the Southern colonies built the houses they did be• 

cause ....... .. . .. . ... . ... .... .. .. .... . .... . .. .. ... ... . . ... . ...... ....... ... ....... ..... .. ... ... .. . 
b . Important differences between the colonial and the Georgian 

houses were ..... .... .. .. .. .. .. .. ....... ............. ... .. . . ... ... ........ .. ....... ... .. ... .. . . 
c. Colonial homes in the South were heated by ... .. . ... ... .... .. . ... . ... .. . .... . . 
d. The houses of the southern planters were far apart ·besauce ... ...... .. . 

e. There were few shops and f ew merchants in Virginia because ..... .. . 
2. Use each of the following words in a sentence which relates to early 

colonial life: table manners, salt cellar, noggin, tankard, mush, nap­
kins, table boards, peel, Dutch oven, pumpkin, lug pole, pot hook, 
apple butter, head cheese, pewter. 

3. Make a list of the various kinds of materials from which the colonists 
made clothing. 

4. Write your answers on the lines following these questions: 
a . H ad the Southern or the New England colonies the most public 

schools f ..... .... ... . . .. .. . . 
b . What was the name of the first school the child attended Y ...... .. ... . . . 
c. What book was used for primary . readingf .... . ..... ... .. . . .... .. . 
d. What was the most important subject taught by the masted 

e. What book was used for teaching spellingY ...... .. .. . .... .... .. . . . 
f . What is the oldest college in the United Sta.test .. ..... .. . . .. .... . .. . .. . 
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5. Write a paragraph describing the early colonial churches of the 
South. Include style of building, pews, method of heating, the tithing 
man, the sermons, and church attendance. 

6. Write a sentence describing each of t he following: 
a . Children's toys in colonial days 
b. Christmas in the Southern colonies 
c. Pastimes enjoyed in the South 
d. Games played by children in the Southern colonies 
e. Music in the South 
f. Weddings in the Southern coloni es 

7. Write ten good questions which you think one should be able to 
answer after studying about travel, transportation, and communica­
tion in the colonies. Make a good question about each of the follow­
ing: horseback i-iding, walking, carriages, ferries, stagecoa ches, pack 
horses, conestoga wagons, letters, post i-idel'S, taverns 

The N ew England Colonies 

(Study t ime 5 to 10 weeks) 

IX. Settlement of Plymouth 
A. Lesson Approach and Dvrectecl Study 

l. About thirteen years after Virginia was settled- at J amestown there 
was trouble in England over church affairs. ']'he king of England 
ruled that all must belong to the church of Engl~nd :tnd some of the 
people didn't like this. 'fhey wanted to worship as they pleased. 
Do all people now belong to one church f What are some of the 
churches in our country today f How would you like to be told that 
you must belong to some certain church f 

2. Direct children's reading to fl nding out a;bout : 
Who the Puritans were 
Who the Separntists were 
The escape to Holland 
Life in Holland 
The plan to go to America 
The trip to America in the Mayflower 
The Mayflower Compact 
The first winter at Plymouth 
The Pilgrims and the Indians 
Work a.t Plymouth the spring and snmmeT following the landing 
The growth of Plymouth 

3. Make a special study of l\files Standish 

E. Things for Pupils to Do 

1. Be able to tell the difference between t he Pilgrims, t he Separatists 
and the Puritans. 

2. Find Plymouth on your map and be able to tell why it was a good 
place to settle. 

3. Look for poems about the Pilgrims. Be ready to read them in cla~s. 
4. Make a list of the troubles which th e Pilgrims had in getting to 

America and in getting settled. 
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5. Be able to tell why tl1 c Pi lgr im s clicln ' t stay in Holland a11d why 
they cam e to America. 

G. Hea cl to find out what the Mayflower Compact ,rns. 
7. ·write a pamgraph on ''How "rlymouth was governed . ' ' 
8. Be able to discuss t he way in which the peov le of P lymouth aud the 

Indians got along. 
9. Head about the captain of P lymo uth in the Cour tshi p of Jv[ilcs Standish 

and be 1·eady to describe him. 
10. }'ind out when Plymouth was settl ed. 
] 1. Find out wliy 'l'hanksgiving Da y is observed . 
JZ. Be able to tell the story about the a rrows tied up in a snake 's skin . 

C. W orcl Stucly 

F ind these words in your reading :rnd sec if yo n c:lll nsc each in a 
sentence of your own: compa ct, Pil g rim s, Sep:uatists, l'urib111 s, rl cmo· 
cratic, worship, reprnsentative. 

D. Sit1n1nary 

1~ i I l the blanks in these sc11 tcnccs : 
1. The PilgTims were cn llcd Separatists beca use t hey ...... ..... . .. ... .. . from 

the church of England. 
2. 'I'he Pilgrims first went to .. .. .. . .... .... . from England. 
3. 'rh e Pilgrims came to ...... ....... .. . .... from .... .. .... .. ..... ... . 
4. The Pilgrims came to .. ........ . . .. .. .... i n a ship cal led t he .......... . .. ... .. . 
5. It took ...... .. . .. ... .... . . ,l"eeks for the Pi lgri ms to com e to ..... .... . .. .. .. ... . . 
G. 'l'h e PilgTims lauded in the year ..... . ... . ... .. . . 
7. The first settlement was called .. ....... . .. . .... . . . . 
8. 'l' hc Pilgrims signed the l\fayflowcr Compact, ,l"hi<·h thry llrcw up to 

.. .. .. .. .. .... ...... themselves. 
9. 'J' hc g reat captain of P lymo uth ,ras .... .... .. ..... .... . . 

] 0. The Indi::m who was a good frienrl Lo the Pilgr ims 11·:, s callc,1 

l]. 'J:he Indians taught the Pilgrims to grow .. .. .. . .. .... . .... . . . 
J 2. 'l'he Pilgrims celebratccl .... ... ... .. ... .. . . .. t he 11cxt November after they 

had raised food to eat. 
13. 'l' hc Pilgrims came to Ameri ca because they wanted ........ . . .... . .. .. . . 

X. Settlement of Massachusetts Bay Colony 
A. Lesson .Approach and Directecl Stucly 

]. 'J1 he king of England was still pu ni shing the people who d id not attc nrl 
t he church of England. 'I'ha Purita ns 11·antccl to h[1ve some changes in 
the wa;v in which church services 11·ere rondu ctecl. 'J'he,- ''"anted 11 111 orc 
simple church ancl more simple church services .· Can you tell what 
some of the forms of worship in the chmch are toclay1 Have you 
ever noticed colored glass in the windows, painted picttnes of Chri st 
a nd the disciples on the walls, ministers an d the choir wear ing black 
or wh ite robes f These are some of the thin gs the Puritans didu 't 
like. They heard that the Pilgrims were getti ng along well in America 
so they wanted to go to America where they too could worshi p as they 
pleased, 
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2. Direct pupil 's Te::uli11g to fi.11ding out about: 
Ho\\' the PuTitans \\'::tnted to " ·orship 
~' he startin g of th e to"'n of Salem 
How the P uri tans got th~ Tight to sett le in .\m crica 
'l'he gol'ernor of ::-rassac husetts Bay Colony 
Settlements macle in Massachu setts 
H ow the Puritans got along with the Imli::rn s 
Troubles which th e P-uri tnn s hacl in America 

XI. Settlement of Rhode Island and Other New England ColQnie;,; 
A. L esson Approach anci Directecl Stuc7 y 

l. Not all of the people who se ttled in ::-Iassachu sctts ag reed with th e 
Puritans in the.it' religi on . 'l'h is led to the starting of other settle­
ments and colonies lJy peopl e .'rh o \\'CTe coming to think differently 
from the P uritans. We arc goi ng to read to fincl out about what 
so me of these people clicl . 

2. Direct pupil's rea ding to find.ing out about: 
Roger Williams and "·hat he did 
Ho,y Roger 1¥illiams got along "-ith the Intlians 
How New Hampshire came to be settled 
,¥bat wa s meant by witchcra ft 
What Mrs. Anne Hutchinson clicl 

3. Many groups throughout the coloni es of :i\[nssachu~etts .now beca me 
dissatisfi ed ,rith chmch affairs. Some of these people also wanted 
more Janel so they moved to other places south ancl north of Ma ssa­
chusetts. 

4. Direct pupil 's readin g to finding out about: 
The colony of New Hampshire 
The beginning of Conn ecticut 
'rhe beginni11 g of :Main e 
Ho,y the Ne"· E ngland colonies got together 

n. 1'hing8 f or P1ipils to Do 

Read to find_ out and be nble to report on : 
Why the Massachusetts Bav Company \\' :lS fo rm ed 
The kind of religion the Purita ns wanted 
Why schools were sta1ted in th e Massnchu setts R 1y Colony 
The name and location of the first college 
What law was made about education 
·what the town meetin g was 
Who these people " ·ere: John ,Vinthrop, Hoge r Willi:im s, i\Trs. 

Anne Hutchinson, John E liot, Thornns Hooker, ,John Dave.11port, 
and Ferdinando .Gorges 

'rhree things to whic.h Roger William s objected in the ?lfassaehu setts 
Bay Colony 

Why the Massachusetts Bay Colony grew faster tha n the Plymouth 
Colony 

What bad luck signs there " ·ere i 11 the clays of the Mn ssachusetts 
and Rhorle Island colonies 
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WL,d, bad .luck s ign s xnJ11 c 1,cuJ_JJc believe in l,uday 
How law breakers were punished in Massachusetts and other New 

England colonies 
What work the people of •the coloni es clicl 
-why people migrated to Connecti<: nt 
vVhat towns were started in Connecticut 
How Harval'Cl ancl Yale Universities go t their nam es 
--where the New Haven settlers got t heir Jaws 
How Maino ancl Now Hampshire cam e to be settl ed 
How each of the New England colonies was governed 
Why the New E ngland colonies needed to get toget her 
How the New England colonies got t ogether 
vVhat poems have been written in connect ion with the settlement 

of the New England col011i cs 

C. W onl Study 

See if you can give the meanings of t hese " ·ords which are found in 
your reading: starving time, Puritans, colony, wi tches, meetinghouse, 
assembly, league, captain, governor, settlements, dissntisfied, beliefs, con• 
federation, flin tlock, voter, ruler. 

D. Summary 

l. Be able to tell reasons why 
a. 'fherc " ·ere no plantations in the Ne w England colonies 
b. 'l'ho Massachusetts Bay Colony wa s fo rmed 
c. Schools were established in the l\Iassachusetts Bay Colony 
d. Massachusetts was sometimes cnll ed t he mother of the Ne1~ Eng• 

l::ind colonies 
2. Fi ll t he blanks in these sentences 

a. Massachusetts Bay Colony a ncl -----·· -· -··· ·· -· --- -- wern united . 
h. Boston wa settled by the · -- · ··- -- -·· · · ·· · ·· ·· ·· 
c. The largest city settlecl by t he Purita.ns was ····- ·· ·--·-·· · ·-- ·· --·· · 
cl. The founder of Rhode Island was ·-··· ·--- ··· -- ·· ·--··· · 
e. The first lasting E ngli sh colony in America was .. ..... ... .... .... .. . 

3. Complete these sentences 
a. Church people left Mnssachusetts Bay Colony and IY Cnt to other 

colonies because ······ ··· ·· ·-···· ··· ·······- ····· 
b. :M:assachusett~ Bay Colony and P lymouth we,·e united a nd called 

c. :Massachusetts Bay Colony grew faster ancl "·as more prosperous 
than Plymouth because ...... ... . ... ... .. ......... . . 

<l. 'fhe first governor of Massachusetts Bay Colony "·as ·· --· -- -·-····· ·· ·· ··· 
c. Rhode Island was started by Roger Wjlliams and Anne HutchinsoTI 

because ······ ·· · ····--··· -- ··· ··· ·· ····· ····- ··· ·· ··-··· ·· ·-· · -· · ···· · -· ······--· -··-·-- ---· -·· --·-· · 
4. B e able to tell the fo1lo,1·ing stories: 

a. Miles Standish a nd why he is important in history 
b. Why the New E nglancl Confederation was formed 

5. Write a sentence about each of these men, telling why he was impor• 
ta nt in coloTiial t im es : John Wintlnop, Roger Williams, Thomas 
Hooker, Edmund Andros, Anne Hutchinson, Squanto, :\1:ilcs Standish, 
Governor Brndford, .John Eliot, F erilinnnilo Gorges 
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6. ·write the name of each of the New E ngland coloni es in a column aud 
opposite each write 

When it was started 
Name of the person start~ng the colony 
About the date when it was started 

XII. How the People in the New England Colonies Lived 
A. L esson .Approach and Direct ed Stiidy 

1. The Puritans of New England lived very differently from the colonists 
in the South. Do you remember whether the colonists in Virginia and 
other southern colonies lived in towns or on plantations 'I See if you 
can think of reasons why the New England colonists would want to 
live close together. 

2. Direct children's reading to find out about the hom es, th e food and 
clothing of the people, work, schools, churches, good times, travel and 
communication, and government of N ew Englaud. 

B. Things for Pupils to Do 
1. Read to find out what bu ildiugs and places there were in the New 

Englaud towns and make a list of at least eight. 
2. Read about and be able to report on: 

The commons 
The meadow land 
The town meeting 

3. Find out about the homos of the people of New E ngbn,l. 'l'his out-
line may help you: 

Style of houses 
Materials used for building 
Rooms 
Protection agai nst fh- e 
Furniture 
Lighting and heating 
Dishes 

4. Compare the houses of New England with those of the colonists in the 
South. 

5. Compare the food of the New England rolonists with that of the 
Southern colonists as to: 

Kinds and where obtained 
How preserved 
How prepared 

6. Compare clotlring in New EnglHn,l with the clothing in the SouthPrn 
colonies as to: 

Styles 
Men's dress 
Women's di·ess 
Laws with regard to dress 

7. Read and be able to report on how the people in the N ew England 
colonies earned a living. 

Occupations followed by the people 
Chief agr icultural crops 
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8. Reail al,o ut and 1·oport 011 the schools of New E ngland. 
9. Fincl ont about each of the following kinds of schools: Field School, 

Dame's School, Master's School, WrHing School, Grammar School. 
10. Read to find ·out about : 

11. 
12. 

13. 

] 4. 

15. 

School laws School buildings 
Subjects studied School equipment 
School books School punishm ents 
E ducation of t he girls Colleges 

Compare the New England schools with those of the Southern coloni es. 
F incl out about the New England churches and compare th em with 
churches in the South as to: 

'.!.'he church building 
H eating the church 
Length of services 
How Sunday was kept 

The minister 
Church music 
'l'he tithing man 

Use the following outline for report ing on what you find out about 
goo cl times in New England: 

How the .people of New England felt about good t imes 
Games playecl by the children of New E ngla nc1 
Outdoor pleasures 
Toys 
Special days celebrated in New E ngland 

Compa1·e good times in New E ngland wi th good t im es in the South. 
Read to find out how travel and .communication in Ne w E ngland d if­
f ered from th at of the South. 

16. Find out how the people of New England were govern ed and be ::i ble 
to explain t he following : township, town meeting, and selectmen. 

C. Smnmary 

Write six paragraphs telli ng ways in which houseR, schools, r eligious 
services, good times, work :rnd government cl iffered in New E ngland and 
the Southern colonies. 

The Middle Colonies 

(Study t im e 3 to 6 weeks) 

XIII. Settlement of New York 
A. L esson Approach and Directed Study 

1. Henry Hudson, who was an Englishman work.fog for the Dutch of 
... Netherlands, came ·to America to see i.f he coul c1 :fincl a waterway 

through America from the Atlantic to t he P acifi c Ocean . He found 
the Hudson River in New York anc1 sailed up it. He explorecl all t he 
bays and rivers just north of Virginia b ut could fincl no passageway 
across America. See if you can find the Hudson River on the map. 

2. Direct children's r eadin;;; to finding out : 
W hy the Dutch colony o.f New Netherl and s grew so slowly 

. What the Patroons were 
'.!.'he kind o.f people who settled New Netherlands 

3. Make a special study of Peter Stuyvesant 
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B. 'l'h·ings for P.1ip<i.l;; to Do 

1. Be able to describe Henry Hudson 's voyage. 
2. Write a para~raph on "Why New Netherlands Was Settled . " 
3. Find out what became of Renry Hudson. 
4. Describe Governor Stuyvesant. 
5. Be able to give a description of the city of New .-\msterdam. 
6. Be able to report on how New Netherlands was governed. 
7. Give reasons why the Dutch were not as successful as the English in 

settling colonies. 
8. Show how the Dutch lost Ne lY Netherlands and who got it. 
9. Find out how New Netherlands was changed to New York and where 

it got its name. 
10. Report on how the Dutch got along with their Swedish neighbors. 
11. Dra.w a Dutch windmill. 
12. Draw a Dutch house. 

C. Word Stiuly 

Do you know what these words ,Yhich you have no doubt seen in yom 
rnading in history books mean: bargains, anchored, patroons, manor, 
sachem, "\Valloons, burgomeister, jury, petition, revolution, t reason, and 
evidencef See if you can use these words in sentenrrs. 

D. Su111111ary 

Complete the follown1g sentences: 
1. Henry Hudson's voyage was important because . . ... ... ... ....... ..... . 
2. The town of New Amsterdam became ... ................... ....................... .. . . 
3. '!.'he Dutch came to Ne,T Netherlands beca,usc ........................ ..... ....... . 
4. A pah·oon was ...... ... ..... _ ................ ........... .. ......................... .......... .... . 
5. New Netherlands was what is now .... .. .................. .............. .... .. state. 
6. The king of England was interested in the Dutch colony because 

7. After each of these names \Hite a f ew words about what each person 
did: 

Henry Hudson ................... .......... ................ ............... ... . 

Duke of York ····· ···· ··········· ·· ·············-······ ························ 
Jacob Leisler .. ................................... .... .... ....... ............. . 
Peter Minuit .. '. ........ ... ..... .. ..... ...... ................................. . 
Peter Stuyvesant ..................... .......... ........ .... ....... ......... . 

XIV. Settlement of Pennsylvania and Other Middle Colonies 
A. Lesson Apprnach and Directed Study 

1. We liave already found out how the Pilgrims, Puritans, and Catholies 
snffered for their religion in England and so came to America to 
start new homes. We are now going to study about another group 
who also suffered for their religion. They were known as the Friends 
or Quakers. Can you tell what colonies were settled by the Pilgrims, 
Puritans, and Catholics so that they might have freedom of worship! 

2. Direct children's reading to finding out about: 
Customs of the Quakers 
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Why Wmia.m Penn was interested iu America 
Who settled in Pennsylvania 
How Penn got along with the Indians 
How the colony grew • 
Ho,,. New Jersey and Delaware origiuatccl 

3. Make a special study of William Penn. 

B. Things for Pupils to Do 
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1. Find out how the Quaker bcHcfs cl iffei·ed from the other beliefs about 
which you have studied. 

2. Be able to report on: 
How the king happened to gi ,·e William Penn Janel in America 
How Pennsylvania got its name 
Wba.t trouble Penn had with :Maryl:rnd 
How Penn got some sea coast f or hi s colony 
Why Pennsy!Tania grew so fast 

3. ]'ind Pennsylvania, New J ersey and Delaware ou a map. 
c(, Read about the making of Ph il adelphia. 
5. Pind out how New Jersey and Delaware ca me to be star ted. 

C. Smnina ry 

Use tho correct word iu each blank: 
1. '.l'he man who founded Pennsylvani a was ... ...... . .. .. . . .. ... . ... ...... . . ... .... .... . 

(Oglethorpe, Smith, Penn) 
2. The chief city of Pennsylvania was .. .... ... ........... ........ .... .......... .. .. .... . 

(Salem, Philadelphia, P lymou th) 

3. Pennsylvania was the colony stm-ted by ....... ..... ............ ................... .. 
(Puritans, Quakers, Pilgrims) 

4. Penn made a ........................ with the Indians. 
(treaty, trial, bribe) 

5. \Villiam Penn was call ed the . .. .......... ...... .... . of Pennsylvania . 
(proprietor, governor, kin g ) 

6. Pennsylvan.ia had .................... trnuble wi th the Indians. 
( little, 110, much) 

4. Penn made a .... _ ............................... " ·ith the Ind ians. 
(treaty, trial, bribe) 

5. 'Willia m Penn was called the .................................... of Pennsylva ni a . 
(propi-ietor, governor, ki11 g) 

6. Pem, sylrnnia had ...................... .. .... trouble ·with th e I11Cli:rn s. 
( little, no, much) 

7. Penn sy.lvani a ,ras one of the .................... colon ics. 
(souther.n, New England, middl e) 

8. New J'ersey ha(l -- .................. proprietors. 
(many, no, few ) 

9. William Penn ..... ........... ... . Delaware. 
(leased, bought, sold) 

10. William Penn secured .. ........ ...... .. .. as seacoast. 
(Dela ware, Mary.land, Virginia ) 
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xv. How the People in the Middle Colonies Lived 
A. L esson Avproach and Directed Study 

1. As 1m have mad the peopilc who lived in t he middle coloui es were 
mostly the Dutch and th e Quakers. What arc the most importa nt 
things you can remember about the Dutch '1 About the Quakers! 
We are going to study about how these people lived a nd compare 
their ways of living " ·ith the ways in which the people of the Kew 
England and Southern colonies Ii ved. 

2. Direct children's rea ding to finding out about t he l1 omcs in the Middle 
colonies, the food a nd clothing of th e people, and how they lived. 

B. Things for Pupi ls to Do 

1. Read to find out more about the cities of New Amsterdam and Phila· 
delphia. 

2. Find out about t he homes of the people of the Middle coloni es. 
3. Compare the l1ou ses of t hose living i rt -the Middle co lonies with the 

hou ses of those living in the New England a nd Souther n coloni es as to: 
Style 
Materials used for building 
Rooms 
Attic 
Furniture 

4. Compare the foods of these people with that of the New England 
and Southern colonies as to kind s and where obtain ed. 

5. Compare dress in these colonies with dress in the N ew England and 
Southern colonies as to : 

Styles of women's clothes 
Styles of men's clothes 
Materials from which clothi11 g 1rn s made 

6. Read and be able to r eport on how the peopl e in the Mitld le colonies 
earned a l iving : 

Occupations of the people 
Manufacturing in t he coloni es 

7. Compare ways for making a living in the l\{iclcllc colonies with ways 
for making a living in the New E ngland and Southern colon ies. 

8. Read about and report on schools, churches, good times, communication · 
and transportation in the Middle colonies and compai·e with what 
you ha,e already lea rned about those things in the New Englan,1 and 
Southern colonies. 

Pioneer Life 
Early Pioneers and How They Lived 

(time approximately 1733 to 1775) 

XVI. Why the_ People Moved West 
(Study tini e 1 to 2 weeks) 

A. L esson Avvroach and Directed St·udy 

1. As more people came to settle along the eastern coast of America it 
wae n~~~~§/H Y for them to fi nd more land to settle. T hey a lso ha rl 
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the spirit of adventure aud wished to sec flll(1 go new pl aces. Which 
direction do you think they would got ·w ould it be north , south, or 
west and why! How about the climate aud land to th e north , Wonld 
there be anything to keep them from goiug west ~ 

2. Direct pupils' reading to finding out: 
How far people moved to the west 
About how many times they ven t11rerl f:1rth0r w <' ~t 

Difficulties met in moving west 
Meaning of frontier and pioneers 
Kind of territory found each time the pio1100rs rno,·cd fa 1·ther west 
How the pioneers traveled to th e west 
Indian troubles 
Why the la.st fronti ers were so attra ct ive 

B. Things for Pupils to Do 

l. Read the story of Daniel Boone and be able to tell his sto ry to the 

" 

class. The foll owing outline m:iy help you: 
Pl ace of birth 
Early home life 
Work at home 
Reasons for wanting to push \\' est 
Hunting expeditions 
Travel incidents 
What Boone and his compa nion s:111· :1s t l, ey traveled \\' CSt 
Capture by the Indi ans 
Escape from the Indians 
Boone's troubles in trying to get people to settle in Kentnr·ky 
Boone and the Indian wai· 
The settlement at Boonesborough , Kc ntlll·ky 
Adventures in the wilderness 
The last years of Daniel Boone's life 
Why Daniel Boone ' s adventures are so important 

Read the story of J ames Robe1t son a ncl tl, c 'l'ennessee pi oneers. Be 
able to report on this to your class. The fo llowin g- ont line rn :iy help 
you: 

E arly life and education 
How J olm Sevier, a friend, helped hi111 
Settlements made in 'l'cnnessee 
Indian troubles 
Incidents at Watauga 
The settlement at Nashville 
Troubles met at N ashville 
Settlement at the Big· Salt Lick 
Why J ames Robertson wa s called "the father of Tennessee" 

3. Using a similar outline, read and report on these pioneers: :Marcus 
Whitman, John C. Fremont, and "Buffalo Hill" Coil y, George Rogers 
Clark, Davy Crockett, Sam Houston, and Kit Carson. 

4. '\Vrite a . p:iragrnph on harc1sl1ips endured hy the pi oneers when going 
westward . In this paragraph use the worcl s frontier ancl pioneers. 
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XVII. Home Life 
(Study t ime 2 to c! "·eeks ) 

.A. Lesson Approach and Directe<l "Stitdy 

1. As tlrn early pioneers moved westwa rd they had many hardships to 
meet. 'l'hey were anxious to move farther west lJ eC'a use they wanted 
more land. and many of them were full of adventure ancl wanted to 
see what lay on the west side of the mountains. Show us the moun­
tains on the map. Does it look to you as though the mountains were 
very far from the Atlantie coastf This shows what a vast territory 
to the west was still unknown. We are noiv going to find ot1t through 
our reading how the early pioneers lived as they moved farther west. 

2. Direct pupil 's r eading to finding out about the home life of the 
early pioneers. 

B . 1'1i ings for Pupils to Do 

l. Reacl to find out about the hou se~ of t he en1·Iy pionee1·s. '!'he follow· 

() 

ing outline may help you: 
Materials from which mad e 
How put together 
Roof and floor 
Door and 'll'indo,Ys 
Chimney 
Rooms 
Furniture 
Heating and light ing 

Ren d to find out a bout the food of t l1 e early pioneers 
, ,vhere th e food ca me from 
Kinds of food 
How food wns prepnrcd for cooking 
How food was cooked 

3. Read to find out nbout the elothing of the early pioneers 
Ma.terials from which made 
How materi als were prepared fo r use as clothing 
H ow sewing was done 
Styles for women's elothing 
Styles for men's clothing 

4. Read to find out about the work of t he pioneer gil'ls :rnd boys. 
5. Write three paragraphs describing the log l1ouse, the sod house, and 

the adobe house. 
6. Be able to t ell · how the food of the early pioneers difl'ered from thnt 

of the early colonial people ancl why there was this difference. 
7. Be able t o t ell how the block house was made and its use. 
8. Collect picturei. of early pioneer life, homes, furniture, and so on 

for a Pioneer Scrap Book. 
D. ?.fake a pioneer home in the sa nd table. 

10. Card and spin some wool. 
11. Fincl stories to r encl to the rla ss about t he ea1·l~· pioneeTs and the 

India ns. 
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19 Head the ea rly life of George Washington to see what part he Jiad in 
early pioneer life. Tlie followin g outline may help you: 

Washington's family 
Washington 's birthplace a11 d c1l te of birth 
School life 
What he enjoyed doing 
·washington 's work as a su·rvcyor 
How Washington became head of his household 
vVashington 's home at :llfouut Vernon 
Ho'!\" Washington serYcd his country 

C. 1V ord Stucly 

:E'ind th ese words iu your reading and be able to explain their meaning : 
frouti er, pionee rs, plains, adobe, blockhouses, loopholes, puncheons, dugout, 
hominy, crane, bedstone, runn el·, " ·orm fences, stake a nd ricler f ences, 
linsey•woo.l sey, sla t bonn et, loom. 

D. Siw1 111-ary 

Use these worcls con cctly in th e blanks below: ou tdoo r fire, hominy, 
bloc-khouse, cloth, buckskin, rails, t rees, fireplace, hunting shir t, housework, 
bcdgo,rn, home•spun materials, clothing, woods, farm s, sod, ~ estward, 
fi replace, puncheons, candles, aclobc, pioneers, logs, linsey•woolsey. 
J. 'fhe American frontier moved ......... ... . .......... .• 
2. 'fh e first people to push ,rcstwarcl were called .. ..... . ............. . ........ .. . 
3. . ....... .. . ...... ... .. ...... wcrn built f or protection . 
4. H ouses of the ea rly pioneers were built of ... ..... ... ..... ..... .. .... ..... .. .. , 

............... .. ............... , or ------ · -······· --· -·-·- -·- ------ · 
5. ····· · ····-······-··-·-· ······ ·· , rn rc split logs with th e flat sicle up . 
6. . ...... ..... ..... ...... ... . . were used for lighting. 
7. Pionee r homes were heated by the .. ...... . .. ........... ..... . . 
8. 'l'he food of _the pioneers ca me mostly from ·················•···-·········· a nll 

9. Oookiug ,ms done in the ... . .... ...... .... .. .. . . ... . or over a n .................. ..... . 
10. . .............................. . was made by poundin g corn on a block. 
11. Skins were tanned for ·-····· · ·· ·· ········· ··· · 
12. Brooms were mad e from small ·········· ·· ······ ····· -···--
13. Worm fences were made of ... ....... ... ....... ...... .. . 
14. Pioneer girls did •······· ·· ········ ····- ···· --
l5. ··· ··········-·············· w·as made of flax aud wool. 
16. A coarse ..... . ........ ... . .. ...... .. was made from net tle flax. 
17. Women's clothiug was made mostly from .................. ... .... ... . 
18. Men of early pioneer days ,rnre ................... . .... .. .. which took th e 

place of shirt and coat. 
19. A pioneer "!\"Oman often wore a dress called a ··· ········· ··· ···-······ ··· · 
20. Pioneer shoes were usually made of ... .. .. .. . 
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XVIlI. Schools in Early Pioneer Days 
(Study time 1 to 2 weeks) 

A. L esson Approach cmcl Directed •study 

1. As soon as the pioneers were able to make a living they t hought a bout 
giving their children an education. 'rh e children usua11y had to help 
their parents make a living so there wasn ' t a chance for as much edu­
cation as you get t oday. We are goiu g to r ead and study to find 
out about schools in early pioneer days. 

2. Direct children 's reading to fi nding out school privileges, school 
houses, school books, school teachers, school subjects, and scJ1 ool pun­
ishments in early pioneer days. 

B. Things f or Pup ils to Do 

Head to fin d out the fo llowin g ubu11 t t li c early pio neer schools : 
Materials from whi ch b uil t 
P lace built 
Heating and lighti ng 
Seats and ~esks 
Attendan ce a t school 
Subj ects studied 
Spelling matches 
School books 
Problems in arithmet.ic 
Preparation of t he teacher 
The t eacher's sala ry 
P unishments at school 
Meanin g of t he "loucl srl, ool ' ' 

C. Summary 

1. Write ways in which ea rly pioneer and early colonial schools were alike. 
2. vVr.itc a paragraph on how our schools today differ from the early 

pi on eer schools. 

XIX. Churches in Early Pioneer Days 
( Study time 1 to 2 weeks) 

A. L esson Approach cmd Di rect ed Study 

1. Soon after the pioneers got their homes and schools started some of 
them established churches. In some places, however, th ere was a poor 
class of people who obj ectccl to having a church started in their com­
muni ty. L et us read to fi 11 d out how the early pioneer church and our 
churches t oday di ffer. 

2. Direct children 's readin g to findi ng tl1e place of the cln1 rch in pio­
neer .days. 

B . T hings f or Pupils to Do 

Read and be able to report on the fo ll owi 11 g wi th regard to the early 
pioneer church : 

K eeping Sunday 
Why people went t o church 
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How the people got to church 
·w here church services were helu befo re there were churches 
Church furnishings 
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Church services- mouruers ' bell.ch, mu sic, seati ng, experience meet-
ings 

Religious trnining of the children 
Ministers- salaries, the circuit r ider 
Camp meetings-purpose, scn iccs, ministers 

C. Smnmary 
1. Make a list of the ways iu " ·hi ch the colonia l a nll early pionee r 

churches and services ,rere a like. 
2. Make a list of the ways in which the colonial a nd early pioneer 

churches and services were unlike. 
3. Write a paragraph ou how ea rly pi oneer ch11r <: hcs and sc1·1·iccs diffe r 

f rom ours today. 

XX. Recreation and Government 
(Study titfle 1 to 2 weeks) 

A. L esson Approach and Directed Study 

1. 'l'he pioneers and t heir children had good ti111c · tu o. 'l 'ho children 
enjoyed some of the same games children today enjoy. 'l'ltoy also p layed 
other games. "What are some of the games and good times that you 
enjoy very much ! We are going to read this week to learn a bout 
good times and also about t he government of the people in early pio­
neer times. 

2. Dii-ect pupil's reading to finding out how the way iu which the pioneers 
had to live determined the good times they hacl, the good times of 
t ho children, the work :rnd play pleusm es, how special days were ob­
sen ed and school matches in which the com11rnnity took part. 

H. T hings for Pitpils to Do 

l. Read about the games and sports of the pioneer children and wri tc ::i 

paragraph on how they were alike or unlike ours today. 
2. Be able to discuss these questions in class: 

Good times for grown-ups which were both work and play 
1~hy the pioneers enjoyed the kind of pleasures they clid 
What sports the children enjoyed 
What special days were celebrated and how 
Games or matches which involved eclucation 

3. Read to fiud out what relation these words lwcl to tho good times of 
t he early pio11 eers : horse-shoe, hot ball, Jolly Old Mill er, Skip to Ma 
Loo, caller, infare, house wa rming, bull-pen, leap frog. 

4. Read to find out 
Why it was essential thiit the early pion eers had to manage most of 

local government themselves 
What kinds of people were found on the front ier 
How the pioneers felt about having law an cl orcl er 
'What the pioneers felt were the mos t important qu alities one should 

have 
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5. Head ai1d be able to repo rt in class on: 
Early pioneer laws 
K inds of people fo1111d on th e frontier 
HO\~ the pioneer waJJtcd the 11 cighborn to feel a lJout him 
What part fair p .lci y had in gorn rnment 
Officers among the early pioneers 
How the Vigi lantes helped 
Punishments in early pioneer dciys 
What people "·ere admired in pio neer d:1 :·s 

C. Summa.ry 

1. Write down all the sports and guod times uf piu11cer days which ,rerc 
like those of colonial times. 

2. Write down the sports a11d good t. in1 es of ['ioncc r ll:1ys wh il• l1 diffo!·cd 
from those of colonial da ys. 

3. ,vrite two pa ragraphs in ,rhiclt you tc ll l1u11· gu,·e r11111 cnt in pil111 cc r allll 
colonial days was alik e a nd al so unlike. 

XXI. Travel, Transportation and Communication in 
Early Pioneer Days 

( Study time 2 to ± weeks) 

A. L esson Approach and D'ircct cll S ltHly 

1. The ways of travel in ea rly pioneer days had much to do " ·ith huw 
fast the pioneers could more ,rest. S low means of t ravel accounts 
for the length of time it has takcu to settle the te.rritory from th e 
Atlantic to the P acific Ocean. How have you Jcarn ell t hat Dani el 
Boone and Jame~ Robertson got as far west as K c11 t ucky arnl •rc nnes­
~ecf We are now going to read to fi11d out how means of travel a nd 
transportation improvecl a nd how th e pioneers were affected by t his 
improvement. 

2. Direct pupil's reading to finding out about: 
How modes of tra,·cl improved 
How products , rn.rc transported 
Roads and highwnys in early pion eer clays 
·water t ravel and t ra nsportation 
Carrying the mail 
Inventions which improvcJ travel, tra nsportat ion a11Ll co 111 n1u 11 ication 

B. Things for Piipils to Do 

1. Make a list of all th e ways in wli.i ch you fincl th e early pio11 eers 
traveled ou laud aud on ,rater. 

2. Be a·ble to report on t he safety or the dangers connec ted " ·ith th ese 
ways of traveling. 

3. Compare transportation rates with such nttes toclay. 
4. Be able to tell the story of the Erie Canal. 
5. Compare road s of ca rly pioneer cbys with ouT highways tod,iy . 
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Li. :Estimate how Jung- it ll'ould ta ke au c:1 rly ]Jioncer lo go from the 
Atlantic coast to Ohio. 

7. Find all t he pictu res a nd stories yo n r:1 n of t r:n·el in c:1rly pioneer 
t imes. 

C. 1V ord Stmly 

Use these ll'Orc1 s \\'hich you find in your read ing in sentences of your 
011' 11 : pack horse, conestoga wagon, stagecoach, ferry boat, prairi e 
st hoo ner, ba rge, fln t boat, ca nal to wpath, pneket, pi ke, pony express. 

D. S1111111iary 

Complete these sentences on trave l, t rauspo1·t::it io11 nnd co mmunication: 
1. 'l'he settlement of the W est depended much upon mea ns of travel and 

t r:rnsportation because .......... ..... ... .......... .... . . ... ...... . 
2. Pack horses were used for ....... ... .. ... ..................... .... . 
3. In e::trly pioneer times traYelers wa lk ed l011 g d ista nces because 

4. Conestoga wagons " ·em used for ... ...... . .... .. ..... ..... ....... . ... .......... .. . ..... . . 
5. 'l'he stage coach was u sed for . ........ .......... . ...................................... .. 
6. 'l'he usual freight train in pio neer cl:iys " ·:1s mad e up of .......... .. ... . .. .. 

7. The first railroad was perfected in ................ by ..... .. ... ..... ........ ..... . 
8. T he first raiJ roacl tracks were made of ..... . ..... ... ..... ........ .. .... .. 
9. Fast speed on th e ea rly ra ilroads \\':I S .... . ........... . .. ... . . ................ mil es 

per hour. 
10. Many people opposed the Ta ilroads beca use ................................. ... ... . 
11. 'fhe fir st reason for build ing ra il roads was ...................... ........... .... ... . 
12. A barge was ... . ... . .. .. ... ..... .... .. .......... ... ..... .. ......... . ............... . ... .... . .. .. . 
J 3. People did not like r iver men because ........ .. ..... . .............................. . 
14. Impm·tant r frers early used fo r water traYCl and transpo1tation were 

15. Canals were fir st built for .... .... ............................... . 
J 6. 'l'he fost steam boat was invented by ................. .. . .... .. ... . .... . . ...... ... .. .. 
17. The name of the first steam ·boat was ...... .... ...................... .. 
18. The first steam boat was invented in .... . .............. . . 
JO. Two difficulties met in digging the E ri e c,, nal were ..... . ............ .. ..... .. 

... ..... .. .... ...... .............. ... .. ... .. ... . and .......... .. .......... ....... .............. .. ....... . 
20. The Lancaster Pike was important because .. . ..................................... . 
~l. 'fhe Cumberland Road was built bcrause .... . .............................. ..... . . . 
22. The Wilderness Road was made by ... . .... ................. . .. . ............. .. ...... .. 
23 . Other important roads or trails were .................... .... ......... .. ............. .. 

and ................. .. .. ... . ........ .... .. . ............ . 
24. The chief daugeTs to the pioneers in cross ing the pla in s were .. . . ....... . 

25. ]\fail was caniecl by th e ............. . .............. . 
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The Later P ioneers and How They Lived 

( time about 1775 to 1890) 

XXII. How -Our Country Grew 
( Study time 1 to 2 weeks) 

A. . L esson A pp roach amcl Dircct f'Cl Study 

1. l!' rom 1607 Lo ]733 a lJ of the thi,tcen Ame·ri ea n colc, ni es about wt,i ,• h 
you have studied were settled. You remember t hat people f rom vari ­
ous countries settled the colonies aJ.ong tlie Atlantic coast. You also 
remember that as the coast was settled the people felt the need of 
more land and also, having the spirit of adventure, they pushed farther 
west. England owned most of the new country. England and her 
colonists did not get along well. 'l'he colo_nists didn't like the way 
they were ruled and England didn ' t like some of the t hings the 
colonists did. As a result the Revolutionary War was fought. Jt 
was begun in 1775 ancl England made peace in 1783, giving the 
colonists their independence. The colonies then changed to the Un itecl 
States of America.. 'l'he thiTteen colonies with the exception of :E'lor ­
ida extended as far west as the Mississippi River. See if you can 
flnd this region on the map . We are now going to r end to fi ncl out 
how the United States grew from the thirteen colonies to her prese nt 
size. 

2. Direct pupils' reading to reviewing briefly the settlement of the 
thhteen colonies and how the people lived in these colonies. 

3. Try to have pupils rend rather ·briefly reasons why the English col­
onists and the mother co untry did not get along. 

4. Have children flnd out wha t part George Washh1gton T1:1cl in the W:1r 
for Independence. 

5. Have children read briefly about the Louisiana Purchase in 1803, the 
Purchase of Florida in 1819, the Oregon Treaty of 1840, the annexa­
tion of 'l'exas in 1845, the purchase of the Mexico Territory in 18-1 8, 
ancl the Gadsden purchase of 1853 . 

B. T hings f or Pupils t o Do 

1. Make a list of the colonies wl1ich were settled bcc:.iusc of relig ious 
difficulties. 

2. Make a list of coloni es set tled for other reasons. 
3. Be able to r eport on why England and her colonies ha cl trouble. 
4. Be able to r eport to the class on th e part George Washin gton hacl in 

the War for Independence. 
5. Color the t erritory which was claimed by the United States a t th e 

close of the War for Independence. 
6. Read about the Declaration of Independence. 
7. Read to find out about the Louisiana Purchase. L ook for these things 

as you read: 
Where the Louisiana country was 
From what country United States got it 
How much was paid for it 
Wllat states were m~de out of it 
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8. Color the Louisiana territory on an outline map of United States. 
9. Use the same outline as above in finding out about F lorida, Oregon, 

'rexas, Mexico, and the Gadsde!.1 purchase. 
10. Show each of these on outline maps. 
11. Read to find out about and be able to report to the class on t he L ewis 

and Clark expedition. 

C. Word Stuc1y 

U sc these words in sentences of your own: expedition, inde11endencc, 
declaration, peace, war, r egion, t erritory, purcliase, adventures, treaty, 
boundary, disputed tract. 

D. Summary 

Fill the blanks in the following sentences with a word or a group of 
words : 
1. There were ............................ original colonies . 
2. The American colonies b elonged to . .. .. . .. .. . .. ... ... .. . ... ... . 
3. England quarreled with her colonies becau se . ... . .. .. .. ..... .. .. . ...... .. .. ..... . 
4. The quarrel between England and her coloni es was call ed t he . ... .. ... . . . 

5. 'fhe war for Independen ce lasted about . . ...... ..... .. ........ . .. . ....... .... ....... . . 
6. L ewis and Clark made an expedition to the northwestern part of wha t 

is now United States for the purpose of ................................. . .. .. .. . .. . . 
7. Write two paragraphs about George W ashington. In t he fir st tell 

what he did for his country in time of war. In the second tell what 
he did for his country in time of peace. 

8. Fill out the followi11g chart which shows the growth of the United 
Sta tes up to 1853. 

United States to 1853 

Thirteen Original Colonies- became independent in ---- ---- ---- --- -

L ocation SecuTed Time Amount P aid 
From Secured for It 

L ouisia11a 
Pm·chase 

Florida 
Purchase 

Oregon 

T exas 

Mexico 
Territory 

Gadsden 

Purchase 
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XXIII. Inventions and Conditions Which Changed Home 
Life and Work 

( Study tii!1e 1 to 2 weeks) 

A. L esson Approach and D·irect eil Stuily 

l. At the time our country was making a rnpid growth in territory 
many changes were t aking place. Improvements were being made in 
travel ancl transpor tation and inventions were being made which 
changea the work of the p eople. 

2. Direct children's reading to finding out: 
Why the northeast turned to manufacturing 
Conditions which helped make cities grow in the northeastern part 

of the United States 
Conditions which brought about farming on plantations in the South 
Conditions which brought about diversified £'arming in the north 

and west · 
How the people lived during the middle of the nineteenth century 

B. Things for Pupils to Do 

l. Read to find out and be able to r eport on: 
Why the cities grew in the Northeast 
What invention helped in manufacturing cloth 
How work in the South differed from that of the Northeast 
Why classes developed in the South 
What slavery was and how it affected conditions iu the South 
How slavery was begun 
Slavery troubles 
How slavery finally ended 
How farming in the NoTth differed from that of the South and why 
Effect of the invention of the Teaper 
Where mauy of the woTkeTs in the uineteeuth century came from 

2. Be able to fill in this outline 611 the homes of the people of the various 
parts of the United Sta tes during this period as to: 

Style of houses 
Kinds of houses 
FurnituTe 
H eating and lighting 

3. Find pictures of the houses i11 which the peopl e of a bont 1850 lived. 
4. 'l'ell the class of any furniture you hiwe seen which was used about 

this time. 
5. Read to see what you can find out about tlie invention of matches, 

the reapeT, aud the sewing machine. 

C. Summary 

Mark each of the follo Thing statements as trne or false: 
l. Many immigrants came to the United States about 1850. 
2. Cities gTew slowly in northeastern United States. 
3. Farming in th e South was confined chiefly to one crop. 
4. Farming was about the same in all sections of United States. 
5. Negro slaves were fiTst brought to United States in 1619. 
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6. 'rhe North and South quarreled over slavery. 
7. 'rhe North wantecl slaves while the South did not. 
8. Slavery was the canse of the Civil War. 
9. Southern people had mtch class feeling . 

....... .. .. . 10. The South wanted slaves because they needed cheap help. 

1¥rite a parngraph each on: 
a . Type of house in which the southern planter lived . 
b. Type of house in which the frontier settler lived. 
c. Type of house in which th e small farm er lived. 

XXIV. Inventions and Conditions Which Changed 
Food and Clothing· 

( Study time J to 2 weeks) 

,\. L esson Approach anc1 Directed S tudy 

83 

.I. Invent ions and conditions also made· some changes in the foocl ancl 
clothing of the people about th e middl e of the nineteenth century. vVc 
are going to reacl to fincl out wl, at these changes were. 

2. Direct children's reading to finding out : 
Wha t inventions affected tl, e food of the p eopl e 
What inventions affected the clothin g of th e people of th ese clays 

n. 'J.'hings for P ttp-ils to Do 

1. Reacl to find out how foods eaten about J 850 clifferecl from the foods 
which the colonists ha cl to eat ancl from the food s which we have to 
eat t oclay. 

2. Make a list of the common foods of about 1850. 
3. Write a paragraph on the differences in cooking :rnd servin g foo cl in 

colonial clays ancl in 1850. 
4. vVrite a paragraph t elling what effect th e invention of the r eaper had 

on the foocl of the people. 
5. Read to find out how th e chess of the people of later pioneer clays 

differed from the clress of colonists. :Make a repo1·t on this to the class. 
6. Compare materials usecl for clothing in la ter pi oneer days with t hose 

used by the colonists . 
7. Make a list of the machines in vented which affected th e making of 

clothing. 

C. W orcl Study 

See if you can use these words in sentences : '' Janel hunter,'' peddler , 
hoop skirt, fa ctory, invention, weaving, spinning, reaper, cotton gin. 

D. Summary 

Complete each of the following sentences : 
J. People of the later pioneer days ate more food than the colonists 

beca use ..... .. .. . ... .... . ..... ........ .... ... .. .. ...... ... .... ........ .. ... .. ..... .. . ....... ....... . 
2. A great change in cooking ancl serving foocl was brought about in 

the later pioneer times by th e use of ........... .... .. .. ..... ....... . .. .... ........ .. . 
R. The invention of th e 1·eaper hncl a great effe~t upon the food of the 

people because .................. . .... ................ ... .............. .. . .... ................... . 
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4. 
5. 

6. 

7. 
8 . 
9. 

10. 
11. 

12. 
13. 
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'rhe reaper was invented by ... ... . .... .......... ............... .. ........................ . 
Materials which the later pioneers used for making clothing were 

· ·· · ··· ···· ··· ·· ··· ···· ·· ·· ··············· . ··· ·············· · ····· ·•··· ······•······ · ····················· 
The materials and styles of the clothes of the later pioneers differed 
from the people of earlier days because . . .. . .. ... . .... .. .......................... . 
The cotton gin was invented by . ... . ... ..... ... ........... .. . ...... .. .. .. .. ..... ... ... . . 
'rhe cotton gin was used for ....... ..... ..... ... ... . .. . .. . ...... .. . .. . .... .. . .. ... ... .. .. . 

Inventions which helped in ma.king cloth were . .... ... .. ....... ... .. ... . . ... ..... ... . 
The sewing machine was invented by .. ........ . .. .... . .... . ..... .. . ... . . .. .... . ..... . 
Write a paragraph telling of the styles of dress from about 1800 to 
1850. 
What pictures showing the way the later pioneers dressed can you find f 
Make a list of all the inventions which you have studied so far 
which have changed the ways in which people lived. 

XXV. Inventions and Conditions Which Changed Travel, Tran;;. 
portation, and Communication 

(Study time 1 to 2 weeks) 

A. Lesson Approach and Directed Study 

1. How fast a country will be settled and ho,v the people live depends 
very much upon the kinds of travel, transportation, and communication 
which may be used. You remember about the hardships of travel and 
of transporting goods in colonial and early pioneer days. (These may 
be reviewed briefly.) W e are riow going to see what improvements 
wern made in later pioneer days in travel, transportation, and com· 
munication and how these affected the ways in which the p eople lived. 

2. Direct pupils' reading to finding out about: 
The first railroads 
Canal and steamboats 
Coaches 
The telegraph 
The Atlantic cable 

B . Things for Pupils to Do 

1. Read about and b e able to describe to the class the first passenger 
trains. 

2. Write a paragraph on how the canal boats were used. 
3. Be able to describe the early steamboats and t ell how they differed 

from the steamboats of today. 
4. Write a paragraph on how the family went to town in later pioneer 

clays. 
5. Read the story of how Samuel F . B. Morse invented the telegraph. 
6. Find out about Cyrus W. Field and what he did. 
7. See if you can find out how the t elegraph works. 
8. Find out what these men did: Fulton, Whitney, Steinmetz, Bell, and 

McCormick 
9. Write a paragraph on how improvements in travel, transporta tion, 

and communication changed the ways in which people lived in later 
pioneer days. 
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C' Summary 

Use the correct word in each of these sentences: 
1. 'l'he building of railroads was begun in United States ............. ......... . 

(in colonial days, about 1830, about 1897) 
2. 'I' hc first railroad cars were heated with .................... . 

(gas, wood stoves, electricity) 
3. Early t rains made about ...... ...... .... ... . miles per hour. 

(fifty, fifteen, sixty.five) 
4. Canal boats were moved by means of .. ... ... ............ . 

( a steam engine, horses, a gasoline engine) 
5. Steamboats traveled ............................ than canal boats. 

(faster, more safely, slower) 
6. Families in the South rode iu .... ................. ... . 

( wagons, coaches, carts) 
7. Street cars in later pioneer days were moved by ..................... ... . 

(horses, electricity, by hand) 
8. Samuel Mol'Se invented the .. .. ..... ................... . 

(telephone, radio, t elegraph) 
9. The Atlantic cable was laid by ........... ....... .......... . 

(Samuel Morse, Alfred Vail, Cyrus W. F ield) 
10. Means of travel were ........................ than in colonial days. 

(better, poorer, slower) 

XXVI. Schools and Churches 
(Study time 1 to 2 weeks) 

A. Lesson Approach and Directed Study 
1. Do you remember what provision the colonists made for schools for 

their children f What kinds of schools did the colonial children at· 
tend i Were there high schools in those days, What kind of schools 
did the early pioneer children att endi W e are now going to read to 
find out what improvements there were in the schools which the later 
pioneer boys and girls attended. 

2. Direct pupils' reading to finding out: 
Why more schools were so necessary 
How changes in working conditions affected the schools 
Why there were fewer schools in the South than in the North 
How the idea of free schools for everyone came about 
What the academies wer e 
When and where the first high school was started 
What provision was made for colleges 
Work done in the common schools 

B Things for Pupils to Do 

1. Read and be able to report to the class on the following topics: 
Why public schools were needed in pioneer days 
Why · free public schools developed faster in the North than in the 

South 
Why schools didn't develop equally fast in all parts of United 

States 
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Purpose of the academies 
How academies were supported 
Education of t eachers 
Changes made in common• schools 
School buildings 
Subjects taught in the common schools 

2. Make a list of all the kinds of schools you have studied beginning 
with colonial days. 

3. List ways in which colonial, early pioneer and later pioneer schools 
differed or were alike. 

4 . Read. to find out 
The different kinds of churches in later pioneer days 
Kind of religious services 
Education of the preachers 
How our churches today are alike or different from the pioneer 

churches 

C. Summary 

] . Write two paragraphs 011 the schools of the later pioneers. In one 
paragraph trace the development of the schools from colonial times 
to the beginning of the American high school, and in the other para­
graph describe the common school of later pioneer days. 

2. Write a paragraph telling how churches in later pioneer days were 
different from those of early colonial days. 

XXVII. Recreation 
(Study time 1 to 2 weeks ) 

A. Lesson Approach and Directed Study 

1. Children of the pioneer days and also grown people had good times. 
Some of their good times were different from those you enjoy but 
others were much like those you enjoy tod ay. We are going to read 
to find out what people of the later pioneer days did to have a good 
time. 

2. Direct pupils' reading to finding out : 
What children did for recrnation in later pioneer times 
What older people did for recreation in later pioneer times 

B . Things f or Pupils to Do 

1. Make a list of the games which children of later pioneer days played. 
2. Make a list of the pleasures which the older people enjoyed. 

XXVIII. Go•vernment 
A. L esson Approach and Directed Study 

] . Review with the children the ways in which the early colonies were 
governed. Talk with them about how the king ruled some of the 
colonies, how some were governed by a charter, and how others had 
proprietors. Now when the colonies gained their in<fependence from 
England it was necessary for them to have a form of government for 
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themselves. We arc now going io read to find out something a bout 
t he government that the states made for themselves. 

2. Direct children's reading to finiing out briefly about: 
How each state sent men to a conveution or meeting a t P hiladelphia 
What men some of the states seut 
What important plan came from th e conve11tion 
Who headed the new government 

B. Things f or Pupils t o Do 

1. Read to find out and be able to report to the class on the following: 
Why it was necessary to have a new form of government 
Where the men who planned the government met 
When t he new government was planned 
Who headed the new government and some of his problems 

2. Make a list of the famous men who helped to write the Constitution 
of United States. 

3. See if you can find the meaning for the word ''Constitution.' ' 
4. See if you can find a picture of the hall where the constitutional con· 

vent ion met. 
5. Give ways in which this new government differed from colonial and 

early pioneer government. 

C. Siimmary 

Fill the blanks in these sentences: 
1. T here were ..... ... .. ... . ... ... ... ..... original colonies. 
2. The original colonies belonged to ................. .. .. ....... . 
3. The colonies gained their ............................ from England. 
4. The colonies now became .............. .... ... ....... . 
5. It was necessary that .... .. .. .... .. . ... ..... . be set up to control the states. 
6. Our country was now called ...... .. ............ ..... . . . . 
7. The constitutional convention met at ..... .. ..... .. ..... .. .. ... . . . 
8. The convent ion plannecl the ............... ..... ..... ... . 
9. The date of the constitutional convention was .............. .... .......... . 

10. Some important men at the convention were .. ....................... : ............ , 
. ...... ... . ......... ... ......... , an d ········ ··· ··· ······· ·--·--····· · 

1 ]. . . . ...... ...... ... ........... . .. . . . was chosen to head the new government. 
12 ...... . ... ..... ...... . ..... . was the first president of t he United States. 

Comparison of t he W ays in Which t he Pioneers Lived with the W a y 
We Live Today 

(Study time 3 to 6 weeks ) 

We have studied about how people lived in colonial ancl pioneer days. We 
will now be able t o compare ways in which t he early people in our count ry 
lived with the way we live today. Direct children's reading and discussions 
so t hat they will have a good view of modern living. Have them read on t he 
following topics from various sources. These topics should be discussed freely 
in class. Part of each discussion should deal with comparisons or contrasts 
bet.ween early and modern living and the reasons for these differences: 

Our homes today 
Our food and clothing today 
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Our 
Our 
Our 
Our 

A GUIDE FOR 'rEACHING HISTORY 

schools and churches today 
travel, transportation, and 
recrnation today 
government today 

communication today 
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77. Petersham, Maude and Miska, Th e Story of Slecl and I ron, J. C. Winston 
Co., Chicago, 1934 

78. Petersham, Maude and Miska, The Story of Coal, J. C. Winston Co., 
Chicago, 1934 

79. P etersham, Maude and Miska, The Story of Oil, J. C. Winston Co., Chi­
cago, 1934 

80. Pugh, Mabel, Little Carolina Bluebonnet, Thos. Crowell Co., New York, 
1933 

8] . Rideling, vVm . H ., George Washington, Macmillan Co., Cbicago, 1925 

82. Rolt and Wheeler, Francis, 1'homas A. Edison, Macmillan Co., Chicago, 
1927 

83 . Smallidge, 0. E. and Paxson, F . L., Finding America, H oughton, Mifflin 
Co., Chicago, 1929 

84. Smallidge, 0. E. and Paxson, F . J, ., Builders of Oar Nation, Houghton, 
Mifflin Co., Chicago, 1934 

85. Smith, J. Russell, H o'l'ne Folks, J. C. Winston Co., Chi cago, 1927 

86. Southworth, Gertrude and Southworth, John, The Thirteen Anier'ican 
Colonies, Iroquois Publi shing Co., Chicago, 1935 

87. Storm, Grace E., My George Washington Boole, Lyons aud Carnahan, 
Chicago, 1932 

88. Storm, Grace E., Real Stori es .Abo·ut Georg e Washinglon, Lyous and Car­
nahan, Chicago, 1932 

89. Tappan, Eva March, Elemrntary H istory of Ow· Country, Hough ton, 
Mifflin Co., Chicago, 1932 
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90. Tappan, Eva March, American History Stories, Houghton, Mifflin Co., 
Chicago, 1924 

91. Terry, A1·thur Guy, Tales from Far and Near, Row, Peterson & Co., Chi-
cago, 1926 • 

92. Terry, Arthur Guy, Tales of Long Ago, Row, Peterson & Co., Chicago, 
1926 

9:i. Terry, Arthur Guy, The Beginnings, Row, Peterson & Co., Chicago, 1926 

94. Turner, N. B ., In the Days of Young Washington, Houghton, Mifflin Co., 
Chicago, 1931 

95. Waddell, J. F . and Bush, Maybell, How We Have Conquered Distance, 
Macmillan Co., Chicago, 1934 

96. Waddell, J. F. and Perry, Amy, Long Ago, Macmillan Co., Chicago, 1933 

97. Warren, Maude, Little Pioneers, Rand McNally Co., Chicago 

%. Wilson, Lucy, History Reader for Elementary Grades, Macmillan Co., Chi­
cago, 1929 

99. Yoakam, G. A. ; Bagley, Wm. C. ; Knowlton, P.A., Reading to L earn Book 
I, Macmillan Co., Chicago, 1935 

Teacher s ' H istory R ef erence Books 
1. Bagley, W. G. and Ford, The Selection and Training of the Teacher, 

Chas. Scribner's Sons, Chicago (In prep .) 

2. B eale, T. A., Freedom of Teaching in the Schools, Chas. Scribner's Sons, 
Chicago (In prep.) 

3. Beard, C. A., A Charter for the Social Sciences in the Sc-hools, Chas. 
Scribner's Sons, Chicago, 1932 

4. Beard, C. A., The Nature of the Social Sciences, Chas. Scribner's Sons, 
Chicago, 1934 

5. Blaisdell, Albert F. and Ball, Francis K., Log Cabin Days, Pioneer Pub­
lishing Co., New York, 1928 

6. Casner, Mabel and Gabriel , Ralph, Teachers Manual for Exploring Ameri­
can History, H arcourt, Brace & Co., New York, 1931 

7. Counts, Geo. S., Social Foundations of Education, Chas. Scribner's Sons, 
Chicago, 1934 

8. Counts, Geo. S., Conclusions and Recommendations, Chas. Scribner's Sons, 
Chicago, 1934 

9. Dawson, Edgar, Teac-hing the Social Studies, Macmillan Co., Chicago, 1928 

10. Garrison, N able Lee, The Technique and Administration of Teaching, 
American Book Co., Chicago, 1934 

11. Horn, Ernest, Methods of Instruction in the Social Sciences, Chas. Scrib­
ner's Sons, Chicago (In prep.) 

12. Johnson, F. W., An I ntroduction to the History of the Social Sciences in 
the Schools, Chas. Scribner's Sons, Chicago, 1932 

13. Kelley, T . L. and Krey, Tests and Measurements in the Social Sciences, 
Chas. Scribner 's Sons, Chicago, 1934 
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14. K elty, Mary G. and Moore, T ests of Concepts in the Social Studies, Chas. 
Sc1·ibner 's Sons, Chicago, 1934 

15. Kelty, Mary G., Teaching American History in the Middle Grades of the 
Elementary School, Ginn & Co~, Chicago, 1928 

16. Marshall, L. C., A Social Process Approach to Curriculiim-Making in the 
Social Studies, Chas. Scribner's Sons, Chicago (In prep.) 

17. Merriam, Civic Education in the United States, Chas. Scribner's Sons, 
Chicago, 1934 

18. Newlon, Educational Administration as Social P olicy, Chas. Scribner's 
Sons, Chicago, 1934 

19. Nida, Wm., Following the Frontier, Macmillan Co., Chicago, 1934 

20. Pierce, Citizens' Organizations and t he Civic Training of Youth, Chas . 
Scribner's Sons, Chicago, 1933 

21. Clark, E xercises in the Use of Hist orical Evidence, Chas. Scribner's Sons, 
Chicago, 1934 

Tryon, R. M., The Social Sciences as School Subjects, Chas. Scribner's 
Sons, Chicago (In prep.) 

23. Welling and Calkins, Social and Industrial Studies for the Elementary 
Grades, Lippincott Co., Chicago 
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