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POLICY STATEMENT 

Please Read 

The Special Education Curricult.un Development Center has as its main 
objective the operation of a statewide in-service training program for 
teachers of the mentally retarded. Twenty special class teachers from dif­
ferent geographic areas serve as consulting teachers. They attend training 
sessions at the University of Iowa and then return to their home area to 
conduct field sessions. All materials prepared for SECOC are intended for 
dissemination through the field sessions conducted by the consulting teachers. 
Persons reading SECOC material but not attending the field sessions should 
keep in mind that the purpose of the material is to serve as a starting point 
for in-service training and that the publications themselves are not end pro­
ducts. 

It should also be noted that any reference to cormnercially prepared 
materials by the Special Education Curriculum Development Center does not con­
stitute a recorranendation or endorsement for purchase. The consideration of 
such material is intended solely as a means of assisting teachers and adminis­
trators in the evaluation of materials. 

The evaluation sheets found at the conclusion of this material represent 
the continuing effort of the Special Education Curriculum Development Center 
to meet the needs of the Special Class teacher. It is requested that teachers 
using this material record statements and specific evaluation points as in­
dicated and submit this to the Center. 

The time and effort given to this report will be greatly appreciated. 
You may be assured it will receive serious consideration in structuring guide­
lines for further development of materials to be disseminated . 

-2-



DEVELOPING RESPECT FOR LAW AND AUTHORITY 

One Aspect of the Social Studies Program 
for the Educable Mentally Retarded 

INTRODUCTION 

The purpose of this material on law and authority, like all publications prepared by SECDC, is 

designed to provide teachers basic information from which they can develop their own instructural pro­

gram. The area of Social Studies ranked high in priority among the teachers participating in the Survey 

of Curriculum Practices conducted by SECDC in the winter of 1967. In comparing the requests from teach­

ers for assistance in the area of Social Studies with current literature on the subject, it became appar­

ent that it would be presumptuous to undertake the development of material for the broad area of Social 
( 

Studies. Consequently it was decided that SECDC could be most helpful to the special class teacher by 

focussing on selected areas of concern to teachers on which there is a minimum of information and 

materials available. 

The content of this doctnnent in general relates to law and authority. Particular emphasis is given 

to the provision of experiences which contribute to the development of positive attitudes and to teaching 

information relevant to law and authority. 

It is generally agreed among special educators that one of the major goals of special education is 

the development of good citizenship. This involves the development of certain patterns of behavior and 

attitudes. The prominence of citizenship education on any list of educational school objectives is 
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justified considering the complex society in which mentally retarded students will live. Society will 

expect them to maintain themselves independently in the community and to adjust to the responsibilities 

and requirements of adult life. 

Obeying the law and displaying the proper respect for authority are recognized as necessary activi ­

ties for responsible citizenship. The development of respect for law and authority as a behavioral goal 

would appear to be of utmost importance for all individuals, whether mentally retarded or of normal in­

telligence, if they are to make a satisfactory adjustment to adult life. 

A review of special education curriculum guides suggests that a specific program of instructional 

methods and materials for use in teaching areas of knowledge, skills, and attitudes about law observance 

has not been developed. One may hypothesize from this that special education curriculum planners have 

assumed knowledge of the law and respect for authority to be something which is learned incidentally 

through experiences in living or which teachers can include in the curriculum with a mini.mum of direction. 

Penny, in a doctoral dissertation done at the University of Iowa states, "The research evidence that 

has been accumulated suggests that students in regular classes do not acquire an adequate understanding 

of society's rules and standards of behavior through incidental learning along. If this is the case for 

individuals of normal intelligence, one would anticipate students with more limited ability to learn 

from experience to be even more deficient in these concepts.111 

1 
Penny, Sue. "Older Educable Mentally Retarded Students' Attitudes Toward and Understanding 

of Selected Aspects of the Law." Unpublished Ph.D. dissertation, University of Iowa, 
Iowa City, 1967, pp. 6-7. 
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If instruction aimed at developing a basic respect for law and authority is to be included in 

special class programs , there is probably little need to treat this topic as a separate curriculum 

area, assuming that sufficient attention is given to the general teaching of some attitudes and skills. 

There are numerous natural opportunities to teach the important ideas in the context of the social 

studies program. Through the life experience unit method approach, functional skills and behaviors as 

well as basic knowledge about the laws which directly affect individuals in their daily living can be 

developed. 

INCIDENTAL TEACHING THROUGH UNITS 

Many unit topics lend themselves to the inclusion of activities aimed at developing attitudes of 

appreciation, need for, and respect of the law. While some topics such as "Citizenship" are quite 

obvious, other unit subjects also provide opportunities for teaching information relative to the law 

even though the basic unit theme appears interrelated. Examples of such unit topics are listed below, 

with several illustrative activities given for each topic. These activities are not inclusive but 

rather should serve to stimulate ideas for other types of activities that can be utilized at various 

instructional age levels. 

Unit Topic: School Orientation 

Suggested Activities: 

1. Discuss the need for rules and regulations to govern classroom procedures ~uch as when to 

sharpen pencils, how to act in the halls, where to keep books and school supplies, etc. 

2. Diagram the line of authority found in a school system, i.e., the teacher has authority 

-5-



over the students, the principal has authority over the teacher, the superintendent has 

authority over the principal, the school board has authority over the superintendent. 

3 . Explain the school locker system and discuss why each person is assigned his own locker. 

On one day have each child hang on to his own coat, hat, mittens, lunch bag, etc., for an 

hour. Discuss the importance of having a place where personal belongings can be safely 

kept. 

4 . Establish the rule that no one may open nor take things from students' or teachers' desks 

without first asking permission. Call attention to the fact that this rule applies to 

teachers as well as students. 

5. Let students vote to decide on various procedures or activities to be followed in the 

classroom . Vote secretly by covering eyes or by ballot; stress that the majority rules 

buL the minority has a right to their opinion . 

6. Ask the school janitor to keep track of the number of hours it takes him to clean up the 

bathrooms after students scribble dirty words on the walls, repainting and refinishing 

walls and furniture that has been carved and scratched, picking up litter in the building 

and playground, etc. Determine the janitor ' s hourly pay and figure how much money is spent 

cleaning up after irresponsible students. Discuss where this money comes from and what it 

might be better spent for. 

7. Stress that every student in the classroom has a right to have a turn, e.g., being first in 

line, being "It" in a game, etc. 
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8. Set up a court in the classroom to settle disputes that arise in the room or on the 

playground. Let students assume the roles of judge, jury members, attorneys, etc • 
• 

Unit Topic: Grooming 

Suggested Activities: 

1. Read the school's regulations concerning appropriate apparel and discuss the reasons for such 

regulations. 

2. Explain that there are laws governing the companies who make cosmetics and grooming products. 

They have to make sure the products are safe for people to use. 

Unit Topic: The Community 

Suggested Activities: 

1. When discussing the people in the conununity who help us dramatize being firemen, policemen 

dogcatchers, pool lifeguards, teachers, street cleaners, night watchmen, etc. 

2. Study the people who make and carry out local laws such as the city councilmen, the mayor, 

the city attorney, the police chief, the traffic court judge, the juvenile court judge and 

probation officer, etc. 

3. Find out about local civil defense programs, facilities and regulations. Point out that 

such programs are set up to protect the people of the counnunity. 

4. List all the things that policemen do to help us that do not involve enforcing laws, e.g., 

helping lost children, giving directions, getting cats out of trees, supplying a master 

key when a person is locked out of his car, administering first aid, talking to school 
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classes, checking on someone's home when they're on vacation, etc . 

Unit Topic: Home and Family 

Suggested Activities: 

1 . Make posters about safety rules to be followed in the home. Discuss that it is necessary for 

everyone to follow rules so no one will get hurt. 

2 . Discuss not wearing brothers' or sisters' clothing, playing with their toys, etc., without 

first asking permission. 

3 . Discuss individual family curfews for teen-agers. Talk about why curfews are set, how they're 

enforced, etc . 

4. Compile a list of local ordinances with which a property owner must comply, e.g., removing 

diseased elm trees from private property, removing old junk cars from yards, burning trash in 

suitable receptacles, regulations concerning keeping livestock within city limits, etc. Discuss 

why these ordinances have been adopted. 

5. Make "private" boxes for children to take home. Reinforce cardboard shirt boxes, decorate 

and label. Talk with the parents about the importance of letting the children keep their 

papers, small toys and precious possessions in these private places without fear of them being 

disturbed. 

6. Study various kin1s of leases and rental contracts for houses. Discuss what kinds of provis­

ions are outlined, e.g., dates for payment of rent, procedures for terminating a lease or 

contract, etc. Have a lawyer talk to the class about what they should know before they sign 
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a lease , what they will be legally responsible for when they have signed, what they should do 

if difficulties arise with a landlord, etc. 

Unit Topic: Taking a Trip 

Suggested Activities: 

1. Take snapshops of public parks, roadsides and streets that are defaced and littered . Discuss 

how this looks, what should be done about it, etc. 

2. Discuss what would happen if there were no traffic laws when people were travelingo Write 

experience charts stressing that traffic laws, like other laws, are based on an attitude of 

fair play toward others. 

Unit Topic: Budgeting 

Suggested Activities: 

1. When preparing budget plans, discuss that included in the cost of items are taxes such as sales 

tax, gasoline tax, cigarette tax, etc. List some of the ways this tax money is used in the 

connnunity . 

2. Take a field trip to a bank. Discuss that banks are governed by various laws and regulations 

set up to protect the people from having their money misused or stolen. 

Unit Topic: News paper 

Suggested Activities 

1. Notice the section of the local newspaper that reports recent marriage licenses that have been 

issued. Discuss other licenses we have to get - a bicycle and car license, a drivers license, 
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a dog license, etc. Find out how much each costs, various procedures for getting licenses, 

where to get them, etc. 

2. When reading an account of a crime such as burglary, discuss why this behavior is considered 

a crime . Read about the court proceedings, the penalty imposed, etc. Emphasize the necessity 

for laws protecting peoples' property; also discuss the rights of the accused . 

3. Make a bulletin board display of newspaper pictures and stories about accidents that have been 

caused by not observing safety rules or traffic laws. 

4 . Hold a series of discussions on the "Why?" of civil disobedience when riots, protest marches, 

etc. appear in the news. Discuss why these things happen and what some of the causes are. 

Also point out the results of such actions and discuss if this is the best way to try to solve 

problems. Tape record discussions of the role of mob psychology in civil disorders and how 

quickly people can become caught up in a mob reaction . 

5. When the Iowa General Assembly is in session, select a major bill such as consideration of 

lowering the voting age requirements. Read the newspaper and follow the progress of the bill 

through the legislative processes. Discuss how and why laws may be written or changed. 

6. During a local strike collect and display news stories and pictures about the labor dispute• 

Ask a union official to tell the class how the dispute is being negotiated . Have a representa­

tive of rnanagemePt and a union member who is on the picket line explain how they will vote on 

the proposed contract. 

7. Display pictures of cities shrouded in smog. Discuss how laws may be passed to make industries, 
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automobile owners, etc., spend money for equipment in order to decrease the amount of pollutants 

in the air. Discuss how such laws help protect the health of all citizens ih the community. 

Unit Topic: Preparing for Work Experience 

Suggested Activities: 

1. Dramatize work situations such as an employee receiving criticism from the boss, listening to 

and carrying out various kinds of directions and orders, etc. 

2 . Discuss how a person who is a good worker is a good citizen in his community, i.e., by doing 

his work well he helps his industry or business produce good products or service, he is 

conscientious and considerate of others, etc. 

3 . Diagram the line of authority found in a factory employment situation , e.g., workers, foreman, 

general foreman, factory supervisor, plant manager. Discuss the responsibilities of each 

position. 

Unit Topic: Leisure Time 

Suggested Activities: 

1. Try to play a game without following any rules. Evaluate the results; point out that someone 

may get hurt, some people may not get turns, play equipment may get broken, the game may not 

be any fun, etc. Play the game again, this time following the rules . Compare the two ways 

of playing the game. 

2 . Find out if there are city ordinances requiring the leashing of pets, etc. Discuss that such 
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regulations are necessary to protect other people's property. 

3. Find out what the laws of the state of Iowa are concerning hunting and fishing, e.g., ·requiring 

licenses, daily limits and possession limits, season dates, etc. Have a conserv4tion officer 

speak to the class about his job of enforcing these laws. 

4. Find examples of No Trespassing and No Hunting signs . Explain that a land owner has the right to 

refuse to le t people hunt on his property . Find out the legal consequences of trespassing on 

posted land. 

S. Look at a hunting license and note the statement printed at the top, "Respect private property; 

ask the farmer first . " Discuss the importance of asking permission before hunting on a farmer ' s 

land, not leaving gates open, being careful not to frighten or injure livestock, etc. 

6. Show pictures of Indians hunting buffalo . Discuss why there are so few buffalo now. Compare to 

present game laws . 

7. Discuss the law banning the sale and use of fireworks in Iowa and the reasons for this law . Find 

pictures and stories in newspapers of accidents involving fireworks and point out that this law 

is not always strictl y enforced. Discuss why this might be so . Also point out that some other 

states such as Missouri do not have a law banning fireworks. 

Unit Topic: Department Store 

Suggested Activities: 

1. Have a store manager talk to the class about the precautions the store takes to prevent shop­

lifting and the methods used to apprehend violators. Discuss the need for laws dealing with 
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shoplifting . 

2 . Make a simple file from a cardboard box in which to keep store receipts for clothing and other 

items purchased. Discuss the importance of requesting and keeping receipts, e.g., these can be 

used to prove that you have already paid for something; receipts also serve to protect the store 

when making refunds on returned merchandise, etc . 

Unit Topic: Driving a Car 

Suggested Activities : 

1. Make a chart listing traffic rules that must be fo llowed when driving a car. Examples are: 

You must have a driver's license. The maximum speed limit on most highways is 70 miles an hour. 

You must signal with your turning signals before you turn off the highway. Discuss the im­

portance of enforcing these laws and the role of the highway patrolman, traffic court judge, etc . 

2. Dramatize situations in which young people might be tempted to swipe hubcaps or steal a car. Try 

to decide what makes people want to do this; discuss if this is a temptation many young people 

might face. 

3. When studying for the drivers' license exam, discuss if driving a car is a right each individual 

has or if it is a privilege. Explain the differences and the responsibilities that are inherent 

in a privilege. Make a list of offenses for which a drivers ' license can be revoked. 

Unit Topic: Health Habits 

Suggested Activities : 

1 . If a student signs his parent's name to an absence excuse, use the opportun ity to discuss the 
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implications of signing someone else's name on anything. 

2. Make a series of pictures showing how a Healthy Harry covers up his mouth when he has to sneeze. 

When he is very sick, he stays home in bed. Discuss following these good health rules so other 

people won't get sick. 

3. Attempt to determine why there are laws that say using narcotics or LSD is a crime. See films, 

talk with doctors, read articles that tell how these drugs affect the human body and the effects 

drug addiction can have on a person's life. 

4. Write letters to the State Department of Health asking for brochures and information regarding 

health laws of the state, e.g., quarantines on communicable diseases, immunization requirements, 

etc. Discuss how these laws help protect each citizen's physical well-being. 

5. Take a field trip to the community's water plant and talk with local water department officials. 

Observe measures taken to insure a pure water supply and precautions taken to guard against water 

pollution. 

Unit Topic: History of Our Town 

Suggested Activities: 

1. When planning field trips to places of local historical interest, decide on necessary rules and 

regulations concerning behavior and conduct on the trip. Discuss possible consequences if rules 

are not followed. 

2. Find out what some of the laws were when the town was very young, e .g., laws concerning use of 

firearms, trapping and hunting rights, horse traffic on Main Street, etc. Discuss why such laws 
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wer e necessary then but are no longer needed. Compare to some present-day laws such as speed 

limits in town, zoning regulations, etc. 

3 . Plan a fun session with some old "blue laws." Visit the city hall or courthouse to look for 

ol d code books and records. 

Unit Topic: Post Office 

Sugges t ed Activities: 

1. Whe n mailing a thank-you letter to a resource speaker, discuss the need for correct postage . 

Talk about what will happen if no stamps are put on letters or if too little postage is used. 

2 . Explain what is meant by the term, ''tampering with the mail." Discuss that this is a Federal 

offense. 

Unit Topic: Television 

Suggested Activities: 

1. Discuss family rules and regulations concerning TV curfews, programs to watch, etc. Talk about 

how disagreements are settled, compromises that are decided upon, etc. 

2 . When reviewing favorite programs, bring out the role of the ranch foreman or ship commander . 

Discuss his position of authority, why this is necessary, etc. 

Unit Topic: Food 

Suggested Activities: 

1 . Select one food item from the school hot lunch menu., e.g., milk. Make charts showing how laws 

protect the people who consume this food product by regulating sanitary conditions, etc., from 
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the dairy fann, to the dairy that bottles it, to the school lunch program that serves it to 

the students. 

2. Visit local restaurants and food stores to find out what rules and regulations they must follow 

when preparing and handling food. Discuss how these regulations are enforced, e.g., who conducts 

periodic inspections, how often they are inspected, what kinds of things the inspector checks on, 

etc. 

t 



SYSTEMATIC TEACHING OF INFORMATION ON LAW AND AUTHORITY 

The opportunities to capitalize on incidental situations in teaching information relative to law 

and authority are ntnnerous. While the teacher should incorporate such experiences into her program, it 

is at least equally important to plan for t he sequential and systematic teaching of certain legal re­

quirements of life. Penny states, "In addition to research find i ngs, authorities in the area of educa­

tion and law have increasingly suggested the need for dir ect teaching of our laws. Within the last year 

articles have appeared by Brodvelt in The Grade Teacher, by Joyce in The I ns tructor, and by Denvir in 

the Catholic School Journal stressing to teachers the need for planned instruction to increase knowledge 

of the law. 112 

Because structured programs on this particular topic are not available for the educable mentally 

retarded, teachers will find it necessary to formulate their own materials. Life Experience Units rep­

resent a meaningful method through which content in this area of social studies can be organized. It 

is the practice of SECDC to inclu~e Starter Units in curricultnn publications related to instructional 

areas in which teachers will most likely be teaching units . Certain unit topics provide good vehicles 

for systematic teaching pertaining to law and authority. At the primary age level a unit on Safety 

which emphasizes the importance of following rules, of being concerned about other people's well-being, 

etc., will contribute to the formation of habits of l awful obedience. A unit on Bike Riding at t he 

intermediate age level can include instruction in traffic laws, licensing requirements, and respect for 

2Ibid., 7. 
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othe r people ' s property. At the advanced level a unit on Understanding the Law could be taught. This 

topic coul d deal with specific teaching of the laws of society that directly affect individuals in thei r 

daily l iving . 

Starter Units wil l be developed in accordance with the Guidelines for the Development of Li f e 

Experience Units, d is t ributed by SECDC i n May, 1967 . In general they will include the comple ted pre ­

liminary s teps plus a pprox imatel y ten lessons. Sufficient information wil l be included to a l l ow the 

t eacher to comple te the unit utilizing her own ideas and gearing the activities to the specific needs of 

her group. 

Teachers vary in the techniques they use in introducing units just as they differ in how the y or gan­

i ze the content of units . Consequently the sample lessons are not necessarily suggestions for the fi r st 

lesson to be t aught . Teachers are encouraged to use the starter units as the basis for deve loping mor e 

comprehens ive units. 

Thr ee illustrative s t arter units are included in this publication. Safety, Bike Riding a nd Under­

s tand ing the Law are the unit topi~s. These starter units are not inclusive nor exhaustive. It should 

be noted tha t various aspects of the unit topics do not lend themselves directly to the teaching of 

res pect for law and authority and consequently are not included. It is hoped that the suggested 

activities therefore will serve as a stimulus to teachers as they devise their own teaching techniques . 
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STARTER UNIT 

PRIMARY LEVEL 

Safety - An Opportunity to Teach Respect for Law and Authority 

STEP I: SELECTION OF UNIT 

A unit on safety at the primary level provides an opportunity to present various fundamental concepts 

upon which the laws of our society are based. By learning safety rules students can be led to see that 

rules or laws are made to l1elp protect people and property and that each individual has a responsibility 

for his own safety and the safety of others. Respect for authority can be developed through considera ­

tion of those people who help enforce safety rules . 

STEP II. SUB-UNITS 

A. Fire Prevention 
E. Telephone 

B. The r.ommunity 

C. School Orientation 
F. Home and Family 

D. Newspaper 
G. Community Helpers 

H. Property Rights 

STEP III. GENERAL OBJECTIVES 

A. To help the student become aware of specific safety rules. 

B. To help students develop an understanding that safety rules help protect physical well-being as well 

as property. 

C. To help students become aware of the responsibility of each individual in following safety rules. 

, 
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D. To develop an appreciation of those people in authority who enforce safety rules. 

STEP IV. CORE AREA ACTIVITIES 
• 

A. Arithmetic Activities 

1. Discuss in general tenns how expensive accidents can be, e.g., paying the ~octor bill when he 

has to take care of a person who has been injured, repairing or replacing buildings that have 

been damaged by fires, replacing toys, etc., that got broken when someone trips over them, pay­

ing a hospital bill when someone is hurt seriously, etc. 

2. Draw maps of the school showing where the fire a l arm is located, where the fire escapes are, 

where the fire extinguishers are, etc. 

3. Find out in general tenns how the local fire department is financed, e .g., taxes, charges made 

for answering calls, etc . 

B. Social Competency Activities 

1. Look at newspaper pictures and stories about fires caused by children playing with matches . 

Discuss the result of someone not following a safety rule, e.g., damage to someone's property, 

possible injury or death to the children involved as well as to othe r people, etc . 

2. Dramatize the adventures of a puppet who does not see why following safety rules is important. 

Show what happens to him, to other people, to people 's property, etc., when safety rules are 

not obeyed. 

3. Prepare a series of transparencies entitled, "People Who Help Us Follow Safety Rules." Include 

parents, teachers, school nurse, school bus drivers, the school bus inspector, and the state 

-21-



----

fire marshal. 

4. Ask the school bus inspector and the fire marshal to show and explain to the children how they 

inspect the buses and school building and what important safety rules they help enforce. 

S. Discuss notifying an adult immediately if an emergency arises. Dramatize situations at home, 

at school, in the neighborhood, etc., where cl1ildren must find l1elp quickly. 

6. Discuss that sometimes adults do not follow safety rules. Find newspaper stories of accidents 

caused by adult carelessness such as trash fires getting out of control, children suffocating 

in old refrigerators that have been left sitting around, fires resulting from someone smoking 

in bed, etc. Point out the often tragic effect of one person's carelessness on other peoples 
lives . 

7 . Discuss each important safety rule. On a large chart, write sentences under the following head­

ings: Me, Other People, My Things, Other People's Thi.ngs . Tell what might happen if each safety 
rule were not followed . 

8 . Arrange to have a child visit the class who had been injured in an accident caused by careless­

ness (e . g . , a serious cut caused by running with a pair of sharp scissors). Have him tell how 

the accident happened, the effects of tl1e injury, etc. 

9 . Dramatize what would happen if even one person does not do what they're supposed to do du r ing 

a fire drill . Discuss that if each child is responsible for following the ru l es the evacuation 
will be orderly and safe. 

C. Communications Skills Activities 
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1. Look for the word POISON and the picture of a skull and crossbones on cans and bottles of house­

hold cleaners, bleaches, garden sprays, kerosene, etc. 

2. Make signs listing emergency telephone numbers, e . g., fire department, police station, doctor 

office . Discuss posting these signs by the tele phone; send home with each student • 
• 

3. Make safety signs and tape record warning signals such as fire alarm bel l s, railroad crossing 

signals, police sirens, etc. 

4. Read books and stories about safety; collect and display safety posters and pamphlets. 

5 . Make booklets and include important safety rules. Draw pictures to illustrate each rule . 

D. Safety Ac tivities 

1. Learn how to turn in a fire alarm. Dramatize cal ling the fire department on the telephone, 

turning in an alarm from a public alarm box, etc . 

2. Develop a bulletin board display. List each important safety rule and draw pictures to illus­

trate . 

3 . Discuss and dramatize proper procedures to follow during a fire drill at school . 

4. Write experience charts about the importance of a family planning and practicing escape routes 

if their home should catch on fire. Send copies of the charts to the parents. 

5. Learn how to remove a fire extinguisher from its bracket and how to operate it. 
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Charts and pictures 

Art supplies 

Old Magazines and catalogs 

Newspapers 

Hand puppets 

Overhead projector; transparencies 

Movie projector; films 

Tape recorder; tapes 

Bulletin boards 

EXIT electric cards 

f ire escape electric outlet 

f ire drill plastic bag 

fire extinguisher medicine 

inspector aspirin 

fire marshal POISON 

fire 

STEP V: RESOURCE MATERIALS 

ResourcP. speakers - fire marshal, school bus driver, 
school bus inspector, child who 
has been injured in an accident . 

Safety posters, pamphlets, books 

Housel1old cleaners, bleaches, etc . 

Bottles of aspirin, cough medicine, etc . 

Telephone and telephone directory 

Safety signs 

Fire extinguishers 

Fire a l a rm box 

STEP VI: VOCABULARY 

DANGER 

STOP 

GO 

CAUTION 

KEEP our 

CAREFUL 

laws 

safety rules 

property 

injury 

damage 

accident 

eme r gency 

trash 

junk 

matches 

department skull and crossbones HANDS OFF 

cigarettes 

smoking 

brand names stove DO NOT TOUCH 
ALARM 

furnace siren 
rules 
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careless 

tetnus shot 
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telephone operator 

schoo l nurse 

warning signal ambulance 

STEP VII: LESSON PLANS 

parents teachers school bus driver 

Sampl e lesson plans for ten lessons are included in this starter unit. 7hese· lessons do not attempt 

to cover the entire unit topic but rather should serve as a guide for the teacher. 

The first lesson suggests how the unit may be introduced and is concerned with the first general 

objective of the unit, A. To help the student become aware of specific safety rules. This objective is 

not developed fully in this lesson, however . Additional lessons dealing with safety at school, on the 

school bus, when walking, etc. could be devised. 

The next three lessons cover the general objective, B. To develop the understanding that safe ty 

rules help protect physical well-being~ well~ property. 

The next six lessons are all letcered D and are concerned with teaching the last objective, D. To 

develop an appreciation of those people in authority who help enforce safety rules. 
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OBJECTIVES 
A, To help the 1. 

student be -
come aware 
of specific 
safety 
rules 

1. Safety 
rul es at 
home 2 . 

ACTIVITIES 
Introduce the unit by arranging to have a child 
visit the class who had been injured in an acci­
dent caused by carelessness (e . g . , a serious cut 
caused by running with a pair of sharp scissors). 
Have him tell how the accident happened, how he 
was injured, what medical attention or hospital­
ization was required, any permanent damage that 
resulted, etc. 

Discuss th'at some accidents are not very serious 
- a small scratch or bruise may be the only re­
sult. But other accidents can cause serious in­
jury or even death . Stress that every accident 
has the potential of being serious. Ask, "Are 
there some things we can do so accidents won't 
happen to us?" Show a picture of a cartoon-type 
character and suggest that she can help us learn 
how to follow safety rules so we won't have 
accidents and get hurt. Put the picture on the 
bulletin board and discuss the caption. On the 
bulletin board also display pictures of various 
rooms in a house. With colored yarn, draw out­
lines of the rooms, the roof of the house, etc. 
Have Safe Living Lil visit each room in the 
house and tell an important safety rule that 
should be followed. Write these rules on strips 
of oaktag and mount on bulletin board: 

Put toys away. 
Be careful of broken glass. 
Don't play with cans of cleaner or spray. 
Do not play with matches. 
Stay away from the stove. 
Do not play with electric cords. 
Do net play with knives or scissors. 
Do not put a plastic bag over your head. 
Do not get into old refrigerators. 
Don't take medicine by yourself . 
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RESOURCE MATERIALS 
Resource person -
a child who had 
been injured in 
an accident 

Bulletin board 
Picture of "Safe 
Living Lil'' - (se 
Appendix, P. 104. 
Caption: Does 
Safe Living Lil 
Live at Your 
House? 

Pie tu res from 
magazines of a 
kitchen, stairway, 
bathroom, bedroom 
living room, back 
porch. 

Colored yarn 
Oakcag sentence 
strips 
Magic markers 

EXPERIENCE CHART 
Safety Rules 

Safety rules tell 
us things we should 
or should not do . 

We should follow 
safety rules so 
we won't have 
accidents and 
get hurt . 



OBJECTIVES 

B. To help 
students 
develop an 
under­
standing 
that safe­
ty rules 
help pro­
tect 
physical 
well - being 
as well as 
property 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
3. Write experience chart and read orally. 

4. Seatwork: Begin to make booklets about im­
portant safety rules. Duplicate each rule on 
a worksheet. Have students find pictures of 
one or two things in magazines, e.g., a kitchen 
stove, cans of Drano or Raid, a medicine cab­
inet, etc. Cut out and paste onto the work­
sheets; finish pictures with crayons. 

Chart paper 
Picture of a child 
putting toys away, 
mount on experience 
chart 

Ditto masters 

Old magazines 

5. Vocabulary: accident, hurt, serious, safety, Crayons 
rules, follow, cleaner, spray, matches, 
electric cords, medicine. olastic ba~ 

1. Dramatize the adventures of a puppet who does Hand puppet 
not see why following safety rules is important. 
Tell the following story: 

"Careless Carl was supposed to pick up his 
wagon and truck and other toys but he didn't 
want to. His mother said someone would trip 
over them and fall if he left them all over the 
floor, but Careless Carl didn't pay any atten­
tion. He went to the kitchen to get a dish of 
potato chips to eat while he watched Captain 
Kangaroo. When he went back in the living room 
he stepped on the wagon and fell down. The 
dish flew across the room and broke. Mother 
started to clean up the broken glass when she 
cut herself and had to go get a band-aid. She 
told Careless Carl that he better go outside 
to play - but to be careful. 

"Of course Careless Carl wasn't careful out­
side either, though. He and his neighbor 
Silly Sam started to play war in the back yard. 
Careless Carl had been told not to play with 
sharp sticks or knives but he didn't pay any 
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_getting Hurt 

When we don't 
follow safety 
rules we might 
get hurt ourselves. 

Sometimes if we're 
careless i t can 
make other people 
get hurt, too. 

Sometimes things 
that belong to 
other people can 
get broken or 
damaged when 
we're careless. 



OBJECTIVES ACTIVITIES 
attention. They got some long sticks to use 
for guns and a couple of old hunting knives to 
use as bayonets. They were playing that the 
enemy was hiding in Mr. Hardy's garage next 
door and they charged forward with their guns 
and bayonets as fast as they could. The ga­
rage door didn't come op~n like they thought i 
would. One stick pushed through a window and 
broke it and cut Silly Sam a little bit. The 
knife slipped and cut Careless Carl's ann very 
badly. 

"Mother had to call the ambulance to take 
Careless Carl to the hospital. His ann was 
cut so badly the police had to drive along 
and turn on their siren so they could get to 
the hospital in a hurry. 

"Careless Carl had to stay in the hospital for 
awhile. One day he decided to play horses and 
cowboy . He tied the electric cord from the 
lamp to the bed and started pulling on it. Of 
course his mother always told him not to play 
with electric cords but Careless Carl didn't 
pay any attention. The cord caused a short 
circuit and a fire started, burning the sheets 
on the hospital bed. A nurse smelled the 
smoke and turned in the fire alann. 

"The people who were in the hospital all had 
to be taken outside while the firemen came and 
put out the fire. Carless Carl's hospital 
room was all burned and some other rooms got 
all smoky and wet. What a mess Careless Carl 
caused!" 
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RESOURCE MATERIALS EXPERIENCE CHART 
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OBJECTIVES 

B. Safety 
rules 
he lp pro-
t ec t 
physica l 
wel l -
being and 
prope r ty , 
(Con't . ) 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
2. Make a list of all the people who were in- Chalkboard 

volved because of Carl 's carelessness, e.g., 
his mother when she cut herself on the broken 
dis h, Mr. Hardy, the neighbor, when his ga-
rage window was broken, Silly Sam when he was 
cut on the broken window, the police and am-
bul ance driver who had to take Careless Carl 
to the hospital, the doctors and nurses who 
took care of Carl, the people in the hospital 
who had to be moved outs ide when the fire 
broke out, the firemen who came to put out 
the fire, the people who had to clean up the 
r ooms and repaint and fix the room where the 
fire was, etc. 

3. Write experience chart and read orally. 

4. Seatwork: Assemble the experience charts to 
make a large class book. Make covers; print 
the unit title, Safety Rules, and paint 
pictures to decorate. Fasten the book to­
gether with large brass fasteners; add charts 
from succeeding lessons. 

5. Vocabulary: damage, careless, ambulance, 
siren 

1 . Review the actions of Careless Carl who 
didn ' t l ike to fo l low safety rules. Ask, 
"Why do we have safety rules like Don't Play 
With Knives?" Bring out that we have rules 
like these to help keep us and other people 
from getting hurt or killed. Safety rules 
a l so help keep things that belong to people 
from getting damaged . Discuss why people 
might not follow safety rules. Point out 
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Chart paper 
Picture of a 
child with a 
bandage; mount 
on experience 
chart 

Experience 
charts 

Large sheets of 
oaktag 

Tempera paints 
Brass fasteners 
Hand puppet Why We Have Safety 

Rules 

We have safety rules 
to help us keep from 
getting hurt or 
killed. Rules also 
help keep things 
that belong to people 



OBJECTIVES 

B. Safety 
rules 
help pro-
tect 
physical 
well-bein~ 

ACTIVITIES 

that small children just haven ' t learned how 
dangerous some things are and that they need 
to be taught about safety rules and why they 
are important. 

2 . Discuss that sometimes adults do not follow 
safety rules even though they should know 
better. Display newspaper pictures and stories 
of accidents that have been caused by adult 
carelessness. Examples might be property 
damage due to trash fires burning out of con­
trol, children suffocating in old refrigerators 
that have been left sitting around, fires re­
sulting from someone smoking in bed, etc. 
Point out the often tragic effect of one 
person's carelessness on other people's lives. 

3. Let the children dramatize a situation with 
the hand puppe t , this time showing how Care ­
less Carl can become Careful Carl. Compare 
the results of being care l ess or being careful. 

~- Write experience chart and read orally. 

5. Sea twork: Draw "l:-efore" and :, after" pie tu res 
of Careless Carl and Careful Carl. Show and 
discuss the pictures. 

6. Vocabulary: dangerous, careful 

1. On a large chart write the caption, What If 
There Were No Safety Rules? Write the follow--
ing he~dings under the caption: Me, Other -People, My Things, Other People's Things. 
Refer to the bulletin board display prepared 
for the first lesson of the unit. Discuss 
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RESOURCE MATERIALS EXPERIENCE CHART 

Newspaper pic­
tures and 
stories 

Hand puppet 

Chart paper 
Picture of a 

small child; 
mount un ex­
perience chart 

Newsprin.t 
Cravens 

Large chart paper 
Magic Markers 
Bulletin board 
display of 
safety rules in 
the home 

from getting 
damaged. 

Little kids need 
to be taught safe ­
ty rules. They 
may think that 
doing dangerous 
things are fun. 

Sometimes grown 
up people don't 
follow safety 
rules. Being 
careless can 
hurt a lot of 
people. 

If Nobody Did 

If there were no 
safety rules things 
could be a real mess. 
We could get hurt and 



OBJECTIVES 
and proper­
ty 
(Con' t.) 

ACTIVITIES 
each safety rule and talk about what might happen 
if nobody followed the rule. Write a sentence 
under each heading on the chart. 
Examples might be: 

"What if nobody put 
Me -I could fall down. 

My Things 
My toys could get 
broken. 

"What if everybody 
Me 

I could get burned. 

My Things 
My house might burn 
down. 

"What if everybody 
Me 

I might pull off a 
hot pan and get 
burned. 

My Things 
My clothes could 
get all covered 
with food from 
the stove. 

their toys away?" 
Other People 

They might break an arm. 

Other People's Things 
If I stepped on some­
body else ' s toys they 
might break. 

played with matches?" 
Other People 
They might get burned 
bad enough to die. 

Other People's Things 
Stores and hospita l s 
and schools might burn 
down. 

played with the stove?" 
Other People 
Some hot water might 
splash on them. 

Other People's Things 
A fire might start and 
burn the kitchen. 
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RESOURCE MATERIALS EXPERIENCE CHART 

, 

and so could 
other people. 

Sometimes if one 
person is care­
less it can make 
others get hurt, 
too. 

If people don't 
follow safety 
rules toys and 
houses and other 
things might be 
ruined. 

L 



OBJECTIVES ACTIVITIES 
RESOURCE MATERIALS EXPERIENCE CHART 

2. View films on safety. Summarize and discuss . Films: Safe Livin~ 

3 . Write experience chart and read orally. 
chart in class book. 

Put 

4 . Seatwork: Duplicate experience chart story , 
leaving blanks for the following words: 
safety. rules, follow, hurt, careless, people 
Children are to write in the missing words, 
referring to experience chart . Draw pictures 
to illustrate story . 

at Horne, U-3598 

Safe Living at 
School, U- 2671 

Primary Safety In 
The School BuildinE 
U-4318. 
Available from 
Audiovisual Center, 
The University of 
Iowa, Iowa City, 
Iowa, 52240 . 

Additional Resource 
Material: Books: 
Let's Find Out 

About Safety, 
Martha and Charles 
Shapp ; Franklin 
Watts, Inc.: New 
York, 1964. 
Let's Find Out 

What the Signs 
Say; M'3rtha and 
Charles Shapp; 
Franklin Watts, 
Inc., New York, 
1959. 

Safety Can!! Fun, 
l-iinro Leaf; J.B. 
Lippincott Co. : 
New York, 1938. 

Free and Inexpen­
sive Materials -

-3 2-
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OBJECTIVES 

D. To develop 
an apprec­
iation of 
those peo­
ple in 
authority 
who help 
enforce 
safety 
rules. 
1. Parents 

ACTIVITIES 

1. Review the previously developed lessons by 
re-reading the experience charts in the big 
class book. Discuss again the reasons why 
we have safety rules, why they're important, 
what might happen if people don't follow 
safety rules, etc. Ask, "Who helps us by 
seeing that we follow safety rules?" Bring 
out that there are several different people 
who see that we follow safety rules and do 
the things we're supposed to. Show the titl, 
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RESOURCE MATERIALS 
Here's How; 
American Mutual 
Insurance Alliance 
20 N. Wacker St.: 
Chicago, Ill. 6060J 

Kit of Safety and 
Health Media for 
Teachers: Employ­
ers Mutual of 
Wausau: Wausau, 
Wisconsin, 54401 

Safety Posters; 
NEA, National 
Cormnission on 
Safety Education, 
1201 - 16th. St ., 
N. W., Washington, 
D.C., 20036. 

Basic Knowledge 
Kit - Safety Kit, 
No. 10-2092; Rand 
McNally & Co.: 
Chicago, Ill. 
60680 
Big class book of 
experience charts 

EXPERIENCE CHART 

Parents Help Us 

There are people who 
help us by seeing 
that we follow safety 
rules. Our parents 
help us follow safety 
rules at home. They 
want us to be careful 
so we won't hurt our­
selves. 

I 



OBJECTIVES ACTIVITIES 
picture of the series of transparencies, 
People Who Help Us ?ollow Safety Rules . Dis 
cuss, 11\-le 're going to be talking about some 
people who help us. They help us because 
they make us follow safety rules. Sometimes 
we may not like to have to do what they say, 
but they want us to follow safety rules so 
we won't hurt ourselves ." Project the trans 
parency which is entitled, Parents and dis­
cuss how parents enforce safety rules in the 
home. 

2. Dramatize situations where parents help en­
force safety rules, e.g ., in the kitcten, in 
the basement, in the yard, in the car, down­
town in a store, etc. Let children assume 
various roles and show the concern of parent 
for the well - being of the children, the 
reasons why children sometimes do not want t 
follow the rules, and the possible conse­
quences if rules are not obeyed. 

RESOURCE MATERIALS EXPERIENCE CHART 
Safety rules are for 

Overhead projector our own good. 

Series of trans­
parencies showing 
people who help 
enforce safety 
rules . (See 
Appendix, pages 
105-111. 
Transparency, See 
Appendix, page 106. 

3 . Write experience c~a r t and read orally. Put Chart paper 
chart in class book. 

4 . Seatwork: Begin to make a mural about Peopl 
Who Belp Us Follow Safety Rules. Draw 
pictures of parents enforcing safety rules 
at home, in a car, downtown. Label the 
pictures. 

S. Vocabulary: parents, home 
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Picture of a family 
in a home:: mount 
on experience 
chart . 

Kraft paper 

Tempera paint 

Magic markers 

• 



OBJECTIVES 
D. People 

who he lp 
enforce 
safety 
rules 
(Con't.) 

2 . Teach­
ers 

ACTIVITIES 
1 . Project the transparency which is entitled, 

Teachers. Discuss the safety rules that 
teachers hel p us follow in the school build 
ing and on the playground. Talk about why 
teachers sometimes won't let us do things 
we want to, like run in the halls or play 
on the fire escape. Stress that part of 
the teacher's job is to see that children 
do not get hurt. Show the school schedule 
which lists the names of teachers who are 
on playground and hall duty. 

2. Dr amatize situations at school in which 
teachers enforce safety rules. By role ­
pl aying, put the children in a position to 
experience some of the responsibilities of 
people who are in authority . Continue to 
st r ess what would happen if no one enforced 
safety rules and people could do anything 
they wanted to. 

3 . Write experience chart and read orally. 
Add chart to the big class book. 

RESOURCE MATERIALS 
Overhead projector 
Transparency, See 
Appendix, page 107. 

Playground and 
hall supervision 
schedules 

Chart paper 

Picture of a teach-
4 . Seatwork: Continue work on the mural about er at school; mount 

people who enforce safety rules. Draw on experience chart 
pictures of teachers at school enforcing 
safety rules on the playground and in the 
school building. Label the pictures. Mural 

5 . Vocabulary: teachers, school 
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Tempera paint 

Magic markers 

EXPERIENCE CHART 
Teachers Help Us 

Teachers help us by 
making us follow safe­
ty rules at school. 
This is part of their 
job. 

They want us to walk 
in the halls and other 
things so people won't 
get hurt. They don't 
make us follow rules 
just to be mean. 



OBJECTIVES 

D. People 
who help 
enforce 
safety 
rules 
(Con't.) 

3. School 
bus 
dri-
ver 

1. 

2. 

3. 

ACTIVITIES 

Show the transparency of the school bus 
driver and discuss how he helps children 
follow safety rules. Stress how very im­
portant safety rules are on the school bus 
and why the bus driver must insist that all 
the children follow the rules. 

Arrange for a school bus driver to visit 
the class and talk to the children. Discus 
what a big job the driver has - he has to 
think about driving the bus as well as help 
ing children be careful and safe. 

Dramatize riding on a school bus and taking 
each child to his home. Show how one care-
less person can jeopardize everyone on the 
bus and why the bus driver must enforce the 
rules for the good of all the children. 

4. Write experience chart and read orally. 
Add chart to the big class book. 

5. Seatwork· Continue work on the mural, 
adding pictures of a bus driver driving a 
scnool bus full ot children. Label the 
pictures. 

6. Vocabulary: school bus driver 
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RESOURCE MATERIALS 

Overhead projector 

Transparency, See 
Appendix, page 108. 

Resource speaker -
school bus driver 

Chart paper 

Picture of a per­
son driving a 
school bus; 
mount on exper­
ience chart 

Mural 

Tempera paint 

Magic markers 

EXPERIENCE CHART 

School Bus Drivers 
Help Us 

Safety rules have to 
be followed on the 
school bus. If they're 
not, someone might get 
killed. 

The bus driver helps us 
follow the rules. He 
does this so we won't 
get hurt. 

I 
J 



OBJECTIVES 

D. People 
who hel p 
enfor ce 
safety 
rules 

(Con ' t.) 

4. Schoo] 
nurse 

D. People who 
help en­
force 
safety 
rules 
(Cont.) 

5. School 
bus in­
spector 

ACTIVITIES 

1. Display the transparency showing the 
school nurse. Explain that one of the 
ways the nurse helps us is to see that we 
all get certain shots. Suggest that 
children arrange to visit the nurse in her 
office so she can explain. Have her tell 
about the immunizations that children must 
have before they come to school (e.g., 
smallpox vaccination); requiring a doctor': 
consent for a child to come back to school 
after having a contagious disease, etc. 
Show examples of the forms used for re­
cording such information. Bring out that 
such rules help protect other people at 
school from becoming ill. 

2. Write experience chart and read orally . 

3. Seatwork: Continue on mural, showing 
pictures of the school nurse. Label. 

4. Vocabulary: school nurse, shots. 

1. Explain that there are some rules that are 
called laws that says the school has to 
make sure all the school buses are safe. 
This is so all the buses will work right 
and there won't be an accident because 
something was wrong with the bus. These 
rules have been made to help keep children 
who are riding on the bus from getting 
hurt. To make sure the school obeys these 
laws, a man called a school bus inspector 
comes around every year to look at the 
buses. Show the transparency entitled 
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RESOURCE MATERIALS 

Overhead project­
or 
Transparency, See 
Appendix page 109 

Visit to the 
school nurse's 
office. 

Various i.rranuniza­
tion forms, etc. 

Chart paper 

Picture of a 
nurse to put on 
experience chart 

Mural 
Tempera paint 
Ma2:ic markers 
Overhead project­
or 
Transparency, see 
Appendix, page 
110. 

EXPERIENCE CHART 

The School Nurse 
Helps Us 

The school nurse 
helps us by seeing 
r_ha·t some rules are 
followed. People 
have to have certain 
shots before they 
come to school. If 
somebody has had 
something like 
measles they may 
have to get a doctor 
to say its alright 
to come back to 
school. 

The nurse makes us 
follow these rules 
so other people won't 
get sick. 

The School Bus Inspector 

There are rules which 
say school buses have 
to work right. This is 
so there won't be an 
accident where kids 
could get hurt. 

The school bus inspector 
checks all the buses. 

L 



OBJECTIVES 

D. People 
who help 
enforce 
safety 
rules 
(Con'd.) 
6. Fire 

Mar­
shal 

• ACTIVITIES 

School Bus Inspector and discuss that this 
man comes to our school and other schools 
also to check over all the buses. If the 
inspector finds something wrong with the 
buses he tells the school they have to 
fix them. 

2. Arrange to meet the school bus inspector 
at the school garage where the buses are 
kept. Have him show the children the 
kinds of things he checks on, e.g., doors 
open properly, windshield wipers in good 
working order, etc. Have him explain how 
these things contribute to the safety of 
the children who ride on the bus. 

3. Write experience chart and read orally. 
Put chart in the big class book. 

4. Seatwork: Continue working on the mural, 
adding pictures of a school bus inspector 
checking buses. Label pictures. 

5. Vocabulary: School bus inspector, 
check, laws 

1. Ask, "Remember when we talked about the 
school bus inspector and we said there 
were some laws that say u school has to 
keep their school buses safe. Today we're 
going to talk about some other rules or 
laws that the school has to follow. These 
laws say a school building has to have 
good fire escapes, enough fire extinguish­
ers, a bell that can be rung if a fire 
does start in the schoolhouse, etc. The 
reasons for having these laws is to help 

RESOURCE MATERIAL EXPERIENCE CHART 

Resource person -
school bus in­
spector from the 
Iowa State De­
partment of 
Public Instruc­
tion 

Chart paper 

Picture of a 
school bus to put 
on experience 
chart. 

Mural 
Tempera paint 
Magic markers 

He sees that schools 
follows the rules so 
they will have safe 
buses. 

The Fire Marshal 

There are laws which 
say the school build­
ing has to be as safe 
as possible so there 
won't be fires. 

The fire marshal comes 
around to all the 
schools to check 



OBJECTIVES ACTIVITIES 
keep children and teachers safe. By 
following these laws schools help to keep 
a fire from starting in the building, or 
if a fire does start to make sure everyon 
can get out of the building without get­
ting hurt. 

''The person who checks to see if the 
school follows these laws is called the 
fire marshal." Show the transparency of 
the fire marshal and discuss the things 
he is looking at. 

2. Make arrangements to have the fire mar­
shal meet with the children and take them 
on a tour of the building. Have him show 
the kinds of things he checks on, the 
forms he fills out, why the law requires 
such things as fire escapes, etc. Stress 
that the fire marshal's job is to see tha 
the school follows the law about keeping 
the building as safe as possible. 

3. Write experience chart and read orally. 
Review by showing the entire series of 
transparencies about People Who Help Us 
Follow Safety Rules and re-reading ex­
perience charts. 

• Seatwork: Conclude work on mural, adding 
pictures of the fire marshal checking 
things in the school building. Label the 
pictures. 

5. Vocabulary: fire marshal, check 
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RESOURCE MATERIALS EXPERIENCE CHART 

Overhead projector 
Transparency, See 
Appendix, page 111. 

Resource person -
state fire marshal 

Chart paper 
Picture of a fire 
escape or fire ex­
tinguisher; mount 
on experience char 

Mural 
Tempera paint 
Magic markers 

the ~ire escapes and 
other things . He 
sees if the schools 
are following the 
laws. 



STARTER UNIT 
··· INTERMEDIATE LEVEL:••., 
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STARTER UNIT 

INTERMEDIATE LEVEL 

Bike Riding - An Opportunity to Teach Respect for Law and Authority 

STEP I. SELECTION OF UNIT 

This unit topic can serve as an effective tool in the initial teaching of basic respect for law and 

authority. Through learning about traffic and safety rules which are relevant for safe bicycle riding, 

important groundwork is laid for future decisions relative to the law. For example, most educable youth 

will later drive cars or operate machinery which are subjected to traffic laws. Licensing regulations 

can become a real learning experience for students when they actually register their own bikes. An under­

standing of property rights, the role of law authorities, and court proceedings can evolve from discus­

sions of bicycle theft and its ramifications. 

STEP II. SUB-UNITS 

A. Transportation E. Licensing Regulations 

B. Traffic Laws F. Property Rights 

c. Safety G. Law Enforcement Authorities 

D. Cou rtesy and Respect for Others H. Juvenile Courts 

STEP III. GENERAL OBJECTIVES 

A. To help pupils appreciate that bicycle riding is an appropriate and acceptable mode of trans­

portation for this age group 

B. To teach knowledge of and respect for traffic laws and safety rules when riding a bike. 
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c. To Leach courlesy toward others using the s ame form of transportation 

D. To help pupils understand stale and local bicvcle licensing rehulations 

E. To help pup i l s understand the importance of keeping a bike 1n good mc..c anical ordc>r 

F . To help pupils develop a basic unders tanding of property rights 

G. To help pupil s und e r stand and respect the role of law enforcement authorities 

H. To help pupils gain some understandin g of juvenile court proceedings 

STEP IV . CORE AREA ACTIVI TIES 

A. Ari thmetic Activities 

1 . Find out the fee that 1s charged for reg i s tering bic)cles. 

2 . Compile a price list showing the cost of various bicvcle parts, tires, repairs. 

Have students get this information from mail order catalogs, hardware stores, sc>rvice 

stations, repair shops, etc . 

3 . Have pupils license t hei r bikes and record the r egist r ation numbers . 

4 . Discuss the period of time for which a bike license is issued. 

5 . Use a tire pressure guage to r ead the number of pounds of pressure 1n a bicycle tire . 

B. Social Competency Activities 

1 . Discuss the circums tanc es when a bike is used by the students as a means of getting to 

various places . Find pictures in magazine s of a school, store, ball game, etc . to 

illustrate the previously mentioned s1tuat1ons . 

2 . Make a list of bike safety and traffic rules . Try to determine the reasons for these 

rules and write sentences telling why each is important . 
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3 . Dramatize proper behavior and etiquette when riding bikes , e.g., not crowding another rider 

off the road, waiting your turn to get your bike from the parking rack after school, etc . 

4. Take a field trip to the City Hall and complete the necessary procedures for licensing a 

bicycle . 

S. Determine what constitutes ownership. Make charts listing some things owned by individual 

students, some things owned by their families, some things owned by the school, some things 

owned by the city . 

6. Prepare a " science fiction" story about a city where all property rights were abolished . 

Assign various character parts to students and tape record the story . 

7. Paint a series of pictures on a long strip of craft paper; use a large box as a screen for 

this "movie ." Entitle it, "One Day in the Life of Sergeant Johnson ." Develop a narrative 

to accompany the pictures . 

8. Present a case history involving a bicycle theft . Investigate the case including the theft, 

the apprehension of the offender, the legal proceedings involved, etc . 

9. Visit a juvenile court judge; talk with him and the probation officer . 

C. Communicative Skills Activities 

1. Make a Bicycle Safety Inspection Check List. 

2. Compile lists of bicycle traffic and safety rt les. 

3. Prepar e questions to ask the juvenile court judge and probation officer. 

4. Fill out the necessary forms for licensing a bike. 
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, 

5 . Write thank you letters to resource speakers. 

6. Write labels and captions for a bulletin board display showing tl1c various parts of a bikL . 

7. Listen to tape recordings of case histories and stories . 

8. Practice recognizing the shapes of traffic signs and reading the words printed on them . 

D. Safety Activities 

1. Practice using hand signals and discuss when to use them. 

2 . Dramatize following traffic rules when riding a bike . 

J . Dramatize what might happen if there were no regulations and everyone rode a bike just as he 

pleased . Compare to the dramatization when traffic rules were followed. 

4 . Discuss the safety aspects of various traffic regulations, e . g., stop signs are placed at 

intersections to help prevent collisions, an ambulance uses its siren to clear traffic so 

it won ' t be involved in an accident, etc . 

5 . Discuss and write experience charts about the importance of l1aving a bike in good mecl1anical 

condition and properly equipped . Talk about possible consequences if the brakes do not work, 

if the chain slips, if the handlebars are loose, etc. 

STEP V. RESOURCE MATERIAL 

Bulletin boards Tape recorders 

Bicycle safety posters 3nd brochures Camera and film 

Bicycle registration forms 

Magazines and mail order catalogs 

Pictures of traffic 
signs 

Resource speakers 
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Experience charts 

Art supplies 

Overhead projector 

Tire pressure gauge 

Bicycles and repair 
parts 



Field trips to City Hall, to a juvenile judge ' s chambers 

traf f ic 

safety 

laws 

rules 

repair 

headlight 

frame 

spoke 

damage 

steal 

permission 

hand signals 

stop 

do not walk 

right side of the st r eet 

borrow 

owner 

STEP Vlo VOCABULARY 

permission 

loan 

orderly 

regulations 

respect 

property 

ownership 

belong 

property rights 

taxes 

mechanical 

tail - light 

handlebars 

fender 

legal 

intersection 

no parking 
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one way 

single file 

license 

register 

fee 

law enforcement 

authority 

inspection 

reflector 

chain 

bike stand 

delinquent 

pedestrian 

speed limi t 

no passing zone 

return 

possession 

refuse 

right - of-way 

juvenile court 

judge 

probation officer 

county attorney 

pressure 

brakes 

sprocket 

theft 

traffic light 

school 

weave 

hitch 

bike racks 



STEP VII . LESSON PLANS 

Sample lesson plans for nine lessons are inc l uded in this starter unit . These lessons do not 

attempt to cove r the entire unit topic but rather should serve as a guide for the teacher . 

The introductory l essons are not included . Rather, the first three lessons cover the second 

g e 11 e r a 1 u n i t ob j e c t i v c , B • To t each kn ow 1 edge o f and re s p e c t for t r a f f i c 1 aw s and s a f e t} r u 1 cs w I I e> n 

riding a bike . 

The next fou r lessons are al l lettered F and are concerned with teaching the sixth !-t' ne1al 

objective, F . To help pu p i l s develo p ~ basic understanding of propert} rights. 

Part of the final general objective, .!!• To hel p pu pils gain some understanding of juvenile 

cou r t prGce ed ings, is deve l oped in the l ast lesson pl an. 
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OBJECTIVES 

B. To teach 
knowledge 
of and 
respect 
for 
traffic 
laws and 
safety 
rules 
when rid-
ing a 
bike 

1 . To 
teach 
aware -
ness 
of 
rele -
vant 
laws 
and 
rules 

1. 

ACTIVITIES 

Make plans for a dram~tization of students rid­
ing bikes to school . Arrange the classroom to 
represent the area around the school building. 
Mark out streets, areas where buses load and 
unload, the area where bike racks are located, 
etc . Suggest that all laws, rules and regula­
tions be abandoned and that people may r ide 
their bikes any way they want to . Dramatize 
the s i tuation and evalua te the resul t . Discuss 
what happens when there are no rules to govern 
the way people act. If weather permits this 
activity may be conducted on the playground. 

2. Dramatize riding to school on bicycles again, 
this time foll owing traffic rules and being 
careful of other people. Compare the two 
dramatizations and decide which situation is 
the most preferable. 

3 . Suggest, "If rules and regulations help make 
bike riding safer and more fun, perhaps we 
s hould discuss what rules and traffic laws are 
important for us to know when we're riding our 
bikes . " Let studen ts suggest rules they think 
are important; u~ing a grease pencil on a c lear 
plastic transparency, write the 1ules on the 
overhead projector as they are contributed . 
Guide the discussion to include a listing simi­
lar to the following: 

a. Ride in the str eet and not on the sidewalk 
b . Stop at all stop signs or traffic lights 
c . Signal before you turn a corner (illustrate 

correct hand signals) 
d. Don' t rid e two on a bike 
e. Hang on to the handlebars 
f. Stay on the right side of the street and 

ride near the curb 
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RESOURCE l-1ATERIALS 

Overhead projector 

Clear plastic 
transparencies 

Gr ease pencil 

Add ition Resour ce 
Materials: The 
Bike Lesson, Stan 
& Jan Berenstain, 
Beginner Books, 
Random House, Inc., 
N. Y. , 1964. 

Bicycle Songs o~ 
Safety, Jill a nd 
Lawrence Grossman, 
Holt, Rhinehart, 

EXPERIENCE CP:~RT ---
Bike Rules 

Rules and laws and 
regulations help 
make bike riding 
safe and fun. If 
there weren ' t any 
rules, people might 
hit your bike. Peo­
ple might l eave their 
bikes on the play­
ground and someone 
could get hurt . 

Bicycle rules help 
keep the streets 
and schoolground 
from being a big 
mess . They help 
keep them safe and 
or derly . 

.. 



OBJECTIVES 
g . 
h . . 
i . 

J • 

k. 

1. 

m. 

n . 

ACTIVITIES 
Don ' t weave around 
Ride single file 
Use a headlight at night and have a re­
flector on the back fender 
Slow down, look and listen at all inter­
sections and driveways 
Give the right-of-way to people who are 
walking and to cars and trucks 
Do not hitch rides on the back of trucks or 
car s 
Get off and walk across the street when 
there is a lot of traffic 
Park in the right places and in the right 
way 

4. Write experience chart and read orally . Then 
select a student to read the story and tape re­
cor d it. 

5 . Seatwork : Draw pictures to illustrate each 
bicycle rule . Write the rul es on sentence 
strip s . Mount pictures and rules on a bulletin 
board . 

6. Vocabulary: rules, laws, regulations, traffic, 
stop signs, traffic lights, signal, handlebars, 
right side of the street, weave, singl e file, 
headlight, reflector, fender, inte r section, 
right- of-way, hitch, park, bike racks, orderly 
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RESOURCE MATERIALS EXPERIENCE CHART 
& Winston, Inc . , 
N. Y. , 1964. 

Stone Age Rules of 
the Road and Two­
Wheeled Wisdom, 
available from 
American Motor­
cycle Association, 
5030 N. High St . , 
Colwnbus, Ohio, 
43214 

Bicycle Blue Book, 
available from 
Goodyear Tire and 
Rubber Co., Public 
Relations Dept . , 
1144 E. Market St . 
Akron, Ohio, 44316 

Bicycle Safety 
Tests, Bike Guide 
Quiz, Bike Safety 
Posters, Bike Fun, 
How to Plan Sue-- --- --
cessful Bike Safe~ 
ll Programs, Safe ­
ll League Member­
ship Card, avail­
able from Bicycle 
Institute of 
America, 122 E. 
42nd . St ., New 
York, N.Y., 10017. 

Bulletin Board 
Chart pape r 



I OBJECTIVES . ACTIVITIES 

B. Traffic 
laws and 
safety 
rule s 
(Con't.) 

1 . Call atten tion to the bulletin board display 

2. To help 
pupils 
under ­
s tand 
the 
reasons 
for 
s pecific 
bicycle 
rules 

of pictures and sentences about bike rules . 
Consider each specific rule and discuss the 
reasons for the rul e and why each is important . 
Examples of the kinds of discussions are: (a) 
"Ride in the street and not on the sidewalk ." 
Bring out that this should be followed so the 
bike won't run into people who are walking 
along the sidewalk, or push them off onto the 
grass. This is important so people won't get 
hurt. The sidewalk is supposed to be for peo­
ple who are walking. The street is for bikes 
or cars that can go faster. Pedestrians, or 
people who are walking, have a right to walk 
along without being afraid of getting pushed 
off onto the grass. (b) For the rule "Park in 
the right places and in the right waf' discuss 
that if a bike is propped up against the bike 
rack instead of placed in t he rack as it should 
be it could fall down on top of someone else 's 
bike and break it. If a bike is left on a 
sidewalk or yard or in the middle of the play­
ground someone might fall over it and get hurt. 
(c) For the rule "Don't weave around" bring out 
that the rider might lose control of the bike 
and fall off and get hurt. If a car is follow­
ing someone who is weaving back and forth it 
can't pass the bike. 
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RESOURCE MATERIALS EXP'ERIENCE CHART 

Picture of a bike 
rider;. mount on 
experience chart 

Tape recorder 
Newspr int 
Cr~yons 
Oaktag sentence 
strios 

Bulletin board 
display developed 
in previous l esson 

Reasons for Rules 
and Laws 

Rules and laws aren't 
made just to be mean 
to people . The rea­
sons for having them 
are to help people 
keep safe and happy . 

If we try to figure 
out the reasons for 
rules and laws it 
helps us to see the 
importance of follow­
ing them. 



OBJECTIVES ACTIVITIES 

2 . Show the c l ass a chart entitled Why We Have 
Rules and Laws. (Make chart, using a large 
sheet of oaktag. Cut a series of flaps and 
paste pieces of paper behind each "window ." 
In these spaces write the following sen­
tences) : 

a . Rules and laws help keep people from 
getting hurt . 

b . Rules and laws help keep people's things 
from getting broken or stolen . 

c . Rules and laws help keep things from 
getting all mixed up . 

d. Rules and laws help make sure everyone 
has the right to do what he wants as long 
as it doesn't hurt someone else . 

Open the flaps one at a time and read and dis­
cuss each sentence . Pick out examples of bike 
rules that illustrate each sentence, e . g., 
riding a bike in the street and keeping the 
sidewalk for pedestrians is an example of how 
laws help keep things from getting all mixed 
up. Think what would happen if there were no 
special place for cars and bikes t o drive. 

3. Write experience chart and read orally. 
Select a student to tape record the story . 

4 . Seatwork: 
Why We Have 
ual student 

S. Vocabulary: 

Copy the sentences from the chart 
Rules and Laws. Keep in individ­
files. 

reason, important, follow, 
rights, pedestrians 
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RESOURCE MATERIALS EXPERIENCE CHART 

24"x36" s hee t of 
oaktag 

Magic markers 

Pieces of news­
print 

Rubber cement 
Additional Re-
source Material: 

Film, Rules and 
Laws , U-3291, 
Audiovisual Cen­
ter, University 
of Iowa, Iowa 
City, Iowa 

52240 
(A good film which 
shows the need for 
rules and how 
rules are made. 
Many concrete ex­
amples given.) 

Chart paper 
Picture of a bike 
rider signaling to 
turn; mount on 
perience chart 
Tape Recorder 
Notebook paper 
File folders 

ex-



OBJECTIVES 

B. Traffic 
laws and 
safety 
rules 
(Con't . ) 

3 . To help 
pupils 
under-
stand 
and 
appre-
ciate 
the 
need 
for en-
force-
ment of 
rules 
and 
laws 

L 

1 . 

2. 

ACTIVITIES 

Review previous lesson by re-reading exper­
ience chart, Reasons for Rules and Laws. 
Discuss again what might happen if people 
don ' t follow and obey rules and laws. Ask, 
"Who helps us by seeing that we follow bike 
rules?" Bring out that parents help enforce 
the rules, that is, they say that rules and 
laws are to be followed. Also discuss how 
teachers or the principal enforce bike rules 
around the school building. Policemen help 
enforce traffic and bike laws when people 
ride bikes on the streets. 

In an attempt to establish the idea that law 
or rule enforcement is for the good of all 
ask the following kinds of questions: 

a. "How do you feel when your parents tell 
you to go put your bike away when you 
have left it in the middle of the yard?" 

" Why do they tell you to do this?" 

" Do they have a right to make you do this 
even if you don't want to?" 

b . "What should a policeman do if he sees 
you ride through a busy intersection with­
out stopping at a stop sign?" 

"Does he have a right to tell you how to 
act or what you should do? Why or whv 
not?" 

" Should you stop at the stop sign if the 
policeman is there--but go through it if 
he isn't around? Why or why not?" 
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RESOURCE MATERIALS EXPERIENCE CHART 

Experience chart Enforcing the 
Rules 

Laws need to be en-
• forced--someone has 

to have the authority 
to see that people 
follow the rules . 

Laws are enforced 
for the good of 
everybody. Parents, 
teachers, policemen, 
and other people 
help to see that we 
don't hurt ourselves 
or someone else. 
They want to help 
us and are not just 
being mean. 

-



OBJECTI VES 

F. To help 
develop a 
basic un­
derstand­
ing of 
properly 
rights 

1. To de­
f :ne 
the 
term 
"owner-

ship" 

ACTI VITIES 
3 . Guide students in drawing generalizations 

from such a discussion and write experience 
cha r t . Tape record the story. Use the 
charts and tape recordings for review. 

4. Seatwork : Write sentences defining the 
words enforce and authority . Write short 
paragraphs or draw pictures describing 
situations where someone in authority en­
forces a bicycle rule . 

5. Vocabulary: enforce, authority 

1. Prepare a large chart; write the question, 
" Do you know what this word means?" In 
large prominent letters print the word 
"ownership." Display the chart for a 
period of time before calling specific 
attention to it. 

2. During class time ask students if they have 
figured out the word and if they know what 
it means. Ellicit a definition such as 
"Ownership is when something belongs to you. 
You either bought it or someone gave it to 
you." Give opportunities for students to 
name some of the things they own. 

3. Have students make charts using the follow-
ing headings: 

Things that Belong to Me 

Things that Belong to my Family 

Things that Belong to my School 
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RESOURCE MATERIALS EXPERIENCE CHART 
Chart paper 

Picture of a 
policeman; mount 
on experience 
chart 

Tape recorder 

Paper and pencils 

18" x24" sheet of 
oaktag 

Magic markers 

Ownership 

The word ownership 
means something be­
longs to you . You 
may have bought it 
or someone may have 
given it to you . 

Some things belong 
just to us . Other 
things are owned by 
our family . 

School property is 
for all us students 
to use. Schools use 
tax money to buy 
things with. 

City property is paid 
for with tax money , 
too . Because we all 
pay taxes city prope r ty 



OBJECTIVES ACTIVITIES 
Things that Belong to my City 

List on the first chart personal possessions such 
as pencils, clothes, bikes, etc. 

On the second chart list things such as the family 
car, house, television set, etc. Bring out that 
these things belong to all members of the family, 
but not to the neighbors, etc., who are not part 
of the family. Discuss what should be listed on 
the third chart. Bring out that things such as 
chalk, books, playground equipment, etc., are owned 
by the school. The school gets money to buy these 
things from truces paid by people. Discuss examples 
of students paying sales tax when buying a bicycle 
tire, the taxes taken from or withheld from parent's 
paychecks, etc. School supplies and equipment are 
to be used by all students. 

Include on the last chart city parks, city play­
grounds and equipment, city hall building, etc . 
Discuss that these things are also paid for with 
tax money. These things are for the use of all 
people who live in the city. Because people pay 
taxes and this tax money is used to buy the park 
equipment, etc ., all the people who live in the 
city in a way own the city property. 

4. Write experience chart and read or ally . Duplicate 
the chart story and give copies to each student for 
their individual folders. 

5. Seatwork: Look in magazines and catalogs for 
pictures to illu s~rate the charts, Things ~hat 
Belong to Me , Things That Belong to my Family, etc. 
Paste on to charts and label each picture. 

RESOURCE MATERIALS EXPERIENCE CHART 

Chart paper 

Pictures of a 
sweater, a house, 
a school build­
ing. Mount on 
experience chart. 

Ditto Master 

sort of belongs 
·to all of us. 



OBJECTIVES 

F. To help 
develop a 
basic un-
derstand-
ing of 
property 
rights 
(Con ' t.) 

2. To 
<level-
op the 
con-
cept 
of 
prop-
erty 
rights 

, 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

6 . Vocabulary: ownership, property, belong, 
taxes 

Magazines and 
cata logs 

1 . 

2 . 

Paste and scissors 

Assign students to write a short paragraph Paper and pencil 
about their bikes or some other favorite po s -
session. Include information such as the kind 
of bike, what it looks like, how long they ' ve 
had it, if they bought it or it was a present 
if it belongs just to them or if they share i1 
with a brother or sister, etc. Have students 
read their paragraphs; if they ride their 
bikes to school go outside to see them . Di s -
cuss that the bikes are owned by t he students 
- they belong to them because they paid money 
for them or their pa=ents paid money for them 

Discuss that if someone owns something, the Bulletin board 
thing they own is called their property. If 
they own property , they have certain property Plastic bulletin 
rights. On a bulletin board put up the head- board letters 
ing, Property Rights. 

Display a cart0on-type sketch showing a 
character banging and hitting a bicycle with 
a sledge hammer. Put sketch on the bulletin 
board and discuss that if you own a bike or 
other property, you have a right not to have 
it damaged or hurt by someone e lse. 

Show a second sketch which depicts a masked 
ch~racter stealing a bike from a garage in 
the middle of the night. Put up on bulletin 
board and discuss that if you have a bike or 
other property , you have a right not to have 
it stolen. The third sketch should show a 
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Cartoon-type 
sketches (see ex­
amples in Appendix 
pp. 113-115). 

Oaktag sentence 
strips 

Additional Re­
source: Film, 
Respect for 
Property, U-3608, 
University of Io,;va 
(An excellent 
film.) 

Property Rights 

Property is some­
thing that you own, 
like bicycles. 
Everyone who owns 
something has 
certain property 
rights. People 
should not damage 
or hurt your prop­
erty . People 
should not steal 
your property. 
People should not 
use your property 
without your 
permission . 



OBJECTIVES ACTIVITIES 

char acter riding a bike away from the 
school building and weaving carelessly back 
a nd forth. Discuss that if you own a bike, 
no one should use it without your permis­
sion . 

Put t he following sentences under the appro 
priate pictures on the bul l etin board : 

a . People should not damage or hurt your 
property. 

b . People shoul d not steal your property . 

c . People shoul d not use your pr oper ty 
without your permission . 

3 . Wri te exper ience chart and read orally . 
Dupl ica te the story for students to put i n 
t heir i ndividual folders . 

4 . Seatwor k: Dupl icated worksheets of 
a r ithmetic prob l ems . Examples of problems 
are (1) Jim is saving money to buy a bike 
that costs $40 . 00 . He has s aved $25 . 00 . 
How much mo r e does he need? (2) Sally ' s 
pa r ents want to give her a bike for 
Ch r is tmas . They can buy one for $39 . 95 or 
a f ancy one fo r $65 . 95 . How much money 
could they save by buying the cheape r bike? 

5 . Vocabula r y: pr operty, property rights, 
damage, stea l, permission 
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RESOURCE MATERIALS EXPERIENCE CHART 

Chart paper 

Pictur e of a 
bicyc l e; mount on 
experience chart 

Ditto master 

.· 



OBJECTIVES 

F . To help 
develop a 
basic un­
derstanding 
of property 
r igh t s 
(Con ' t . ) 

3 . To help 
the 
pupils 
under-
stand 
that 
laws are 
made to 
protect 
the 
property 
of in-
divid -
uals 

, 

ACTI VITIES 

1 . Review the concept of property rights by 
reading the experience chart from the 
previous lesson. Also refer to the 
bulletin board display developed in that 
lesson . 

2 . Discuss what might happen if someone does 
not respect your pr operty rights, for ex­
ample, what would happen if someone 
damaged or stole your bike? Bring out 
that there are l aws which say people 
shoul d not steal a bike . If someone 

3 • 

does take a bike, he is breaking this law 
Discuss the possible consequences and 
briefly explain that if a young person 
steals a bike he would probably have to 
appear in juvenile court . Help students 
formulate the gener al i zation that l aws 
a r e made to help protect people ' s prop­
e r ty . 

Prepare a " science fiction" story about a 
city where all property rights and laws 
protecting people ' s property have been 
abol ished . Depict situations such as (a) 
Someone gr abbing people's headscarves or 
caps as they walk along the street (b) 
Someone barging into a house, watching 
television and eating all the popcorn (c) 
Bikes being stolen from the school 
grounds; students tearing up library 
books and gym equipment; teachers swip ­
ing students' notebook paper and eating 
the food from their lunch boxes (d) Peo­
ple care l essly driving cars and trucks 
that were l eft parked on the street (e) 
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RESOURCE MATERIALS 
Experience chart, 
Property Rights 

Bulletin board 
display 

EXPERIENCE CHART 
What Would It Be Like? 

Laws are made to help 
protect people ' s prop­
ertv . If there 
weren ' t any laws, 
everything would be 
very confusing . Peo­
ple would get into 
lots of fights . 
Things would get 
broken and damaged . 
Policemen couldn ' t 
do anything to help . 

Property rights and 
laws help people 
live together and 
be happier. 



OBJECTIVES 

F. To help 
develop a 
basic un­
derstand­
ing of 
property 
rights 
(Con ' t . ) 

q . To help 
pupils 
under­
stand 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

Children taking animals from the zoo to 
keep for pets, etc . In the story show 
how confusing everything would be and 
how c ross and unhappy people would be . 
End the story by having the hero, a 
marvelous, mighty character, r estore la~ 
and order and declaring that people have 
a right to protect their property . 

4 . Ass i gn the various character parts in Tape recorder 
the story to class members and tape re-
co r d the stor y . 

S. Writ e experience chart . Read story 
orally . 

Chart paper 

6 . Seatwork: Copy experience chart story Paper and pencils 
to keep in folders . Underline importan1 
vocabulary words. 

7. Vocabulary: property rights, laws, 
fights, damaged, policemen 

1 . Introduce two puppets named Pete and 
Hector. Present the following story 
with the puppets: 

Pete: ?--1an, am I in real trouble ~ All 
I did was ride Barney ' s bike . 

Hector: Did he say you could ride it? 
Pete: Well, I was just borrowing it . 
Hector: Did Barney know you were 

borrowing it? 
Pete : Well, he said I could ride it 

the other day . 
Hector : Did he say you could ride it 

todav? 
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Two hand puppets Borrowing Things 

If you borrow some ­
thing, you use some­
thing that belongs 
to someone else . 
But you should al­
ways ask the owner 
first if it is all 
right with him be ­
fore you take or 
use his property. 



OBJECTIVES 
the con­
cept of 
borrowing, 
i.e . , 
using 
someone 
e l se's 
property 
with thei 
permissio 

ACTIVITIES 
Pete : I only wanted to go around the block 

a time or two . 
Hector : Does the bike belong to Barney? 
Pete : Yes, he got it for his birthday . 
Hector: If the bike belongs to Barney, can 

you ride it whenever you want to? 
Pete: Well, I wasn ' t going to use it very 

long . 
Hector : If you didn't get permission to 

ride his bike, do you have the right to 
take it? 

Pete: Well, I didn ' t hurt the bike . I 
don't know why Barney is so mad about it . 

Hector: When did you take his bike? 
Pete : Before he got out of school . He had 

to stay to finish some arithmetic prob­
lems . 

Hector : When Barney wenL to get his bike 
to ride home, did he know wher e it was? 

Pete : No, that ' s what made him so mad . He 
couldn't f ind his bike and he thought 
someone had stolen it . 

Hector : Well, he might think that . Tl1e 
bike was gone, anyway . 

Pete : Yeah, but I didn't steal it . I just 
borrowed it for awhile . 

Hector : But did Barney know that? 
Pete: Well .••.•• 

2 . Let students manipulate the puppets and 
continue the story . Decide what Pete 
should do if he wants to ride Barney's bike 
again, what Barney should do, etc . 

3 . Discuss what the word " borrow' ' means . 
Bring out that to borrow something means 
using something that belongs to someone 
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RESOURCE MATERIALS EXPERIENCE CHART 
The owner has the 
right to say no if 
he wants to when we 
ask to borrow some ­
thing . 

If you do borrow 
another person's 
property you should 
take good care of 
it and then make 
sure you get it 
back to the owner 
as soon as you 're 
done with it . 



OBJECTIVES 

F . To help 
develop 
a basic 
under-
standing 
of prop-
erty 
rights 
(Con't . ) 

s. To 
help 

pupils 

ACTIVITIES 

else, asking permission to use the thing 
first, and returning the object to the owner 
after using it. 

Stress the importance of asking the owner be· 
fore taking or using a bike or other object. 
Then the owner has the opportunity to grant 
permission to use his possession or to re­
fuse to let anyone borrow it. The owner has 
the right to decide either way when someone 
wants to borrow his property. 

4 . Write experience chart. Tape record the 
story . 

5 . Seatwork: Write sentences using the follow­
ing vocabulary words: 

6. Vocabulary: borrow, owner, property, per­
mission, return, possession 

1 . Talk about experiences students have had in 
borrowing or loaning bikes or other posses­
sions. Bring out the following points: 

a . If you take and use someone's bike with­
out asking permission, this is the same 
as stealing it. 

b. If you don't know who owns the bike or 
where the owner is, you should not take 
it. You must always find out who it be­
longs to and ask their permission before 
borrowing it. 

c. It doesn't matter if you didn't hurt the 

RESOURCE MATERIALS EXPERIENCE CHART 

Chart paper 
Picture showing 

two cnildren 
standing near a 
bike; mount on 
experience chart 

Tape recorder 
Paoer and nencil 

Always Ask First~ 

Sometimes people l1ave 
taken our things with­
out our permission. 
This can make us feel 
very angry. 

Borrowing or taking 
something without 
first asking the 
owner is the same 
thing as stealing. 
Just because you don't 
know who the thing 



OBJECTIVES 

differ en­
t i ate be­
tween 
borr owin 
prope r ty 
and t ak 
ing it 
without 
the 
owner ' s 
consent. 

ACTI VITIES RESOURCE MATERIALS EXPERIENCE CHART 
bike, or take it for very l ong, or if you 
put it right back . You should not use the 
bike at all without first asking the 
owner ' s permission . 

d . Getting the owner ' s permission at some 
previous time does not mean you can borrow 
the bike again without asking . 

e . i-lhen you borrow something you should be 
careful not to damage it in any way. 

f . When you borrow something you must be re­
sponsible for getting it back to the o,vner 
when he wants it back and putting it where 
he wants it . 

g . The owner has the right to refuse to loan 
his bike if he wants to . 

2 . Discuss some of the people we may borrow 
things from . (Also discuss that children 
in a family may own things together, e.g . , 
a bike, certain toys, pets, etc . When thi 
is the case, brothers and sisters must 
share these common possessions and must 
consider each other when loaning bikes, 
etc . to someone else . ) 

3 . Make a chart listing some of these people, Large chart paper 
e . g . ' 
We Borrow Things From - Magic markers 

Our brothers and sisters 
Our frie nds in the neighborhood 
Our f r iends at school 

4 . Wr ite experience chart . Read orally and 
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Chart paper 

belongs to is no 
excuse . 

We may borrow things 
from our brothers and 
sisters, and f r om our 
friends . We shouldn't 
ask to borrow some­
thing from someone we 
don't know . 



OBJECTIVES 

H. To gain 
some 
under-
standing 
of 
juvenile 
cour t 
proceed-
ings 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
and tape record the story. Tape recorder 

5. Seatwork: Find pictures in magazines of Ol d magazines 
things that pupils may borrow from their 
brothers and sisters, from friends in the 
neighborhood, and from friends at school . 
Paste onto chart under the appropriate head-
ing . Label each picture. 

6 . Vocabulary: loan, damage, responsible, 
r efuse 

1. Present the following case history: " Johnny 
Doe saw a bike parked in an alley beside the 
movie theater. He took the bike and rode it 
home . 

Jimmy Jones, who owned the bike, went to the 
police station to report that his bike was 
missing . He told the police what the license 
number was and they found the bike at 
Johnny's house. 

Johnny was told to appear in juvenile court. 
The judge talked to him and his parents and 
then placed Johnny on probation." 

2 . Have the class " investigate" the case. Find 
out what procedures the police go through to 
find a bike that has been stolen and what 
proof they need before they can charge some­
one with the theft. Take a field trip to the 
police station and talk to the policemen. 
Have them explain in simple terms how charges 
are brought against a juvenile offender. 
Assign a small committee to make a list of 
important terms such as juvenile, charges, 
etc . 
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Field trip to 
police station 

Juvenile Courts 

If someone younger 
than 17 steals a 
bike, he would have 
to appear in juvenile 
court. This is 
usually held in the 
judge's office. 

The judge and the 
probation officer 
would be there . 
The county attorney 
might be there, too . 

The judge might 
charge the boy with 
being deliquent . 
This would not go 
on his record. The 
judge might give 
him a good lecture 
and then place him 
on probation . This 
means he would have 



OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
3. Arrange to visit a juvenile court judge in 

his chambers. Have him explain possible 
court proceedings for a juvenile charged with 
stealing a bike. Also meet and talk with the 
probation officer and have him explain what 
being placed on probation means, how he in­
vestigates the case and the kind of reporting 
he does following the court appearance. 

4. Dramatize the situation presented in the case 
history. Try to show possible reasons why 
Johnny Doe took the bicycle, how Jimmy Jones 
felt when his bike was stolen, the action of 
the police, judge and probation officer in 
the case, etc. Stress that actual court pro­
ceedings are not as dramatic as some situa­
tions seen on programs on T.V. 

Field trip to 
juvenile judge's 
chambers 

Resource speaker­
probation officer 

S. Write experience chart. Duplicate the story Chart paper 
for individual student notebooks . Ditto master 

6 . Seatwork: Divide the class into small groups . Paper and pencil 
Give each group several terms or words and 
have them formulate and write definitions. 
Use the vocabulary words. 

7 . Vocabulary: juvenile, offender, probation, 
county attorney, charges, delinquent, record 
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to repo~t or talk 
to the probation 
officer every so 
often. 

If the boy had 
gotten into 
trouble before 
the judge might 
place him on 
probation for 
a longer time . 
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STARTER UNIT 

ADVANCED LEVEL 

Understanding the Law 

STEP I. SELECTION OF UNIT 

The content of this unit is aimed at developing a basic understanding and appreciation of the law. 

A planned approach to the teaching of information on the law should help the mentally retarded youth 

formulate positive attitudes toward authority, become more conscious of his legal rights, and increase his 

awareness of the responsibility which he must assume as a citizen in his community. The intellectual 

limitations of the educable mentally retarded coupled with the potential consequences of the many social 

decisions that adolescents must make is sufficient reason for an emphasis on the law in the curriculum. 

STEP II. SUB-UNITS 

A. Crin1inal Law 

B. Classification of Crimes E. Court Proceedings 

C. Property Rights F. Legal Rights and Safeguards 

D. Law Enforcement Authorities G. Punishment of Law Violators 

STEP III. GENERAL OBJECTIVES 

A. To develop an understanding of the necessity for criminal law and the enforcement of these laws. 

B. To help the students become familiar with specific laws of the state of Iowa concerning situa­

tions in which young people may encounter problems. 
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1. Consuming or possessing a l coholic beverages 

2 . Larceny 

3 . Auto theft 

4 . Burglary 

C. To devel op an understanding of the concept of juvenile status in terms of the law. 

D. To help the student understand the role of law enforcement authorities. Re l ated to this 

objective would be an emphasis on developing respect for law authorities. 

E. To acquaint students with legal resources and the conditions under which they should have 

legal counsel . 

STEP IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Find out the possible fines and/or length of imprisonment that may be imposed for various 

criminal offenses. Make charts comparing the punishment for different violations . 

2 . Read accounts in newspapers of the amount of money stolen or the value of property taken 1n 

breakins, armed robberies, etc. 

3 . Study a case history of a theft and attempt to compute Lhe cost of that crime, e . g., the 

actual monetary loss to the rightful owner, the salaries paid to the investigating and 

arresting police officers, the salaries of the court judge and county attorney, etc., and 

the legal fees charged by the attorneys who defend the accused. 

4 . Discuss the definitions of a felony and a misdemeanor. Find examples in newspaper accounts 



of stol en items valued at less than $20 . 00 and stolen property whose value exceeds $20 . 00 . 

5 . Point out that the age of a young person determines if he will be handled as a juvenile in a 

juvenile court or as an adult in regular court proceedings . Discuss how a person can prove 

his age . 

6 . Using the Federal Bureau of Investigation publication, Uniform Crime Reports or newspaper 

stories, find information concerning the number of auto thefts, shoplifting incidents, etc . that 

occur within one year. Compare Lhese figures with statistics for a following year to determine 

if the number of violations has increased or decreased . 

7. Find out tl1e amount of money that may be involved wl1en a person is ordered to pay court costs . 

8 . Get infonnation about the tees that may be charged for legal counsel . 

B. Social Competency Activities 

1. Try to decide why certain kinds of actions have been declared unlawful, e . g . , drinking by young 

people, stealing other people's property, breaking into someone's home, etc . Discuss what would 

happen if there were no laws to govern such behavior . 

2 . Present case histories involving instances of shoplifting, stealing auto hub caps , drinking beer 

at a party, etc. Dramatize the cases and try to determine the possible reasons why young people 

may break the law . 

3 . Have a young person who has appeared in a juvenile court talk to the class about the situation 

that led to his appearance, the proceedings in the judge's chambers, etc . 

4 . Invite a juvenile court judge to talk to the class. Ask him to explain why young offenders are 
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hand l ed in a juvenile court rather than a c riminal court . 

5 . Tape record interviews with a juvenile court judge, a probation office r and the county attorney • 
• 

Ask them questions about juvenile court proceedings, age requirements for being handled as a 

juvenile, what is meant by the charge "delinquent child ," why juvenile court proceedings a re 

not open to the public, etc . 

6 . Visit a criminal court session . In the local newspaper read the accounts of the case being 

tried . At the conclusion of the case talk to the judge, the county attorney, the attorney for 

the defense, etc . 

7 . Discuss what is meant by "due process of law . " Explain what this means to a juvenile offende r 

and an adul t offender brought before a criminal court . 

8 . Discuss the consequences of having a criminal record . Cite specific examples of the effect such 

a record can have on a person's life. 

9 . Present a case history involving the apprehension of a young offender by the police . Dramatize 

the situation assigning various students to play the parts of the policemen, the young person, 

the people whose property was stolen, etc . Stress the rights and responsibilities of each 

person involved . 

10. Take a field trip to the local police headquarters or sheriff ' s office . Discuss with the l aw 

enforcement officials what they do when a young person is invol ved in a situation in which a 

law is violated . 

11. Define the terms " felony" and misdemeanor." Discuss why this classification of crimes is 

important. 
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12. Present several case histories depicting situations involving the same kinds of offenses . 

Point out that charges, legal procedures, punishments, etc . rnav vary , ith each case . 

13. Discuss the possible school disciplinary actjon that ma\ be taken against a student w·10 

encounters difficulty with the law, e.g., barred from participation in extra-curricular 

activities, possible expulsion from school, etc. 

C. Communicative Skills Activities 

1. Look up the specific laws dedling with larceny, burglar\, etc. in the Codp of Io\va . Copy onto 

experience charts; discuss the meaning of each section and write a paragraph rewording each 

section . 

2 . Compile a notebook . Include pertinent legal infonnation and experience chart sL0ries . 

3 . Prepare a glossary of important words and phrases . 

4 . Call the local anti -poverty agenc) to inquire if tl1ey offer legal aid and services to people 1n 

lower income brackets . 

5 . Look in the ye llow pages ot the telephone book for the names of atto1ne,rs who practice law 1n 

the community . 

6 . Formulate questions to ask when interviewing resource people. 

7 . Listen to tape recordings of case histories . 

8 . Write letters of invitation and thank-you notes to resource speakers . 

9 . Prepare a bulletin board display showing samples of reports made by arresting police officers, 

court transcripts, attorney's briefs, etc . 
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10 . Look at various job appl ication forms, fonns to be completed when registering for Selective 

Service, etc . Note that information is requested concerning conviction for law· violations . 

D. Sa fety Activities 

1 . Read newspaper accounts of traffic accidents that have been caused by dr unken driving. Discuss 

the consequences of these accidents, e . g., death, serious injury, damage to cars and other 

property , etc . 

2 . Ta pe record an interview with a doctor. Ask him to explain in simple terms how drinking beer 

or liquor affects a person, e . g . , eyesight, reflexes, reactions, emotional control, etc. 

3 . Write experience charts and stress that laws are made and enforced to help protect people from 

accident and injury. 

STEP V. RESOURCE MATERIAL 

Newspa pers 

Uniform Crime Reports, Federal Bureau of Investigation 

Code of Iowa, State of Iowa 

Chart pa per 

Resource speakers - juvenile court judge, young person who has appeared in juvenile court, probation 

officer , county attorney, policemen. 

Field trips - juvenile court judge's chambers, criminal court, police headquarters, retail store 

Notebooks 

Tel e phone directories 



Bulletin boards 

Booklet, Trouble and the Police, Nicholas Titus and Negash Gebremariam, ~ew Readers Press, S,racuse, 
N. Y. , 1963 . 

Overhead projector 

Job a pplication fonns 

Fonns for Selective Service registration 

Tape recorder 

crime 

criminal 

law 

viol ation 

offense 

juvenile 

adu1t 

court 

a l cohol ic beverages 

l a r ceny 

auto theft 

burg l a r y 

mo tor vehi cle 

steal 

intent 

felony 

misdemeanor 

punishment 

fine 

imprisonment 

property 

value 

legal 

delinquent child 

criminal record 

rights 

STEP VI: VOCABULARY 

county attorney 

appear 

session 

shoplifting 

police 

attorne\ 

latvyer 

counsel 

unlawful 

probation officer 

due process of law 

enforcement 

responsibilities 
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convict 

commit 

possess 

consume 

illegal 

beer 

liquor 

protect 

necessary 

gui 1 ty 

court costs 

merchandise 

pr emises 

conceal 

purchase 

accuse 

State Train­
ing School 

jail sen ­
tence 

rig11 ts as 
a citizen 



STEP VII: LESSON PLANS 

Sampl e l esson plans for nine lessons are included in this starter unit . These lessons do not 

attempt to cover the entire unit topic but rather should serve as a guide for the teacher. 

The f irst two lessons give suggestions for introducing the un it a nd are conce r ned with teaching 

the f irst gene ral unit objective, A. To develop an understanding of the necessity fo r crimina l law a nd 

the enf orcemen t of t hese l aws . 

The next t hree l essons deal with the gener al unit objective B. To he lp the student become f ami l i a r 

with s pec i f i c laws of the State of Iowa concerning si t uations with which young people may encounter 

problems . This obj ective is not covered in its entirety, however . 

The ob j ec t i ve C. To understand the concept of juvenile status i n terms of the l aw 1s developed 

in the nex t two lesson plans . 

Lessons l e t tered E suggest ways of teaching the l ast general objective, E. To acquain t students 

with legal re sources and the conditions under which they shou l d have l egal counsel . 
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OBJECTIVES 

A. To help 1. 
students 
develop an 
understand-
ing of the 
necessity 
for crim-
inal l aws 
and the en­
forcement 
of these 
laws. 

1. To de ­
fine the 
term 
" crim-

inal 
law." 

ACTIVITIES 
Prepare a bulletin board display to intro­
duce the unit . Using a variety of letter 
forms, display the following questions: 
(See illustration on next page . ) 

What are l aws? 

Why do we have laws? 

What do we need to know about laws? 

Whose job is it to see that people obey 
laws? 

Discuss the questions in general terms 
first; then draw specific attention to the 
question, "What are laws?" Give examples of 
different kinds of laws, e . g . , traffic lai.,rs, 
laws about stealing, murder, breaking into 
a store, writing bad checks, etc . 

Explain that some laws are called "criminal 
laws." These are laws which say that if 
people do certain kinds of things they are 
committing a crime. Examples of criminal 
laws are laws about young people drinking, 
laws about stealing other people's property, 
breaking into a store or filling station, 
etc . If it is proved that someone has 
corrnnitted a crime, they will be punished by 
being put 1n jail or having to pay some 
money (a fine) or perhaps both. 

2 . DiGplay the vol llllles of the Code of Iowa . 
Explain that the laws of Iowa are written 
down in these books. Read one or two ex­
amples; note the terminology and interpret 
what it says. 
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RESOURCE MATERIALS EXPERIENCE CHART 
Bulletin board Criminal Laws 

Code of Iowa, 
State of Iowa, 
Vol. I-II, 1966 . 

Laws are written to 
tell people what theu 
should not do . Some 
laws are called crim­
inal laws . These 
laws say that if peo­
ple do certain things 
they are committing 
a crime. 

If someone commits 
a crime, the law 
says the} can be 
punished . They 
might be put in jail 
or have to pav some 
money called a fine . 
Sometimes they might 
have to do both . 
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OBJECTIVES 

A. Necessity 
for crim­
inal laws 
(Con't.) 

2. To 
under­
stand 
why 
crim­
inal 
laws 
are 
needed 

ACTIVITIES 
3. Write experience chart on overhead proJector. 

4. Seatwork: Copy experience chart story to 
keep in individual notebooks. 

S. Vocabula : crjminal laws, commit, crime, 
ounish. f1ne. 

1. Make a transp rency from a newspaper picture 
of a serious automobile accident involving d 

young person who h1s been drinking. Project 
tl1e picture on the wall, moving the projector 
back until the picture appears life-si e. 
Read the newspaper account of the accident 
and discuss the results of the accident -
serious injury, possible death, permanent in­
jury to the people involved, etc . Discuss 
why the accident happened and the effect of 
drinking on someone'~ ability to drive a car. 

2. Arrange to tape record an interview with a 
doctor. Ask him to explain in simple tenns 
how drinking beer or liquor affects a person, 
e.g., eyesight, reflexes, reactions, emotion­
al control, etc. Play the recording for the 
students and discuss. 

3. Discuss, "There is a criminal law in Iowa 
which says that anyone who is under 21 years 
old cannot possess nor consume any alcoholic 
beverages. What does this mean? Why is 
drinking by young people considered a crime? 
Why would they write a law like this?" Dis­
cuss that the law in some other ~tates 1s not 
the same as in Iowa. In Wisconsin, for ex­
ample, people may legall y drink when they are 
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RESOURCE MATERIALS EXPERIENCE CHART 
Overhead pro1ect­
or 
Individual student 
notebooks 

Notebook paper 
and oenc1ls 
rransparenc\ made 
frm a new~paper 
picture 

Newspaper account 
of a traffic 
accident 

Tape recorder 

Recorded inter­
view with a 
medical doctor 

Laws Are Necessar\ 

Laws are wr1tten 
to help protect 
people and their 
property from 
getting hurt or 
damaged . 

Laws about young 
people drinking 
are written to help 
us . People who 
have been drinking 
are often involved 
in accidents or 
make decisions 
they wouldn't 
otherwise 1nake. 
These laws are 
necessary and 
important . 



OBJECTIVES 

.. 

ACTIVITIES 
eighteen. In Iowa, however, it is illegal, 
or against the law, for young people to drink 
any beer or liquor but that when a person be ­
comes 21, it is no longer against the law to 
drink. Discuss that by the time someone is 
21 he is supposed to be old enough to be ab l e 
to decide for himself if he wants to drink 
and to realize and be responsible for the 
possible effects of alcohol. Point out, how­
ever, that some adults do have difficulty 
with drinking and although they can drink 
legally they may still get into trouble be­
cause of drunken driving, etc. 

4. Conduct a "Voice Your Opinion" telephone 
participation radio show. Start discussion 
by asking the question, "Do you think the 
law about young people drinking should be 
done away with?" Using telephones have stu­
dents call in to express their opinions. 
Guide discussion by asking other questions 
such as "What could happen if there were no 
regulations and young people did drink as 
much as they wanted to? If there were no 
laws about drinking would it mean that every 
young person would want to drink? Should the 
legal age limit be lowered to 18? Why is 
there a law about young people drinking?" 

Help students see the reasons why laws about 
young people drinking are necessary. Stress 
that when a person has been drinking he 
may do things or make decisions he wouldn't 
otherwise do. Also stress that these laws 
help protect young people from getting hurt 
(like in car accidents), as well as protect­
ing other people and their property that 
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RESOURCE MATERIALS EXPERIENCE CHART 

Telephones 



OBJECTIVES 

B. To help the 
student be­
come famil­
iar ,,1i th 
specific 
laws of the 
state of 
Io,va con­
cerning 
situations 
with which 
young peo­
ple may en­
counter 
problems. 

1. Constnn­
ing or 
posses­
sing al­
coholic 
beverapes 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
might be hurt or damaged by the actions of 
young people when they don't have control of 
themse l ves. 

S. Write experience chart and read orally . Overhead projector 

6 . Seatwork: (1) Copy experience chart story Student notebooks 
to put in notebooks. (2) Look through news-

7 . 

1. 

2. 

3. 

papers for a period of time and keep a tab- Paper and pencils 
ulation of the number of accidents that are 
caused by drinking. Newspapers 

Vocabulary: possess, consume, alcohol, 
beverages, il!egal, beer, liquor, respon­
sible, orotect, necessary 
Invite the county attorney to speak to the 
class about what the laws say specifically 
about possession or consumption of beer or 
liquor by minors and furnishing alcoholic 
beverages to minors. (Define tenn, "minor" 
- a person who is younger than 21 years 
old.) Have him discuss the punishments the 
la,., prescribes for people (over 18 years of 
age) who break these laws, e.g., possession 
of beer by minors - 30 days in jail and/or 
$100 fine. Furnishing alcoholic beverages 
to a minor - a fine up to $500 and/or 1 year 
in jail. A tavern operator who serves beer 
to minors - loss of beer license and a fine, 
etc. Point out that the severity of these 
punishments show how important the laws are. 

Show signs that are displayed at places 
w

11ere beer or 1 iquor is sold. 

Present the follow'ing case history: "Every­
one in the special class was very proud when 
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Resource speaker­
County Attorney 

Signs - Minors 
Not Allowed 

No Alcoholic Bev------- --
erages Sold to 
Minors 

Laws About Drinking 

It is against the 
law in Iowa for any­
one who is not 21 to 
drink beer or liquor. 
If someone gives a 
minor some beer or 
liquor, he is also 
breaking the law. 

The punishment for 
breaking these 
criminal laws is 
pretty stiff . 
These are important 
laws. 



OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
Joe Doe made the varsity basketball team . He 
was the first special student to play on the 
team and the coach said he thought Joe might 
be good enough to start in a game soon. 

One night after a game Joe was walking toward 
his car to go home when a bunch of fellows he 
knew drove up. They told Joe they had three 
six-packs of beer and were going out to an 
old deserted fannhouse to have a party. They 
invited Joe to come with them." 

Assign students to asswne various character 
parts and act out the situation, depicting 
what they think Joe will do and what will 
happen. Discuss some of the reasons why 
young people are tempted to drink, e.g., 
wanting to feel grown up, pressure from other 
young people, wanting to be part of the 
group, etc. 

Explain that the story about Joe is based on 
a situation which really happened. The boy 
decided to go along with the group; the fann­
house was raided by the county sheriff and 
the boys were all arrested. They were all 18 
or 19 and pleaded guilty to the charge of 
possession of beer by minors. They were each 
fined $100, and also had to pay court costs. 
Joe was kicked off the basketball team for 
the rest of the year. 

4. Begin a glossary of important w·ords and Chart paper 
phrases. On large chart paper write the 
following words and fonnulate definitions for Magic markers 
for each: criminal law, fine, Code of Iowa, 
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Some young people 
may be tempted 
to break the laws 
about drinking. 
These laws are 

, written to help 
keep people from 
getting hurt or 
killed, however . 



OBJECTIVES 

B. To become 
familiar 
with 
specific 
laws of the 
state of 
Iowa 
(Con't.) 

2. Larceny 

a. Shop­
lift­
ing 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
alcoholic beverages, minor, possession of 
beer by minors, furnishing alcoholic bever­
ages to a minor, court costs. 

5. Write experience chart and read orally. 

6. Seatwork: Copy the words and definitions 
to be included in the glossary, arranging 
them in alphabetical order. Keep in 
individual notebooks. 

7. 

1. 

Vocabulary: minor, court costs, guilty, 
countv attornev. 
Arrange to take a field trip to a local re­
tail store and talk with the owner or 

Overhead projector 

Paper and pencils 

Student notebooks 

Field trip to a 
local retail 

manager. Have him discuss the problem of store 
shoplifting in his store, telling the kinds 

2. 

of merchandise that are stolen, the amount 
of money lost over a period of time because 
of shoplifting, some of the precautions 
taken in the store to prevent shoplifting, 
etc. 

Play a tape recorded case history involving Tape recorder 
shoplifting: 

"Mrs. Smith was shopping at a drug store. 
She took a bottle of shampoo and a pack of 
cigarettes from a shelf and hid them in her 
purse so she wouldn't have to pay for them. 
A clerk in the store saw her do this. He 
called the manager and they watched Mrs. 
Smith as she finished her shopping and went 
to the checkout line. Mrs. Smith noticed 

Taped case 
history 

the two men watching her and thought they 
must have seen her take the things. She 
walked toward the back of the store and 
gave the anager the two tems from her purse. 

7 

Shoplifting 

Shoplifting is when 
a person goes into 
a store and hides 
some merchandise 
somewhere like under 
his coat so he can 
take it without pay­
ing for it . 

The law says it is 
a crime even if a 
person doesn ' t get 
outside the store 
with the things 
before he is caught. 

Even if a person 
offers to pay for 
the stuff he took, 
he still committed 
a crime and can be 
punished. 



OBJ ECTI VES 

3. 

ACTIVITIES 
Ask and discuss the following questions : 

" Did Mrs. Smith break the l aw? Could Mrs . 
Smith be pun ished by the law since the store 
got its packages back? Was Mrs . Smith innocen t 
of any crime since she was caught before she ha 
a chance to use the things she took? " 

" Suppose a person takes a package from a store 
and is caught as soon as he gets outside . Does 
the l aw say he can go free if he pays for the 
package?" 

"Suppose a person took something from a store 
which he needed but didn ' t have money to pay 
fo r. Woul d he be innocent of a c r ime if he 
planned to pay for it when he got a job?" 

Look i n the Code of Iowa to see what the s pecif 
ic law says about shoplifting: "The fact that 
any person has concealed unpurchased goods or 
mer chandise of any store or other mercantil e 
establishment, either on the premises or out­
side the premises of such store, shal l be ma­
terial evidence of concealment of such article 
with the intention of converting the same to 
h i s own use without paying the pur chase price 
thereof •. , and the finding of such unpurchased 
goods or merchandise concealed upon the person , 
or among the belongings of such person , shall 
be material evidence of wil lfu l concealment a nd , 
if su ch person conceals, or causes to be con­
cea l ed, such unpurchased goods or merchandise, 
upon the person or among the bel ongings of 
ano ther, the finding of the same shal l also be 
ma t er ial evidence of wi llful concealment on the 
par t of the pe r son conceal ing such goods." 
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RESOURCE MATERIALS EXPERIENCE CHART 

. ' 

Code of Iowa, Vo l. 
II , p. 2516 



OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 
Copy on chart paper and discuss what it means . Chart paper 
Assign a committee to reword the section, 
writing it on another chart. Discuss and com- Magic markers 
pa r e the two charts . Refer to the previous 
questions about Mrs . Smith and discuss what the 
law says about each kind of situation. 

4 . Write experience chart and read orally. Overhead projector 

Paper and pencils 

Student notebooks 

S. Seatwork: Copy experience chart story and put 
in individual notebooks . 

6 . 

B. To be- 1. 
come 
familiar 
with 2 . 
s pecific 
l aws of 
the 
state of 
Iowa 
(Con ' t . ) 3 . 

2 . Lar­
ceny 

a . 
Shop­
lift­
ing 

(Con't . ) 

Vocabulary: shoplifting, merchandise, 
premises, conceal, purchase . 
Review previous lesson by re-reading the ex­
perience chart, Shoplifting. 

Explain that shoplifting is a form of larceny . 
Have students l ook up the word larceny in the 
dictionary . Include the word and definition 
in the glossary of important words about the 
law . 

Experience ~hart 

Dictionaries 

Glossary of im­
portant words 

Play again the tape recorded case history in- Tape recorder 
valving shoplifting. Discuss what might be 
the possible punishment that Mrs. Smith could Taped case history 
receive . Explain that crimes are classified or 
divided into two categories - felonies and 
misdemeanors . A crime is a felony if the value 
of the property stolen is more than $20.00. 
The crime is a misdemeanor if the value of the 
property stolen is less than $20.00. These 
classifications are important because they 
detennLne the punishment for the crimes. A 
felo~y is considered to be a more serious crime 
and the punishment is r.1ore severe. A misde-
meanor is not so serious and the possible 
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Lar ceny 

Larceny is the legal 
word that means to 
steal so~ething that 
belongs to s~eone 
else . Shop l ifting 
is a form of larceny . 

If yo~ steal property 
that is worth more 
than $20 . 00 the crime 
is ca l led a felony . 
I f the things that 
are stolen are worth 
less than $20 . 00 
the crime is called 
a misdemeanor . The 
punishment for a 
felony is stiffer 
than for a mis­
demeanor. 



OBJECTIVES 

4 . 

5. 

ACTIVI TI ES 
pun ishmen t is a shorter jail sentence and/or 
a sma l ler fine. 

Determine what the approximate value of the 
things Mrs . Smith took would be and decide if 
the c r ime would be a felony or misdemeanor . 
The possible punishment could be a 30 day 
jail sentence in the county jail and/or $100 
fine . 

Dramatize a situation where a group of teen­
agers have gathered in a drug sto r e after 
school. The clerks are busy at the back of 
the store helping other customers . The 
magazine and candy racks are near the front 
door and no one is watching. 

Discuss with the students if the temptation 
to shoplift is a problem for young people. 

Wr ite exoerience chart and read orally. 
• 

6 . Formulate definitions for the following 
words; add to the glossary of important 
words: shoplifting, premises, conceal, 
felony, misdemeanor 

7. Seatwork: Find examples in newspaper 
accounts of stolen items valued at less than 
$20 . 00 and stolen property whose value ex-
ceeds $20.00. 

8 . Vocabulary: larceny, felony, misdemeanor, 
va lue, steal, legal . 
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RESOURCE MATERIALS 

Overhead project­
or 

Glossary of im­
portant words 

Newspapers 

EXPERI ENCE CHART 
Businessmen who 
own stores l ose 
a g r eat dea l of 
money because 
people shop­
l ift things . 
To help make up 
for this loss, 
they may charge 
higher prices 
for the things 
you buy . 



OBJECTIVES 

c. To develop 1. 
an under-
standing 
of the 
concept of 
juvenile 
status in 
terms of 
the law 

2 . 

ACTIVITIES 

Arrange for a young person who has appeared 
in a juvenile court to talk to the class about 
the situation that led to his appearance, the 
proceedings in the judge's chambers, etc . 
Point out that a juvenile court is different 
from a regular criminal court and suggest that 
the class investigate the "how" and "why" of 
these differences. 

Arrange to interview a juvenile court judge 
and the county attorney . Assign committees 
to talk to the resource speakers and tape re­
cord the interviews . Formulate lists of 
questions to ask each person, e.g . : 

What does the word "juvenile" mean? 

Why would someone have to appear or come to 
court? 

What is a juvenile court? 

What is a criminal court? 

What decides who will appear in a juvenile 
court? 

Who appears in a criminal court? 

Why is a young person handled in a juvenile 
court instead of a criminal court? 

Where are juvenile court sessions held? 

Can people attend a juvenile court session 
just to visit? 
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RESOURCE MATERIALS 

Resource speaker­
young person who 
has appeared in 
juvenile court 

Resource persons -
juvenile court 
judge and county 
attorney 

Tape recorders 

EXPERIENCE CHART 

Juveni.le Court s 

talked ------
to us about the 
time he appeared 
in a juvenile 
court . This isn't 
a court like we 
see on television . 
A juvenile court is 
set up to deal with 
young people who 
get in trouble by 
breaking a law. 

We have arranged 
to interview a 
juvenile court 
judge and the 
county attorne\i 
to find out what 
a juvenile court 
is like and why 
these courts 
have been set up . 

■ 



OBJECTIVES 

C. To under­
stand the 
concept of 
juvenil e 
status 
(Con't. ) 

ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

What kind of punishment can a juvenile get in 
juvenile court? 

Can a juvenile have a lawyer with him when he 
appears in juvenile court? 

What is a criminal record? 

If a young person appears in juvenile court 
does he get a criminal record? 

3. Write experience chart and read orally. 

4. Seatwork: Written problems concerning time 
and the use of a calendar, e.g., Joe Blow 
appeared in juvenile court on September 2. 
He was placed on probation for six months. 
When would his period of probation be over? 

5. Vocabulary: juvenile, court, appear, session, 
criminal record. 

Overhead project­
or 

Duplicated work­
sheets 

1. Listen to the tape recorded interviews with Tape recorded 
juvenile court judge and the county attorney. interviews 
(See previous lesson). On chart paper write 
the questions that were asked the resource Chart paper 
people. Listen to the tapes again to find 
the specific answers for each question and 
write a sentence or paragraph for each. 

Stress that the purpose of a juvenile court 
is to provide a more informal situation where 
the j udge can give friendly guidance, help 
and rehabilitation rather than just to mete 
out punishment for anti-social behav or. A 
j uvenil e will be charged with the broad cata­
gory of being deliquent rather than with a 
s pecific charge such as larceny in the 
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Questions About 
Juvenile Courts 

1. What does 
"juvenile" 
mean? 

In Iowa a 
young person 
who is under 
18 years old 
is called a 
juvenile. 

2 . Why would 
someone have 



OBJECTIVES 

, 

2. 

ACTIVITIES 

nighttime as an adult would in a regular 
criminal court. 

Stress the differences between the punish­
ments or sentences that a juvenile and an 
adult can receive in a juvenile court and a 
criminal court. A juvenile court judge 
assigns a probation officer or social worker 
to investigate the juvenile's background and 
the situation that led to his difficulty 
with the law. The judge then takes these 
things into consideration in deciding what 
to do with the juvenile. 

The law specifies certain fines and/or jail 
terms for adult violators. A juvenile may 
violate the same law as an adult, but be­
cause of his youth he will not be sentenced 
to jail nor fined. He may be sent to the 
state juvenile home in Toledo, or placed on 
probation for a period of time, or just 
receive a reprimand. 

If a juvenile is placed on probation, he has 
to report to his probation officer at reg­
ular intervals. The officer is concerned 
with helping the young person and is someone 
that he can go to for counselling and advice 

Discuss the consequences of having a crimi­
nal record and what it means when a person 
loses his rights as a citizen, e.g., he 
can't vote, he can't hold a public office, 
he cannot serve in the armed services, and 
many employers will not hire someone with a 
criminal record. 
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RESOURCE MATERIALS EXPERIENCE CHART 

to appear or 
come to court? 

A person is 
ordered to 
appear in court 
when they have 
been accused 
of breaking a 
law. 

3. What is a 
juvenile court? 

It is a court 
set up for 
young people 
under 18 years 
old who have 
been accused 
of breaking a 
law. 

4. What is a 
criminal court? 

It is a court 
for people who 
are 18 or older 
who have been 
accused of 
breaking a law . 

5. What decides 
who will appear 
in a juvenile 
court? 



OBJECTIVES ACTIVITIES 
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RESOURCE MATERIALS EXPERIENCE CHART 
Yes, it is a 
good idea for 
a juvenile to 
have a lawyer 
with him. His 
parents should 
also appear in 
court with him. 

12. What is a crim­
inal record? 

If a person is 
convicted of a 
felony, this 
gives him a 
criminal record . 
When a person has 
a record, he loses 
his rights as a 
citizen . 

13. If a young person 
appears in juvenile 
court does he get 
a criminal record? 

No, this is one 
reason why young 
people are 
handled in juven­
ile court instead 
of a criminal 
court. 

J 



OBJECTIVES 
E. To ac­

quaint 
students 
with 
legal 

, 

re­
sources 
and the 
condi­
tions un­
der which 
they 
should 
have 
legal 
counsel 

ACTIVITIES 
1. Present the following kind of situation: 

2. 

"Bill Black saw a car parked in front of 
the bowling alley. The keys were in the 
ignition. He got in and drove the car 
around town until the police stopped and 
arrested him. Because he was only 15, he 
was ordered to appear in juvenile court." 

Ask, "Did the police have a right to stop 
and arrest Bill? Why?" Discuss the law 
that Bill violated or broke - using a motor 
vehicle without the owner's consent. This 
law was written to protect people's prop­
erty from being misused. The police, by 
arresting Bill, were helping to enforce 
that law. 

Bring out people have a right to make a 
law to protect their property. But stress 
that people who are accused of breaking 
laws also have certain rights. 

Arrange to visit with an attorney who has 
had experience dealing with juvenile cases. 
Ask him to explain what rights a juvenile 
has when he 1s accused of a crime and 
ordered to appear in juvenile court. 
Stress that a juvenile is entitled to 
counsel, that is to have a lawyer help him 
when he goes to court. His parents should 
be with him when he goes to court and they 
and the juvenile should understand fully 
the situation that led to the court appear­
ance, the proceedings that are going on, 
and the charges that are being brought and 
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RESOURCE MATERIALS EXPERIENCE CHART 

Resource person -
an attorney 

Rights in Court 

Society has the right 
to bring people to 
court and to punish 
them if they're guilty 
of breaking a law. 

But people who have to 
appear in court have 
certain rights, too. 
They have a right to 
have a lawyer help 
them. The lawyer can 
tell them what's go­
ing on and what they 
should do. The lawyer 
can make sure all the 
right papers are filled 
out. 

Juveniles also have cer­
tain rights when they 
have to appear in court. 
They should have a law­
yer to help them in 
court . The parents 
should always be there, 
too . Outside people 
can't visit a juvenile 
court, though. Even 
the names of juveniles 
who appear in court 
are kept out of the 
newspaper to help pro­
tect the young people. 



OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

what exactly they mean. 

3. Develop a chart entitled, Everyone Has Chart paper 
Rights. Divide the chart in two; on one 
side draw a picture of a man standing be- Magic markers 
side a car. Write the sentence, People 
have a right to protect their property. On 
the other side of the chart draw a picture 
of a young person. Write the sentence, 
People accused of breaking the law have 
rights, too. List these rights: To have 
a lawyer and To u~derstand what's going on. 

4. Write experience chart and read orally. Overhead projector 

5. Seatwork: Look in newspapers for accounts Newspapers 
of incidents involving -juveniles. Note 
and tabulate the kinds of situations that 
are involved, e.g., vandalism, drinking, 
etc. 

6. Vocabularv: society, ri~hts. counsel 
E. Legal 1. Discuss that if a juvenile gets in trouble 

with the law he should get a lawyer to help 
him right away. Discuss how to secure a 
lawyer. If the juvenile or his family does 
not know a lawyer they can contact, suggest 
that they ask the county attorney or who 
ever represents the court to advise them 
concerning how to secure legal help. 

resources 
(Con't.) 

2. Have students call the local anti-poverty 
agency to inquire if they offer leg~1 aid 
and services to people in lower income 
brackets. 
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Telephone 

Telephone direc­
tory 

Getting Legal Help 

If you get in trouble 
with the law, you 
should get a lawyer 
to help you right 
away. 

You should call or go 
see a lawyer, tell him 
about your trouble, 
and ask him to help 



OBJECTIVES ACTIVITIES 

(Note to teachers: The court does not 
appoint legal counsel for juveniles brought 
before juvenile court as they do in crimi­
nal court cases . Thus, the responsibility 
for securing legal counsel rests with the 
juvenile himself. It is important that 
students be made aware of their right to 
have counsel and to learn how they can 
secure a lawyer to help them if they are in 
trouble with the law.) 

3 . Divide the class into connnittees. Have 
each committee look in the yellow pages of 
the phone book and select the name of an 
attorney who practices law in the communi­
ty . Have students call the attorneys . Ask 
if they handle juvenile cases, what the 
exact procedures are for retaining their 
services, and how much they might charge 
for helping a young person in juvenile 
court. 

4. Write experience chart and read orally. 

5 . Seatwork: Written problems dealing with 
the cost of legal counsel, e.g., The 
lawyer's fee for helping Bill Black was 
$50.00. Bill has enough money to pay 
about half of this fee. How much more 
money does he need? 

6. Vocabulary: attorney, lawyer, fee, legal 
counsel . 
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RESOURCE MATERIALS EXPERIENCE CHART 

Overhead projector 

. 
It might cost quite 
a bit for the lawyer's 
fee. It is very im­
portant that you have 
a lawyer help you, 
though. 



On the fo l lowing pages are sketches that may be cut from the book and used for 

bul letin board illustrations or for making overhead projector transparencies. 
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SUGGESTIONS FOR OVERHEAD PROJECTOR TRANSPARENCY MASTERS 

To utilize incidental teaching situations through unit topics such 

as The Newspaper, School Orientation, Preparing for Work Experience 

and The Department Store . 
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ILLUSTRATIONS AND OVERHEAD PROJECTOR TRANSPARENCY MASTERS 

To be used with the starter unit 

Safety 
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ILLUSTRATIONS AND OVERHEAD PROJECTOR TRANSPAREN~r tlASTERS 

To be used with the starter unit 

Bike Riding 
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Teacher Evalua tion 

Identify lesson and s pecify activity • 

Lesson No.: Lesson Title: -------- ----------------

Check: 

Content: Very appropriate_Somewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful __ Somewhat he lp ful __ Not helpful __ 

Resources: Very helpful __ Somewhat helpful __ Not helpful __ 

Evaluative Statement: 

Suggestions for Revision: 
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Check: 
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Content: Very appropriate_Somewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very he lpful __ Somewhat helpful __ Not helpful __ 

Resources: Very helpful __ Somewhat helpful __ Not helpful __ 

Evaluative Statement: 

Suggestions for Revision: 
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Teacher Eva lua tion 

Identify l esson and s pecify activity . 

Lesson No . : Lesson Titl e: - - ------ ----------------

Check : 

Content : Very a ppropr1ate_ Somewhat a ppropr iate_Not a ppropriate_ 

Suggestions 
for teacher: Very he lp ful __ Somewhat he lp fu l __ Not he lp fu l __ 

Resources : Very he lp ful __ Somewhat he lpfu l __ Not he lpfu l __ 

Evaluative Statemen t : 

Suggestions for Revis i on: 
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