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PLEASE NOTE 

TI1e evaluation sheets found at the conclusion of this 

material represent the continuing effort of the Special 

Education Curriculum Development Center to meet the needs 

of the Special Class teacher. It is requested that teach­

ers using this material record statements and specific 

evaluation points as indicated and submit this to the Center. 

The time and effort given to this report will be greatly 

appreciated. You may be assured it will receive serious con­

sideration in structuring guidelines for further development 

of materials to be disseminated. 
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LIFE EXPERIENCE STARTER UNITS 

SET #1 

Introduction 

In response to the number of requests received from teachers in the field for "Life Experience 

Units", SECDC will periodically distribute selected units. In order to cover a variety of topics and to 

facilitate the development of a greater number of units on different levels of instruction, it will be 

the practice of SECDC to construct starter units instead of complete comprehensive units. The starter 

unit will be developed in accordance with the Guidelines for the Development of Life Experience Units, 

distributed in May, 1967. In general they will include the completed preliminary steps plus approxi­

mately ten lessons. Sufficient information will be included to allow the teacher to complete the unit 

utilizing her own ideas and gearing the activities to the specific needs of her group. As a general 

reference an outline of the development steps followed in preparing the starter units will be included 

with each collection of units prepared. 

Teachers vary in the techniques they use in introducing units just as they differ in how they 

organize the content of units. Consequently the sample lessons are not necessarily suggestions for the 

first lesson to be taught. Teachers are encouraged to use the starter units as the basis for develop­

ing more comprehensive units. 
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DEVELOPMENTAL STEPS TO WRITING LIFE EXPERIENCES UNITS 

The unit method of teaching educable mentally retarded children has received increased attention in 

recent years. Realizing the benefit which retarded children can obtain from a well-planned and effec­

tively-taught unit, it is the intent of this outline to suggest procedures in developing Life Experience 

Units. The organizational structure included in this outline is recommended as a desirable procedure 

for developing units. Basically, the Integrated Life Experience Unit Approach is the adaptation of 

practical every-day experiences into units of work designed to facilitate social growth and learning ex­

periences of the educable mentally retarded. Into each unit are integrated planned experiences in arith­

metic concepts, social competency, communication skills, health, safety, and vocational competencies. 

The flexibility of this approach allows the teacher to draw upon practical every-day experiences 

that are familiar to the retarded and to develop these experiences into meaningful learning situations. 

Motivating the retarded becomes less of a problem when you are drawing upon teaching resources with which 

a child is familiar and relating them to meaningful learning experiences within the individual's environ-

·ment. 

The basic purpose of the developmental steps outlined in the following pages is to encourage the 

teacher to carefully plan her unit and in the process to accumulate a resource of ideas pertinent to the 

unit topic. Each step represents an evaluation of the merit of the topic being considered. In other 

words, the idea of the preliminary step is to test the potential of the unit and to prepare the teacher 

for the later writing of her lesson plans. 

Many teachers approach the writing of units by briefly noting the major points to be covere~ and 
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proceeding to write lesson plans. In many cases the result is a well taught unit. However, even a well 

taught unit may be inadequate if it failed to effectively cover the material. If considerable emphasis 

is being given to unit teaching in the curriculum, then it is essential that the unit be viewed as a tool 

for teaching more than specific information relative to an isolated topic. The teaching of academic 

skills must be considered an integral component to the unit teaching approach. The construct previously 

discussed and the developmental steps to be described on succeeding pages are designed to require a con­

sideration of these broader curricular demands. 

Preliminary Steps 

Keep in mind that the purpose of the preliminary steps is to evaluate the potential of the unit and 

in the process to generate a resource of ideas on content, material, and techniques relative to the unit. 

To facilitate this effort questions are used to introduce each step. It should also be noted that in 

progressing through the preliminary steps the teacher is not attempting to write the steps in final form; 

rather, the purpose is preliminary to the actual writing of lesson plans. As teachers become proficient 

in this procedure, the preliminary steps become somewhat routine. 

Preliminary Steps 

I. Select the unit you plan to teach. (What are the reasons for teaching this particular unit at the 

present time?) 

A. When selecting a unit, you should consider the contributions that the unit can make for the 

total curriculum. 

1. Review the units that have previously been taught. 
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2. Concern yourself with the needs of the class with respect to strengths and weaknesses in 

different core areas. 

3. Formulate your rationale; take time to jot down why you desire to teach a specific unit at 

this particular time. 

4. Unless past experiences with the class indicate a definite need for concentrated work in one 

core area, refrain from teaching more than one unit with major emphasis ·on the same core 

simultaneously. 

B. Your personal interest in a particular unit topic is a poor criterion. 

II. List experience sub-units. (What are the possible related themes around which lessons can be grouped 

within the context of the unit topic?) 

This step is the first test of whether or not your unit topic has potential. 

A. A. sub-unit is a short unit related to the main basic theme. 

1. The sub-units should reinforce the basic unit. 

2. Sub-units can be utilized to strengthen core areas in which the basic units show evidence 

of being weak. 

3. The listing of possible sub-units will facilitat~ organization of learning experiences and 

activities pertaining to the unit. 

4. First list what appears to be logical sub-units in random order. 

5. Later organize your sub-units into a sequential pattern. 

B. At this stage you are actually generating a resource of ideas about the content and direction 
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of your unit. These sub-units will later represent collections of lessons. It is also quite 

probable that many sub-unit topics will be deleted as you progress with your planning. 

1. This is the key step in reducing your later efforts in developing a unit. 

2. A theme considered a sub-unit in reference to one unit may later be considered a major unit. 

III. State your general objectives for the unit. (What are your overall objectives in teaching this unit? 

Be general, not specific, at this point.) 

A. For the purpose of developing Life Experience Units for the educable mentally retarded, consider 

objectives as!_ general competency that you want the children to attain. (Think in terms of 

overall outcomes.) 

B. Because of the various ability levels present in most special classes and the varied background 

of experiences which the class members possess, as a teacher you must adjust your goals for these 

children to allow for evidence of success according to the individual pupil's rate of achievement. 

You should not anticipate all children becoming proficient in all concepts or objectives. 

IV. Outline your unit according to the various core areas, namely, arithmetic concepts, social competency, 

communication skills, safety, health, and vocational competencies. (What activities can be used 

to teach the core area skills related to the topic of the unit?) 

A. After categorizing the concepts and objectives according to the core areas, the next step is to 

develop a list of activities which will reinforce the basic core areas. 

1. This i s an important step in the development of a well-balanced unit and should receive 

careful attent i on. 

2. Sometimes it is hel pful to list activi ties at random that are related to your basic unit, 
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then categorize t hem acco r ding to basic core a rea s . 

3 . Arrange a c tivi t i e s i n some order convenient f or you r use. Review eac h core area and weed 

out duplicat i ons. Also check t o be sure that t hey are prop e rly ca t egoriz ed. Compare 

the activities wi th the pattern of sub-units developed in Stop II. Again , the pu r pose i s 

t o generat e idea s on activit ie s and technique s so tha t you have a resource to dr aw u pon 

when you are writing your lesson plans. 

V. Resource Ma te r i al (Wha t r esource material s and/or peopl e would be appropriate in teaching t h i s unit? ) 

A. Compil e a list of re source ma terial and resourc e peo pl e which mi gh t be u ti l ized in teach ing these 

children. 

B. There is generally an unlimited resource of materials for any given unit. These materials are 

available in many forms and from various sources. 

1. Free and inexpensive materials from commercial companies, Chambers of Commerce, various 

civic departments, etc. 

2. Field trips can and should be utilized to supplement units when they can definitely con­

tribute to identifying the unit. 

3. There is a wealth of material in the form of visual aids, films, records, magazines, news­

papers and disposable materials which can be used to advantage. 

4. The construction of model stores, banks, and post offices can be used when they facilitate 

the understanding of a concept. 

C. Resource people can be b r ought into the classroom for a demonstra t ion and class discussion. 

1. This generally has value prior t o or i rrnnediat e ly f ollowing a fie l d _trip . 
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2. This gives you an opportunity to evaluate the children's oral discussion and, also, their 

social attitudes in reference to having a guest in the classroom. 

Use of Resource People 

1. They should understand who they will be talking to. 

2. The assignment to them should be clar. 

3. You should prepare the children for the session. 

4. You should follow up with their evaluation of the activity. 

VI. Vocabulary (What w~rds can most easily be taught in relation to this unit topic?) 

A. One of the principal contributions which a Life Experience Unit should make to the retarded 

child's education is that of helping him to develop a vocabulary made up of words which are 

crucial to the unit which is being taught. This vocabulary should include words which are rele­

vant for speaking, writing, listening and reading. 

B. You should determine a basic list for the above-mentioned vocabulary area during the early stages 

of the unit. 

1. Be alert for opportunities to integrate these words into lessons in a meaningful way. 

2. Allow for frequent repetition of these words, both written and spoken. 

3. Provide opportunities for review of vocabulary words about and in conjunction with other units. 

Preparation of Lesson Plan: The preliminary steps were designed to facilitate the actual writing of 

lesson plans. If the previous steps have been taken seriously and considerable time devoted to their com­

pletion, the teacher should now have a wealth of ideas relative to the content and direction of the unit. 
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A brief review of the preliminary steps should indicate the major strengths and weaknesses of the unit. 

The teacher should also have accessible a resource of ideas on vo,cabulary, activities, and connnunity re-

sources. 

Until tl1is step, the emphasis has been on generating a resource of ideas on the unit topic and 

valuating the pot ential and appropriateness of the unit. The organization of lesson plans will be 

sufficient direction for most teachers in teaching a unit. This does not mean tha t . each lesson is 

written in such detail that exactly what the teacher is to do and say is included. Rather, it means 

stating objectives for each lesson and specifying how the teacher plans to attain the objective. 

Suggested Fonnat: A variety of fonnats are used by teachers in writing units. The format suggested 

in this guide is relatively simple. Teachers should feel free to use a format of their own selection 

or design. However, teachers are encouraged to be consistent in the use of a fonnat. 

Fonnat 

Ob iectives Activities Resources Exoerience Chart 
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Column l= 

Objectives: In contrast to the general objectives listed in step III, the lesson objective should be 

more specific. 

1. After listing the objectives for the lesson, you need to explore the concepts which should be 

taught if the objectives are to be achieved. 

2. A concept should result from a planned learning experience that the teacher develops as a means 

of teaching the children the understandings they need in achieving the general unit objectives 

which have been stated. 

3. When listing concepts, make them specific and keep in mind that concepts should be organized in 

a sequence that will contribute to the accomplishment of the general unit objective. 

4. In listing concepts, it is imperative that you (a) give consideration to assuring representation 

of the six basic core areas, and (b) that the concepts contribute to the achievement of the 

general unit objectives. 

5. Refer to the list of sub-units which should now be in sequence. 

Column 2: 

Activities: In this colunn list the specific class activities which you plan to conduct for each 

lesson. Sufficient narrative information should be included so that another teacher reading your plans 

would be able to associate the activities with your class procedures. Also in this column include those 

vocabulary words which you plan to stress in the particular lesson. Refer to the activities included 

in the steps for suggestions or activities according to core areas. As you teach your unit indicate 
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which activities are successful and which are not. 

Col.!:!!!!!!, l= 

Resources: Specify the resource material or people. If a book is to be used, list the title, 

author, and publisher, and copyright date. 

Column 4: 

Experience Chart: Effective use of experience charts as a teaching tool and as . a means of recording 

lessons is the key to successful unit teaching. The use made of experience charts in unit teaching is 

the same as in teaching reading at the primary level except that this serves a more general purpose 

throughout the teaching of a particular unit. An innnediate response to the suggested reliance on ex­

perience charts with the mentally retarded is that the technique is most applicable at the primary level 

and that older pupils will find it too juvenile. This doesn't have to be the result. If the teacher 

places value on the technique and alters its use in terms of content and the exercises taught in using 

the tool with older students, they will accept it. 

It is not desirable to write out the story in advance, then attempt to duplicate it exactly on the 

experience chart during the lesson. However, it is important that the teacher include in the lesson 

plans approximately what she hopes to end up with on the exp~rience chart. It then becomes the respon­

sibility of the teacher to s timulate discussion so that the children contribute a story which approxi ­

mates the content planned by the teacher. Although experience charts do not determine the direction of 

the unit, they do assure continuity if appropriately used. In general, every lesson should be recorded 

.on experience charts. This allows for frequent review and serves as a permanent record of the unit. 
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Commercially prepared tables are available or the teacher may assemble sheets of 24 x 30 lined news­

print. Regardless of which is used, the teacher will find the use of an easel of considerable assistance. 

Suggestions for teaching lessons: 

1. Teach the unit, but don't talk the unit. All too frequently units fail because the teacher per­

sists in talking the unit to death and then wonders why the children were not interested. 

2. Plan your unit and record the successes and failures of the activities. 

3. Always have an alternate activity in mind which you can bring in at any time to change the 

activity. 

4. Be prepared to switch the activity at a moment's notice. 

5. Make the initial lesson motivating. Be an opportunist in capitalizing on experiences of the 

children. 

6. Follow each lesson with meaningful seatwork or small group work that can be carried out with a 

minimum of direction from the teacher. 

Summary: The lack of prepared curriculum materials developed for the mentally retarded places 

considerable responsibility on the teacher for the modification and preparation of teaching materials. 

This situation coupled with the background typical of children in special classes makes the utilization 

of well-designed units a reasonable approach to teaching retarded children. This does not mean that 

the teacher should necessarily organize the total instructional program around Life Experience Units. 

However, if the curriculum content is to be relevant to the needs of special class pupils, an instruc­

-tional approach similar to unit teaching becomes almost mandatory for certain areas of the curriculum. 
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I. SELECTION OF UNIT - SCHOOL ORIENTATION 

The content of this unit is aimed at guiding the students toward a reali st ic unde rstanding of 

what they can expect from the school environment and at the same time revealing what their contri­

butions to t he learning environment should be. This unit would, of course, be taught during t he 

first few weeks of the school year and would serve as an opportunity for the teacher to become ac­

quainted with the students and to observe how they function in the classroom situat i on. 

II. SUB-UNITS 

A. Our School G. 

B. School Friends H. 

c. Good Manners at School I. 

D. Safety at School J. 

E. Heal th Habits K. 

F. Keeping Clean and Neat 

III. GENERAL OBJECTIVES 

A. To help children become familiar with school 

1. The classroom environment 

2. The school building and playground facilities 

Good Work Habits 

Good Use of School Supplies 

School Helpers 

Having Fun at School 

Our School in the Community 

3. Types of activities, routines and schedules included in the school program 
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B. To realize the values and responsibilities of friendship: to encourage the development of friend­

ships among classmates and teachers 

1. Enjoy doing t hings with fr i end s 

2. Be ing cons i derate of others' interests, fee l ings and belongi ngs 

3 . Finding solutions to disagreements among friends 

4. Sharing time and attention with more than one person 

C. To encourage the use of good manners in the classroom and on the playground 

1. Use of appropria te expressions such as "please," " thank you," "I' m sorry," "excuse me," etc . 

2. Taking turns and sharing in group activities 

3. Being considerate of others 

4. Being a good listener when others are talking 

D. To learn the need for safety rules and to practice them at school 

1. Wal king in orderly fashion in the halls and on the stairs 

2. Being careful not to bump someone who is drinking at the wa te r f ountain 

3 . Using caution with scissors , penc ils, and other sharp objects i n the classroom 

4. Learning fire dr i ll procedures 

5. Using playground equipment correct l y and carefully 

6. Crossing s treets safely with the help of the school safety patrol 

7. Following safety r u les on the s chool bus 
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E. To develop the understanding that when people play and work together certain health rules need to be 

observed 

1. Using a handkerchief when coughing and sneezing 

2. Washing hands after going to the toilet and before eating 

3. Staying at home in bed when sick to prevent spreading germs 

F. To stress the importance of a neat, clean appearance at school 

1. Keeping hands, face, and body clean 

2. Keeping hair clean and combed 

3. Wearing clean clothes and keeping them neat 

4. Keeping the schoolroom neat by putting belongings in desks and lockers 

G. To help children understand the importance of developing good work habits 

1. Liitening carefully, then following directions 

2. Finishing one job before starting on something else 

3. Not disturbing other people who are working 

4. Putting things away in the proper place 

5. Being responsible for assigned room duties 

H. To teach the proper use of school supplies 

1. Handling books carefully so as not to tear them 

2. Not wasting paste, paper, soap, paper towels, etc. 

I~ To understand the jobs and duties of the people who work in the school 
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1. The school nurse who takes care of children that are sick 

2. The cooks who fix hot lunches 

3. The custodian who cleans and takes care of t he building 

4. The bus driver who drives the school bus 

5. The principal who helps the teachers do their jobs 

6. The teacher's aids who watch the playground and help the teachers 

7. The secretary who takes the hot lunch money, runs off papers, and answers the telephone 

J. To learn appropriate activities for recess and free time 

1. Learning group games to be played on the playground 

2. Developing simple skills such as throwing, catching, bouncing, skipping, etc. 

3. Becoming familiar with games, toys, and activities that may be played within the classroom on a 

rainy day or during free time 

4. Deciding which games and activities are most suitable for the time, place and size of the group 

K. To develop an awareness that parents, friends and neighbors are interested in the school and in 

the progress made by the students 

IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Use calendar to show current date and to assign weekly room duties 

2. Count number of children in the room; number of books, scissors, pencils needed; number of 

teachers in the building, etc. 
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3. Choose partners for walks, games, lining up 

4. Add.ing and recording scores when playing games 

5. Do simple problem solving in daily use of materials 

6. Find page numbe-rs in books 

7. Use rulers and yardsticks to measure posters, charts, bookmarks 

8. Discuss distances, relative positions, simple directions when taking tours of the school 

building· and playground 

9. Pay money for hot lunches, milk, school supplies, school insurance, etc. 

10. Learn to tell time in relation to the school's daily schedule 

11. Make comparisons - big, little, short, tall, near, far, many, few, etc. 

B. Social Competency Activities 

1. D{scuss and demonstrate proper behavior patterns on the playground, in the classroom, when 

tak~ng tours of the school building, etc. 

2. Keep records of the times children use the phrases "please," "thank you" "excuse me," etc. 

3. Read books about good manners and courtesy 

4. Dramatize situations which show various interactions be,tween friends 

5. Make a mural about friends 

6. Develop respect for other people's property 

7. Teach group games to encourage sharing of materials and play equipment and fair play 

C. Communicative Skills Activities 
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1. Learn vocabulary words - names of school personnel, ob j'ects in the cla·ssroom and on the ·, playground, 

courtesy words, etc. 

2. Form sentences to put on experience charts 

3. Write labels for desks , tables, shelves, etc. in the classroom 

4. Write safe ty and health rules on posters 

5. Compose thank you letters 

6. Read classmates' names from the helper chart and names on desks 

7. Self-expres s ion opportunities in dramatic play situations 

8. Explain rules of games to others 

9. Class discus sions of activities, books, experiences 

10. Lis t en to resource people who visit the c lass 

11. Make simpl e maps of the school room, seating arrangements, school locat ion 

D. Saf e t y Ac t ivit ies 

1. Recognize stop and go signs 

2. Make l ists of saf ety rules to follow on the way to school, in the school bus · 

3. Demonst rate correc t and safe ways to play on the playground equipment 

4. Make posters on sa fety and put them in the hallways or by the drinking fountain 

5. Practice proper fire drill procedures 

6. Pick up pieces of glass ; rocks, and s ticks from the playground 

7. Show how to use scissors a nd other sharp ob jects safely 
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8. Invite a school safety patrol representative and school bus driver to tell about safety rules. 

E. Health Activities 

1. · Demonstrate proper way to wash hands and face 

2. Brush teeth after lunch each day 

3. Provide combs and hairbrushes for children to use at school 

4. Dramatize correct use of a handkerchief; discuss staying home when sick 

5. Prepare bulletin board display showing good grooming practices 

6. Make check lists of things children can do to keep the classroom clean and neat 

7. Visit the hot lunch kitchen to learn about the preparation of school lunches 

F. Vocational Competency Activities 

1. Have the custodian, cooks, bus drivers tell about their jobs 

2. Assign weekly room duties and have children carry them out 

3. Stress following directions in games, school work, classroom procedures, etc. 

4. Discuss ways to be a good worker at school 

V. RESOURCE MATERIAL 

Experience chart - tablet, magic markers, pictures, easel 

Bulletin boards 

Flannel graph and figures 

Pictures to illustrate concepts 

Maps - simple ones showing room areas, seating, school location 
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Free and inexpensive materials - health and safety posters 

Hand puppet 

Scrapbooks 

Old magazines 

Games, puzzles, etc . for indoor recreation 

Balls, bats, jump ropes, etc. for playground use 

Games and activities file 

Resource peopl e 

Field trips - tour of school facilities 

Art materials 

Tape recorder 

VI. VOCABULARY 

Specific names of: 

room 

helpers 

children in classroom 

t eachers i n school building 

other school pers onnel 

school building 

class designation or grade 

school 

duties 

desk 

wr ite 

shelves 

color 
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table 

draw 

work 

read 

center 

paint 



paper pencil s cissors paste crayons 

clock hallway office gym enemy 

lunch room inside outside playgr ound cook 

ups t ai rs downstairs teacher pr i nc i pal nurse 

custodian teacher's aid secretary argument friend 

problems attention thank you you're welcome please 

excuse me I'm sorry interrupt take turns share 

drinking fountain push sharp fire drill swings 

slide teeter-totter merry-go-round tether ball skip 

jump throw catch safety patrol rules 

traff ic handkerchief clean neat quiet 

helper waste supplies listener discuss 

directions recess free time neighbors 
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VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in this starter unit. These lessons do not a t tempt 

to cover the ent ire unit topic but rather should serve as a guide for the teacher. 

The first three lessons show how the unit may be introduced and are all lettered A. These plans 

deal with the first general objective of the unit, A. To help children become familiar with school. 

These three lessons have not encompassed completely this first objective, however. 

The next three lessons deal with the second general objective,~- To realize the values and respon­

sibilities of friendship. These plans, again, do not cover the objective in its entirety . 

The seventh genera l objective, Q.. To help children understand the importance of good work hab i ts , 

is developed in the nex t two lessons, both of which are lettered G. 

The last two plans are lettered Kand are concerned with the final objective of the unit,~- To 

develop.§!!!. awareness that parents, friends and neighbors~ interested in the school and in the progress 

made Q.Y_ t he students. These lessons would then be followed by a culminating activity . 
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OBJECTIVES ACTIVITIES 

A. To help child- I 1. 
ren become 

Introduce the puppet to the children, 
who asks them to go on a quick trip 
with him around the school room. As 
the puppet "talks" have him tell the 
boys and girls about the various parts 
of the room. 

familiar with 
school 

1. The classroom 
environment 
a. Work and I 2. 

play 
At the puppet's direction, have child­
ren place labels on objects throughout 
the room, such as table, shelves, 
clock, chalkboard, calendar, reading 
center, etc. Also put name cards on 
each child's desk. 

b. Classroom 
facili­
ties 

c. Seating I 3. 
arrange-

Display the Helpers Chart. Discuss the 
various duties and demonstrate how they 
are done. Stress that everyone must 
help to keep the room neat and clean by 
doing their jobs well. Assign specific 
duties. (Helpers Chart: Write each 
child's name on a clothespin with a 
magic marker. Glue pins to oaktag; 
draw arms and legs on the oaktag to 
give the impression of human form. 
Print room duties on the construction 
paper hats, place hats in clothespins. 
Assign duties to different children at 
the beginning of each week.) 

ments 

d. Room 
duties 
assign­
ments 

1) Water 
plants 

2) Answer 
door 

3) Pass 
the 
waste­
basket 

4) Feed 
the 
gold­
fish 

5) Etc. 

4. Write experience chart with puppet's 
help. Read orally. 

5. Seatwork: Print on sheets of news­
print one or two names of objects in 
the schoolroom that have been labeled. 
Give one sheet of newsprint to each 
child; have him match the word on the 
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RESOURCE MATERIAL 

Hand puppet 

3"x6" oaktag 
labels 
Magic markers 
Masking tape 

Helpers Chart: 
24"x36" oaktag 
snap clothes­
pins (one for 
each child in 
the room) 

Elmer's glue 

Magic markers 

Fancy hats made 
of construction 
paper 

Chart paper 

9"xl2" news­
print 

Crayons 

EXPERIENCE CHART 

(On experience chart 
display a picture 
of a school room) 

Our Room -----
Our school room is 
big. 

We put name tags 
on things in the 
room. 

We will take turns 
being helpers. 



OBJECTIVES ACTIVITIES 
paper with the label on the object; draw 
pictures of the objects . 

6. Vocabulary: s chool, room, helpers, desk, 
shelves, table, work center, duties, 
names of children in classroom. 

RESOURCE MATERIAL EXPERIENCE CHART 

A. To become famil- 1. Read previous experience chart, Our Room. Experience chart 
i ar with s chool 
(cont 'd.) 

2. The school 
buildi ng and 
playground 
facilities 

2. Discuss that there are other rooms in 
the school beside s our own; s ome are 
class rooms where other boys and girls 
learn t hings, some rooms are offices 
where people like the nurse and princi­
pal work; the lunch r oom is where we 
eat lunch; the gym i s where we play, 
etc. Also discus s t ha t the playgr ound 
i s an important par t of our school, f or 
this is where we play during rece s s . 

3 . Make prepar ations t o tour t he school 
building and playground . Ass ign specific 
things to look for or find out; e.g ., 
where the custodian ' s r oom i s , the name 
of t he s ecre t ary , the number of class­
rooms up s t airs, the different kinds of 
play equipment on the playground , etc. 

4. Take tour of school fac il ities. Ta lk 
about the things seen and bring ou t t he 
specif i c information asked for. 

5 . Write experience chart. Read orally. 

6. Seatwork: Assign specific children 
to draw a picture of each classroom, 
off ice, ·the lunch room and gym, each 
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Camera, film 

Chart paper 

(Snapshot of school 
building) 

Our School 

The name of our 
school i s 

There are (number) 
classrooms in our 
school. 

There are some 
offices. 

There is a lunch 
room and a gym. 



OBJECTIVES 

A. To become famil­
iar with school 
cont'd.) 

3. Types of 
activities 
included in 
the program. 

B. To realize the 
values and re-
sponsibili ties 
of friendships; 

ACTIVITIES 

piece of playground equipment, etc. 
Mount pictures on bulletin board. 
Label each picture; e.g., "This is 
Miss ____ , s room." 

7. Vocabulary: names of school building, 
school personnel, class designation, 
gym, playground, upstairs, downstairs, 
inside, outside. 

1. · Conduct a "Brainstorming Session" -
ask children to think of all the 
different kinds of things we might do 
at school this year. List all 
suggestions on the chalkboard. 

2. Read book, Let's Find Out About School. 

3. Write experience chart. Read orally. 

4. 

5. 

1. 

Seatwork: Duplicate experience chart 
story, leaving blanks for the follow­
ing words: school, work, fun, help, 
learn. Children are to write in ---
missing words, referring to experience 
chart. Draw pictures to illustrate 
story. 

Vocabulary: read, play, write, sing, 
draw, talk, eat, rest, paste, cut. 

Play a guessing game - have children 
make up riddles about their friends. 
For example, "I am thinking of a 
friend with a red dress on. Who is 
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RESOURCE MATERIAL EXPERIENCE CHART 

Bulletin board -
Caption: This 
l2_ Our School 

Newsprint 
Crayons 
Oaktag sentence 
strips 

Magic markers 

Chalkboard 

Book: Let's 
Find Out About 
School, Martha 
and Charles 
Shapp; Franklin 
Watts, Inc.; 
N.Y.; 1961. 

Chart paper 

Ditto master 
copy 

Crayons 
Pencils 

The playground is 
outside 

(Picture of child­
ren in a class­
room setting.) 

What We Do At 
School 

We will do lots of 
things at school. 

Sometimes we will 
work. 

We will do some 
things just for fun. 

Doing all these 
things will help 
us learn. 

(Picture of two 
children playing 
together) 



OBJECTIVES ACTIVITIES RESOURCE MATERIAL EXPERIENCE CHART 
to encourage my friend?" 
the develop-
ment of friend- 2. Discuss why we like our friends, what makes 
ships among them good friends, what we enjoy doing with 
classmates and our friends, etc. 
teachers. 

1. Enjoying 
doing 
things with 
friends 

3. Read book: A Friend Is Someone Who Likes -----You. 

4. Write experience chart. Read orally. 

5. Seatwork: Make a mural about friends. 
Have children dep ict scenes showing ways 
friends have fun together at school, at 
home, on the school bus, in the neighbor­
hood, etc. Entitle mural , Friends Have 
Fun Together . 

n. Vocabulary: friend, fun, together. 

Book:~ Friend~ 
Someone Who Likes 
You; Joan Walsh 
Anglund: Har­
court, Brace and 
World , Inc.: N.Y; 
1958. 

Chart paper 
Kraft paper 
Tempera paint s 
Brushes 

B. To rea lize 
the values 
and respon­
sibi li ties of 
friendship 
(cont ' d .) 

1. Before class time, record on the tape re- Tape recorder 
corder several story situations , s t ress-

2. Be ing con­
s iderate 
of others' 
feelings, 
and belong­
ings 

ing cons ideration of others ' fe elings, be-
l ongings, interests. For example: 

" Jimmy ' s birthday was on Saturday. He 
got a very special birthday present - a 
yellow dump truck just like he's wanted 
fo r a long time. On Monday he brought 
the truck to school in Sharing Time . Dur­
ing the day some boys were playing with it 
and it got broken." 

2. Play recording for children, then discuss 
the story by asking such questions as: 
"How do you think Jimmy feels?" 
"How do you think the truck got broken ?" 
"How do the other boys feel?" 
"What should Jimmy do?" Etc. 
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Friends 

A friend is some ­
body who you l ike. 
They like you, too. 

It is fun to play 
with our fri ends. 

Friends make us 
feel good. 

(Picture of chi ldren 
who are friends) 

Being~ Good Friend 

We don ' t want t o 
I hurt other peoples 

feelings. 

One way to make 
people feel good is 
to do the things 
they like to do. 

We should be careful 
with things which 
belong to other 
people. 



OBJECTIVES 

B. To realize 
the values and 
responsibili­
ties of friend 
ship. (cont'd.) 

3. Finding 
solutions 
to dis­
agreements 
among 
friends 

ACTIVITIES 
3. Through discussion bring out that we 

must ask permission before playing with 
someone else's things; that someone's 
own belongings should be handled with 
care; personal belongings should be kept 
in a safe place at school; but even when 
children are careful accidents may happen 
Discuss the children's feelings and why 
Jimmy may be hurt, etc. 

4. Read books: Love.!..§. A Special Way of 
Feeling and I Need All the Friends I Can 
Get. 

RESOURCE MATERIAL EXPERIENCE CHART 

Books: Love Is a ----Special Way of 
Feeling, Joan 
Walsh Anglund: 
Harcourt, Brace, 
and World, Inc.: 
N.Y.; 1960. 

I Need All the -------5. Write experience chart. Read orally. !Friends I Can Get, 
Charles M. Schulz; 

6. Seatwork: Worksheet with two columns. Determined Pro-
Headings - School Things and Things That ductions, Inc.: 
Are Mine. Have children draw pictures of San Francisco, 
five things that belong to the school, Calif.; 1964. 
and five things that belong to them. 

7. Vocabulary; feelings, belong, hurt. 

1. Review previous lessons by reading ex-

Chart paper 
Paper 
Crayons 

perience charts, Friends and Being~ !Experience charts 
Good Friend. Discuss that even among 
very close friends disagreements or argu-
ments will probably arise. Talk about 
how such arguments can be settled, e.g., 
try to stop feeling angry; say "I'm 
sorry"; both agree to · follow the rules or 
share or take turns; both give in a 
little; if necessary stay away from each 
other for awhile, etc. 

2. Dramatize situations in which children 
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OBJECTIVES 

G. To help child­
ren understand 
the importance 
of developing 
good work 
habits . 

1. Li stening 
careful ly , 
then follow­
ing direct­
ions 

ACTIVITIES 

show how they might settle their 
problems. For example, "Susie and 
Janie were playing jump rope at re­
cess. Susie says Janie missed a jump, 
but .ianie says she didn't." 

3. Read book: Let's Be Enemies. 

4. Write experience chart. Read orally. 

5. Seatwork: Draw "before" and "after" 
pictures. Show in first picture how 
people look when they're having an 
argument; in second picture, how they 
look when they've settled their 
problem. Have children tel l about 
pictures. 

6. Vocabulary: argument, fight , problem, 
enemy. 

1. Direct attention to bulletin board 
used in a prev ious discussion of t he 
school schedule. Bring out that 
throughout the day chiidren need to be 
wil ling workers so that everyone in 
the room can be happy and can learn. 
For example, when school start s each 
day, children with room duties should 
do them without being reminded. When 
it's work time children should lis ten 
very carefully so they 'll know how 
to do their work. During work time 
children must finish their school 
work before they look at library 
books or put together a puzzle, etc. 
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RESOURCE MATERIAL EXPERIENCE CHART 

Book: Let's Be 
Enemies; Janice 
Udry; Harper and 
Row: N.Y.; 1961. 

Chart paper 

Newsprint 

Crayons 

Bulletin board: 
large clock face 
showing appro­
priate times. 
Caption: What 
Time Is It? 

Sentence strips 
under each clock: 

"This is the time 
school starts." 

~, This is work 
time." 

(Picture of child ­
ren arguing) 

Fights 

Sometimes friend s 
have fights or 
arguments. 

We should do wha t 
we can to try to 
feel happy again. 

(Picture of child­
ren a school room) 

We Are Good Workers 

We listen so we will 
know how to do our 
work. 

We have to finish 
our work before we 
can play. 

We must be quiet so 
we don't bother other 
people. 



OBJECTIVES 

2. Finishing 
one job be­
fore start­
ing on some­
thing else 

3. Not dis­
turbing 
other peo­
ple who are 
working 

4. · Putting 
things 
away in 
the proper 
place 

5. Being 
responsible 
for ·assign­
ed room 
duties 

G. To develop 
good work 
habits 
(Cont I d.) 

ACTIVITIES 

They must be quiet so other children 
will be able to work. At recess and 
lunch time, etc. everything should be 
put away before they leave the room. 
Discuss what will happen if someone is 
not a good worker anytime during the 
day. 

2. Write experience chart. Read orally. 

3. Seatwork: Worksheet on time. Draw 
clock faces and write sentences 
corresponding to those on the bulletin 
board. Children are to draw hands on 
clock to show correct times. Refer to 
bulletin board as needed. 

4. Vocabulary: listen, directions, time, 
quiet, worker, bother 

1. Review previous lesson by reading ex­
perience chart, We Are Good Workers. 

2. Show filmstrip, "Working Together." 
Discuss what parts of the filmstrip 
apply particularly to problems in our 
classroom. 

3. Recognize children who display good 
work habits throughout the school day 
by putting their names on the "Good 
Workers" bulletin board. Capitalize 
on situations which arise in the 
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RESOURCE MATERIAL EXPERIENCE CHART 

''This is recess 
time" 

"This is lunch 
time." 

"This is the 

Our pencils and 
books and things 
should be put 
away before we 
go outside for 
recess. 

time we go home. 'i We do our room 
duties without 

Chart paper I being told. 

Ditto worksheets I If we are good 
workers, it 
makes everyone 
happy. 

Experience chart 
Projector 
Filmstrip: "Work­
ing Together" 

Bulletin board: 
Caption: Good 
Workers 
Oaktag name 

cards 
Cartoon 

sketches show­
ing a good 

(Sketch of "GOOD 
WORKERS" bulletin 
board) 

Let's Be Good --- -- ---
Workers 

If we are good 
workers we get 
our name on the 
Good Worker Board. 



OBJECTIVES 

K. To develop an 
awareness that 
parents, 
friends and 
neighbors are 
interested in 
the school and 
in the progress 
made by the 
students 

ACTIVITIES - RESOURCE MATERIAL· EXPERIENCE CHART 

classroom to reinforce, in a meaningful 
way, the development of good work 
habits. 

4. Write experience chart. Read orally. 

5. Seatwork: Worksheet - Sketches of 

listener with 
big ears, etc. 

Chart paper 

Ditto worksheets 

shelves, cupboards, desks, t ables, etc. Scissors 
in the classroom. On second worksheet -
sketches of bpoks, games, puzzles, etc. Paste 
Children are to cut out the pictures of 
games, etc. and paste them on the 
pictures of shelves or cupboards where 
they belong. 

6. Vocabulary: working, together 

1. In discussion bring out that some 
parents have not seen our school; per­
haps our friends or neighbors have not 
seen our school either. Suggest mak­
ing a scrapbook about our school that 
we can show to people. Plan what to 
include - pictures of the school build­
ing, our classroom, our teacher, our 
best friend at school, the playground, 
etc. 

2. Write experience chart. Read orally. 

3. Seatwork: Begin drawing pictures for 
scrapbook. With teacher's help, write 
a sentence about each picture, i.e., 
This is Mrs. ______ , my teacher. 
Make cover for book from construction 
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Chart paper 
Newsprint 
Crayons 
Construction 

paper 
Stapler 

We need to be good 
workers during work 
time and when we 
get ready for re­
cess and at other 
times, too. 

When people are 
good workers it 
makes our school 
a happy place. 

(Sketch of Scrap­
book) 

We are going to make 
a scrapbook about 
our school. 

We will show it to 
our mothers and 
fathers. 

We will tell them 
about our school. 



OBJECTIVES 

K. Parents, 
friends and 
nei ghbors are 
interes t ed in 
our school 
(cont ' d . ) 

ACTIVITIES 

paper; ent i t l e i t " My School." Staple 
booklet t oge the r . 

4 . Vocabulary: parents , ne ighbors 

1. Pretend that the children's grandparents 
(or aunt, friend, sister, etc.) call on 
the telephone to ask about their school. 
Give each child an opportunity to talk on 
the toy telephone. Guide children in de ­
ciding what are the most important things 
to tell, e.g., name of the school, grade 
or room designation, teacher ' s name, bes t 
friend, some things we remember at school 
such as being careful on the swings, etc. 

2 . Write experience chart. Read orally. 

3. Seatwork: Finish drawing pictures for 
"My School" s c rapbooks . 

4 . Vocabul ary : important, i n t e res ted 
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RES OURCE MATERIAL EXPERIENCE CHART 

Toy telephone 

Chart pa per 

Scrapbook 
material s 

(Picture of people 
talking on telephone) 

Let's Pretend 

We pretended that we 
talked on the tele­
phone . 

We decided to tell the 
most important things 
about our school. 

People like t o know 
about our school . 
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I. SELECTION OF UNIT - CLOTHING 

Personal appearance and care of one's property are areas of concern in working with the edu­

cable mentally retarded. Many such children come from home backgrounds which offer little encourage­

ment in the selection or care of clothing. The unit topic also provides an opportunity to initiate 

the teaching of many social competencies. The development of these competencies will eventually 

contribute to the retarded's acceptance in the social world. 

II. SUB-UNITS 

A. Health Habits 

B. Our School 

C. Home and Family 

D. Seasonal Changes 

E. Plants and Animals 

F. Our Community 

G. Keeping Neat and Clean 

H. Safety 

III. GENERAL OBJECTIVES 

A. To understand the function of clothing 

1. To provide warmth 

2. To provide protection 
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3. To c on tribute to an attract .i ve appea rance 

B. To d evel op a sense o f a pp r o pria t e c lo thing for various occasions 

1. For school 

2. For everyday wear 

3. For s pecial dress - up occasions 

C. To learn a bout some kinds of ma terials that clothes are made of 

1. Wool 

2. Cotton 

D. To de velop an understanding of seasonal cha nges and the subsequent need for d i fferent 

kin d s of clothing 

E. To develo p an under standing of how c lothing is acquired 

1. Used clothing 

a. Hand-me - downs from relatives a nd friends 

b . From orga niza tions such as Salvat i on Army or Goodwill I ndustrie s 

c. Rummage sales 

2. New clo thin g 

a. Home-sewn i t ems 

b. Purchased at stores 

F. To stress the importance of good grooming, cleanliness and the proper care of clothing 

G. To become aware of safety factors in regard to clothing 
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1. Reason for wearing light colored clothing at night 

2. Importance of proper fitting clothes and shoes 

IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Count to find the number of appropriate _ clothing items in a mail order catalog 

2. _ Learn to tell time in relation to school time, after school 

3. Read thermometer and record daily temperature 

4. Dramatize buying clothes at a store; at a rummage sale; at a Salvation Army store 

5. Compare differences in costs of buying used clothing and new clothing 

6. Recognize coins needed to operate machines at laundromat 

7. Read size numbers on various articles of clothing 

8. Make comparisons - big, little, short, tall, many, few, etc. 

9. Read price tags on new items of clothing 

B. Social Competency Activities 

1. Dramatize going to parties, church, etc. and wearing dressy clothes 

2. Get information about Salvation Army distribution procedures for used clothing 

3. Discuss and demonstrate proper behavior patterns when shopping, at a laundromat, etco 

4. List the things that contribute to an attractive appearance 

5. Make scrapbooks showing appropriate clothing for different occasions 
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6. Try on used clothing; decide if it fi ts properly; if it needs any repairs, etc. 

C. Communicative Skills Activities 

1. Compose stories to write on experience charts 

2. Classify items of clothing in terms of things to wear to school, things to wear 

for everyday, things to wear for good 

3. Label different kinds of materials 

4. Use vocabulary words in word games and on worksheets 

5. Make a bulletin board about appropriate clothes for different seasons 

D. Safety Activities 

1. Discuss how clothing protects the body 

2. Make pictures and posters showing clothing safety rules to follow 

3. Demonstrate safety hazards of clothes or shoes that are too big, hems that are ripped 

out in skirts, loose dangling belts, etc. 

4. Discuss and practice safe conduct while around washing machines, dryers, dry cleaning 

machines 

E. Health Activities 

1. Try on articles of clothing made of different materials to see how warm they are 

2. Show pictures of various seasons with people dressed accordingly 

3. Write stories about why we need to wear different clothing during different seasons 

4. Prepare bulletin board display showing good grooming practices 
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5. Demonstrate proper use of napkins, tissues, etc., to help keep clothes clean 

6. Make check lists of things children can do to take good care of their clothes 

7. Wash articles of clothing by hand, in a washing ~achine, at a laundromat 

8. Watch the teacher make simple repairs on children's clothing 

F. Vocational Competency Activities 

1. Stress following directions in unit activities, school work, etc. 

2. Encourage good work habits, assume responsibility for clean-up after activities, etc. 

V. RESOURCE MATERIAL 

Experience Chart - tablet, magic markers, pictures, easel 

Bulletin Boards 

Samples of cotton, wool, nylon material 

Box of used children's clothing 

Pictures for bulletin boards, charts, etc. 

Old catalogs and magazines 

Storybooks, poems, songs 

Art materials 

Washing powders, bleach 

Needle, thread, buttons, snaps, etc. 

Field trip - to a clothing store, Salvation Army store, a laundromat 

Camera and film 
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clothes 

clothing 

dress 

skirt 

blouse 

sweater 

coat 

scarf 

cap 

boots 

gloves 

slacks 

jeans 

shirt 

undershirt 

underpants 

sweatshirt 

shorts 

sun suit 

swimming 

wear 

dressy 

warm 

cold 

hot 

cool 

fall 

spring 

summer 

winter 

seasons 

material 

wool 

cotton 

suit 

VI • VOCABULARY 

nylon 

sheep 

plant 

hand-me-down 

out-grown 

size 

rummage sale 

pattern 

ready-made clothing 

sew 

sewing machine 

wash 

detergent 

bleach 

washing machine 

used clothing 

clothes line 
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laundromat 

dryer 

mend 

fit 

Salvation Army 

Goodwill Industries 



VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in this starter uni t. These lessons do not 

attempt to cover the entire unit topic but r ather should serve as a guide for the teacher. 

Lessons A and B suggest how the unit may be introduced and cover the first general objective 

of the unit, A· To understand the function of clothing, and part of the second objective,~- To 

develo£ ~~of appropriate clothing for various occasions. 

Lesson C. deals with the third general objective, f. 

that clothes are made of. 

To learn about some kinds of materials - --- --- -- --- --

The next six lessons are all lettered E and are concerned with teaching the fifth objective, 

E. To develop an understanding of how clothing is acquired. 

Part of the final general objective, Q. To become~ of safety factors in regard to 

clothing, is developed in the last lesson plan. 
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OBJECTIVES 

A. To under-
stand the 
function of 
clothing 

1. To pro-
vide 
warmth 

2. To pro-
vide 
protect-
ion 

3. To con-
tribute 
to an 
attract-
ive 
appear-
ance 

1. 

2. 

3. 

ACTIVITIES 

Introduce unit by reading following poem: 

The Reason 

Rabbits and squirrels 
Are furry and fat, 
And all of the chickens 
Have feathers, and that 
Is why when it's raining 
They need not stay in 
The way children do who have 
Only their skin. 

Discuss that animals and birds have fur 
or feathers to keep them warm but since 
people don't have fur, they need to wear 
clothes. 

Introduce dolls, Jim and Judy. Call 
attention to their clothes; write the 
word clothes on the chalkboard; elicit 
definition of the word - clothing is 
what we wear. Ask children to name all 
the articles of clothing they can think 
of; write ·on board. 

4. Ask why we need to wear clothes; stress 
that clothes help keep our bodies from 
getting all scratched up, since we don't 
have pretty feathers like a red bird or 
peacock we can wear clothes to help us 
look pretty. 

5. Write experience chart. Read orally. 

6. Seatwork: Worksheet - pictures of 
various articles of clothing and other 
objects such as pencils, fruit, books, 
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. RESOURCE MATERIAL 

Poem from book: 
All Together by 
Dorothy Aldis, 
G. P. Putnam's Sons 
New York, 1952. 

Judy and Jim -
teen-age dolls 
dressed in clothes 
appropriate for 
school wear. 

Chalkboard 

Chart paper 

Ditto worksheets 

EXPERIENCE CHART 

(Pictures of articles 
of clothing) 

Clothes 

Clothes help keep 
us warm. 

Clothes help keep 
us from getting 
all scratched up. 

Clothes help us 
look pretty. 



OBJECTIVES ACTIVITIES 

etc. Children are to mark all the pictures 
of clothes. 

7. Vocabulary: clothes, clothing, wear, warm. 

B. To . de-I 1. 
velop a 
sense oj 
appro­
priate 
cloth-
ing for I 2. 
various 
occa­
sions. I 3. 

4. 

Reintroduce dolls. Ask children if they can 
tell where Jim and Judy are going by look­
ing at the clothes they are wearing. Dis­
cuss what kinds of clothes you should wear 
to school; list on chalkboard. 

Read "How About Your Clothes?" pp. 108-109 
in Growing Every Day. 

Write experience chart. Read orally. 

Seatwork: Begin to make clothing classifi­
cation cards--have children find pictures of 
clothing that is appropriate for school wear 
Paste onto 4"x6" pieces of paper; write 
names of articles of clothing on each card. 

(In following lessons make cards s howing 
play clothes and dressy, good clothes. Put 
all cards together; have children play a 
clothing game, picking out the clothes they 
would wear if they're going to a movie, to 
a friend's house to play ball, etc.) 

5. Vocabulary: dress, skirt, blouse, sweater, 
coat, slacks, jeans, shirt, sweatshirt, 
shoes, socks. 
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RESOURCE MATERIAL 

Teen-age dolls 
dressed in school 
clothes. 

Chalkboard 

Growing Every Day, 
by L. W. Irwin, 
D. L. Farnsworth, 
C. D. Coonan, 
Sylvia Gavel, 
Lyons and 
Carnahan, Chicago, 
1967. 

Chart paper 
Old Catalogs 
Construction paper 
cut into 4"x6" 
pieces. 
Magic markers 
Scissors 
Paste 

EXPERIENCE CHART 

(Picture of child­
ren going to 
school) 

School Clothes 

Our school clothes 
should look nice. 
We don't wear our 
best clothes to 
school, though. 

School clothes 
should be things 
that can be washed. 

We change our 
school clothes as 
soon as we get home. 



OBJECTIVES ACTIVITIES . RESOURCE MATERIAL 

E. To develop I 1. Collect a box of used children's clothing. 
Let pupils open box, name each article, 
decide if it is suitable for school, play, 
or good, and what kind of weather it would 
be most suitable for. 

Box of used 
children's 
clothing 

an under-
standing of 
how cloth-
ing is 
acquired 

1. Used 
cloth-
ing 

a. Hand-
me-
downs 
from 
rela-
tives I 
and 

friends 

2. Discuss that hand-me-downs are clothes that 
relatives or friends have worn and then out­
grown before the clothes are worn out. 
Strongly emphasize the advantages of hand­
me - downs - we can have a lot more clothes 

3 . 

if we wear them than if we have to buy all 
new clothes; hand-me-downs can save money; 
we can get a lot of wear out of them; it's 
fun to get these clothes to wear. 

Have children try on clothes from the box. 
Discuss picking out clothes that fit; look 
for size numbers; have children look in 
mirror to decide if article fits them 
properly. Point out any minor repairs that 
might be needed - buttons missing, seams 
ripped, etc. Suggest thei r mothers fix it 
or have the school secretary or teacher's 
air repair it. Let children take clothes 
home. 

4. Comment favorably on hand-me -down clothing 
children wear to school; encourage ~he feel­
ing that these clothes are desirable and 
good. 

Full-length 
mirror 

5. Write experience chart. I Chart paper 

6 . Seatwork: Have pupils draw pictures of I Newsprint 
each article of clothing they are wearing. 
Write the name of each article (refer to I Crayons 
clothing classification cards if neces sary) , 
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EXPERIENCE CHART 

(Picture of child 
putting on clothes) 

Hand-Me-Down Clothes 

Hand-me-downs are 
clothes that our 
brothers or sisters 
or friends have 
worn and then out­
grown . The clothes 
are not worn out yet. 

Hand-me-downs look 
real nice when they 
fit us right. 

We can save a lot 
of money by wearing 
hand - me-downs. 

It is fun to get 
these clothes to 
wear. 



OBJECTIVES ACTIVITIES 

and writ e the size numbers if known. 

7 . . Vocabulary: hand-me-downs, outgrown, worn 
OU t , S i Z e , f i t • 

E. How cloth- 1. 
ing is ac­
quired 
(cont'd) 2. 

1. Used 
cloth­
ing 

b. From 
organi­
zations 3. 
such as 

Salvation 
Army or 

Goodwill 
Industries 4. 

... 

Review previous lesson by rereading ex­
perience chart, Hand-Me-Down Clothes. 

Discuss that sometimes we can get used 
clothing (define) at a Salvation Army 
store or Goodwill Industries store. 
Discuss where closest store is, how to 
get there, show snap shot picture of the 
store. Let children who have been to these 
stores relate their experiences. 

Bring out that you have to pay for cloth­
ing at these stores but that it doesn't 
cost as much as new clothing bought at 
a clothing store. 

Tell children how the Salvation Army or 
Goodwill gets this clothing - people put 
used clothing in the big deposit boxes at 
shopping centers, etc. Workers from the 
organization pick up everything, sort it, 
clean or wash the clothing and make any 
needed repairs. Then it's ready to be 
sold. 

5. Stress that these stores ~re a good place 
to buy used clothing because everything 
has been washed and repaired and the cost 
is very reasonable. 
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RESOURCE MATERIA~ 

Experience chart 

Camera, film 
Developed 
picture 

EXPERIENCE CHART 

(Snapshot of Salvation 
Army or Goodwill 
Store) 

The Salvation Army 
or 

Goodwill Store 

We can buy good used 
clothed clothes at the 
Salvation Army Store. 

This is a good place 
to buy clothes because 
everything is clean 
and fixed. 

Clothes don't cost very 
much at this store. 



OBJECTIVES ACTIVITIES 

6. Write experience chart. Read orally. 

7. Seatwork: Give children duplicated ex­
perience chart stories, Hand-Me-Down 
Clothes and The Salvation Army Store. 
Draw a picture for eac~ story. Begin to 
make a scrapbook; entitle it "How We Get 
our Clothes." 

8. Vocabulary: Salvation Army, Goodwill 
Industries, used clothing, clean, mend. 

E. How clothing I 1. For review, begin bulletin board display. 
On one area of the board, under title, 
Used Clothing, put up two previous ex­
perience charts. Read and discuss. 

is acquired 
(cont'd.) 

1. Used 
clothing I 2. Discuss that we can also buy used clothing 

at rummage sales. These are sales held by 
church groups or ladies clubs; we can look 
in newspapers or listen to the radio to 
find out when and where these sales will 
be held. 

c. Rum-
mage 
Sales 

I 
3. Stress that our mothers may have to wash 

and fix some of these clothes and some­
times it is hard to find clothes that are 
the right size. 

4. Dramatize going to a rummage sale and buy­
ing clothes. 

5. Write experience chart. Read and put up 
on bulletin board. 
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. RESOURCE MATERI AL EXPERI ENC E CHART 

Char t paper 

Duplicated exper­
ience chart storie 

Crayons 

Construction paper 
for scrapbook 
covers 

Large bulletin 
board area­
caption: How We 
Get Our Clothes 

Experience chart 

Camera, film 

Developed picture 

Chart paper 

(Snap shot of a 
rummage sale in 
progress) 

Rummage Sale 

We can buy used 
clothing at 
rummage sales. 

Our mothers may 
have to wash and 
fix some of this 
clothing. 

Sometimes it's hard 
to find the right 
sizes. 



E. 

OBJECTIVES 

6. 

ACTIVITIES 

Seatwork: Duplicate experience chart 
story, leaving blank the following words: 
used, clothes, rummage, sale, was, fix, 
sizes. Children are to write in the 
words, referring to chart. Draw picture 
to go with story; put in scrapbook. 

RESOURCE MATERIAL 

Duplicated experi 
ence chart story 

Crayons 

Pencils 

How clothing _ is 1. 
acquired. 

On bulletin board put up heading, New Bulletin board 
Clothing. Point out that we had be en 

(Cont'd.) talking about getting clothes that we r e 
used; now we'll discuss where we get new 

2. New clothing clothing. 

a. Home-sewn 2. Discuss that some of our mothers can sew 
items new clothes for us. Dramatize going to 

the store to buy material and a pattern, 
cutting out and sewing the garment, 
pressing it, trying it on. 

3. Stress that this is a good way to get 
new clothes; that it is cheaper than 
buying ready-made clothes. 

4. Write experience chart. Read orally. 

s. Seatwork: Duplicate experience chart 
story, leaving blank the following words· 
sew, new, material, home-made, ready­
made. Children are to writ e in the 
words, referring to chart. Draw pic t ure 
to go with story; put in sc rapbook. 

6. Vocabulary: home -made, new, material, 
patt e rn, sewing machine, ready-made. 
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Chart paper 

Duplicated 
experience chart 
s tory 

Crayons 

Pencils 

EXPERIENCE CHART 

(Picture of a woman 
sewing ) 

Home-Made Clothes 

Some of our mothers 
can sew clothes for 
us. 

Mother buys material 
and a pattern at the 
store. She sews it 
at home on the sew ­
ing machine. 

Home-mad e clothes 
don't cost as much as 
ready-made clothes. 



OBJECTIVES 

E. How clothing 
is acquired. 
(Cont'd.) 

ACTIVITIES 

1. Review previous lesson by putting ex­
perience chart , Home-Made Clothes, on 
bulletin board; read and discuss. 

2 . New c 1 o th - I 2 • Refer to term, ready-made clothes. Dis­
cuss why they are called this; name the 
different kinds of stores where we can 
buy new clothes. 

ing 

b. Purchas-
ed at 
stores 

E. How clothing 
is acquired. 
(Cont'd.) 

I 3. 

4. 

5. 

Display a new, ready-made shirt and a 
shirt purchased at a Salvation Army 
store. Read the price tags and decide 
which costs the most money and discuss 
why. 

Write experience chart and put on bulle­
tin board. 

Seatwork: Duplicate experience chart 
story; draw picture to illustrate. Put 
in scrapbook; assemble all pages and 
staple together. 

6. Vocabulary: ready-made, cost. 

1. Plan a field trip to a clothing store 
and a Salvation Army store. If possible, 
plan for each child to actually buy some 
article of clothing for himself. Dis­
cuss looking for the proper size, read­
ing the price tag, figuring out the 
right amount of money, giving money to 
the sales clerk, getting a receipt, etc. 

2. Plan carefully with the students the 
kind of behavior expected on the trip, 
stressing proper conduct in a place of 
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RESOURCE MATERIAL 

' Experience chart 

New shirt with 
price tag 
Used shirt from 
Salvation Army 
Store. 
Chart paper 
Duplicated experi­
ence chart story 

Crayons 

Stapler 

EXPERIENCE CHART 

(Picture of people 
shopping in a store) 

Ready-Made Clothes 

Ready-made clothes 
are new clothes we 
buy in a store. 

Stores like Sears, 
Penny's or 
Montgomery Ward 
are good places to 
buy new clothes. 

New clothes cost 
more than used 
clothes, but they 
may wear longer. 

(Picture of a store) 

Our Trip 

We're going to buy 
some clothes at 
Penney's and at the 
Salvation Army 
Store. 

We'll have to remem­
ber what· size we wear. 



OBJECTIVES 

G. To become 
aware of 
safety 
factors in 
r e gard to 
cloth ing. 

3. Import­
ance of 
keeping 
clothing 
in good 
repair. 

ACTIVITIES 

business, not taking items without paying for 
them, etc. 

3~ Write experience chart. 

4. Seatwork: Look in old catalogs for pictures 
of the articl es o f clothing children wi ll buy 
on the shopp i ng tri p. Cu t out pi cture, paste, 
have child indicate his size that he wi ll buy. 

5. Vocabulary: clothing store, price tag, clerk, 
sales rece i pt. 

1. Get a dress with a part of the hem ripped out 
and one with a belt that is torn and dangling. 
Tack both onto a bulletin board or large 
chart. Draw a cartoon character, Safety Sam, 
looking at these clothes. 

2. Draw attention to bulletin board and point 
out that Safety Sam thinks these clothes are 
very unsafe. Discuss that when a girl wears 
a dress like this, she might catch her foot 
in the dangling hem and fall down. If a girl 
wears a dress with a loose belt when she's 
riding a bike, the belt might get caught in 
the wheel. 

3. Write experience chart. Read orally. 

4. Seatwork: Draw series of pictures showing 
what could happen if clothes are not in good 
:epair. Have children tell about pictures. 

5. Vocabulary: mend, rip, hurt 
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, RESOURCE MATERIAI EXPERIENCE CHART 

Chart paper 

Two dresses in 
disrepair 

Bulletin board 

Chart paper 

Newsprint 

Crayons 

We must be careful 
not to lose our 
money. 

We won't take any­
thing from the 
store without pay­
ing for it. 

(Sketch of Safety 
Sam) 

Safety Sam 

Safety Sam say s 
our clothes 
should be kept 
all fixed up. 

A ripped h em 
might make us 
fall down. 

/\ loose belt 
could get 
caught in a 
bike wheel when 
we're riding. 



L I F E E X P E R I E N C E S T A R T E R U N I T 

G R O O M I N G --------

I N T E R M E D I A T E L E V E L 
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I. SELECTION OF UNIT - GROOMING 

The development of good grooming habits is important for educable mentally retarded adolescents, 

for a well-groomed appearance contributes to social acceptability and a feeling of self-confidence. 

Since good grooming practices are often not emphasized in the homes of many educable mentally retarded 

children, this topic is very relevant to the curriculum. In contrast to some unit topics which are 

more op portunely taught at one specific age level this particular topic should be stressed at all age 

l evels . Teachers will find numerous opportunities for the incidental teaching of good grooming 

practices in addition to the time spent in teaching a unit specifically dealing with good grooming. 

II. SUB-UNITS 

A. Self-Evaluation I. Health Habits 

B. Personal Cleanl iness J. Food 

C. Advertising K. Cosmetics and Sundries 

D. Clothing L. Money 

E. Home and Family M. Safety 

F. Weather N. Courtesy 

G. Fashions o. Mental Health 

' H. Leisure Time 

III . GENERAL OBJECTIVES 

A. To develop the realization of why good grooming is socially and vocationally necessary 

B. To develop good personal grooming practices 
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1. Body cleanliness 

2. Proper skin care 

3. Hair styling and care 

4. Care of teeth 

5. Nail care 

C. To learn about proper care and selection of clothing 

1. Keeping clothes clean 

2. Proper care of clothing 

3. Selection of appropriate clothing 

4. Selection of attractive styles, color combinations and accessories 

D. To recognize that health habits affect personal appearance 

1. Diet 

2. Rest 

3. Exercise 

4. Weight and Height 

5. Posture 

6. Disposition 

E. To learn to use cosmetics and sundries correctly 

F. To develop the realization that behavior is indirectly affected by good grooming 
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IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Read figures on shampoo bottles to determine which cont ains the most shampoo 

2. Compare costs of different kinds of clothing 

3. Figure costs of cosmetics and grooming aids used 

4. Measure to find height, weight, clothes sizes 

5. Determine costs of dry cleaning, using the laundromat, shoe repair, etc. 

6. Discuss weekly shampoos, daily baths, daily teeth brushing, yearly dental examinations 

7. Compare the cost of home permanent and professional permanents; home haircuts and those 

in barbershops 

8. Buy items to put in a mending kit and a shoeshine kit 

B. Social Competency Activities 

1. Look in a mirror and evaluate own personal appearance 

2. Discuss impressions and attitudes toward people who are not well-groomed 

3. Have a beautician, a cosmetics sales lady and a barber discuss and demonstrate appropriate 

teen-age hair styles, cosmetics, and grooming practices 

4. Arrange a style show of becoming fashions for young people 

5 . Make a wheel chart showing items necessary for good grooming 

6. Demonstrate proper ways to store clothing; mend or repair clothing; press or iron cloth ing 

7. Make a shoeshine kit; a mending kit 

8. Read the school's regulations concerning appropriate apparel; discuss reasons for such 
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regulations 

9. Dramatize how people feel and act when they are not well-groomed; compare with when they 

are well-groomed 

10. Make bulletin board display of advertisements for grooming products; critically evaluate 

information and impressions given 

11. Show examples of fads, extreme fashions and hair styles, etc. 

C. Communications Skills Activities 

1. Find information in health books using table of contents and index 

2. Write letters requesting free materials and samples 

3. Make check lists of grooming products, good grooming practices, appropriate clothing, 

health rules, etc. 

4. Read and listen to advertisements for grooming products 

5. Use telephone to schedule an appointment at a beauty shop 

6. Read labels and directions for shampoos, deodorants, hair creams, home permanents, skin 

preparations, etc. 

7. Listen to and summarize talks of resource people 

D. Safety Activities 

1. Demonstrate safety precautions· to observe when using deodorants, skin preparations, 

razors, etc. 

2. Make posters showing safety rules to follow in the bathtub and shower 
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3. Dramatize importance of keeping hair out of the eyes; eye glasses clean; clothing in 

good repair, etc. 

4. Tape record a student interview with a doctor about the dangers of diet pills, crash 

diets, etc. 

E. Health Activities 

1. List leisure time activities that provide good exercise 

2. Use shadow pictures on the overhead projector to illustrate examples of good and poor 

posture 

3. Observe experimental rats; note differences in appearance due to different diets 

4. Write experience charts about increased need for good grooming practices as puberty 

is reached 

5. Get information from doctors about diets for adolescents who are over-weight 

6. Tape record interviews with students concerning lack of sleep, adequate rest; how they 

act and feel when tired, how they look, etc. Use interviews in dramatized TV commer­

cials promoting a product called Rest. 

7. Prepare a bulletin board showing pictures of people who are worried, angry, happy, silly, 

etc.; write sentences telling how the person's disposition affects their appearance 

8. Discuss importance of not using someone else's combs, brushes, lipsticks, etc. 

9. Demonstrate and practice filirig nails, brushing teeth, washing clothes, etc. 

10. View movies about good health habits 
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F. Vocational Competency Activities 

1. Dramatize situations where both well-groomed and poorly-groomed individual s apply for a job 

2. Find pictures of appropriate dress for various kinds of jobs 

3. Dramatize jobs which students might apply for, such as a paper route, mowi ng lawns, shovel­

ing walks, babysitting, light house cleaning, shoe shining, running errands 

V. RESOURCE MATERIALS 

Resource speakers - beautician, barber , cosmetics sales representative, doctor, home economi cs 

teacher 

Clo thing from department store for style show 

Shampoo, deodorants, soap, cosmetics, grooming aids, etc. 

Full-length mirror 

Bulletin boards 

Experience charts 

Pictures for bulletin boards, charts, etc. 

Old catalogs and magazines 

Art materials 

Materials for mending kits, shoe shine kits 

Advertisements for grooming products 

free and in.expensive pamphlets and materials 

Newspapers, ·telephone directory 
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I ron , ironing board 

Health books, trade books 

Tape r ecorder 

Overhead projec t or 

Fi l ms and films trips 

Experimental rats 

Teen-age magazines such as American Girl, Boy' s Life, Young Miss, etc. 

VI. VOCABULARY 

groomi ng make-up appropriate crash diet 

habit s height fashions posture 

personal weight apparel exercise 

adolescents clothes advertisement rest 

cosme t ics dry clean product menstration 

groomi ng aids launder fad oil glands 

attractive repair ex treme sweat glands 

appearance mend a ppointment odor 
.. 

shampoo home permanent l abel disposit i on 

deodorant shoeshine directions dandruff 

anti-perspirant beautican caution blemish 

hair cream barber diet pimple 
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acne 

complexion 

cleanliness 

expensive 

ounce , oz. 

per s pi ra tion 

evaporate 

ge r m 

b rand names of 
grooming pro­
ducts 



VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in this starter unit. These lessons do not 

attempt to cover. the entire unit topic but rather should serve as a guide for the teacher. 

The first lesson suggests how the unit may be introduced and covers the first general objective, 

A. To develop the realization of why good grooming is socially and vocationally necessary. 

The next six lessons are all lettered Band are concerned with teaching the objectives, B. To 

develop good p_ersonal grooming practices. The assumption is made that students have received in­

struction in sex education prior to the lesson dealing with grooming practices necessary as puberty 

is reached. These six lesson plans do not encompass the entire objective. 

The last three lessons deal with the fourth general objective, Q. To recognize that health habits 

affect personal appearance. These plans, again, do not cover the objective in its entirely. 
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OBJECTI VES 

A. To devel ­
op the 
realiza­
tion of 
why good 
grooming 
is soci­
ally and 
vocation­
ally nec­
essary 

ACTIVITIES 
1. Introduce unit with discussion of bulletin 

board; ask if it matters how you look when 
you go downtown shopping, when you come to 
school, when you meet someone for the first 
time, when you apply f or a job, etc. 

2. Play a tape recording of the material on 
p. 152 and the first column on p. 153 in 
Choosing Your Goals. This discusses first 
impressions and the importance of caring 
enough about yourself to want to present an 
attrac t ive appearance. 

3. Dramatize situations in. which the students. 
apply for a job. Hav~ some students appear 
well-groomed while others are sloppy and 
messy looking. Possible job situations: 

paper routes, mowing lawns, shoveling 
sidewalks, shoe shining, babysitting, 
light house cleaning, running errands 

4. Hold a panel discussion with four or five 
students and the teacher as moderator. Guide 
discussion by asking what someone sees or 
looks for when meeting a person for the first 
time; the students' impressions and attitudes 
toward people who are not well-groomed; what 
an employer thinks when he views the personal 
appearance of an applicant. 

5. See film, "Keeping Clean and Neat." 

6. Write experience chart and read orally 

7. Seatwork: Students copy experience chart to 
put in "A Grooming Notebook". 
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· RESOURCE MATERIAL 
Bulletin board­
caption, Does It 
Matter How You 
Look? 

Pictures from maga­
zines showing young 
people who are well 
groomed, girls with 
hair up on roller s , 
boys with long hair 
and black leather 
jackets, etc. 

Tape recorder 

Choosing Your Goals 
Leslie W. Irwin, 
Dana Farnsworth, 
Florence Fraumeni; 
Lyons and Carnahan; 
Chicago, Ill.; 1967 

Film Keeping Clean 
and Neat; U-4428; 
Audio-Visual Center 
Division of Exten­
sion and University 
Services, The Univ­
ersity of Iowa, 
Iowa City, 52240. 

Chart paper 

Picture of an at­
tractive, well-

EXPERIENCE CHART 
Your Appearance 
Advertises You 

The way you look 
tells other peo­
ple a lot about 
yourse lf.. It 
tells whether you 
care enough to do 
a good job of tak­
ing care of your­
self and your 
things. 

A good appearance 
is determined by: 

1. clean and neat 
clothing 

2. personal clean­
liness 

3 . hair care 

4. make-up and skin 
care 

s. posture 

6. your health 

7. the expression 
on your face 



OBJECTIVES 

B. To deve l op 
good per -
sonal 
grooming 
practices 

1. Body 
clean-
liness 

a. dai-
ly 
bath 
or 

shower 

ACTIVITIES 

8. Vocabu l ary : a ppea r ance, advertise, gr oom­
ing , personal , attractive, determine 

1. 

2. 

Show the first picture to the class. Put 
up on bulletin board and attach one of the 
soap wrappers. Indicate the soap figure ' s 
speech by writing on poster paper, "Baby, 
do you need me~"; fasten on bulletin board. 
Put up the next two pictures and two more 
wrapper figures; discuss the obvious need 
for a bath when doing an activity which 
makes us very dirty. 

Display last picture and show the soap 
figure saying, "Baby, you need me, too." 
Discuss that we cannot always see dirt on 
our bodies but that it may still be there; 
that just moving about and doing everyday 
ac tivities such as going to school expos es 
us t o dir t t hat is in the air, etc. 

3. Have students look at their arms or hands; 
choose a place which l ooks clean; rub the 
skin wi t h a cotton ba ll dampened with r ub­
bing alcohol. Notice t he dirt on the 
cot ton . 

4. Di s cus s that we need t o t ake a bath or 
shower every day to wash off t his dirt and 
also was h off sweat or perspiration. Talk 
about the f unction of sweat gland s - mois­
ture comes out on the skin and dries or 
evaporates. This helps our body keep cool. 
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RESOURCE MATERIAL 'EXPERIENCE CHART 

groomed pers on to 
put on experience 
char t 

Paper and pencil 

Bulletin board 

Pictures from maga ­
zines showing: 
1. a baseball play­

er sliding into 
home plate 

2 . a teen-ager 
working on a 
hot r od 

3. a girl wor king 
i n a garden 

4. s t udent s coming 
ou t of a schoo l 
building 

Four empty bath 
soap wrappers with 
f ace s drawn with 
magic marke r s a nd 
pipe c leane r l egs 
and a r ms 

Poster paper 

Rubbing alcohol 
and cotton balls 

Don' t Be~ Square~ 
Keep Clean 

Dirt can be on our 
sk i n even though we 
may not be able to 
see it. 

Our sweat glands hel p 
us t o keep cool . Bu t 
if sweat isn 't washed 
off it wil l coll ect 
ge rms a nd make a bad 
odor. 

We need a bath or 
shower every day . 
Use plenty of s oa p. 
Just get ting wet 
isn't enough ~ 

A daily bath i s one 
of the most i mport ­
ant grooming r u les . 



OBJECTIVES ACTIVI TIES 

We sweat mos t unde r our a nns. Sweat or 
perspiration doe s not have an odor it s elf 
but when it comes in touch wi th germs on 
the skin it can smell very bad . 

5. Stress again, t he importance of taking a 
bath every day; keeping our bodies clean is 
one of the most important good grooming 
rules for it makes us look neat and nice 
and helps prevent unpleasant body odors. 

6. 

7. 

8. 

Write experience chart and read orally 

Seatwork: Have students draw a series of 
pictures showing their activities during the 
past week where they would need "Soapy" -
the bar of soap. Write a sentence describ­
ing each picture 

Vocabulary: sweat, perspiration, evaporate, 
odor, germ 

B. Good per- I 1. Review previous lesson on daily bathing by 
re-read expe r ience chart, Don't Be~ Square~ 
Keep Clean. Discuss that even when we take 
a bath or shower every day we need to use a 
deodorant under our anns to help prevent the 
sweat from smelling bad. 

sonal 
grooming 
practices 
(Cont'd.) 

1. Body 
cleanli-1 
ness 
(cont'd) 

b. Daily 

2. Display different brands and kinds of deo­
dorants and anti-perspirants. Explain that 
a deodorant stops odor and anti-perspirant 
helps stop perspiration or sweating. Some­
times the two are combined in one product. 
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RESOURCE MATERIALS EXPERIENCE CHART 

Chart paper 
Picture of a per­
son taking a show­
er to mount on ex­
perience chart 

Newsprint 
Crayons 
pencils 

Duplicated exper­
ience chart story 
for notebooks 

Experience chart 

Samples of several 
brands of deodor­
ants and anti­
perspirants. In­
clude sprays, roll 

Deodorants a nd 
Anti-Perspiants 

We use a deodo r ant 
to stop odor and 
an anti-persp i ran t 
to stop perspira­
tion or sweating. 
Sometimes the 
two are combined 
into one product. 



OBJECTIVES ACTIVITIES RESOURCE MATERIAL EXPERIENCE CHART 

use of 
deo-
dor-
ants 
and 
anti- 3. 
pers­
pir-
ants 

4. 

s. 

6. 

7. 

Look at the labels to find out what each product 
is. Point out that anti-perspirants are usually 

. in the cream or roll-on form and that the sprays 
are usually just deodorants. 

Discuss putting on deodorants after taking a bath 
every morning before coming to school, before go­
ing somewhere like a movie or shopping, etc. 
Stress that it is important to be clean before 
putting on deodorant, however. The products 
won't cover up an odor that is already there. 

Display ads for deodorant soaps such as Dial or 
Palmolive. Discuss that while these can help to 
stop odor they are not enough - a deodorant is 
needed, also. 

Point out that while one brand of deodorant seems 
to work well for one person, someone else may not 
like that brand at all. Let students use the 
products each day when they come to school until 
they find one which they feel works best for 
them. 

Write experience chart 

Seatwork: Fill in a chart listing brand of pro­
duct, type (spray, roll-on, etc.), kind (deodor­
ant or anti-perpirant or both), and cost. Refer 
to samples of products 

ons, sticks, 
creams, pads 

Ads from maga­
zines for deo­
dorant soaps. 

Chart paper 
Picture of a 
bottle of deodor­
ant to put on 
experience chart 

Duplicated ex-
8. Vocabulary: product, deodorant, anti-perspirant, perience chart 

sprays, roll-on, cream, pads, stick, brand names story for note-
of deoddrant products books 
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Deodorants should 
be put on every 
day before we go 
someplace. We 
have to be clean 
in the first 
place, though. 

Perspiration 
under our arms 
can smell very 
bad. This can 
bother the peo­
ple who have to 
be around u·s. 
This is why it 
is important to 
use a deodorant 
every day. 



1. 
r~oming f 

practices 
(Cont'd.) 

I 2. 
lb . Deodor-

ants and 
anti-

spir-
ants 
(Cont'd) 

(1) Dir -
ect-
ions 
for 
use 

I 

3. 

4. 

5. 

ACTIVITIES RESOURCE MATERIAL EXPERIENCE CHART 

Review previous lesson on daily us e of deo- I Experience chart 
dorants by re-reading and d i scuss i ng exper -
ience chart, Deodorants and Anti-Perspi rants 

Point out that there are certain caut i ons 
and directions to follow when using these 
products. Directions are always printed on 
the box, bottle or jar, etc. Examine sam­
ples and read the l abels. Discuss what 
the directions mean and why we neeq to read 
them. For example, the label on a can of 
Right Guard spray states, "Hold can about 
6 inches from underarm. Spray 2 seconds. 
Never spray toward face or open flame. Keep 
from extreme cold or heat. Do not puncture 
can or incinerate. 91 

On a student, measure 6 inches with a tape 
measure; time 2 seconds with the second hand 
on the clock. 

Discuss not spraying too long and was ting 
the deodorant , etc. Talk about the pre­
cautions to follow - breathing in the spray 
could hurt you ; spraying into an open flame 
like a cigarette lighter could cause an ex­
plosion; letting the can freeze or putting 
it in a window in the direct sunlight in the 
summertime might make it explodeo Define 
the word "incinerate"; suggest put ting empty 
cans with the garbage for the garbage men 
to pick up, or putting with old tin cans to 
be taken to the dump • . Stress always reading 
directions before using any product. 

Write experience chart 
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Samples of deo­
dorants and anti­
perspirants 

Tape measure 

Clock 

Chart paper 

Read the Direc­
t ions Fi r s t 

Directions are 
always printed 
on the label or 
the box that the 
deodorant comes 
in. The direc­
tions usually 
tell : 
l)How to put on 

or apply 
2)How much to 

use 
3)Cautions to 

follow 

We should always 
read the direc­
tions before we 
use any product. 
If we don't fol­
low t he direc­
tions the pro­
duct may not 
work as it should. 
We might waste 
some by using too 
much. The direc­
tions also tell us 
how to use the pro­
duct safely~ 



OBJECTIVES 

B. Good person-
al grooming 
practices 
(Cont'd.) 

lb. Deodor-
ants and 
anti-
perspir-
ants 
(Cont'd. 

(2)Ad-
ver-
tise-
ments 

1. 

2. 

3. 

ACTIVITIES 
Assign students to look through magazines 
and cut out advertisements for deodorants. 
Display on bulletin board. Also have stu­
dents note commercials on TV and relate the 
situations portrayed. 

Discuss that the companies that make deodor­
ants and other prbducts advertise in maga­
zines and on TV so they'll be able to sell 
more of their products. Advertising can 
help us by making us aware of useful pro­
ducts that we can buy. But, advertising 
can be rather bad if we aren't a little 
critical of what we see and hear. 

Point out the ads for Secret that insinuate 
that using this deodorant is all that's 
needed to gain popularity. Discuss what 
makes people popular - their happy personal­
ity, a friendly and helpful attitude, well­
groomed appearance (which does not necessar­
ily mean being a beauty queen), etc. Dis­
cuss that a strong perspiration odor does 
not make you pleasant to be near, but it 
takes a lot more than just using a deodorant 
to make you popular. 

RESOURCE MATERIAL 
Old magazines 

Bulletin Board 

Ads that suggest 
the products 
guarantee popular 
ity and happiness 

4. Look at an ad which uses sex appeal, such as Ads that empha­
one for 007 products that states, "Now, dare size sex 
to give him what he really wants - . 007, the 
bold new grooming aids that make any man 
dangerous." Say that many ads and commer-
cials show . sexy girls in low-cut or tight 
dresses becaus~ they think this will get 
people to buy more deodorant and other pro-
ducts. Stress that a deodorant alone will 
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EXPERIENCE CHART 
Ads and Commercials ----
Advertising can 
help us by telling 
us about products 
and how to use them. 

Just using acer­
tain brand won't 
make us more pop­
ular or happy, 
though. Some ads 
suggest this. 

Some ads show sexy 
girls to try to 
sell more deodorant. 

The brand of deo­
dorant that is ad­
vertised the most 
is not necessarily 
the best kind. 

We need to think 
for ourselves and 
not believe every­
thing the ads say. 



OBJECTIVES ACTIVITIES 

not make a person sexy. Find several ex­
amples of such ads and guide students in 
evaluating _them. 

5. On bullet in board showing ads found in ma ga ­
zines, count t he number of ads found f or the 
same brand. Have student s keep a record of 
the brands of deodorants advert i sed on TV in 
one evening or f or two or three days. Dis­
cuss that the brands which are most highly 
advertised are not necessarily the best 
brand. For example, various sprays are 
advertised the most but these are the most 
expensive. Some creams and roll-ons might 
be better for students to use tor they are 
cheaper and they often are anti-perspirants 
as well as deodorants - this might be quite 
important for teen-agers who are active and 
growing . 

6. Stress a ga i n tha t one single product will 
not completely change u s or our lives. Ads 
are he l pf ul by tell i ng us about products, 
but they want to sell as many bottles of 
deodorant as possible. Suggest that as the 
students are gr owing up, they're able to be­
gin thinking f or themselves and deciding 
what is best for them. This will mean buy­
ing a deodorant that works for them and is 
not real expensive. The way to make this' 
decision is by trying different brands, 
figuring and comparing prices, and by being 
aware that ads and commercials are trying to 
sell as much deodorant _as possible. 

7. Write exrerience chart 
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RESOURCE MATERIAL EXPERIENCE CHART 

Chart paper 



OBJECTIVES 

B. To develop 
good personal 
grooming 
practices 
(Cont'd.) 

2. Proper 
skin care 

a. Clean-
liness 

b. Skin 
pro-
ducts 

ACTIVITIES RESOURCE MATERIAL EXPERIENCE CHART 
8. Seatwork: Copy experience chart for note­

book. Find an ad to illustrate the point 
made in each paragraph; paste onto notebook 
paper 

9. Vocabulary: advertisement, expensive, brand, 
sex appeal, popular 

1. Introduce topic of proper skin care by show­
ing film, "Care of the Skin," and by reading 
pp. 147-150 in Understanding Your Needs 

2. Demonstrate correct way to wash face and 
hands; stress importance of establishing a 
daily routine for washing face twice a day, 
keeping hands clean by repeated washing 
throughout the day 

3. Discuss t hat each person should have his own 
towel and washcloth; these should be washed 
once a week (or more often in the summer 
when they may become sour smelling). 

Deodorant ad from 
a magazine to 
mount on exper­
ience chart 

Paper and pencils 
Magazines 
Paste 

Film, Care of the 
Skin, U-2944; 
Audio-visual 
Center, Division 
of Extension and 
University 
Services. The 
University of 
Iowa, Iowa City, 
Iowa 52240 

Understanding 
Your Needs; 
Leslie W. Irwin, 
Dana Farnsworth, 

4. Look in mail order catalogs for the prices of Florence 
towel racks; discuss and show how these can Fraumeni; Lyons 
be put up on the bathroom or kitchen wall to and Carnahan; 
provide extra drying space Chicago, Ill., 

1967 
So Display various brands of bath soap, bath 

oils and bubble bath, hand creams, chap­
sticks, face creams, body lotions, etc. 
Compare prices of the different products; 
bring out that soaps like Ivory or Lava are 
less expensive than Dial, Zest, or Phase III; 
that plain baby oil can be used in the bath 
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Different brands 
and sizes of bath 
soap, oils and 
bubble bath, hand 
creams, chapstick 
face creams, body 

Your Skin Is Show--- -- - --

The way your skin 
looks tells a lot 
about your groom­
ing habits. The 
most important 
skin care rule is 
cleanliness. 
Wash your face 
with soap in the 
morning and at 
night. Keep 
your hands clean 
all day long. 

Using someone 
else's washcloth 
and towel might 
spread germs. 

There are many skin 
products that you 
can buy. Some are 
more expensive than 
others. 



OBJECTIVES ACTIVITIES RESOURCE MATERIAL EXPERIENCE CHART 

water and as a lotion and it is cheaper and I lotions 
perhaps better for the skin than highly per-
fumed lotions and bubble baths. Note that 
a product like Noxerna can be used as a 
cleansing cream as well as a lotion and it 
is not as expensive as some other prepara-
tions. Also emphasize that the bath size 
soap bars, the large size bottles, etc. 
are usually the best buy; read labels to 
find number of ounces in each size and com-
pare costs 

6. Discuss using a hand lotion to keep hands 
from becoming chapped and sore, especially 
in the winter time. Show a lotion like 
Cornhuskers that the boys would use. Also, 
show Vaseline or Chapstick and discuss 
using on lips regularly. Stress that rough, 
red and chapped hands and lips do not look 
nice 

7. Write experience chart and read .orally 

8. Seatwork: Worksheets with problems about 
costs of skin c~re products. Sample items: 
(1) You can buy 3 bath size bars of Ivory 
soap for 34¢. You can buy 2 bath size bars 
of Zest for 34¢. How much does each bar of 
soap cost? (2) A 6 oz. jar of Aquamarine 
hand lotion costs $1.25. A 6 oz. jar of 
Pacquins lotion costs 69¢. How much more 
does Aquamarine cost? (3) A 3 oz. jar of 
Nozema costs 69¢. A 6 oz. jar of Noxema 
costs $1.00. If you bought two 3 oz. jars 
how much would it cost? How much money 
would you save by buying the big 6 oz. size 
jar? 
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Chart paper 
Picture of a 
person washing 
his face to put 
on experience 
chart 

Duplicated work­
sneets 

Usually the big­
gest size bar of 
soap or jar of 
hand cream is 
the best buy. 



OBJECTIVES 

B. To develop 
good person­
al grooming 
practices 
(Cont'd.) 

2 . Proper 
skin care 
(Cont'd.) 

c. Ef­
fects 
of 
puber­
ty 

ACTIVITIES 

9. Vocabulary: cleanliness, oil glands, ex­
pensive, ounce, oz., product, oils, creams, 
cleansing, lotions, chapped 

1. Review previous lesson by re-reading exper­
ience chart , Your Skin~ Showing 

2. Show film, Who Will Come to !:!Y_ Party? which 
shows how acne can be con trolled with skin 
care and medi cal attention. Stress im­
portance of c l eanliness, keeping hands away 
from pimples and blemishe s , etc. Show 
spec ial soaps and produc ts such as Cuticura 
or Clearas i l . Have students read the dir­
ections on the labels and discuss impor~ 
tance of following these directions care­
fully. Thes e products can be bought at 
mos t supermarkets or in drug stores. Em­
phasize going to the doctor with severe 
cases of acne. 

3. Discuss that as we grow older our body be­
gins to change in several ways. The oil 
glands in the skin somet.imes produce too 
much oil which contributes to acne and can 
make our hair oily. The sweat glands some­
times seem to work over-time and we can 
perspire quite a bit. Hair begins to grow 
under arms, on legs; boys may be getting 
beards. Discuss girls shaving their legs 
and underarms; boys shaving; and demon­
strate safety procedures to use with razors 
safe disposal of razor blades, keeping 
razors and blades out of the reach of 
younger brothers and sisters, etc. 
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RESOURCE MATERIAL EXPERIENCE CHART 

Experience chart 

Film: Who Will -----
Come to !!!Y. Party? 
Westwood Pharma­
ceutical; avail­
able from Modern 
Talking Picture 
Service, 1212 
Avenue of the 
Americas, New 
York, N.Y. 10036 

Special soaps and 
products such as 
Cuticura or 
Clearasil 

Water, towels, 
wash cloths 

Safety razors 
and blades 

Shaving creams, 
after-shave 
lotions 

We're Getting Older 

When we become 
adolescents our 
bodies begin to 
change in several 
ways. Too much 
oil from our oil 
glands can make 
our hair oily and 
can make our com­
plexion look bad. 
It's important 
to wash our hair 
and face often. 

We may sweat more 
than usual so 
daily baths are 
especially im­
portant. 

Boys may begin to 
shave and girls 
need to shave . 
their legs and 
underarms so 
they' 11 look 
neat. 



OBJECTIVES 

D. To recog-
nize that 
health 
habits 
affect per-
sonal 
appearance 

1. Diet 

ACTIVITIES 

4. Discuss that when girls begin to menstruate 
they may perspire more during thei r period; 
da ily baths are extremely important to 
guard against unpleasant odor 

5. Write exper ience chart . Read orally 

6. Seatwork: Have students copy experience 
chart and put i n Grooming notebooks. Also 
write definitions for the following words: 
adolescent, complexion, odor, daily, pers­
pire 

7. Vocabulary: adolescent, complexion, odor, 
daily , perspire, oi l, shave, menstruate 

I 1. Secure two experimental rats for a c l assroom 
exper iment . Feed one a good, balanced diet 
while giving the other one a poor diet. 

I 

2. 

Have students keep accurate records of food 
given the rats each day. Take pic tures of 
the rats periodically; date and correlate 
with the records of food given to the 
animals 

Compare the appearance and actions of the two 
rats and discuss why there· is such a differ­
ence. Then begin to feed both animals a 
proper diet and record the changes that take 
place 

3. Discuss the effect of what we eat on our 
appearance. Show a series of cartoon sketch­
es and discuss the following points: 

1. Rich, greasy foods and too much chocolate 
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RESOURCE MATERIAL EXPERIENCE CHART 

Chart paper 
Picture of a 
young man shaving 
to put on exper­
ience chart 

Pencils and paper 

Two experimental 
rats, cages, food 

Camera and film 

Overhead projector 
Transparancies 
showing cartoon 
characters: 
1. face covered 

with pimples and 

When girls begin 
to menstruate a 
daily bath is 
very important. 

Watch What Goes --- --- ---
in Your Mouth 

What we eat can 
make a big differ­
ence in the way we 
look. 

Candy and nuts or 
too many french 
fries can make 
our face break 
out. 

Eating too much 
can make us fat. 

Eating enough 
vegetables and 
fruit can help 



OBJECTIVE ACTIVITIES 

or candy can make acne much worse. 
2. Too many heavy, starchy foods (or just too 

much food~) can result in over-weight. 
· 3. An unbalanced diet can contribute to a dull 

pallor and unhealthy-looking coloring. 
4. Improper eating habits can make us feel and 

look sluggish and lazy. 

4. View films, Balance Your Diet for Health and 
Appearance, and It's All in Knowing How. Dis­
cuss and evaluate 

5. Write experience chart and read orally 

6. Seatwork: Write caption at the top of a sheet 
of newsprint - Too Many of These Foods Will 
Make Me Look Like This. Draw a picture of a 
fat, unhealthy figure; then look in magazines 
for pictures of foods such as chocolate candy, 
potato chips, nuts, etc. 

7. Vocabulary: balanced diet, greasy, starchy, 
coloring 
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RESOURCE MATERIALS EXPERIENCE CHART 

blemishes 
2. a figure very 

overweight 
3. face with a gray, 

dull complexion 
4. a figure lethar­

gically draped 
over a chair 

Films: Balance Your 
Diet for Health and ---- --
Appearance, U-5463 
It's All in Knowing 
How, I-3832 · 
Audio-visual Center, 
Division of Exten­
sion and University 
Services, The Univ. 
of Iowa, Iowa City, 
Iowa 52240 
Chart paper 
Picture to put on 
experience chart of 
a teen-ager eating 
food 
Newsprint 
Old magazines 
Paste, scissors, 
crayons 

Duplicated exper­
ience chart story 
for notebooks 

us to have a 
healthy-looking 
skin and color­
ing. 

Eating proper food 
has a lot to do 
with the way we 
feel. 

When we eat right 
it helps us to 
feel ambitious 
and cheerful. 



OBJECTIVES 

D. To recog­
nize that 
health hab­
its affect 
personal 
appearance 
(Cont'd.) 

2. Rest 

ACTIVITIES 

1. Introduce the health habit of adequate rest 
by seeing the films, Sleep for Health, and 
Rest That Builds Good Health 

2. Dramatize a situation where a TV announcer 
intervi ews people concerning a product 
called REST. The announcer asks the stu­
dents if they've used this product, how much 
they've used it, how it makes them feel, how 
it makes them act, how it makes them_ look. 
Have some interviewees tell how they felt and 
looked before using the product and what a 
change it made. Tape record these inter­
views 

3. Have students plan and produce TV commer­
cials using these interviews. Make pictures, 

RESOURCE MATERIALS 
Films: Sleep for 
Health U-3174 and 
Rest That Builds 
Good Health, U-3589 
Audio-visual Center 
Division of Exten­
sion and University 
Services, The Univ­
ersity of Iowa, 
Iowa City, Iowa 
52240. 

Tape recorder 

signs and slogans to show; write scripts; I Chart paper 
time each presentation; select students for 
''before and afte~' pictures; etc. I Picture for exper-

ience chart 
4. Write experience chart and read orally 

5. Seatwork: Worksheet. Sample items: (1) Duplicated exper-
Jim went to bed at 10:00. He got up at 7:00. ience chart story 
How many hours did he sleep? (2) Bob has to for notebooks 
get up at 5:00 to run his paper route. He 
wants to get nine hours of sleep. What time I Worksheets 
should he go to bed? (3) John watches the 
late movie on TV until 12:30. He has to get 
up at 8:00 to get ready for school. How man 
hours sleep does he get? (4) The Adams famil 
all get up at 7:00 each morning. The baby 
sleeps 11 hours. Jane sleeps 9 hours. Mr. 
and Mrs. Adams sleep 8 hours. What time does 
each person go to bed? 
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EXPERIENCE CHART 
Get Some REST 

Today~ 

Getting enough 
rest makes a 
difference in the 
way we l-ook. If 
we've had enough 
sleep we will 
look bright and 
peppy. If we 
feel good, we 
will look happy. 

A tired person 
has dark circles 
around his eyes 
and he may look 
pale. He may be 
too tired to comb 
his hair right 
or take good care 
of his clothes. 



OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

D. Health 
habits 
affect 
personal 
appear-
ance 

6. Vocabulary: rest, tired, pale 

1 . . Review heal th habits by rereading experience Experience charts 
charts Watch What Goes in Your Mouth and Get 
Some REST Today. Discuss that getting enough 
good exercise is also an important health habit 
that helps us look better 

(Cont'd.: 2. List on chalkboard activities which stµdents do Chalkboard 

3. Exer-
cise 

in their leisure time that provide good exer­
cise. Discuss and demonstrate additional exer­
cises such as push-ups, sit-ups, etc. Sugges­
tions for good activities are found on pp. 37-
53 of Choos.ing Your Goals 

3. Write experience chart and read orally 

4. Seatwork: Copy experience chart story to put 
in Grooming notebooks. Draw pictures to . 
illustrate story 

5. Vocabulary: exercise, circulation 
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Choosing Your Goals: 
Leslie W. Irwin, 
Dana Farnsworth, 
Florence Fraumeni; 
Lyons and Carnahan: 
Chicago, Ill., 1967 

Chart paper 
Picture for exper­
ience chart which 
shows youngster 
roller skating or 
swimming, etc. 

Paper. and pencils 

Crayons 

Make Your Muscles ----
Work 

We can have fun 
and improve our 
grooming by being 
outside and getting 
exercise and fresh 
air. Our skin will 
glow from the better 
circulation of blood 
in our bodies. 

Exercise helps us to 
eat more, sleep 
better and we find 
it easier to sit 
quietly in class. 

Walking, swinnning, 
or doing push-ups 
gives us good 
exercise. 
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G. To learn basic safety rules to be observed on public transportation 

H. To be aware of appropriate social conduct in public places 

I. To develop respect for public property 

J. To understand the importance of eating balanced meals when traveling 

K. To develop skill in asking for directions and help courteously 

IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Figure out distances between cities by computing mileage from a road map 

2. Compare differences in mileage between various points of interest 

3. Use a calendar to determine the dates for going on a trip 

4. Figure out how much a vacation will cost -- gas, bus fare, food, motel, admission charges, etc. 

5. Detennine how long it will take to get to the place of destination 

6. Read a car speedometer 

7. Read highway numbers 

8. Read time charts in bus and train schedules 

9. Dramatize paying for train tickets, food in a restaurant, admission tickets, etc. 

B. Social Competency Activities 

1. Dramatize the correct way to act in public restrooms, restaurants, bus depots, etc. 

2. Show pictures of littered and defaced scenic areas, vacation spots, etc.; discuss h<M they look 

3. Practice asking directions to a motel, to the right highway, to a scenic area, to public rest-
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c. 

rooms , etc. 

4. Discuss th e i mporta nce of k ee pin g c lose t r ack of b i ll f olds and pur ses; l ocki ng car door s, 

5. Make a mural showing people who can hel p u s when we ' re trave l i ng 

Take a f i eld t ri p to a bus depo t , a train sta t ion 

Communica t ive Ski ll s Activitie s 

1. Read names o f towns , s ta t e s , landma rks , e t c. c,n maps 

2. Make li s ts of things t o pack i n a su i t ca s e when taking a trip 

3. Read menus in restaurants and dr ive - ins 

4. Read signs and i nstruct i ons i n public res t rooms , bus depots, motels, elevators, e tc. 

5. Write let ter s a sking for inf ormation about vacation spots 

6. Read street s i gns, traffic signs, highway markers, etc. 

7. Look at travel folders, ads in magazines and newspapers, pictures of vacation areas , etc. 

8. Make lists of things to consider when planning a trip, · e.g., available time, amount of 

money available for a vacation, family situations, etc. 

9. Listen as someone gives directions for getting to a certain place; practice following 

directions 

10. Write experience charts. Copy and keep in notebooks 

D. Safety Activities 

1. Discuss hazards of driving too long without adequate sleep 

2. Make lists of sa fety rules to follow when riding on a bus or train 
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3. Dramatize appropriate behavior when rid ing in a car 

4. Make pictures and posters of safety rul es to follow at vacation areas, e . g ., being careful 

when near rivers or lakes, being on the look-out for poison ivy, keeping fingers clear of 

elevator doors, e tc. 

5. Show safety posters about f astening seatbelts in the car 

E. Health Activities 

1. Develop bulletin board disp l ays showing appropriate clothing for different kinds of vacations 

2. Make charts about proper food to eat when traveling 

3. Discuss car sickness and what can be done about it 

4. List cleanliness rules to follow when away from home 

5. Dramatize proper manners when eating in a public restaurant 

F. Vocational Competency Activities 

1. Discuss the jobs of some people who help us when we're traveling, such as the filling station 

attendant, cleaning maid, waitress, bus boy, and janitors, etc. 

2. Stress being honest and responsible when away from home 

V. RESOURCE MATERIAL 

Experience Chart - tablet, magic markers, pictures, easel 

Bulletin Board 

Iowa Road Maps 

Calendar, Clock 
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Bus and Train Schedules, Motel Rate Schedules, Restaurant Menus 

Old Catalogs and Magazines 

Art Supplies 

Tape Recorder 

Overhead Projector 

Books, Poems 

Field Trip - to bus and train depots, to a museum, park or other point of interest 

Free and Inexpensive Materials - safety posters, anti-litter posters, etc. 

Films and Filmstrips 

Suitcase, Clothing, and Personal Belongings 

Money 

depot 

terminal 

timetable 

fare 

train 

bus 

route 

speedometer 

east 

west 

courteous 

register 

motel 

hotel 

restaurant 

restroom 

VI. VOCABULARY 

scenery 

vacation 

litterbug 

trip 

round-trip ticket 

one-way ticket 

change 

distance key 
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U.S. highway 

state highway 

county road 

2-lane paved highway 

multi-lane divided highway 

bituminous or blacktop road 

gravel road 

highway marker 



menu Inters tate highway mi l eage accumul a t ed mi leage figures 

di r ection s chedule legend highway junction 

north road map scale name s a nd l oca t i ons of 
pl aces of i nte re s t i n 

south symbol Dis tance Tab le Iowa 
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VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in this starter unit. These lessons do not attempt 

to cover the entire unit topic but rather should serve as a guide for the teacher. 

The first lesson suggests how the unit may be introduced and covers the first general objective of 

the unit, !!_. To become ~ of the many places of interest to be visited within the state of Iowa. 

The next four lessons are all lettered C and deal with the third general objective,£· To develop 

skill in reading~ road map. It is assumed that the students will have had previous exp eriences in work ­

ing with maps at the primary age level and will be familiar with the following concepts and skills: (1) 

a map represents an area, (2) map symbols represent physical things within an area, (3) direction 

notations on a map, and (4) understanding of the scale of a map. 

At the secondary level it is assumed tha t map skills which will be developed will include (1) loca­

tion of places on a map by use of a grid system, (2) population figure charts, (3) reading city maps, 

(4) various time zones in the United States. 

The general objective, Q. To appreciate the value of planning~ trip in advance is developed in the 

next two lessons. 
"' 

The last three plans are concerned with the final objective,~- To develop skill in asking for 

directions and help courteously and with the culmination of the unit. 
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OBJECTIVES 

A. To become 1 . 
aware of the 
many places 
of interest 
to be visit-
ed within t he 
state of Iowa 2 . 

3 . 

ACTIVITIES 

Introduce unit by calling attention to bulle­
tin board display. Discuss pictures, noting 
the towns or cities where these attractions 
are located. Encourage students to relate 
their own vacation experiences. 

View some of the films about places of inter­
est in Iowa. (These films are basically 
hi s torical in nature but do show interesting 
l andmarks, e tc. and can be adapted fo r use in 
the unit . ) 

Bring out that t here a re many inter esting 
places t o go i n Iowa for a vaca tion; s ome a re 
close t o where we live; others would requi r e 
a longer t r ip ; s ometimes i f we go to visi t 
relatives on our vacat i on, we could a lso stop 
to see some a r eas of int e r est. 
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RESOURCE MATERIAL EXPERIENCE CHART 

Bulletin board : 
Large outline of 
the state of 
Iowa. Caption 
Let's Take a Trip 

Labeled pictures 
of various places 
of i n terest in 
the state (taken 
f r om Invit ing 
Iowa, Beautiful 
Land Between Two 
Ri vers, avail­
able f r ee from 
Iowa Development 
Cormnission, 
Tourism and Tra­
vel Division, 
250 Jewett Build­
ing, Dept. 11, 
Des Moines, Iowa 
50309 

Films avail ab le 
from: Audio­
visual Cente.r, 
Division of Ex­
tension and Univ. 
Services, The 
Univ. of Iowa, 
Iowa City, Iowa 
52240 
Burlington, UK-

4902 
Cedar Rapids, UK 
4803 

Vacations in Iowa 

There are many in­
teresting places to 
go in Iowa for a 
vaca tion. If we 
want to take a 
short trip we 
could visit ---
or____ If 
we have more t i me 
and want to t ake a 
l onger tr i p, 
or _____ would 
be i nte r esting. 



A. To become 
aware of 
the many 
places of 
interest to 
be visited 
within the 
state of 
Iowa. 
(Cont'd.) 

ACTIVITIES 
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RESOURCE MATERIAL 

Clayton, UK-4783 
Clinton, UK-5328 
Council Bluffs, UK-

4898 
Decorah, UK-4798 
Des Moines, UK-5096 
Dubuque, UK-4897 
Estherville, UK-5105 
Fairfield, UK-4792 
Festina, UK-5107 
Fort Dodge, UK-5102 
Fort Madison, UK-4899 
Froelich, UK-4802 
Galland, UK-4900 
Grinnell, UK-5331 
Guttenberg, UK-4797 
Hoover's Birthplace, 

UK-3906 
Independence, UK-5329 
Iowa City, UK-5031 
Keokuk, UK-4901 
Lamoni, UK-4805 
Little Brown Church, 

UK-3905 
Marquette, UK-4782 
Mason City, UK-4806 
McGregor, UK-3898 
Mount Pleasant, UK-

. 5315 
New Melleray, UK-5034 
Newton, UK-4809 
Oakville, UK-5198 
Old Stone Capital, 
UK-3901 

Oskaloosa, UK-5322 
Pella, UK-3902 
Plum Grove, UK-3900 

EXPERIENCE CHART 



c. 

OBJECTIVES 

A. To become 
aware of 
the many 
places of 
interest to 
be visited 
within the 
state of 
Iowa 
(Cont'd.) 

To develop 
skill in 
reading a 
road map. 

1. Intro­
duction 
to road 
maps 

ACTIVITIES 

4. Write experience chart 

5. Seatwork: Have students decide 
which vacation spots they are most 
interested in. Make a list, in­
cluding name of attraction and 
location of each. Keep lists for 
use in successive lessons when 
students will write letters of in­
quiry for additional information 
about these particular places. 

6. Vocabulary: vacation, trip, names 
and locations of places of interest 
in Iowa, e.g., Herbert Hoover 
Birthplace at West Branch, Old 
Cable Car at Dubuque, etc~ 

1. Reproduce a simple road map and 
legend (such as that shown on p. 17 
of How Far?) View on overhead pro­
jector; explain the legend symbols 
and point to examples. Make ditto 
copies of the map for each student. 
Discuss distance key and measure 
distances to find mileage between 
various points; also read mileage 
figures on map. Give students 
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RESOURCE MATERIAL 

Si oux Ci ty, UK-52OO 
Spillvil le, UK-51O8 
Stone Ci ty, UK-5333 
Tama, UK-5O98 
Wa ter l oo, UK-4811 
West Bend, UK-5332 
Winterset, UK-51O3 

Chart paper 

Picture for exper­
ience chart showing 
people visiting a 
vacation attraction. 

~ Far?, Wm. D. 
Pattison and Ruth 
Robbins, Rand 
McNally and Co.: 
Chicago, Ill., 1965. 

Overhead projector 

~i tto master copy 

EXPERIENCE CHART 



OBJECTIVES 

C. To <level- I 
op skill 
in read-
ing a 
road map. 
(Cont'd.) 

2. 

3. 

4. 

ACTIVITIES 

exercises in reading the map, e.g., "If you go 
north on the Interstate Highway, what cities 
will you go through?" "How many miles is it 
from Town A to Town B?" Etc. 

View film, Reading Maps. 

Write experience chart. Read orally. 

Seatwork: Answer written questions about map, 
e.g., (1) Fairview is __ miles from Atlanta 
by road. By airplane the distance would be 
about ___ miles. (2) Driving west from 
Atlanta, the first town you would come to is 

It is ___ miles from Atlanta. (3) 
If you drove from Atlanta to Alpena, you would 
pass ___ roads on your right and ___ roads 
on your left. If you turned onto a road to 
your right, would you then be heading north, 
south, east, or west? (4) Start at the town 
that is farthest east. Go about 14 miles 
west, 28 miles 
will arrive in 
route by state 
is by routes 

north, and 5 miles east. You 

---- (5) The shortest 
highway from Curran to Atlanta 

5. Vocabulary: road map, legend, scale, symbol, 
Interstate highway, U.S. highway, state high­
way, county road, distance key, mileage, 
route. 

1. Give each student a copy of the official 
Highway Map of Iowa. Direct attention to the 
legend. As each symbol is discussed build a 
a bulletin board display - use enlarged 
symbols, pictures of each type of road, 
highway signs, etc. Discuss the fo llowing 
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RESOURCE MATERIAL 

Transparencies 

Film: Reading 
Maps, U-4250; 
Audio-Visual 
Center, Division 
of Extension and 
Univ. Services, 
The Univ. of 
Iowa, Iowa City , 
Iowa 52240 

Chart paper 

Picture of 
simplified road 
map to use on 
experience chart 

Paper 

Pencil 

Official Highway 
Map of Iowa, 
available f rom 
the Iowa State 
Highway Commis­
sion, Ame s, Iowa 

EXPERIENCE CHART 

Reading~ Road Map 

On a road map is a 
legend. It tells 
us what symbols 
stand for Inter­
state highways, 
U.S. highways, 
county roads, and 
cities . 

The distance key 
shows how many 
inches stand for 
how many miles • 
Mileage fi gures 
are also shown be­
tween cities and 
towns on the map. 

Map .§Ebols 

The pink highway 
symbols usually 
show U.S. high­
ways or good ~ 



OBJECTIVES 

2. Symbols 
on road 
maps 

C. To develop 
skill in 
reading a 
road map. 
(Cont'd.) 

3. Scale of 
miles or 
distance 
key 

4. Accumu­
lated 

2 . 

ACTIVITIES 

symbols: 2-lane paved highway, multi-lane 
divided highway, Interstate highway, bitumin­
ous or blacktop road, gravel road, Interstate 
marker, U.S. highway marker, state highway 
marker, state parks, and the symbols for the 
different sized cities and towns. 

Locate various symbols on map; look at area 
near students' home towns. 

3. Write experience chart. Read orally. 

4. Seatwork : Have students make charts o f im­
portant map symbols; draw symbol, write 
sentence telling what the symbol stands for. 

5. Vocabulary: 2-lane paved highway, multi-lane 
divided highway, bituminous or blacktop road, 
gravel road, marker. 

1. Point to the Scale of Miles, or distance key at 
the bottom of the legend chart on the Iowa 
road map. Discuss that this map is drawn so 
that 1\ inches on the map represents or is 
equal to 20 mil eso Have students use rulers to 
measure the distance between Oelwein and 
Strawberry Point. The space on the map be­
tween the circle that stands for Oelwe in and 
the circle that stands for Strawberry Point is 
1\ inches long, therefore, we know these two 
towns are 20 miles apart. 

2 . · Point out the pink colored "20" printed on the 
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RESOURCE MATERIA~ 

Bulletin board 

Camera, film 

Snapshots of 
different types 
of highways, 
highway signs 
and state parks, 
etc . 

Char t paper 

The legend cut 
from an Iowa 
road map to 
mount on exper ­
ience chart. 

Official Highway 
Map of Iowa 

Rulers 

Opaque pro­
jector 

EXPERIENCE CHART 

state highways. 
The interstate high­
ways are shown with 
a big pink and 
black line. 

Black highway sym­
bols show some 
state highways. 
The blue lines 
show county roads. 

The shape of the 
highway markers 
shows if it is an 
interstate, U.S . 
or state highway. 

Di fferent shapes 
are used on the 
map to show how · 
big a city or town 
is. 

Finding Out How 
Far 

On our Iowa road 
maps 1\ inches 
stands for 20 
miles. This is 
cal led the s.cale 
of miles. 

We can figure out 
how far it is to 
different towns by 



OBJECTIVES 
mileage 
figures 

C. To dev­
elop 
skills 
in read­
ing a 
road map 
(Cont'd) 

ACTIVITIES 
map about half-way between Oelwein and Strawberry 
Point. Refer to legend; explain that these pink 
numbers tell how many miles it is between places on 
the map that have pink stars by them. Using opaque 
projector show examples, e.g., it is 20 miles from 
Strawberry Point to Oelwein, 15 miles from Oelwein 
to Independence, 13 miles from Independence to the 
junction of State Highway 150, 16 miles from this 
junction to Vinton, etc. 

(Whether to discuss the small black mileage figures 
indicating distances between highway junctions, etc. 
will probably depend upon the particular group of 
students being instructed. If they readily under­
stand the concept of accumulated mileage figures, 
the discussion can be expanded to include these 
additional figures. This concept may be postponed, 
however, if it would tend to confuse the students 
at this point.) 

3, Write ex~e1:ien.ce cha-ct. 

4 . ~e.atworx : ~or.ksnee.t .exerci.£es .using .the J..Da,D -W.E,cD 

Questions such as: If you wanted to go from Algona 
to Humboldt, what highway would you take? ___ Is 
this a U.S. or state highway? ___ What direction 
would you be traveling? ___ How many miles would 
you travel? ___ _ 

5. Vocabulary: accumulated mileage figures, highway 
junction, measure 

1. Review previous lesson on computing mileage between 
various towns, etc. Read experience chart, Finding 
Out How Far -- -- --

2. Have students figure out mileage between towns 
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.RESOURCE MATERIALS EXPERIENCE CHART 

~~~t\:.. ~'6.~~t 

S.e.c..t.J~» c .vz ...f .r.o.JP 
map and mounted 
on experience 
chart; circle 
accumulated mile­
age with marker. 

Duplicated work­
sheet exercises 
Experience chart 

measuring with a 
ruler. But num­
bers written on 
the map also tell 
how far it is be­
tween various 
towns and highway 
junctions. The s 
numbers are call­
ed accumulated 
mileage fi gures. 

Using the Qistance 
Table 

The Distance Table 
i s a chart on t he 



OBJECTIVES 

5. Read­
ing a 
Dis­
tance 
Tabl e 

ACTIVITIES 

or cities that are rather far apart, such as Des 
Moines and Mason City. Suggest that there is a 
f as ter and easier way than adding up all the mile­
age fi gures -- draw attention to the Distance 
Table on t he back of the Iowa Road Map. Using 
the opaque projector, show students how to use 
t he table: Find the name of the first city you 
want , Des Moines, at the top of the chart. Put a 
pie~e of paper al ong the row of numbers that go 
down under t h is name. Now find the name of the 
other city, Mason City, at the top of the chart. 

-Pu t a second piece of paper under the numbers t hat 
go a cross the chart from the name, Mason City . 
The number in the box where t he papers meet tell s 
how many miles it is between Des Moines and Mason 
City . 

3 . Give student s opportunities to us e the Tab l e. I f 
their home town is not listed in t he Table, fi nd 
t he nearest city that is, figure mileage t o t hat 
city, add t hi s to the mileage figur es in t he 
Tabl e , etc. 

4. Write experience char t. Read ora lly 

5. Seatwork: Wo r ksheet exercises . us ing t he Dis t ance 
Table and the road map . Exampl es of ques t i ons : 
How many miles is i t from Cedar Rapids to Dubuque . 
___ Which would be the longest trip , f r om Boone 
to Charles City or f r om Ames to Manly? ____ How 
far is it from Ames to Manl y? ___ I f you were 
flying in an airplane, how many miles woul d you 
travel .from Fort Dodge t o Mason City ? ___ If you 
went in a car how many miles would you go on a 
trip from Fort Dodge to Ma son City? _ ___ Etc . 
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RESOURCE MATERIAL 

Official Highway 
Map of Iowa 

Opaque pro j ect or 

Additional re f e r­
ences f or map 
skill s: 

Finding Our­
selves, Eileen 
Cor coran, Frank 
E. Richards, 
Pub lishers : 
Phoenix, N. Y. , 
1966 

How Maps and 
Globes Help Us, 
David L. Hackle r , 
Benefic Press: 
Chicago, Ill. 

Chart paper 

Distance Table 
cut from an _Iowa 
map and mounted 
on experience 
chart 

Duplicated work­
sheet exercises 

EXPERIENCE CHART 

back of the Iowa 
road map. It 
tells the dis­
tance between 
s ome of the 
c ities in I owa. 

Us ing the Dis­
tance Tabl e is 
a lot faster and 
easier than add­
ing up all t he 
mileage f igures 
yourself. 



OBJECTIVES 
D. To apprec-

iate the 
value of 
planning a 
trip in 
advance. 

ACTIVITIES -RESOURCE MATERIAL . EXPERIENCE CHART 

Ii. Display a large box which has been covered 
with a road map, parts of travel folders, 
etc. Use cut out letters to form question on 
box: Are You Ready to Go On a Trip? In box 
put travel folders, ads from newspapers, etc. 
which advertise vacation areas. On each 
folder type or print one question: 

How much money will you need to take on 
your trip? 
When will you go on your trip? 
How long will you stay when you're on 
vacation? 
Where will you go on a trip? 
What clothes will you take on a trip? 
How will you travel? 
Where will you sleep when you're on a 
vacation? 
Where will you eat when you're on a trip? 
What will you do for fun on your trip? 
What things will you have to pay for when 
you go on a trip? 
How many miles will you travel when you 
take your trip? 

2. Ask students if they're ready to go on an 
imaginary trip, have them take a folder or ad 
out of the box before they "leave" on vaca­
tion and look through it until they find the 
typed question. Have students try to answer 
these questions in reference to the kind of 
trip they'd like to take. 

Large cardboard 
box 

Old road maps, 
travel folders, 
etc. 

Cut-out letters 
from construc­
tion paper 

Copies of travel 
folders, ads 
from newspapers 
and magazines. 

3. Bring out that before going on a real trip I Chart paper 
these kinds of questions should be considered 

4. Summarize the important things to think of 
when planning a trip and write experience 
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Paper and pencil 

Things to Think 
About When Plan---- --- ---
ning ~ Trip 

1. How much time 
do we have? 

2. How much money 
can we afford 
to spend? 

3. Where will we 
go? 

4. What clothes 
and things 
will we take? 

5. How will we 
travel? 

6. Where will we 
stay? 

7. Where will we 
eat? 



OBJECTIVES 

D. To apprec­
iate the 
value of 
planning 
a trip in 
advance. 
(Cont'd.) 

ACTIVITIES 

chart. 

5. Seatwork: Copy experience chart and keep in a 
·notebook. 

1. Review previous lesson by reading experience 
chart, Things to Think About When Planning~ 
Trip. 

2. Discuss how each point affects the kind of trip 
we can take. For instance, if we can be gone 
for two weeks we might take a longer trip than 
if we have just a week-end. A long trip will 
probably cost more than a shorter one. If we 
don't have enough money we may not be able to 
take a trip at all. If we stay with relatives 
we'll probably eat at their house. Etc. 

3. 

4. 

5. 

Summarize how our trips might be affected by 
each of these considerations. Have students 
record statements on the tape recorder. 

Stress the importance of considering these 
questions before taking a trip; write exper­
ience chart. 

Seatwork: Have students read the following 
directions and make lists for each: 
1. Plan a week-end trip to see a relative. 

What might you need to spend money for on 
your trip? 

2. Plan a three-day sight-seeing tour to Des 
Moines. What might you need to spend money 
for on your trip? 

3. Plan a two-week camping and fishing trip to 
Backbone State Park. What might you need to 
spend money for on your trip? 
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RESOURCE MATERIAL EXPERIENCE CHART 

Experience chart 

Tape recorder 

Chart paper 

Duplicated work­
sheets 

It's Important To 
Plan 

Planning for a trip 
.can make it more en­
joyable. If we plan 
carefully, we won't 
run out of money be­
fore we get back ho~. 

If we plan ahead 
we' 11 take the right 
kinds of clothes for 
the kip.ds of activi­
ties we' 11 be doing, 

If we're going to 
travel by car, we'll 
have to study the 
road map to find 
the right highways 
to take. 

It is important to 
plan before we 
leave. 



f 

OBJECTIVES 

K. To develop 
skill in 
asking for 
directions 
and help 
courteous­
ly. 

1. When to 
ask for 
help. 

2. Who to 
ask for 
help. 

ACTIVITIES 

1. Play several tape recorded narratives and · 
discuss what should be done in each 
situation. 

I. "The Campbell family were traveling in 
their car through northern Iowa. They 
were going to visit an aunt and uncle 
who had just moved to Mason City . They 
were driving north on U.S. Highway 
No. 63 and wanted to turn west on High­
way 18. But somehow Mr. Campbell 
missed the junc t ion and he doesn't know 
how to find this hi ghway ." 

Discuss stopping at a filling station, 
store, or restaurant to ask directions 
to the right highway; who t o ask i f 
they are not near a town ; · how to a sk 
politely; etc. 

II. "Jim Hansen left hi s coat in the car 
while he and his famil y went into a 
restaurant to eat lunch. When they came 
out, Jim discovered his coat was miss­
ing." 

Discuss who to go to when something is 
stolen; what information the polic~ will 
need; stress locking the car and not 
leaving things in sight, etc. 

III. "Trudy Westphal was going to take the 
train to Des Moines to see her grand­
mother. While she was waiting in the 
train depot she wanted to go to the 
restroom but she didn't know where it 
was." 
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RESOURCE MATERIAL EXPERIENCE CHART 

Tape recorder 

Taped narratives 

Asking For Help 

When we're travel­
ing sometimes we 
need to ask f or 
·help. We mi ght 
have to ask how 
to find a hi gh­
way , a motel, a 
place like a 
pa rk or museum , 
or a restroom. 

Some people who 
we can ask for 
directions and 
help are f illing 
station worke r s , 
people who work 
in restaurants 
and stores, 
policemen and 
highway patrol­
men. 

We should be 
very polite when 
we ask for 
directions. 



OBJECTIVES 

K. To develop 
skill in 
asking for 
directions 
and help 
courteous ly. 
(Cont'd.) 
1. When to 

ask for 
help 

2. Who to 
ask for 
help 
(Cont'd.) 

K. Asking for 
directions 
and help 
courteously. 
(Cont'd.) 

ACTIVITIES 

Discuss who to ask; proper use of 
public restrooms; etc. 

IV. "When the Simpsons were driving along 
the Interstate, their car started to 
make a funny noise. The noise got 
worse and soon the engine stopped 
altogether." 

Discus s what to do on the Interstate; 
what to do on other highways; who to 
ask for help; what to do with the 
car; etc. 

2. Writ e experience chart and read orally. 

3. Seatwork : Begin to make a mural showing 
the people who can help us as we're 
traveling. Depict each person offering 
help in certain situations, e.g., a 
patrolman driving up to a stalled car, 
a waitress pointing to the restrooms 
in a restaurant, etc. 

1. Review previous lesson by re-reading ex­
perience chart, Asking For Help. 

2. Play the tape recorded narratives again 
and dramatize each situation. Stress 
asking for help politely and listening 
carefully to the directions given. 
Dramatize following these directions. 
Emphas ize also how to give directions to 
people. 
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RESOURCE MATERIAL EXPERIENCE CHART 

Chart paper 

Picture of a 
person talking 
to a filling 
station attend­
ant, mounted on 
experience chart. 

Kraft paper 
Tempera paint 
Brushes 

Experience chart 

Tape recorder 

Taped narratives 
used in previous 
les·son 

Asking and Giving 
Directions 

We must be very 
courteous when we 
ask someone for 
directions. We 
also have to 
listen carefully 



OBJECTIVES 

L. Culmination 
of unit. 

3. 

4. 

5. 

6. 

ACTIVITIES 

Give further dramatization experiences in 
giving directions--to places in the school 
building, in the town, in the area, etc. 
Discuss that people traveling through our 
home town might ask for directions. Empha­
size the need for clarity, courtesy, etc. 

Write experience chart. Read orally. 

Seatwork: Write stories to go with mural-­
tell what kind of help we might ask each 
person for and how we would ask. Mount 
stories on pieces of burlap or other tex­
tured material and display with mural. 

Vocabulary: courteous, follow directions. 

1. Make plans to take a one day field trip to 
a museum, state park, scenic area, etc. 
which is fairly near the school. 

2. Let students help decide where to go on the 
trip. Consider how much time will be avail­
able, what expenses there would be for the 
students at different places, what would be 
interesting to the most people in the class. 
Write letters to various places for specific 
information. 

3. When a place has been decided upon for the 
trip, look at road maps to find out how to 
get there. Mark the route on the map. 
When actually taking the trip, have two 
students be responsible for telling the 
school bus driver what highways to take, 
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RESOURCE MATERIAL 

Chart paper 

Paper and pencils 

Mural 

Pieces of colored 
burlap or other 
textured material 

Chalkboard 
Chart paper 

Stationery 
Stamps 

Iowa road maps 
Magic marker 

EXPERIENCE CHART 

so we'll be able 
to follow the 
directions they 
give us. 

If people ask us 
for directions 
we should t ell 
them as clearly 
as we can. If 
we don't know 
how to get to 
the place they 
want, we should 
tell the people 
who can help 
them. 

(Make lists of 
things to con­
sider in plan­
ning the trip: 
the highway 
routes to 
follow, rules 
of conduct on 
the bus and 
at the museum, 
etc.) 



OBJECTIVES 

L. Culmina­
tion of 
unit. 
(Cont'd.) 

4. 

5. 

ACTIVITIES 

etc. (Ask driver to follow their directions, 
even if they make a mistake. Many good 
learning experiences could result~) 

Plan with student what they will need to take 
on the trip. Discuss the kinds of clothes 
that will be appropriate, the money they 
will need, necessary personal items such as 
combs, sunglasses, etc. 

On the trip eat a meal in a restaurant. Let 
students order for themselves (stress eating 
a balanced meal) and have them pay for their 
own food. Take advantage of opportunities 
on trip to show the importance of proper 
behavior in public places, not being a 
litterbug, safety rules when traveling, 
proper use of public facilities and public 
property, etc. Look for situations where 
students can ask someone for directions to 
a restroom, etc . 

. 6. After the trip, discuss and evaluate the 
students' behavior, the effectiveness of 
the planning, the restaurant experience, 
etc. 
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RESOURCE MATER EXPERIENCE CHART 



The following two pages are to be used as masters 

for making overhead transparencies. 

The outline of the state of Iowa could be project­

ed, then traced, to produce any size outline for use on 

bulletin boards, experience charts, etc. 
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I. SELECTION OF UNIT: PREPARING FOR WORK EXPERIENCE 

This unit would serve to introduce students to the knowledge, concepts and attitudes that are pre­

requisite for successful work experiences in a work-study program. It would be taught before the stu­

dents are placed in actual job situations. 

A unit of this nature can provide m~ny meaningful opportunities to develop basic functional skills 

necessary for adequate vocational adjustment. 

II. SUB-UNITS 

A. Good Work Habits F. Good Grooming 

B. Job Requirements G. Safety 

C. Personal Information H. Health Habits 

D. Application Forms I. Citizenship 

E. Interviews J. Job Readiness 

III. GENERAL OBJECTIVES 

A. To Learn What a Good Worker is Like 

1. Understanding the importance of good work habits 

a. Responsible d. Ability to get along with people 

b. Honest e. Takes orders and follows directions 

c. Punctual f. Clean and neat appearance 

2. Understanding the meaning of good manners and courtesy and their importance in successful 

work relationships 
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B. To consider vocational requirements for work experiences 

1. Functional academic skills 

2. Physical ·skill and stamina 

3. Mental aptitude 

C. To become aware of the personal informa tion that i s needed before starting to look f or a job 

D. To learn and practice skills needed to apply for a job 

1. Application forms and letters 

2. Personal interviews 

E. To learn the importance of good grooming in getting and holding a job 

F. To understand the importance of safety and health rules when working 

G. To guide pupil self-evaluation in deciding upon suitable work experiences 

IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. List expenses that might be incurred in working s.uch as bus fare, lunch money, uniforms, etc. 

2. Tell time in relation to appointments 

3. Use a calendar when discussing working days and leisure days or days off 

4. Figure the time it will take to get from home or school to the job 

5. Discuss length of working day; time and length of lunch hours and coffee breaks 

~- Dramatize using arithmetic skills in work situations such as a waitress figuring a customer's 

check, a grocery store stock boy stamping prices on canned goods, etc. 
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7. Practice writing birth date, current date, etc. on application fonns 

8. Read city maps to locate places of business and factories where work-study students are employed 

9. Figure the expenses involved with illness, e.g., wages lost,. cost of doctor bills and medicine, 

etc. 

10. Use a mail-order catalog and select a complete outfit that would be suitable to wear for an 

interview. On a sales slip write the cost of each article; add to find the total cost of the 

outfit 

11. Compare the cost of a week's transportation to work on the bus, by car pool, by taxi, by walking 

12. Practice punching in on a time clock; read the times recorded on the cards 

B. Social Competency Activities 

1. Interview employers, fonner work-study students who are now employed, students' parents, etc. 

Ask what a good worker is like, how to keep a job, what constitutes a successful work 

experience, etc. 

2. Make lists of the habits, attitudes, and values necessary for getting and holding a job 

3. Dramatize work situations involving getting along with other people, e.g., reacting to gossip 

during coffee breaks, receiving constructive criticism from the boss, asking for help from 

fellow employees, etc. 

4. Take a self-test to help students evaluate their personality, manners, self-control, courtesy, 

etc. 

5. Write experience chart about the adjustments to be made when going from the school setting 
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t o a work experience , e .g., being more tired from standing a long time on the job, not hav i ng 

a teacher present to guide, cor rect, or make assignments, etc. 

6 . Tape r ecord a conversat i on with .an employer as he discusses the kinds of prob lems employees 

have on the job, reasons why people get fired, etc. 

7 . Drama tize pr oper conduc t when being personally interviewed for a job; r ecord on tape r ecorder 

and discuss 

8. Develop_ a series of lessons on " Seeing the Employer's Point of View." Dramatize situations and 

write experience charts about the employer 's prob lems when workers are inefficient, dishonest, 

not punctual, etc. 

9. Make a display of reject items from local f actor i es to s how results of inadequate workman 

perforrnan~e. Compare with quality produc t s 

C. Comm~nicative Skills Activities 

1. Listen to tape recordings of s t ories from books 

2. Write business letters asking for a job refer ence, a copy of a birth certificate, etc. 

3. Take notes on material read in books; record on 3x5 cards 

4. Look up address of the Social Security off i ce in the t elephone directory 

5. Prepare a card to carry that lists pertinent personal information that is needed when filling 

out application forms 

6. Practice good telephone manners when dramat i zing ca lls to arrange for job interviews 

7. Write letters of application 
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8. Fill out application forms for social security numbers , work permits , job opportunit ies, etc. 

9. Read city bus schedules , taxi rates , etc. 

10. Write letters of invitation and thank-you notes to resource speakers 

11. Practice listening to and carrying out various kinds of directions and orders , e.g., how to 

get from school to a factor y, procedures to follow when cleaning the floor, etc. 

12. Decide upon questions to ask when interviewing people presently employed in semi-skilled 

or unskilled jobs 

13. Give class reports on visits to industries or businesses, interviews with workers, part-time 

work experiences, etc. 

14. Dramatize conversations with potential employers in job interview situations, on-the-job 

training experiences, etc. 

15. Dramatize using reading skills in work situations such as a nurse's aid reading patients' 

names on food trays, a stock boy reading labels on boxes and shelves, factory workers reading 

safety precaution signs over machinery, etc. 

16. Read and fill out self-evaluation forms 

17. Read articles in the newspaper about the accomplishments, expansion plans, goals, etc. of 

various local businesses and industries 

D. Health Activities 

1. Make good lunch selections from restaurant and factory cafeteria menus; plan food to carry in 

lunch boxes. Prepare bulletin board displays 
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2. Discuss and dramatize procedur es for notifying an employer when ill 

3. Use commercially prepared transparencies to stimulate discussion of a worker's responsibility 

for his own health and well -being 

4. Compl ete worksheets about good physical and menta l health 

5. Plan a "style show" showing suitable clothing for various kinds of jobs, e.g., waitress uni­

forms, work clothes for f actory jobs, clean and neat clothes for a candy counter clerk, 

comfortable shoes for a nurse's aid, etc . 

6. Find pictures of appropriate outfits to wear when going f or a job interview 

7. Dramatize job interviews when the applicants are well groomed and neat; contrast with 

situations in which the applicants are poorly groomed and unattractive 

8. Prepare a time budget for one week; make a wheel chart to show the proportion of time spent 

sleeping, working, time for leisure activities, etc. 

9. Take a self-evaluation test; consider physical stamina and abilities when thinking about job 

possibilities 

E. Safety Activities 

1. Display different kinds of safety gear worn on some jobs 

2. Make charts listing possible safety hazards in different jobs, e.g., hot grill and grease 

at a short-order counter, handling bleach and cleaning solvents at a laundry, moving 

machinery in a factory assembly l ine , etc .. Also list safe ty precautions that are in effect 

3. Discuss safe care of money and personal belongings when working 
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4. Prepare a class report on some of the laws and regulations governing safe working conditions 

in factories, etc. 

5. Have a nurse who works in a local industry discuss and demonstrate the basics of on-the-job 

first aid 

6. Outline proper initial steps to take in case of serious injury to self or a companion when 

on the job 

7. On a field trip to an industry or business, note fire escape routes, alarm systems, planned 

procedures for evacuation, etc. 

F. Vocational Competency Activities 

1. Arrange for former work-study students to visit the class on their days off. Have them tell 

about their jobs, how they got them, what the work is like, etc. 

2. Take field trips to businesses and industries where work-study students are employed 

3. List possible jobs in which work-study students may be placed. Make a chart for each job, 

listing the various requirements necessary for success on the job 

4. Have students choose the work experiences in which they wish to participate in the work-study 

program 

5. Take snapshots of industries and businesses visited. Also take pictures of employers, some 

employees on the job, various activities involved in different jobs, etc. 

V. RESOURCE MATERIALS 

Overhead projector, transparencies Opaque projector 
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Films and filmstrips 

Clock and calendar 

Application forms, sales slips, etc; 

Mail-order catalogs, magazines 

Field trips to businesses and industries 

Telephone and telephone directories 

City bus and taxi schedules, rates and routes 

Bulletin boards 

Suitable clothing for various kinds of jobs 

Wheel charts, display charts 

Camera and film 

Tape recorder 

Time clock 

City maps 

Res ource people: employers, former work-study 
students, parents, nurses, etc. 

Books and pamphlets for student use 

Pers onal information cards 

Self-evaluation forms 

Restaurant and cafeteria menus 

Pictures and art materials 

Various kinds of safety gear 

Reject and quality products from local factories 

VI. VOCABULARY 

Specific names of: 

businesses and industries in the community 

employers 

city bus and taxi companies 

street addresses in the connnunity 

occupation work experience 

.bus fare taxi fare 

days off work schedule 

expenses 

lunch money 

lunch hour 

car. pool 

appointment 

coffee break 



birth date 

time card 

reliable 

pride 

instructions 

employer 

personality 

self-control 

Social Security number 

military status 

application fonns 

uniforms 

skills 

safety regul at i ons 

careful 

evaluation 

illness 

persona l interv i ew 

honest 

poli te 

directions 

boss 

behavior 

temper 

personal i nfonnat i on 

physical handica ps or 
limitations 

print 

work clothes 

abilities 

fire escape 

cheerful 

enjoy 

-119-

wages 

letter of appl ica tion 

punc t ual 

courteous 

appearance 

employee 

manners 

adjustment 

marital status 

hobbies 

work pennit 

time budge t 

qualifications 

eva cua tion routes 

re j ect items 

sick leave 

respons ible 

respect 

angry 

grooming 

fired 

complain 

bus iness letter 

dependents 

references 

signature 

j ob requirements 

safety gear 

c lean 

quality products 



VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in t his starter unit. These lessons do not at­

tempt to cover the entire unit topic but rather should serve as a guide for the teacher. 

The first five lessons are all lettered A and are concerned with the teaching of the first general 

objective of the Unit, f!. To learn what~ good worker is like. 

The next two lessons cover the second unit objective , ~- To consider vocational requirements for 

work experiences. 

Lessons lettered C suggest ways of teaching the third general objective C. 

personal information that is needed before starting to look for~ job. 

To become aware of the --- -- --

The culminating lesson plan for the unit is included and covers the objective G. To guide £l!£.!.l 

self-evaluation in deciding upon suitable work experiences. 
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OBJECTIVES 

A. To learn what 
a good worker 
is like 

1. Under-
s tanding 
the im-
portance 
of good 
work 
habits 

a. Respon-
sible 

b. Punct-
ual 

c. Honest 

d. Gets 
along 
with 
people 

e. Takes 
orders 
and 
follows 
direc-
tions 

f. Clean 
and 
neat 
appear-
ance 

1. 

2. 

ACTIVITIES 

Introduce unit by listing former work­
study classmates who are now working 
full or part-time and discussing their 
various jobs. Choose one person to 
invite to speak to the class on his day 
off. (Select a respected, well-adjust­
ed worker). Assign a student to call 
the person and make the necessary 
arrangements for his visit t o school. 

Prepare a s eries of questions to ask. 
Include such things as where he works, 
how long he has worked there, what he 
ha s to do to be a good worker , what 
his bos s and the people he works with 
are like, what pr obl ems he has on t he 
job, etc . Wr i te t hese questions down 
and as s ign various student s to a sk 
s peci f i c questions when t he gues t 
v isit s school. 

3 . Have the former s t udent talk with t he 
class and answer t he questions. 

4. Write experience chart. Read orally. 

S. Seatwork: Copy experience chart to 
keep in notebook. Notebook will be 
divided into sections. Section I will 
be entitled, "Good Work Habits." 

6. Vocabulary: interview, dishwasher, 
cafeteria, clean, careful, cheerful 
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RES OURCE MATERIALS EXPERIENCE CHART 

Resource speaker -
former work-study 
pupil 

Chalkboard 

Paper and pencils 

Overhead proj ec t­
or 

Student notebooks 

(All experience 
charts are written 
on the overhead 
projector. The 
charts are copied 
by each student 
and kept in note­
book for reference 
and review.) 

Interviewing~ 
Good Worker 

We want to find 
out what being a 
good worker is 
like. We invited 

to 
speak to our class . 

_ ______ likes 
his job . He is a 
(d ishwasher) at a 
(cafe t eria). He 
has worked t here 
f or 

He says he has to 
be clean, careful , 
and cheerful. 



OBJECTIVES 

A. To learn what 
a good worker 
is like 

1. Good work 
habits 
(Cont'd.) 

ACTIVITIES 

1. Plan to take a field trip to the place 
of business where the former work­
study pupil works. Make arrangements 
for a tour of the facilities and a 
visit with the employer. 

2. Arrange to eat lunch at a restaurant 
or factory caf eteria. Get a menu be­
fore making the field trip and study 
the selection and prices of food items. 
Discuss the importance of eating a 
well-balanced lunch when working on a 
job. Decide how much money each stu­
dent will need to take on the field 
trip for lunch expense. 

3. 

4. 

Appoint a small committee of students 
to tape record an interview with the 
employer while he discusses what a 
good worker is like, the kinds of 
problems employees have on the job, 
reasons why people get fired, etc. 

Take snapshots of the business visited, 
the restaurant or cafeteria where 
lunch was eaten, the former work-study 
student doing his work, his employer, 
some of the machines or equipment used 
in this job, etc. When pictures are 
developed, begin a bulletin board dis­
play showing all the businesses and 
industries in the community where 
students may have work experiences. 
Label each picture as it is put on the 
board. 

5. Write experience chart and copy in 
notebooks 
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RESOURCE MATERIALS EXPERIENCE CHART 

Field trip to 
business where 
former pupil 
works 

Restaurant or 
cafeteria menus 

Tape - recorder 

Camera and film 

Bulletin board 
Caption: Places 
Where We Might 
Work 

Overhead projector 
Student notebooks 

The Trip _T_o ___ _ 

We went to 
where ___ works. 
We saw how he does 
his job. 

A committee inter­
viewed Mr. ----
the employer. He 
said it is import­
ant for a worker 
to always come to 
work on time, to 
be clean and neat 
looking, and to 
always try to do 
the best job he can. 

Mr. _____ said 
that one of the 
biggest reasons why 
people get fired 
from their jobs is 
because they argue 
or get mad at the 
people they work 
with. A good 
worker has to be 
able to take 
orders from the 
boss and get 
along with the 
other workers. 



OBJECTIVES 

A. To learn what 
a good worker 
is like 

1. Good work 
habits 
(Cont'd.) 

6. 

ACTIVITIES 

Sea twork: Using the restaurant or ca f e­
teria menus, choose l unches f or a week. 
Lis t the items chosen fo r each day along 
with the pr i ce . Total the price of the 
food, add tax, and total again. Figure 
the amount of money needed for lunches 
for the whole week. 

7. Vocabulary: employer, boss, interview, 
clean, fired, argue 

1. 

2. 

3. 

4. 

Review previous lesson by re-reading 
the experience chart from that lesson 
and listening to the taped interview 
with the employer. Point out the im­
portance of workers always trying to 
do their best work, etc. 

Display a variety of books dealing with 
basic vocational topics. Have students 
browse through them and copy on 3"xS" 
cards any information they find that 
tells what kinds of attitudes and 
habits a person should have to be a 
successful employee. 

Using the information collected by the 
students, compile a list of the habits, 
attitudes and values necessary for 
getting and holding a job. Use the 
overhead projector; make a ditto master 
and duplicate copies for the students 
to keep in their notebooks. 

Seatwork: Develop a bulletin board 
display about good work habits. Have 
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RESOURCE MATERIALS EXPERIENCE CHART 

Restauran t and 
cafeter i a menus 

Experience chart 
Taped interview 
3"xS" file cards 

Books: 
The Job Ahead; 
(New Rochester 
Occupational 
Reading Series); 
Herman R. 
Goldberg and 
Winifred T. 
Brumber; Science 
Research Associ­
ates, Inc.: 
Chicago, Il 1., 
1963 
Getting~ Job; 
Florence Randall; 
Fearon Publish­
ers, Inc.,: Palo 
Alto, Calif. ' 1966 
"The Getting 
Along Series" by 
Thomas Mooney; 

To be a good worker 
you must: 
1. be reliable and 

t ry to do every­
t hing as well as 
you can. 

2. have r espec t for 
other people and 
treat them all 
the way they 
should be treated. 

3. be polite and nice 
to people. 

4. mind your own 
business. 

5. get to work on 
time every day. 

6. be honest and 
not steal money. 

7. be clean and 
look neat and 
well groomed. 

8. take pride in 
your work. 

9 . do what the boss 



OBJECTIVES 

A. To l earn 
wha t a 
good 
worker i s 
like. 

1. Good 
work 
habit s 

(Cont'd ~) 
s. 

ACTIVITIES 

students draw cartoon- like characters to 
illustra t e good work h~bits and then 

·label each picture, e.g., a bright smiling 
f ace and the sent ence "Be cheerful and 
happy." ; a fi gure with his hand caught i n 
a cash dr awer and t he sentence "Don't 
steal thi ngs - be honest."; a figure hurry­
ing and scurrying and the sentence " Work 
hard and don' t be l a zy." Etc. 

Vocabulary: r eliable, r espec t , polite , 
honest ., appearance, grooming, pride, 
courteous, angry, complain, safety r ules 
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RESOURCE MATERIALS 

Vol. I Af t er School 
i s Out, 1963 10 . 
Vol . II Al Looks 
For!. Job, 1964 
Vol. III~ J ob at 11 . 
Last , 1964 
Vol. IV Money in 
the Pocket , 1964 
Vol . V From Tires 12. 
t o Teeth, 1964 
Frank E. Richards 
Publisher: Phoenix, 
N. Y. 13. 
Getting and Holding 
!. Job, Bernard 
Schneider; Frank E. 14. 
Richards Publisher: 
Phoenix, N.Y., 1966 
Off to Work AAA 15 • 
and accompanying 
workbook; Paul H. 16. 
Voelker and others; 

EXPERIENCE CHART 

tell s you to do. 
not get in fight s 
with t he people 
you work wi t h · 
even when you're 
angry you shouldn't 
yel l or swear or 
t hr ow t hings • 
ask for help i f 
you don't know how 
to do something 
right• 
not complain or 
grumble about 
things. 
be strong and 
healthy and not 
tired. 
work hard and 
don't be lazy. 
follow safety 
rules and be 
careful• Stanwix House, Inc. 

Pittsburgh, Penn., 
1965 

17. be cheerful and 
happy• 

From "The Accent 
Education Series'' 
by Beatrice · F. 
Dare and Edward J. 
Wolfe; Getting 
That Job, 1966 
You and Your Occu­
pation, 1966 
Keeping That Job, 
1967 
Follett Publishing 
Co.: Chicago, Ill. 



OBJECTIVES 

A. To 
learn 
what a 
good 
worker is 
like 

1. Good 
work 
hab-
its 

(Cont'd.) 

ACTIVITIES 

11. Start lesson by saying, "When you're working on 
a job you think about things like how much money 
you're making, someone at work you're having 
trouble getting along with, how to use a new 
machine you don't understand very well, etc. 

I 

2. 

But you're not the only one who may have prob­
lems. The boss has a lot of things to worry 
about, too." Discuss some of the problems that 
may confront an employer; list on a large piece 
of chart paper. Entitle the chart, "Seeing the 
Employer's Point of View." 

Dramatize work situations, emphasizing the em­
ployer's point of view. Encourage students to 
consider some of the responsibilities of the 
employer, how these responsibilities influen~e 
the boss's behavior in the work situation, and 
how important it is for employees to have good 
work habits. 

3. Assign committees to collect and display reject 
items from local industries to show the results 
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RESOURCE MATERIALS EXPERIENCE CHART 

Finding Your Job; 
Unit 1, Vols. I, II, 
III, IV, and Unit 2, 
Vols. I, II, III, 
IV, V; Finney Com­
pany: Minneapolis, 
Minn., 1963 

Overhead projector 

Student notebooks 

Art supplies 

Bulletin board 

Large chart paper 

Marking pencil or 
magic marker 

Se~ing the Em­
ployer's Point of 
View 

The employer has 
problems that he 
has to worry about. 
If a worker doesn't 
do his job right, 
the boss has to get 
someone else to do 
it over. This 
wastes a lot of 
time. It also 
means the employ­
er has to pay 
two people for 
doing the same job. 

If an employee is 
dishonest and 
steals money 



OBJECTIVES 

A. To learn 
what a 
good work­
er is 
like 

2. Under-
stand-
ing the 
meaning 
of ·good 
manners 
and 
court-
esy and 
.their 
import-
ance in 

ACTIVITIES 

of inadequate workman performance. Also collect 
and display quality products and compare the 
differences. Discuss what is done with reject 
items, the wastefulnes s in terms of cost and 
time, etc . 

4. Seatwork : Write a short paragraph defining each 
of the fo llowing words in terms of the impor­
tance t o successful work experiences: respon­
sible, honest, punctual , courteous, follow 
directions, good appearance. Put papers in 
notebooks 

5. Vocabulary: reject items, quality products, 
good work habits 

1. Initiate discuss ion by saying, "Mr. _ ___ _ 
talked to our committee about some problems 
employees have on the job. He told us tha t 
some people lose their jobs even if they can do 

' the work alright. They get fired because they 
argue or fight with other people or get mad 
when the boss tells them they've done something 
wrong. In order to be happy in any work we do, 
we must get along with the people we are work­
ing with." Discuss being courteous and polite; 
point out that getting along with others means 
thinking of their feelings, their rights, and 
what they will think of you . Talk about what 
"little things" can be done to make and keep 
friends on the job 

2. View films about courtesy and listen to tape re­
cord ings of stories from books. Discuss. 
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.RESOURCE MATERIALS EXPERIENCE CHART 

Reject items and 
quality products 
from local indus­
tries 

Paper and pencils 

Student notebooks 

from the cash re­
gister, the boss 
is out tha t money. 
If enough is taken, 
the employer could 
go broke . Some­
t imes workers 
won't call in when 
they ' re sick and 
say t hey aren' t 
coming to work 
that day. This 
makes a lot of 
trouble for the 
boss because there 
is no one to do 
that person's 
work. 

Getting Along With 
Other People 

You show people 
you are courteous 
by what you say 
and what you do. 
If you don 't care 
about other people, 
they won't care 
about you e ither. 

Anyone can learn 
to be courteous. 
When we are nice 
to others, we 
make them happy 
and we ·are 



rela­
tion­
ships 

ACTIVITIES 

3. Dramatize work situations involving getting 
along with other people. Sample situations: 
(1) During a coffee break some people start 
gossiping about another worke r in a differ­
ent department. What should you do? (2) 
One day the boss stands and watches you work 
for awhile. He says you're doing the work 
wrong. What should you do? (3) You're told 
to clean the floor. You didn't understand 
just quite µow to do it. What should you do? 

RESOURCE MATERIALS EXPERIENCE CHART 

Films: 
Everyday Courtesy, 
U-2538 
Mind Your Manners, 
U-3605 
Social Courtesy, 
U-3359 
Available from 
Audiovisual Center 
Division of Exten-

happier ourselves. 
The best rule to 
follow is to treat 
others the way we 
would like them 
to treat us. 

Getting along with 
other people is 
one of the most 

4. Write experience chart and read orally. 
dents copy to keep in notebook 

sion and Services, I important things 
Stu- I University of Iowa, in keeping a job. 

5. Seatwork: Duplicated worksheets. Instruct 
students to answer each question truthfully, 
then score their own papers and destroy them 
when they're finished. A score of eight 
"yes" answers would be considered about 
average. If they score less than eight, they 
should try to improve their relations with 
others 

Worksheet: Circle "yes" or "no" 
1. I try to be pleasant even when I feel bad. 

Yes No 
2. I am kind and courteous to people at home 

and at school. Yes No 
3. I try to make my classmates feel important. 

Yes No 
4. I don't use cross words or swear words. 

Yes No 
5. I am especially careful and courteous when 

I'm driving a car or bicycle. Yes No 
6. I try to control my temper and not get mad. 

Yes No 
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Iowa City, Iowa 
52240 

Tape recorder 
Previously record­
ed tapes of 
stories from: 
Knowing Yourself, 
O'Keefe and 
Maxwell; John 
Winston and Co.: 
Chicago, I11. , 
19 54; pp. 6 7- 77. 

Health and Safety 
for Teenagers, 
Gladys Jenkins; 
Scott, Foresman an 
Co.: Glenview, 
Ill., 1962; pp. 
96-99. 

Overhead projector 
Student notebooks 



OBJECTIVES 
A. To learn 

wha t a 
good 
worker i s 
like 
(Cont'd.) 

B. To con-
sider 
voca tion-
al re-
quire-
ments f or 
work ex-
periences 

1. Fune-
t ional 
aca-
demic 
skills 

2. Physi-
cal 
skills 
and 
sta-
mina 

3. Mental 
apti-
tude 

ACTIVITIES 

7. I don't pout when something i s di sappointing. 
Yes No 

8. I show respect to my teacher and school princi-
p~l . Yes No 

9 . In my behavior I try to set a good example for 
others. Yes No 

10. I' m not pushy or l oud or act like I ' m too im-
portant. Yes No 

11 . I remember the li t tle things, such as saying 

6. 

1. 

"Please" and "Thank you ." Yes No 

Vocabulary: cour t eous, pl easant, swear, temper, 
· pout, behavior 
Ini t iate discuss ion by asking pupils what jobs 
t hey might be int erested in doing in the work­
study program . Point out that in our country a 
pers on is f ree to make his own choice when de­
c i ding on a job . The individual should con­
sider certain things, however, like what jobs 
are av~ilable, what kinds of work the person 
would enjoy doing, and what jobs he or she is 
qual i fied to do successful ly. 

2 . Point out that different j obs require different 
, kinds of skills. To fi nd out what skills are 
needed for var ious jobs, have s tudents look fo r 
and write down informat i on from books, f rom 
f ilmstrips, and from interv i ews with people em­
ployed as unskilled or semi- skil led wor ker s . 
Find answers to questions such as: 
(1) What kind of reading does the job requ i re? 

(2) What kind of arithmetic does the job re-
quire? 

(3) Would you have to write a nythi ng when you 
do this work? 
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RESOURCE M.ATERIALS 

Duplicated work­
sheets 

Books: 
You and Your Occu­
pation, Dare and 
Wolfe 
Ge tting A Job, 
Florence Randall 
The Job Ahead, 
Goldberg and 
Others 
Finding Your Job, 
Finney Company 
The Jobs You Get, 
Ri chard H. Turner; 
Follett Publishing 
Co.: Chicago, Ill. 
1962 

EXPERIENCE CHART 

When We Choose A Job - --
In our country we're 
fre e to choo se the 
kind of work we want 
t o do . We need t o 
choose a job we can 
do wel l, however . 
Some kinds of things 
would be t oo hard 
fo r us to do. 

We need to choo se a 
job t hat doesn' t 
require some kind 
of reading or arith­
metic that is too 
hard. 

Some jobs need peo­
ple who are very 
strong. Other jobs 
need people who can 
make complicated things 



OBJECTIVES 

B. To con-
s ider 
voca-
tional 
require-
ments 
for work 
exper-
iences I 
(Cont'd.) 

I 

3 . 

4. 

ACTIVITIES 

(4 ) Doe s the job require someone who is very 
strong? 

(5 ) What kind of tool s or machines wou ld you 
have to u se on the j ob? 

(6 ) Can you understand wha t you're s upposed to 
do on the j ob? 

(7) Does the job requi r e any s pe c i al train i ng? 

He lp pupi ls to organize thei r thinking a nd f orm 
gene r a lizations about the conce pts d i s cus s ed . 
Wr i t e ex peri ence cha r t to r e inf or ce t he s e 

Seatwork: Copy ex pe ri enc e chart to put into 
student no tebooks. Begin t o look in old 
magazines f or pictures of people working at 
various occupations; ke ep f or use in the 
f ollowing le s sons 

5. Vocabulary : skills, require , quali f ications, 
occupation 
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II 

RESOURCE MATERIALS 

Fol lett Vocational 
Reading Series , " 
Lil 1 i an Lerner, 
Margaret Mill e r 
The Delso Si ste r s , 

Beauticians, 1965 
John Leverson , Auto 

Me chan i c , 1965 
Marie Per rone , 
Practical Nurs e , 
1965 

The Millers, Wi ll ie 
lL_, Butcher, 
Baker, Che f , 196 5 

Filmstrips: 
Stocker in~ Supe r­
Market, 117B 

The Waitress, 117C 
Ihe Variety Store , 

117F 
The School Cafe --- ---
teria Worker, 117G 

The Nurse's Aid, 
117H 

The Gas Station ----
Attendant, 1171 

Our Neighborhood 
Laundry, 96E 

Available f rom Eye 
Gate House, Inc., 
146-01 Archer Ave., 
Jamacia, N.Y. 11435 

Overhead projector 
Student Notebooks 
Old maga z ines 
Scissors 

EXPERI ENCE CHART 

wit h the ir hands. 
Some o f us may do 
work like th is. 

I t is important 
for us to choose 
a j ob where we 
can understand 
what we ' r e sup­
posed t o do . 



OBJECTIVES , 
B. To consid­

er voca­
t;i.onal re­
quirements 
for work 
exper­
iences 
(Cont'd.) 

ACTIVITIES 
1. Have students make a chart for each specific 

job they had researched in the previous 
· lesson. List the skills needed for each job. 

2. Use pictures cut from magazines to illustrate 
the charts about the var ious jobs. Entitle 
the bulletin board, "Let 's Think About These 
Job Requirements." 

3. Compare the requirements for the different 
jobs. Encourage students to begin to con­
sider -these requirements in terms of their 
own qualifications. 

4. Write experience chart. Copy into notebooks 

5. Seatwork: Worksheets with examples of read­
ing and arithmetic problems which might be 
,enco~ntered in work situations, e.g., (1) 
customer check to be added by a waitress, 
including sales tax (2) ~elivery slips to be 
made out by a shipping clerk (3) gasoline 
pump gauges to be read by a gas station 
attendant 
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· RESOURCE MATERIALS 

Chart paper 
Magic marker 
Bulletin board 

Pictures from 
magazines 
Bulletin board 
letters 

Overhead project­
or 
Student notebooks 
Duplicated work­
sheets 

EXPERIENCE CHART 

Job Requirements 

Jobs like a car­
penter 's helper 
require people 
who can work long 
hours and do heavy 
work. 

Jobs like a ship­
ping clerk r e­
quire someone 
who can write and 
spell well. 

Jobs like a fry 
cook require 
someone who can 
work quickly and 
think about 
several things 
at the same time 
without getting 
confused. 

These require­
ments are some 
of the things we 
need to think 
about when we're 
deciding what 
jobs we want. 



OBJECTIVES 

C. To be-
come 
aware of 
the per-
sonal in-
formation 
that is 
needed 
before 
starting 
to look 
for a job 

I. i. 
ACTIVITIES 

Introduce lesson topic by playing a game, 
Twenty Questions. Have questions written on 
slips of paper, put slips into a box and pass 
them out to the students. See how many of the 
questions the pupils can read and answer with­
out referring to anything. 

Sample questions: 
Do you have a Social Security number? What 
is it? 
What is your marital status? 
What grade school did you attend? 
What is your address? 
Do you have a birth certificate? 
What is a work permit? 

2. Discuss that there is certa in personal in­
formation that each student should know about 
himself. This information will be needed when 
he or she applies for a job. Read chapter 3 
in Getting~ Job; also pp. 15-16 in Getting 
That Job. ----

3. Discuss what a birth certificate is; how to 
get one if you don't have one. Have students 
write a letter to the State Department of 
Health, Division of Vital Statistics, Des 
Moines to request copies of their birth certi­
ficates if they do not have them. 

4. Invite a representative of the State Employ­
ment Agency to speak to the class about work 
permits. Ask him to discuss who should get 
these permits, what kinds of jobs are not 
covered by these regulat ions, how to apply for 
the permit. 
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RESOURCE MATERIALS 

Questions written 
on slips of paper 

Box 

Getting~ Job, 
Florence Randall 

Gett ing That Job, 
Dare and Wolfe 

Stationary for 
writing letters 

Representative 
of the State 
Employment Agency 

EXPERIENCE CHART 

Personal Informa­
tion You Need 

Before you apply 
for a job, there 
are things you 
need to know 
about yourself. 

Your birth 
certificate 
proves when and 
where you were 
born. 

Everyone who works 
must have a social 
security number. 
You need to know 
yours. 

A person over 18 
does not need a 
work permit. The 
work permit law 
does not cover 
all kinds of jobs 
you may get. 

You will need the 
names of two adults 
who are not your 
relatives to give 
as references. It 
is very important 
to ask these peo­
ple first before 



I 





OBJECTIVES 
C. To become 

aware of 
personal 
informa­
tion 
needed 
(Cont'd.) 

G. To guide 
pupil 
self-
evalua-
tion in 
deciding 
upon 
suitable 
work 
exp~r-
iences 

ACTIVITIES 
2. Suggest that each s t udent make a Personal I n­

fo rmation List fo r himsel f. Expla i n, " Thi s 
paper can help you when you go t o a pply f or a 
job. It is impor t an t that you fi ll ou t a ppli­
cation forms right and have all the words 
spelled right. Use your Rer sonal Information 
List to help you do this." He lp students 
ge t all the necessary inf ormat i on . (A sample 
Personal Information list is inc luded at the 
end of the unit). 

3". Play Twenty Questions again to see if students 
can answer more quest i ons correctly now. 

4. Write experience chart 

5. Vocabulary: marital status, dependents, 
military status, physical handicaps or 
limitations, hobbies 

1. To culminate unit, discuss with students the 
jobs they will want to try in their first 
work experience in connection with the work­
study program. Stress the things to be con­
sidered when deciding what job they'd like 
to do: 
a. "What jobs are available?" 

The work-study program will help students 
find out this kind of information. 

b. "What jobs would be interesting to you? 
What work would you like and enjoy?" 

A job should be pleasant and fun to do. 
Because people have different interests, 
the same jobs won't appeal to all people. 

c. "What jobs are you qualified to do? 
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RESOURCE MATERIALS EXPERIENCE CHART 
Personal Inf orma- We migh t not be 
t ion Li s t s able to r emember 

everything if we 
don' t have i t 
written down. 

Garn~, Twenty 
Questions 

Overhead projector 

Student notebooks 

The list can help 
us make sure we 
spell words ri ght 
on the application 
forms, too. 

It is important 
that we have all 
the right in­
formation on our 
lists. 



OBJECTIVES 

G. To guide 
pupil 
self-
evalua-
tion in 
deciding 
upon 
suitable 
work ex-
perience 

ACTIVITIES 

Do you have the skills the job requires?" 

Stress the importance of each person 
realistically evaluating his abilities 
and skills so that he can choose a job 
at which he can be successful. Discuss 
briefly how frustratin g and unpleasant 
a job can be if it is too difficult or 
is unsuitable 

(Cont'd.) I 2. Give students copies of a sel f -evaluation 
questionnaire,~ This the Job l want? (A 
sample of the questionnaire follows.) Have 
each pupil fill out a sheet for each of the 
different kinds of jobs they are considering 
Give help to students in answering each 
question realistically; work in conjunction 
with the school counselor and the work-study 
coordinator 

3. Using the completed questionnaires, have 
students decide upon the work- s tudy job 
experience they wish to do first 

4. Seatwork: Using the job select e d, compar e 
the cost of a week's transportation to work 
on the bus, by car pool, by taxi, by walk­
ing. Use bus and taxi rate schedules and 
current carpool rates 

5. Vocabulary: evaluation, enjoy, question­
naire. 
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RESOURCE MATERIALS EXPERIENC E CHART 

Duplicated self­
evaluation 
questionnaire 

School counselor 

Work-study 
coordinator 

Bus and tax i rate 
schedules 



IS THIS THE JOB I WANT? 

Job Position ______________ Name of Business or Industry _______________ _ _ _ 

Address of Business or Industry ------------- - -
1. What kind of job is it? -------------------------------------
2. What kinds of things must I be able to do on this job? --------------------- - -

3. What are the working hours? -------------------------------------
4. What schooling or special training do I need? __________________________ _ 

5. How much does the job pay? ---------------- ---------------------
6. Will ! _need to buy anything (like uniforms or tools) before I start to work? __________ _ 

How much money would these things cost? _____________________________ _ 

7. What are some good things about the job? -----------,-----------------------

8. What are some bad things about the job? _____________________________ _ 

9. How would I get to work every day? ________________________________ _ 

10. How would I apply for the job_?_. ________________________________ _ 
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PERSONAL INFORMATION LIST 

Name ___________ _ _____ _ _ Sex ________ Social Security Number _____ _ _ _______ _ 

Address ________ ________ ___________ Phone Number ________ ___ _ _ _ _ ____ _ 

(street) 
______________ _ ___________ Marital Status _________ _ ____ ____ _ 

(town) (state) (zip code) 
Birth Date ____________ _ ____________ Number of Dependents _______________ _ 

Place of Birth _________ ___________ _ _ Military Status _______________ _ _ _ 

Age ___________________ Hei ght ________________ Wei ght _____________ _ 

Physical Handicaps or Limitations _________________________________________ _ 

Education: 

Grade School 

Hi gh School 

College 

Name of School Location of School 

------------

Last grade completed _____________ _ 

Former Employment (Give most recent jobs first) 

Eme..!.£yer Address Position 

Dates At tende d 
From 

Dates Worked 
Salary From To 

To 

Why did you 
Leave? 

Hobbies or Special Interests __________________________________________ _ 

References 
Name Address Business Phone 
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I. SELECTION OF UNIT - BUDGETING 

Budgeting should be an integral part of the curriculum for the 15+ age level retarded students. 

This will be one of the last opportunities to emphasize teaching in the areas of ''daily livini ' of 

which budgeting is so vitally important. This unit is designed to present experiences which will 

enhance the retarded youth's entry into the world of work. A number of sub-units can be taugh t to 

extend the benefits derived from a unit on bud geting . 

II. SUB-UNITS 

A. Leisure Time K. Gifts & Contributions 

B. Banking L. Savings 

C. Home M. Citizenship 

D. Job N. Safety 

E. Telephone o. Money & Wages 

F. Responsibilities P. Credit 

G. Purchasing Q. Taxes 

H. Transportation R. Clothing 

I. Medical - Health s. Food 

J. Insurance T. Posture 

III. GENERAL OBJECTIVES 

A. To develop an understanding of the concept of budgeting money 
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1. Budgeting money means doing the very most with the amount available 

B. To learn how to keep a budget 

1. A budget plan may indicate how money may be budgeted more wisely 

2. A savings and expense record may help in planning a program of saving 

C. To learn specific ways to use money more wisely through budgeting 

1. To budget money for special sales 

2. To budget money for insurance 

a. health 

b. life 

c. household or fire 

d. car 

3. To budget money for emergencies not covered by insurance or large luxury items 

4. To use wise food shopping practices for a more effective budget of income 

5. To learn factors of clothing purchase and care which will aid in a more effective budget of 

income 

6. To learn that credit buying provides a quicker means of obtaining goods, but usually costs 

more money 

D. To accept the procedure of banking as an aid to efficient budgeting 

1. Checking Accounts 

2. Savings Accounts 
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3. Bank loans 

E. To experience actual practice in budgeting money, time and energy 

IV. CORE AREA ACTIVITIES 

A. Arithmetic Activities 

1. Fi guring a budget 

2. Totalling the costs of necessities 

3. Comparing costs of it e ms 

4. Comparing insurance costs with costs of actual emergencies 

5. Figuring dollar cost of credit 

6. Filling out checks 

7. Keeping checking accounts 

8. Kee ping s a v ings r e cord 

9. Figuring time bud get 

10. Estimating bud get ite ms 

11. Using catalog forms 

B. Social Competency Activities 

1. Meeting business personne l 

2. Shopping tour e x perience 

3. Inquiry for information f rom sal e smen 

4. Service project activities 
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5. Planning leisure activities 

C. Communicative Skills Activities 

1. Completion of budget forms 

2. Telephoning bank, department store, insurance agency, finance company 

3. Preparation of monthly purchase items 

4. Reading newspaper ads 

5. Using a catalog 

6. Writing letters for field trip appointments 

7. Check writing 

8. Keeping records of class project 

D. Safety Activit ies 

1. Practicing household safety as prevention against added expense 

2. Practicing accident prevention as important to general welfare 

3. Practicing wise use of energy for more efficient, safe work habits 

E. Health Activities 

1. Discuss proper clothing for seasonal use 

2. List four basic food groups 

3. Plan grocery lists from food groups 

4 . F i l l out heal t h insurance informa t ion 

5. Practicing habits of wise energy use 
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F. Vocational Competency Activities 

1. Making appointments 

2. Meeting personnel 

3. Filling out personal information forms 

4. Practicing efficient work habits 

V. RESOURCE MATERIALS 

Telephone Bulletin Boards 

Newspaper Ads Ex pe ri e nce Chart tablet, magic marker, easel 

Bank Personnel 

Department Store Manager 

Films 

Filmstrips 

Budget Forms 

Sample Checks 

Deposit Slips 

Application blanks for Ch e cking Account 

Application blanks for Credit Ac count 

Ov e rhead Projector 

Transparencies 

Sample insurance policies 

Fabric samples 

Catalog s 

Catalog order blanks 

Sample Contracts 

Fi e ld Trips: bank, departme nt store 

VI. VOCABULARY 

budget 

income 

wisel y 

e x pe ct 

receive 

wa ge s 

utilities 

expens e s 
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entertainment insurance nutrition interest stub 

record liability produce instalment statement 

date comprehensive vegetables finance reference 

month collision variety payment withdrawal 

column premium supplies charge account check book 

newspaper group policy clothing licensed lender cancelled 

sales retired fabric rating leisure 

special employer brand name bank energy 

regularly employee catalog check record 

bargain emergencies credit account funds 

policy economy contract saving 
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VII. LESSON PLANS 

Sample lesson plans for ten lessons are included in this starter unit. These lessons do not 

attempt to cover the entir e unit topic but rather should serve a s a guide for th e t e aclwr. 

Le sson A is introductory and cov ~rs the first ge neral objective , f2. To deve lop an u11 cJc r s tandin g 

of lh e concept 2J. budgeting money. 

The next two lessons relate to the general obj ec tiv e ,~- To learn how t o keep~ bu d ge t. 

n ex t fiv e lessons r e lat e to til e general obj e ctive, f. To l e arn s pe cific .:.::7.ays ~ u so n n11l' \ ' 

more \-:i s e 1 Y throu~ budgetin g . 

·_ :,e: 6c neral objective 1.2_. I o accc p l l11 e_ proce du r e of banking~ an aid to effi c i e nt bud ,:l: Li n ;: i c:: 

t l1 c..: t or i c of the ninth le ss on. 

Th e f i nal lesson combin e s a culminatin g pr o j e ct with th e gen e ral obj e ctive, ~. To 0x pe ri e n ce 

actual practice in budgeting mon e y, Lime and e nergy. 

-147-



OBJECTIVES 
A. To develop 

an under-
standing 
of the con-
cept of 
budgeting 
money 

1. Budget-
ing 
means 
doing 
the ver 
most 
with th 
amount 
avail-
able . 

1. 

2 . 

ACTIVITIES 

Introduce this unit with a t horough explana­
tion of the term "budge t" . To budget i s to 
plan the amount of money which will be r e ­
ce i ved and how it will be spent. Include the 
c lass members through a discussion of from 
where the money spent by each of them comes. 
It will probably be f rom (a) part time jobs, 
(b ) allowances or ( c ) indefinite sums given 
by parents as a need arises . 

Emphasize that a budge t is bas ed upon knowing 
approximately how much money may be anticipat­
ed and deciding for what i t is to be used be­
fore it i s spent. 

Exp lain that planning or budgeting money helps 
a person understand where h i s money goes. 
Money is easily s pent as a need a r ines, or 
when a person sees somet hi ng he want s . If no 
t hought is given to how much of the t otal sum 
i s needed f or many th i ngs, the money may be 
gone before these things are purchased . 

3 . Write experience chart. 

4 . Seatwork: Have students pr epare (or hand ou t ) 
mimeo graphed paper divided into two columns. 
Label the columns: 
( 1) Things for Which I Spend Money 
(2 ) Things I Really Need Each Month 

Explain t hat students should list such things 
as candy, soft drinks, cigarettes, as well as 
r egu l ar needs for which they spend monthly. 
Have the students keep these shee t s for com­
par ison after they have more experience in 
ac tual budgeting. 
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RESOURCE MATERIALS 

Teenage Living, 
Ahern, Nell Gil es; 
Houghton Mifflin 
Company: Bos t on, 
1960, pp . 194- 205. 

Getting Ready for 
Pay Day , Part Three 
Planning Ahead, 
Hudson, Margare t W. 
and Ann A. Weaver; 
Frank E. Richa r ds: 
Phoenix, New Yor k, 
1963. 

Filmstrip: 
Busines s Me t hods 
For Young People 
#1 610 
Visual Education 
Consultant s, 2060 
Helena Street, 
Box 52, Madison, 
Wisconsin. 

Film: Your Family 
Budget, U-2874, 
11 min. $1.65 
University of Iowa 

EXPERIENCE CHART 

Title: Wha t is a - - --
-Budget? 

A budget i s a plan 
of how much money 
a per son may expec t 
to r eceive and how 
it will be spent . 
A budge t he lps a 
person ge t t he very 
most f rom hi s money . 
We hope t o l earn 
how to budge t so 
t ha t we wi ll use 
our money more 
wis e ly . 



OBJECTIVES 

B. To learn 
how to keep 
a budget 

1. A budget 
plan may 
indicate 
how 
money 
may be 
budgeted 
more 
wisely. 

ACTIVITIES 
5. Vocabulary: budget, income, wisely, expect, 

receive 

6. Use of suggested filmstrip: This gives the ad­
vantages, and shows preparation, of a budget. 
Shows check writing and record keeping for 
checking accounts. 

1. Introduce this lesson with reference to exper­
ience chart of Lesson A and plan to learn how to 
keep a budget. Have students look at lists made 
on how they spend the money which they currently 
receive. Ask the following questions: 
( 1) Do you always have money for the things you 

need? 
(2) Do you spend a large amount of money on 

things you don't have to have? 
(3) Are there things you would like and do not 

have because you don't have enough money for 
them? 

2. Display an example of a budget plan. Explain 
this as the actual record or written form of a 
budget. Define ''take home paf' as the act~al 
amount of money given by an employer to employee 
on pay day. 

3. Explain deductions to the ·extent necessary for 
understanding "take home pay." 

4. Seatwork: Hand out budget plan (B #la) sheets 
to class. Guide them in filling out section 
labeled "Money I Take Home". Some may have 
several sources of income such as baby-sitting 
and a part-time job elsewhere. Have them fill 
in Total column at bottom of sheet. Before fill­
ing out the column labeled "Money I Plan to 
Spend," it is suggested that the class make a 
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RESOURCE MATERIALS EXPERIENCE CHART 

Mimeographed copies 
of a budget plan. 
(2 forms) 

For overhead pro­
jection a budget 
plan or a work­
sheet of a budget 
plan. 

Everyday Business, 
Lawson, Gary D.; 
Cal-Central Press: 
Sacramento, Calif., 
1964, pp. 36-44. 

Film: 
Your Thrift Habits -- -
U-6278, 11 min. 
$1.65. Univer­
sity of Iowa. 

(Sample worksheet 
is given at the 
end of the unit) 

~ Budget Plan 

A budget plan is a 
record of the amount 
of money your take 
home pay will be 
and the amount of 
it you plan to 
spend during the 
month. 

In making a budget 
plan, you should 
know how much your 
take home pay will 
be, plan your ex­
penses and decide 
what you would 
like to save. 



OBJECTIVES 

B. To learn 
how to 
keep a 
budget 
(Cont'd.) 

1. A bud-
get 
plan 
may in-
dicate 
how mon 
ey may 
be bud-
geted 
more 
wi sely . 

ACTIVITIES 

general list of items they should expect to 
buy monthly such as: 

bus fare 
school lunch 
school supplies 
personal items, i.e., deodorant, 
cosmetics 
gasoline (for those with cars) 
clothes 

After th is practice, students may fill in the 
column on their own sheet. Assist individuals 
in establishing realistic estimates on items 
which are not in a specific amount. Explain 
to the students as they do this, that they 
now know where their money goes . Some may 
have totals greater in one column t han those 
in the other. If income is greater than 
amount indicated for spending, this money 
should be spent for extras which are needed, 
for entertainment if not included, or for 
savings toward buying an item which costs more 
than the extra available at the time. For 
those whose expenditures amount to more than 
income, point up this as the value of having a 
budget. It has shown t~at either (1) the in­
come isn't sufficient to meet all needs or (2) 
that money is being spent unwisely in some 
areas. Work with these students to establish 
which problem is indicated. 

5. Write experience chart 

6. Extensive follow-up practice would come beyond 
these initial introductory lessons. After the 
experience of noting current, personal budget 
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OBJECTIVES 

B. To learn 
how to 
keep a 
budget 
(Cont'd.) 

1. A bud­
get 
plan 
may in­
dicate 
how 
money 
may be 
budget­
ed more 
wisely. 

B. To learn 
to keep a 
budget 

2. A sav­
ings 
and ex­
pense 
record 
may 
help in 
plan­
ning a 
program 
of sav­
ings. 

ACTIVITIES 

items, the study and practice should be with 
items which will be included on the adult 
level. The resource material, Everyday 
Business is recommended. Expenditures dea l t 
with include items such as rent, utilities, 
food, car, etc. The approach to budgeting i s 
with initial intent to sav e a portion of the 
income. This is a valuable concept to ins ti l l 
in the teaching of handl i ng money. 

7. Seatwork: Budget Plan B #lb . Have students 
plan a family budget using $280. Relate this 
experience to any discussion of realistic home 
situations which may arise in the classroom. 

8. Vocabulary: wages, utilities, expenses, s av­
ing, insurance, entertainment 

RESOURCE MATERIAL EXPERIENCE CHART 

(Sample worksheet 
is given at the 
end of the unit) 

1. After a budget plan is determined, s ome method Trans parency of 
of recording daily expenses must be care f ully Savi ngs & Expense 

Savin~ and Exp ense 
Record 

kept. Record Form 

2. Discuss how this is important in knowing how 
well one is keeping within their budget. 

3. Plan out a Savings & Expense Record by : 

A. 

B. 

C. 

Showing prepared Savings & Expense Record 
Form on overhead projector. 

Asking students for items to be included 
and when each should be paid. 

Reviewing why total days in the month are 
necessary. 

(a) Some bills are due same time every 
month 
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The Savings & Ex pe ns e 
Transparency of Record i s impor t a nt 
Savings & Expense in knowing how well 
Worksheet of a Form you are stay ing wi th-
for the month of in your budget. 
June 

Chalkboard: To 
list the amount, 
figures, and ex­
pense items stu­
dents will need to 
use in completing 
the form. 

This record must be 
kept carefully and 
up to date. 

At the end of the 
month, you add the 
expenses for each 
column. From th i s 
you can tell if you 
have sp ent too much 
money. 



OBJECTIVES 

C. To learn 
specific 
ways to 
use money 
more wise­
ly through 
budgeting 

1. To bud­
get 
money 
for 
special 
sales 

ACTIVITIES 
(b) Some expenses occur throughout the 

month. 

D. Emphasizing that this is a responsibility 
and must be accurate and kept up to date. 

E. Establishing a method of entering items 
correctly as to amount and column. 

F. Discussing the possibility of carrying a 
small notebook or calendar booklet totem­
porarily record cash items one may tend to 
forget. 

4. Seatwork : Complete Savings & Expense Record 
using as take home pay $260 a month. Use the 
month of June. 

5 . Write experience chart . 

6. Vocabulary: record, date, month, column 

1. This lesson would be easily reinforced if pre­
sented at a time of special sales within the 
specific locale. Examples of such would be: 

1. After Christmas 

2. Seasonal change 

3. Washington's birthday 

4. Annual white sales 

RESOURCE MATERIALS EXPERIENCE CHART 

Everyday Business, 
Lawson, Gary D.; 
Cal-Central Press: 
Sacramento, Calif., 
1964, pp. 39 -44. 

Newspaper advertise- Saving for 
ments of special Special Sales 
sales 

Bulletin Board dis­
play of items need­
ed regularly which 
may be bought at 
sale prices to 
affect a saving 

Films: 
2. The newspaper ads relating to this would be used Wise Buying, U-3124, 

We may save 
money for 
special sales . 
The cost of 
things is less 
and we get more 
for our money. 
If we buy some­
thing we use 
regularly at 
the price of for comparison of sale prices with regular 11 min. $1.65, Univ. 

prices. Emphasize that money saved through bud- of Iowa 
geting may be used profitably at such times. 
Point up that quality of sale items should be 
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"2 for 1", we 
have saved the 
money we would 



OBJECTIVES 

C. To learn 
specific 
ways to use 
money more 
wisely 

ACTIVITIES 

checked. Some merchand i s e i s bought just for 
special sales and is of a quality infer i or to 
regular goods. A mark- down in price of re gular 
goods is usually indicated on the price ta g . 

through bud-13. 
geting 
(Cont'd.) 

Point up that sales merchandise o f ten may not 
be returned or exchanged . There for e , a buye r 
should carefully check condition , s i ze a nd f it, 
and be sure he can use t he item before purchas-

1. To budget! ing. 
money for 
special j4. Write experience chart 
sales 

5. Seatwork: Distribute special sale advertise­
ments to each class member. Ask them to locate 
and write on paper, an example of a "bargain." 
They should list the re gular price, the sale 
price, and the difference (or saving) of the 
item. They should define whether this would be 
a luxury item or may indicate savings on an 
item which one would expect to need, but pay 
more. This information would be presented 
orally to the entire class and discussion would 
include whether the class agreed that this was 
a worthwhile bargain. 

If one item is listed for sale at many places, 
several students could check the prices and in­
fonnation on quality to establish where the 
best buy might be obtained. 

If students have kept personal bud get plans 
during this instruction, they might enjoy 
checking their savings to see if there is 
enough for a desired item which might be on 
sale. For items such as clothing, cosmetics, 
school supplies, the students should be guided 
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RESOURCE MATERIALS 

The Most f or Your -- --- -- --
Money, U-4087 , 14 
min., $1.65, Univ. 
of Iowa. 

EXPERIENCE CHART 

pay f or it nex t 
t ime . 



c. 

OBJECTIVES ACTIVITIES RESOURCE MATERIALS EXPERIENCE CHART 

To learn 
specific 
ways to 
use money 
more 
wisely 
through 
budgeting 

2. To 
bud­
get 
money 
for 

in checking the regularly allotted amount of 
money to see how many items they may buy and 
save next monthly allowance for this item. Note 
t hat this "saved amount" should be put into 
savings~ 

6. Vocabulary: newspaper, sales, special, regular­
ly, bargain 

1. Introduce this lesson by referring to the items 
listed on the budget plan for a family. Note 
the inclusion of insurance a s an item for wh ich 
money is allotted on a monthly basis. Ask stu­
dents for discussion on the following questions: 

A. Why· is insurance important? 
B. What kinds of things may be insured? 
C. How do you get insurance? 
D. Who needs insurance? 

Why You Need 
Insur ance, 
Gillespie, George 
and George Waryee, 
New Readers Press: 
Syracuse, N. Y.,1959 

Everyday Business, 
Lawson, Gary D. , 
Cal-Central Press: 
Sacramento, Calif., 

2. Explain that insurance takes care of emergencies 1964, pp. 73-81 
which cost more than we might be able to pay at 
the time . Film: 

insur- Sharing Economic 
ance 3. Discuss the fact that insurance premiums may not Risks, U-2374, 

be due monthly. They may be due every 3 months, 11 min. $1.65, 
6 months, or 12 months. Nevertheless, a monthly Univ. of Iowa 
sum allowed for them makes t hem more easily 
paid. Use arithmetic problems on the chalkboard 
to show how an insurance premium costing $60 a 
year, and due every 6 months could be figured 
for a monthly allowance. Do the same for a 
premium due every 3 months and every 12 months. 
This wi ll make clear how the money is available 
when due. 

The following areas are suggested for coverage : 
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Insurance 

Insurance pays for 
emergencies which 
cost a lot of money . 
Money for insurance 
payments should be 
on the monthly 
budget plan. Every­
one needs some in­
surance for pro­
tection and should 
provide the money 
for it. 



OBJECTIVES 
C. To learn 

specific 
ways to 
use money 
more 
wisely 
through 
budgeting 
(Cont'd.) 

2. To 
budget 
money 
for 
insur­
ance 

4. Health Insurance 

A. Accident and 
and hospital 
have saved. 
to more than 
premiums. 

ACTIVITIES 

illness often cause large doctor 
bills which cost more than people 
Insurance paymen t often amount s 
a person has paid for the 

B. Many times if a person is ill, hi s salary does 
not continue. Some health pol i cies provide 
money for living costs. 

C. Sometimes an employer will pay the health in­
surance premiums for his employees. 

D. Most workers belong to a group plan. This is 
usually less expensive than an individual 
poli~y. 

5. Life Insurance 

A. Life insurance pays money to a wife if her 
husband dies. 

B. Money may be borrowed from the policy. 

C. Some life insurance policies provide money 
for retired persons. 

6. Household Insurance .2.E. Fire Insurance 

A. We need to protect our homes and things in 
them. It would be very expensive to repair a 
house damaged by fire or replace much furni­
ture that had burned or been stolen. Insur­
ance provides the money to replace these items 
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RESOURCE MATERIALS EXPERIENCE CHART 



OBJECTIVES ACTIVITIES 
C. To learn 7. Car Insurance 

specific 
ways to 
use 
money 
more 
wisely 
through 
budget­
ing 
(Cont'd. 

2. To 
bud-
get 
money 
for 
insur 
ance 

A. State laws require liability insurance. This 
pays fo r injury to another person and damage 
to someone else's car. 

B. Comprehensive insurance pays for losses due 
to theft, fire, tornadoes, wind storms, glass 
breakage and similar losses. 

C. Collision insurance pays for damage to your 
car which is caused by hitting another car or 
objects. 

D. The cost of car insurance depends upon: 
(a) The value of the car 
(b) The purpose for which it is used 
(c) The average number of miles it is driven 

in a year 
(d) The age of the driver 

E. An insurance company will not pay accident 
costs if you have broken the law. Any 
driver must have a license . 

8. Write experience chart 

9. Seatwork: Describe one or· more situations (fire, 
illness, car accident) in which insurance paymen 
is due. Write the situation (s) on the board an 
assign students to write a letter to the insur­
ance company, reporting the incident, listing 
costs, and requesting payment of the amount in­
volved. A sample letter could be provided to 
assist with this assignment. Remind the stu­
dents that in a real situation this must be done 
promptly and all information should be clear and 
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RESOURCE MATERIALS EXPERIENCE CHART 



OBJECTIVES 

C. To learn 
specific 
ways to use 
money more 
wisely 
through 
budgeting 

4. To use 
wise 
food 
shopping 
pract­
ices for 
a more 
effect­
ive bud­
get of 
income 

ACTIVITIES 
honest in order to have a claim settled to the 
advantage of a policy holder. 

B. Use the classified section of the telephone 
directory to locate insurance representatives. 
Have students find which representative would 
sell car insurance, life insurance, health in­
surance, and fire insurance. 

6. Vocabulary: policy, insurance, liability, com­
prehensive, collision, premium, group policy, 
retired, employer, employee, emergencies 

1. Students should now be familiar with the general 
idea of budgeting. Explain that budgeting may 
apply also to use of money allotted for certain 
items on the large budget plan. The money spent 
for food is a large budget item and should be 
planned for best use. 

2. Discuss comparing prices and quality for choice 
of store or stores from which to buy food, use 
newspaper ads to compare costs of certain foods. 

3. From study of newspaper ads and their own ex­
perience, have students list necessary foods and 
rank according to cost. Meat costs more than 
bread, for instance. Use .this to show how 
different amounts of money need to be allotted 
for different types of food. Give exampl~s of 
reasonable food budget amounts for different 
sized families. 

4. Point up ways to economize on food purchases 
through use of less expensive meats, dry milk, 
mea t substitutes, and foods in season. Emphasize 
the necessity of maintaining a balanced diet i n 
choosing foods, also. 
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RESOURCE MATERIALS EXPERIENCE CHART 

Homemaking for the 
Educable Mentally 
Retarded Girl, 
Soecial Education 
Curriculum Develop­
ment Center, (Univ. 
of Iowa, Iowa City, 
1967. Section on 
Food and Nutrition) 

We Are What We Eat, 
Spitze, Hazel Taylor 
and Patricia H. 
Ratze, Austin, 
Texas: Steck-Vaughn 
Co., 1966. 

Bulletin Board dis­
play of "economy" 
foods. 
Everyday Business, 
Lawson, Gary D., 
Central Press, 1966: 
Sacramento, Cal i f. 
pp. 45-51. 

Food Budget 

Money for food may 
be budgeted so that 
meals are better 
and cost less. 
Planning how to 
spend the budgeted 
money for food 
makes it go 
further. 



C. 

OBJECTIVES 

To . learn 
specific 
ways t o 
use money 
more wisely 
through 
budge t i ng 

5 . To lea rn 
f actors 
of 
clothing 
purchase 
and care 
which 
will aid 
in a 

ACTIVITIES 

5. Write experience chart. 

6. Seatwork: Homemaking for the Educable Mentally 
Retarded Girl, Everyday Business, and We Are 
What We ·Eat contain exercises for this lesson on 
f ood shopping economy. 

Seatwork act ivities could include : 

(1 ) arithmet ic problems comparing cos t s of f ood 
items for the best buy 

(2) checking pr i ces of "in sea son" f oods 
(3 ) checking the pr i ce of whole mi lk as compared 

t o a similar amount of powdered milk 
(4) making f ami l y grocery l ists for estimat es of 

f ood costs per week 

7. Vocabu l a ry: economy, nu t rition, produc t, vege­
tab l es, variety, supplies 

1. Remind students of comments on a t tention to food 
budget and rel a te the same basic principles to 
c l othing . Proper ca re of cloth i ng adds to • in­
creased va lue of money spent. Taking good ca re 
of clo t hing on hand (refer to Homemaking re fe r­
ence) will make it l a st longer and fewe r clo th­
ing purchases wi l l have to be made . Mending 
and a l t e r ations also leng then the us e of cloth-
ing . 

2. Factors to consider when buy i ng clo thes should 
i nclude: 

A - durability of fabric 
B - practicality of fabric and style 
C - reputation of brand name 
D - necessary care (is it washable, easy to iron, 
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RESOURCE MATERIALS EXPERIENCE CHART 

Everyday Business, 
Lawson, Gary D. , 
Cal-Cent ral Press, 
1960 : Sac r amento, 
Calif., pp. 51 - 55 . 

Homemaking for the 
Educable Mentally 
Retarded Gi rl , 
Special Education 
Curriculum Develop­
ment Center 

Fabric samples 

Clothing Budget 

Care of clothes a nd 
buying clothes may 
save money when we 
know good ru l es . 
We have learned 
good r u l es i n t ak­
i ng care of our 
clothes, making 
them last longer, 
and how to buy 
them. 



OBJECTIVES 
more 
effect­
ive bud­
get of 
income 

ACTIVITIES 

sanforized?) 
E - is price reasonable? 
F - is item really needed? 

3. Fabric samples may be shown to the class for in­
struction in which materials wear better. 

4. A class trip to a local clothing store may be 
arranged. The store manager should be contacted 
and asked to speak to students on clothes purchas 
ing. 

5. Clothing is not a separate item listed on the 
monthly budget plan. Ask students how the money 
spent for clothing is obtained. (Refer to the 
budget plan handout). Note that money allotted 
for personal items, which includes clothing, 
should be saved when the full amount is not used 
monthly. It should be spent when a definite 
clothing need arises or when special sales make a 
clothing purchase seem advisable. 

6. Discuss ordering clothing from a catalog. This 
is convenient when it is difficult to make a trip 
to clothing stores, or for ordering items of 
underwear, for example, which do not require much 
selection. Emphasize care . in filling out order 
blanks as to size. Use a catalog to show the 
page directing how to obtain correct sizes. 

7. Write experience chart. 

8. Seatwork: Use duplication of catalog order 
blanks for class practice. List items to be 
ordered, with price, on board and assist students 
in filling out blanks. Stress clear printing and 
correct address information so that return mail-
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. RESOURCE MATERIAL .EXPERIENCE CHART 

. Clothing Film-
s trips available 
from J.C. Penney 
stores 

Duplication of 
catalog order 
blanks 

On the Job, Klee, 
Ruth, Science 
Research Assoc­
iates, 1963:Chi­
cago, p. 17. 



OBJECTIVES 
C. To learn 

specific 
ways to usE 9. 
money more 
wisely 
through 
budgeting 
(Cont'd.) 

5. To 
learn 
factors 
of 
clothin~ 
purchasE 
and carE 
which 
will aia 
in a 
more 
effect­
ive bud­
get of 
income 

ACTIVITIES 
ing will be correc t. 

Provide students with 3x5 cards on which they 
may write the following sizes. (Some of this 
information may need to be obtained at home). 
Instruct students to carry this information witt 
them to assure correct sizes when buying cloth­
ing. Suggest doing the same for other members 
of the family in case they should shop for them. 

Girls Boys ---
dress pants 

blouse shirt ---
slip shoes 

skirt socks 

hose shorts ---
shoes undershirt 

bra ----
10. Vocabulary: clothing, fabric, brand name, 

catalog, (names of fabrics) 

C. To learn 
specific 
ways to use 
money more 
wis ely 

1. The Credit Series presented in t he resource 
suggestion, Homemaking for the Educable Mentall~ 
Retarded Girl is excellent coverage if time 
allows for this extensive stu<ly. 

through bud- 2 . 
geting 

Reference to previous lessons on how to spend 
the monthly budgeted amounts of money could 
precede the questions, "How do we buy large 
items whi ch cost more than the money we have 6. To learn 
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RESOURCE MATERIAL EXPERIENCE CHART 

3x5 cards 

Homemaking for the 
Educable Mentally 
Retarded Girl, 
Special Education 
Curriculum Devel­
opment Center 

Using Credit 

Using credit is 
a way to get 
something you 
can't pay cash 
for at one time. 
Credit costs 
money . A 



OBJECTIVES 

that 
credit 
buying 
provides 
a quick­
er means 
of ob­
taining 
goods, 
but 
usually : 
costs I 

more 
money I 

ACTIVITIES RESOURCE MATERIAL. EXPERIENCE CHART 

saved and how would we pay for emergencies which 
might not be covered by insurance?" Examples of 
such would be the purchase of a major appliance 
such as a refrigerator or stove; or a long trip 
in the ~ase of illness or death of a family 
member. 

Film: Installment 
Buying, U-2584, 
11 min., $1.65, 
University of Iowa 

Everyday Business, 
Lawson, Gary D., 
Cal-Central Press: Students may suggest "borrowing or charging." 

Explain that this is referred to as using credit.lSacramento, Calif., 
Consumer credit is buying things on time, borrow- 1966 , PP• 56 - 60. 
ing money or getting a loan. It takes money to . 
use credit and one must be very careful in using ISamp~e c:edit 
credit. application forms 

3. Emphasize that using credit gives you longer to 
pay for something. You may use the merchandise 
while paying for it and spend a certain amount 
monthly. You must be sure you will have this 
monthly amount of money to pay. The merchandise 
does not belong to the buyer until the final 
payment is made and may be taken back if pay­
ments are not met. Stress the importance of a 
good credit rating. 

4. Other points for emphasis: 

A. Charge accounts (revolving or monthly). 

B. Finance or Loan Companies (reputation and ~ 
size often affect the amount of the charge 
you pay for this credit). 

C. Bank loans (rate is usually less; you borrow 
the money and pay the dealer in cash). 

D. Down payments are usually required. The 
larger the down payment, the sooner the item 
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Sample contracts 

Filmstrip: How 
Credit UnioM~ 
in Your Community 
Group Cooperation 
(See address -
Lesson A, Visual 
Education Consul­
tants) 

person must be 
careful to borrow 
from a licensed 
lender. A good 
credit rating 
is important. 



OBJECTIVES ACTIVITIES 

is paid for. 

E. Make certain to deal with a licensed lender. 

F. Learn to read a contract. Never sign any­
thing that you do not uaderstand. 

G. Paying cash is preferred to using credit. 
If an item is not needed (luxury) or if the 
family will have to do without things they 
need in order to meet payments, it is best 
to wait until cash can be saved for the item 

H. Most credit requires collateral. 

I. Credit unions are often a place for indus­
trial workers to receive financial aid. 

J. Always know the true cost of the money 
borrowed. 

S. Write experience chart. 

6. Seatwork: Arithmetic problems in which (1) 
total cost (including interest) (2) down pay­
ment, and (3) number of monthly payments is 
given with instructions for students to find 
the amount of the monthly payment. An example 
similar to the following may be written on the 
chalkboard. 

1. Mr.Brown bought a television set which cost 
$200 with the interest. 

2. He made a down payment of $20. 

3. He wants to pay for it in 18 months. How 
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RESOURCE MATERIALS EXPERIENCE CHART 



OBJECTIVES 

D. To accept 
the proced­
ure of 
banking as 
an aid to 
efficient 
budgeting 

1. Check­
ing 

ACTIVITIES 
much would these payments be? 

1. $200 

2. -20 
$180 

$10 
3. 18) $180 

18 
0 
0 

RESOURCE MATERIALS EXPERIENCE CHART 

Credit application forms and sample contracts I Credit application 
should be provided for student experience in forms 
filling in information. Emphasis upon reading a 
contract and keeping it in a safe place is needed.I Sample contracts 
Remind students to be sure all payments are list-
ed in the exact amount (i.e., no statement of 
"one final payment" without the amount listed), 
to mark out any statement not in agreement with 
the terms stated by the salesperson, and that 
interest and carrying charges are listed. 

7. Vocabulary: credit, contract, interest, instal­
ment, finance, payment, charge account, licensed 
lender, rating 

1. Introduce this lesson by referring to previous 
coverage as teaching good ways of handling money. ' 
Suggest that banking is another way we use to 
make handling money easier. It also helps us 
keep another record of how we spend our money. 

2. Instruct students that banks are places where 
people may keep their money safely. There is 
not the chance of money being lost or stolen when 
it is kept in a bank . As the money is needed to 
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Everyday Business, 
Lawson, Gary D., 
Cal-Central Press: 
Sacramento, Calif., 
1966, pp. 1-35. 

Getting Ready for 
Pay Day, Part!_: 
Checking Accounts; 
Part II: Savings 



OBJECTIVES 

Account 

2. Savings 
Account 

3. Bank 
Loans 

3. 

ACTIVITIES 

pay bills or spend for other reasons, it may be 
taken out by using a checking account. Instruct 
class in how to go to the bank and apply for a 
checking account. 

Provide application blanks and have class fill 
them out. Explain what is meant by re~erences 
and discuss what persons might be used as ref-
erences. Students should always obtain per­
mission before using a person's name as a refer­
ence. Perhaps the class could accomplish this 
together by asking the school principal, teachers 
or guidance counselor during this instruction. 
Identify who should be listed as "next of kin," 
"relative,", etc. 

4. Next, issue deposit slips and instruct students 
on how to keep this record of money put into the 
bank. Caution students to use care in totalling 
amounts on the deposit slipe Show students how 
to deduct any cash desired when depositing funds 
in check form. 

After students understand the procedures of de­
positing, hand out blank checks. Note: This 
lesson may be spread over several days, if 
necessary. 

5. Instruct students, and allow for ample practice, 
in filling out checks. Remind them that the 
signature used on a check must be the same as 
that on record at the bank. Checks should be 
written in ink. Show students how to write 
checks for payment to other persons and also for 
obtaining cash. Allow practice for filling in 
check stubs, 
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RESOURCE MATERIALS 

Account, Hudson, 
Margaret W. and 
Ann A. Weaver; 
Frank E. Richards: 
Phoenix, N.Y.,1963 

Checking account 
applications 

Sample deposit 
slips 

Bank checks 

Off to Work, 
Stanwix House, 
(and Record Books 
for Off to Work): 
Pittsburgh, Pa., 
1966, pp. 59-60. 

Filmstrip: Busi­
ness Methods for 
Young People. 
(See Lesson A) 

Film: Fred Meets -----
a Bank, U-2378, 
11 min., $1.65, 
Univ. of Iowa 

EXPERIENCE CHART 

The Bank -----
We visited the 

Bank and saw where 
the money is kept. 
A bank is a very 
safe place to keep 
your money. Checks 
are easy to use. 
Saving in a bank 
earns interest on 
your money. 



OBJECTIVES 

E. To exper­
ience 
actual 
practice 
in budget­
ing money, 

ACTIVITIES 
6. Show students how a monthly bank statement looks 

and explain how this should be checked when re­
ceived. 

7. Seatwork should include frequent repetition in 
use of the bank forms introduced. Students 
should be given information on bills to pay by 
check, amounts to be deposited in cash and 
checks, and withdrawals. 

When class is familiar with the procedures of a 
checking account, instruct in the savings account 
service offered by the bank. Show students how 
their savings may be increased through interest 
drawn, money is safer, and is less likely to be 
spent. 

The loan aspect of banks may refer back to the 
Credit lesson, emphasizing that bank rates are 
usually lower than other credit services. 

8. A trip to a local bank is reconnnended, with full 
review of the services where understanding _ 
cooperation is available. 

9. Write experience chart on trip. 

10. Vocabulary: bank, check, account, saving, stub, 
statement, reference, withdrawal, check book, 
cancelled 

1. The final objective may be combined with a cul­
minating activity. For practice in the budget­
ing of funds, time and energy, a class charity 
effort would be a very reward ing learning exper­
ience. A Children's Home or Nursing Home within 
the locale would serve as t he object of the 
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RESOURCE MATERIALS REFERENCE CHART 

Monthly bank 
statements 

Experience Unit, 
Family and Home, 
Advanced Level, 
Special Education 
Curriculum Develop­
ment Center, Uni v. 

Our Class Project 

We have a class 
project with the 

Home . We wi ll 



OBJECTIVES 
time, and 
energy 

ACTIVITIES 
activity. Many social value emphases might be 
possible through the experience of the class 
working together to help other people. A col­
lection of funds could be accumulated throughout 
the year or through sales, odd jobs, or other 
class projects for raising money. More in­
centive for fund-raising would be assured if a 
goal of a specific amount were initially set. 
This would depend upon what the funds are to be 
spent for and would be decided upon by the class 
They may want to give a party for the residents 
of the home, buy a picture for a wall, provide 
fresh flowers from a florist on certain days, or 
buy individual articles for particularly needy 
residents. Practice in budgeting would come 
through . realistic selection of an amount of 
money to be spent. Any additional expenses migh 
be figured in such as costs of transportation to 
and from the site, wrapping paper, party sup­
plies, etc., depending upon choice of the class. 

2. Class instruction prior to the project should 
emphasize the final objective of budgeting . time 
and energy. Students should understand that 
this will be increasingly important as they be­
come independent and are employed. Wise use of 
time and energy establishes a reputation of a 
good worker. This is essential to keeping a 
job and often provides chances for additional 
salary. 

3. Efficient use of time and energy, in the home, 
pays off through fewer large repair bills, less 
possibility of costly accidents, fewer purchases 
of expensive items (such as appliances and 
furniture) through good upkeep, and a more 
pleasant environment. Good daily housekeeping 
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RESOURCE MATERIAL 
of Iowa, Iowa 
City, 1967; Lesso 
#8. 

Management for 
Better Living, 
Starr, Mary 
Catherine, D. C. 
Heath & Co.: 
Boston, 1963. 

EXPERIENCE CHART 
budget money, 
time and energy 
to get the most 
we can from this 
project. We 
think we shall 
be very proud 
of what we do. 



OBJECTIVES 

E. To exper-
ience 
actual 
practice 
in budget-
ing money, 
time and 
energy 
(Cont'd.) 

I 4. 

ACTIVI TIES 

al s o aids in this manner. 

Specific examples of how to use time and 
energy effectively, instruct students in how 
good posture keeps the body "lined up" with 
all the parts where they are supposed to be. 
Practice good posture in standing , walking, 
sitting, bending and emphasize that remember­
ing these good habits will keep one from be­
coming more tired as he works. Use examples 
of a man or woman, at dinner time, being so 
exhausted that he or she is irritable and has 
time only for rest, not pleasurable family 
activities. Teenagers may experience the 
same thing if they "wear themselves out" 
needlessly. 

5 . Stres s that a person needs to plan his time 
in a manner similar to that for his money so 
that he may get the most value from it. 
Planning how time will be used helps avoid 
unnecessary waste of time spent on doing 
something that is of no benefit. 

6 . Seatwork: Have students make time charts 
like those suggested in the Family and Home 
unit listed under Resource Materials. After 
using these for general practice, have class 
make schedule of free work periods to spend 
either working on the class project (making 
some item for use in the Home) or actually 
visiting the Home and per haps doing chores 
t here. Such activities would be planned with 
the cooperation and ap prova l of t he institu­
ti on staff , of course. Class rec ords of the 
progress of t he project would include: 
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.RESOURCE MATERIALS EXPERIENCE CHART 



OBJECTIVES 

E. To exper­
ience 
actual 
practice 
in bud­
geting 
money, 
time, and 
energy 
(Cont'd.) 

ACTIVITIES 

1. Account of hours worked 

2. Record of money collected 

3. Record of money spent 

4. Things lea~ned from project 

A summary article of the project could be 
written for the school or town newspaper. 

7. Vocabulary: leisure, energy, record, funds 
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RESOURCE MATERIALS EXPERIENCE CHART 



Worksheet for Lesson B #la 

A BUDGET PLAN 

Mone_y I Take Home Money I Plan to Spend 

Wages I Take Home $ $ 

.. 

Total Total 
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Teacher Evaluation 

Identify lesson and specify activity . 

Lesson No.: ________ Lesson Title: ______________ _ 

Check: 

Content: Very appropriate_Somewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions f or Rev is i on: 
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Teacher Evaluation 

Identify lesson and specify activity . 

Lesson No.: ________ Lesson Title: ______________ _ 

Check: 

Content: Very appropriate_Somewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions for Revision: 
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Teacher Evaluation 

Identify lesson and specify activity. 

Lesson No.: ________ Lesson Title: _______________ _ 

Check: 

Content: Very appropriate_Sornewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions for Revision: 
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Teacher Evaluation 

Identify lesson and specify activity. 

Lesson No.: ________ Lesson Title: ______________ _ 

Check: 

Content: Very appropriate_Sornewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions for Revision: 
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Teacher Evaluation 

Identify lesson and specify activity. 

Lesson No.: ________ Lesson Title: _______________ _ 

Check: 

Content: Very appropriate_Somewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Somewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions for Revision: 
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Teacher Evaluation 

Identify lesson and specify activity. 

Lesson No.: ________ Lesson Title: ______________ _ 

Check: 

Content: Very appropriate_Sornewhat appropriate_Not appropriate_ 

Suggestions 
for teacher: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Resources: Very helpful ___ Sornewhat helpful __ Not helpful __ _ 

Evaluative Statement: 

Suggestions for Revision: 



II Ill llllll l~iii111n1rn~1r~11'l1~]11111111111 
3 1723 02092 7471 


	Part_1
	img20230824_09044966
	img20230824_09070948
	img20230824_09080852
	img20230824_09092874
	img20230824_09102020
	img20230824_09110045
	img20230824_09120533
	img20230824_09125949
	img20230824_09140772
	img20230824_09144977
	img20230824_09155221
	img20230824_09164589
	img20230824_09174742
	img20230824_09182697
	img20230824_09192250
	img20230824_09201255
	img20230824_09212344
	img20230824_09221254
	img20230824_09231495
	img20230824_09240065
	img20230824_09245449
	img20230824_09254097
	img20230824_09264272
	img20230824_09273245
	img20230824_09283758
	img20230824_09292976
	img20230824_09302040
	img20230824_09321027
	img20230824_09330523
	img20230824_09335475
	img20230824_09350075
	img20230824_09354950
	img20230824_09364926
	img20230824_09374434
	img20230824_09391010
	img20230824_09395983
	img20230824_09410239
	img20230824_09414746
	img20230824_09424724
	img20230824_09433781
	img20230824_09445306
	img20230824_09461518
	img20230824_09472722
	img20230824_09482314
	img20230824_09492188
	img20230824_09501020
	img20230824_09511275
	img20230824_09520999

	Part_2
	img20230824_10023991
	img20230824_10043377
	img20230824_10055292
	img20230824_10064071
	img20230824_10080285
	img20230824_10085296
	img20230824_10095718
	img20230824_10104168
	img20230824_10125408
	img20230824_10150199
	img20230824_10160624
	img20230824_10165662
	img20230824_10232022
	img20230824_10240948
	img20230824_10251357
	img20230824_10260124
	img20230824_10272265
	img20230824_10281030
	img20230824_10291308
	img20230824_10320197
	img20230824_10332967
	img20230824_10342418
	img20230824_10352282
	img20230824_10360608
	img20230824_10382917
	img20230824_10391687
	img20230824_10401933
	img20230824_10410839
	img20230824_10420584
	img20230824_10425520
	img20230824_10434680
	img20230824_10443236
	img20230824_10452524
	img20230824_10464831
	img20230824_10481452
	img20230824_10491715
	img20230824_10500442
	img20230824_10504981
	img20230824_10513759
	img20230824_10523917
	img20230824_10534291
	img20230824_10560477
	img20230824_10580890
	img20230824_10590907
	img20230824_11001795
	img20230824_11022252
	img20230824_11030766
	img20230824_11043978
	img20230824_11052961
	img20230824_11070611
	img20230824_11075232
	img20230824_11095155
	img20230824_11103977
	img20230824_11122307
	img20230824_11134943
	img20230824_11145698
	img20230824_11155555
	img20230824_11171373
	img20230824_11190307
	img20230824_11200692
	img20230824_11210444
	img20230824_11221831
	img20230824_11230246
	img20230824_11252557
	img20230824_11262003
	img20230824_11272608
	img20230824_11282424
	img20230824_11292463

	Part_3
	img20230824_11301509
	img20230824_11312475
	img20230824_11321003
	img20230824_11330424
	img20230824_11394811
	img20230824_11492289
	img20230824_11502319
	img20230824_11511736
	img20230824_11520777
	img20230824_11530521
	img20230824_11534873
	img20230824_11543956
	img20230824_11552844
	img20230824_11563422
	img20230824_11573966
	img20230824_11590738
	img20230824_11595728
	img20230824_12005604
	img20230824_12015357
	img20230824_12030117
	img20230824_12035859
	img20230824_12050563
	img20230824_12055306
	img20230824_12064176
	img20230824_12072314
	img20230824_12103584
	img20230824_12111769
	img20230824_12121352
	img20230824_12125503
	img20230824_12134925
	img20230824_12143446
	img20230824_12160178
	img20230824_12165216
	img20230824_12181305
	img20230824_12185843
	img20230824_12203917
	img20230824_12212397
	img20230824_12222733
	img20230824_12231733
	img20230824_12243299
	img20230824_12251976
	img20230824_12262269
	img20230824_12270506
	img20230824_12281134
	img20230824_12290403
	img20230824_12300699
	img20230824_12322757
	img20230824_12335358
	img20230824_12344722
	img20230824_12354799
	img20230824_12363689
	img20230824_12382969
	img20230824_12394849
	img20230824_12402821
	img20230824_12412850
	img20230824_12421834
	img20230824_12430316
	img20230824_12435243
	img20230824_12445568
	img20230824_12453991
	img20230824_12463079
	img20230824_12471767
	img20230824_12482576


