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INTRODUCT ION

As the name implies, the Accountability-Performance Report reflects the effort cf
the total vocational education system to be acoountable for its perfomance in
effectively utilizing federal, state, and local vocational education funds, and
in developing and strengthening linkages and partnerships with other public
funding sources, as well as the private sector.

The Acoountability-Perfommance Report is canprised of three separate sections:
(1) the Accountability Section describes programmatic accomplishments primarily
through use of nonfederal vocational education funds; (2) the Performance
Section describes programmatic accomplishments primarily through use of Carl L.
Perkins Vocational Education Act (P.L. 98-524) funds; (3) the Financial Section
identifies the distribution of federal and nonfederal vocational education funds
during fiscal year 1986.

In format, this Executive Summary is arranged according to the purposes set forth
under the Statement of Purpose of the Carl D. Perkins Vocational Educaticn Act.
These stated purposes are pertinent to all aspects of vocational education, and
the Executive Sumary will indicate, in condensed form, the extent to which those
purposes were accomplished via Iowa vocational education programs, services, and
activities during fiscal year 1986.



I. Meeting the Needs of Iowa's Existing and Future Work Force

e Labor demand and supply data were acquired through the Occupational
Information Network (OIN), which is coordinated by the Iowa State
Occupational Information Coordinating Camittee (ISOICC). Lakor demand
and labor supply projections were then made for fiscal year 1986, for
each major vocaticnal education area.

e For camparison purposes, the distribution of employment in Iowa's
varied business and industry enterprises was corverted to those same
occurational areas—so that the actual distribution of Iowa employment
could be directly compared to the distribution of enrcllment among the
various vocational education areas. Observations of the chart on page
3 of this summary will reveal that, althouch same discrerancies exist,
substantial progress is being made to respend to the identified needs
of Iowa's employers.

e Stucent needs were identified throuch the Student Interest Survey and
the infomation on student needs furnished with the annual
applications.

® During the five years fram fiscal year 1982 to fiscal year 1986, the
Iowa Labor Force declined by 5 percent fram 1,395,000 in 1982 to :
1,328,000 in the ll-month period fram January-November, 1986. . .
Conversely, overall vocaticrnal education enrcllments have increased
propoerticrately. In 1982, vocational education enrcllments (excluding
Consumer and Hamemaking) comprised 4.2 percent of the labor ferce;
while in fiscal year 1986, that proportion had increased to 5.3

percent.

e Following labor market trends, and in accordance with pregram planning,
enrollments in declining areas such as production agriculture have
cdecreased significantly; while enrollments in expanding areas such as
Business and Office have substantially increased.

e In fiscal year 1986, 367 of Iowa's secondary public schoal districts
offered one or more vocatiocnal education program, four more than in
fiscal year 1985. Many of the smaller districts participated in
jointly administered (shared) programs, usually through arrangements
between several seconcary schoals and the merged area scheal.
Seventy-ore (71) different districts participated in such sharing in
fiscal year 1986. i

e Vocational student orcanizations provided opportunities for leadership
and for learning to accept wicely varied responsibilities for a total
of 19,028 secondary and 8,307 vocaticnal education students in the
major occupational areas.
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e Many innovative programs and projects designed to improve services to ™,
the dismdvantaged and handicapred functioned in fiscal year 1986,
including linking local educational agencies with area education
acencies to plan varied services; pooling of funds between secon&ry
schoals; special career planning and transition services workshops ancd
projects; and developmnent of a gquide entitled "Indivicualized Career
Initiatives.™ At the postsecondary level, the concept of developmental
education was strengthened and expanded——providing supportive services
and upgrading basic skill levels to prepare disadvantaced and
handi capped students to enter vocational programs. Linkacges with JTFA,
the Department of Human Services, and Vocational Rehabilitation greatly
expanded the scope of services offered.

e During fiscal year 1986, 22,663 disadvantaged (excluding limited
English proficiency) students were served in vocational educaticn
programs—4,480 seccndary and 18,183 postsecondary. Of these, 15,519
were served in mainstreamed programs, 7,144 in separate programs.

e Limited English proficiency stucdents served in vocational education
procrams numbered 804—345 seconcary and 459 postsecondary. Those
served in mainstreamed programs numbered 469; 335 were served in
separate programs.

e Of the 7,805 handicapped persons served in vocatioral educaticn
Eograns, 2,681 were secondary, 5,124 were postsecondary. Those served
in mainstreamed programs numbered 4,888; those in separate programs .
nunbered 2,917.

o Three (3) postsecondary institutions provided programs and services for
imates in as many correctional facilities; the total number served was
472.

e During fiscal year 1986, 1,348 displaced hanemakers were served in
vocational education programs—3 were served in secondary programs,
1,345 in postsecondary programs. Over 1,000 of these were served in
centers estahlished by postsecondary schoadls. Except for two
metropolitan areas, the greatest numbers served came fram rural Iowa.
The greatest concentration of clients ranged in age fram 21 to 50, with
a balanced distribution of males and females.



and Partrership Act (JTPA) programs and activities through a variety of
collaborative arrangements and projects, including: A JTPA Task Force
in the Department of Education; joint Private Industry Council (PIC)
and Area Planning Council (APC) planning efforts; linkages of funds for
specific training projects; and joint funding arrangements for services
to incarcerated individuals in correctional institutions.

¢ Advisory committees of knowledgeahle business and industry
representatives consulted with local vocational education planners in
initiating new programs (including identifying needed campetencies,
relevant equipment, materials and supplies, etc.), and in evaluating
and updating existing programs.

e Partrerships with the private sector also included business and
industry enterprises furnishing work stations and supervision to
cooperative education programs.

e Iowa's husiness and industry enterprises utilized custamized
educational programs (16 fims with New and Expanding Business and
Industry Training [NEBIT] with 573 enrollees); 44 fims, 2,307
enrcllees in Productivity Erhancement programs; and 17 fims, 1,297
enrollees in Retraining and Upgrading activities) to help increase
productivity and erhance Iowa's econamy.

IV. Improve Vocational Student's Academic Founcetions and Application of
. Technol oay

e Arplication of academic foundations (mathematics, coomunication,
problem—-solving, etc.) was included in the articulation projects
coordinated by many of the Area Planning Councils as well as being
integrated into the curriculum of many different vocational education
instructional programs. Projects such as Principles of Technology were
implemented to introduce technoleogical concepts to stucents in an
applied context.
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® Altogether 208,367 acdults took part in widely diversified adult
supplementary education programs in many different occupational areas,

S
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uding apprenticesnip, Young Fammer/Adult Fammer, and

relicensing/recertification activities. Mst of these activities
(excluding Young Fammer/Acult Fammer) utilized the 12 percent Adult
Training and Retraining federal funds, and were conducted by the 15
merged area vocational schoadls/cammunity colleges and two large
secondary schocals.

VI. Assist Econanically Depressed Areas
e In Consumer and Hamemaking programs 43,267 stucents fran econanically

Gepressed areas (9,665 secondary, 33,602 adults) participated in
specially desigred projects to improve hane erwiroments, use
management principles to achieve individual and family goals, increase
decisionrmaking and time management skills, and increase coping skills
in managing stress and dealing with chance.

@ Many specially-cdesigred activities irnwalving the disdvantaged and
handi capped displaced hanemakers, and single parents and hanemakers
were targeted to students residing in econamically depressed areas.

e In planning for the distribution of federal vocaticnal education in
fiscal year 1986, secondary districts and merced area schocls fram
econanically cdepressed areas were icdentified and desicnated to receive
2 hicher percentace of the availahle funds than were districts and area
schoals fran nan-econanically depressed areas.



® STarl aevelognent--a wice range of personnel develomment activities
were conducted, including technical upcates; establishing and operating
a teacher occupational competency assistance center; enhancing
instructors', counselors', and administrators' abilities to serve the
disadvantaged and handicapped; introducing entrepreneurship concepts
and curriculum materials; and assisting teachers, fomerly with
business and industry.

® During fiscal year 1986, 82 individuals participated in pre-service
vocational education workshops, in excess of 5,000 individuals
participated in inservice activities. Sixty-six (66) inservice
proposals provided 584 inservice activities. Fifteen (15) of these
proposals provided adult instructor development; six (6) provided
consumer and hamemaker staff develomment; and four (4) provided staff
develomment for persons serving handicapped and disadvantaged students.

e Curriculun Developmment

A program improvement coordinating council was formed to facilitate
camunication among five curriculun cadres for the purpose of
identifying common coals, resources, and proposed activities as well as
advising the Department of Education and the State Council on
Vocational Education as to prioritization of perceived needed program
improvement activities. One (1) technical committee was organized and
operated during the year. Plans were made for additional technical
committees in fiscal year 1987. The Iowa Curriculum Assistance System
and the Career Information System of Iowa provided services to enhance

program improvement. Ten (10) curriculum projects were conducted
during the year.

e Guidance and Counseling Services

During fiscal year 1986, quidance and counseling services were provided
to 219,283 secondary students by 671 counselors, and to 32,283
postsecondary students by 97 student service personnel. In order to
provide assistance to professionals responsible for planning,
organizing, and delivering gquidance services, career guidance
guidelines entitled "Iowa Career Guidance Guide for Student
Development” was developed under the direction of 2 coordinating
camittee consisting of 10 practicing guidance counselors and three
members of the Guidance Services staff of the Department of Ecucation.

Occupational information assistance is available fram the Career
Information gysten of Iowa (CISI) which offers both needle sort and
canputerized occupational infomation to individuals ranging from
elementary and special education students, through secondary and
postsecondary levels to adults CISI materials were found in over 475
schoal buildings in Iowa's public and non-educational areas as
correctional facilities, juvenile centers, public libraries, vocational

rehabilitation centers, three Job Service coffices, and several JTPA
offices.




® Reterence already has been made to persons served in consumer and
homemaking prograns in the depressed areas of Iowa. In the
non-depressed areas, 55,752 persons were served. The secondary
enrollment of 25,429 was one percent less than in fiscal year 1985.
The adult enrallment of 30,323 was 59 percent less than in fiscal year
19885, Total secondary enrallment in consumer and hamemaking increased
by over 1,000 in fiscal year 1986. A positive trend is shown fallowing
several years of declining enrcllment.

® During fiscal year 1986, 22 secondary and postsecondary sex eguity
projects were undertaken; 3,068 males and 3,667 females participated.
Project categories were: model career exploration, guidance,
outreach/recruitment career awareness, pramotional materials, and
curriculum. The model career exploration projects were concerned with
developing ways to inform students of the nontraditicnal opportunities
available to them.

e The ratio of coverall enrocllments by sex in vocational education
instructional programs in fiscal vear 1986 was 48 percent male and 52
percent fenale. The ratioc between the sexes varied wicely over the
range of occupational areas in which vocational education programs were
cffered. In same of the primary nontraditional occupatioral areas, the
ratio by sex improved in fiscal year 1986 as canpared with fiscal year
1985; e.g., agriculture--1985 -~ 72 percent male/28 percent female, 1986
- 69 percent male/31 percent female; consumer and hamemaking—1985 - 28
percent male/72 percent female, 1986 - 31 percent male/69 percent e
female.

IX. Student Outccmes——Emplover Percertions

For the past several years, systematic annual surveys have been conducted
to explore student satisfaction (statistical and percerticn informaticn
collected fram former vocational education stucents) and student
satisfactoriness (statistical and perception information ~ollected fram
emplovers of former vocational education students). Survey results may be
sumarized as fallows: A. Student Follow—up~-74.9 percent of responding
former students completed their programs; 63.8 percent of those available
for werk were employed in an occupation related to their training; and 7%8.7
percent were employed in Iowa=—20.3 percent cut-cf-state. B. Student

Perception Survey——87 percent of responding students stated their
instructional programs met or exceeded their expectations—72.1 percent

reported they were well prepared for employment. C  Emplover
Follow-up—79.5 percent rated cverall student preparation as Good/Very
Good; ratings indicating students met or exceeded expectations: Quality of
Work—33 percent, Quantity of Work—S1 percent; Job Skills—-92 percent.

D. Bmployer Perception Survey—Three-fifths (3/5) of responding employers
hired vocatiorelly-trained students with little or no job experience beyond
gradwmtion; two thirds (2/3) of responding employers reperted prior
invalvement in efforts to improve vocational education programs, e.g.,
providing instruction; providing work stations; serving on advisory
committees; etc.




INTRODUCTION TO PERFORMANCE REFCRT

This, the second part of the Performance-Accountability Report for
Vocational Education in Iowa, Fiscal Year 1986, consists of three sections.
These sections ocoincide with a suggested outline sent to the states by the
United States Office of Education. They are Vocational Education Opportunities
Accompl ishments, Program Improvement Accomplishments Under Part B (of the Carl
Perkins Vocational Education Act), and Consumer and Hamemaking Accamplishments.
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1.

Planning

P.L. 98-524 contributed to a significant movement within the state to
link local education agencies together with area education agencies to
do planning to better serve disadvantaged and handicapped youth in
vocational education. The dissemination of funds driven by the fomula
described in P.L. 98-524 increased the number of dGistricts invclved in
utilizing funds from 73 to 194 during fiscal year 1986. The process
prampted local school districts to think about serving disadvantaged
and handicapped persons in vocational education and to plan how the
dollar could be utilized. This local planning resulted in the pooling
of funds within nine of 15 area education agencies involving 146
districts in pooled, joint effort programs. Linkages in funding
resulted between JTPA, Special Education, and P.L. 98-524.

The planning which took place between local education agencies and area
education agencies resulted in new development regarding the
involvement of area education agencies in working with local education
agencies to deliver vocational education to disadvantaged populations.
Area education agencies were already involved in providing services for
the handicapped. This new development will be fostered further in
fiscal year 1987. It has the potential of developing into new
area-wide vocational delivery systems.

Handicapped
a. Handicapped Programs

There were 2,651 handicapped secondary students who were served in
mainstreamed programs; 30 handicapped students were served in separate
programs. A breakdown of these numbers in terms of male and female are
shown in Table 1 These programs were partially funded with P.L. 98-524
monies during fiscal year 1986.

TABLE 1

NUMBER OF SECONDARY HANDICAPPED AND DISADVANTAGED STUDENTS BY TYPE OF PROGRAM
| | Number of INumber of Disadvan—|Number of Limited | Total
| | Handicapped | taged (excluding |English Proficient | Number of
| Type of | Secondary LEPL%condag LEP) Secondary Disadvantaged
| Program |_ M_| F | Total F | Total | M F_| Total | M F_ | Total
[Indiv. | I I
IReceiving| | | | | | | | | | I |
|aga'l | | | ! i | I I | | I
|Services |1,52011,131| 2,651 |2,718|2,263| 4,441 | 192| 153| 345 |2,37012,416| 4,786
lin Main- | | f { I | | | | I | I
| streamed| | | | | | | | | | I |
|Programs | | 5 | | | | I 1 | | |

I I | 2 [ | g - cd -l

|Indiv.



Work placement for the handicapped represented a majority interest in
the state with four of nine areas in joint effort programs requesting
federal assistance for specialized work placement. Areas 3, 4, 13, and
14 designed area—wide deliveries assisting vocational educators to
place disabled youth in work settings. Placement strategies
necessarily involved special assistance such as arranging vocational
rehabilitation services, assisting employers to make modifications,
conducting fregquent student evaluations and observations, infoming and
involving parents, orienting students for on the job training,
developing realistic training plans, organizing sub-minimum wage
payments, utilizing job tax credits, and arranging for specialized
vocational assesasment and counseling.

One area in the state (Heartland Area Education Agency) pooled funds to
improve the ability of local vocational educators and ocounselors to
better serve disadvantaged and handicapped youth. Staff improvement
activities were directed at business education, hame econamics,
technical update for all vocational educators, and counseling.
Workshops were held for each group emphasizing teams of vocational
educators and special educators, the idea being to improve
coordination. Two hundred sixty (260) teachers and counselors were
involved. Specific impacts regarding services will be realized and
documented throughout fiscal year 1987. Examples of immediate results
include business education teachers getting special materials and
making accamodations for the physically handicapped, policy
recommendations to change IEP plans for Area Education Agency 11 to
include transition plans, and the develomment of local action plans
between special education and vocational education staff to improve
coordination between departments at the local schocl level.

Area Education Agency 6 in Marshalltown pooled handicapped funds to
allow vocational and special educators to design specific activities on
their own that would improve services for handicapped students. Six
specific projects were suppcrted via a selection process coordinated
through the area planning council. The six projects addressed
modification or addition of egquipment and materials, tutorial and
remedial assistance, adaptation of curriculum and instructional
teaching, camunity-based vocational assessment, vocational exploration
and job—seeking skills, and parent and conmunity involvement in
vocational education. Four hundred thirty-nine (439) handicapped
students were involved.

The unique approach being used by Area Education Agency 6 has motivated
vocational and special teachers to participate and cooperate in better
serving handicapped youth. The teachers are being motivated via being
recognized as the designers and experts and are being given the signal
that dollars and technical assistance is available to help them with
their ideas. This approach takes a certain amount of fear out of the
teachers and local administrators in having to deal directly with the
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the Carl Perkins Vocational Education Act. Eight percent (8%)
governor's discretionary funds were utilized to fund model projects
to improve transition services for disabled populations. One hundred
thousand dollars ($100,000) were obligated to three areas in the
state. Recipients of the funds had to link local education agencies
with area education agencies and camunity colleges in planning and
implementing transition services.

JTPA funds also were used to support a workshop emphasizing the
involvement of disabled persons in JTPA. Participants were asked to
cane as teams including rehabilitation and Job Service persons,
community college and area education persons and JTPA entities
including Area Planning Councils and Private Industry Councils. The
teams did same planning while at the workshop directed largely at
transition services for the disabled. Input during the workshop
resulted in planning grants being supported by JTPA to assist areas
to do more specific planning at the area and local level to further
facilitate transition services. The results of planning will be
realized during the 1986-87 school year.

The linkages with JTPA further supported the education established by
P.L. 98-524, i.e., coordinmation between education agencies and
expanded it to include agencies outside of education. Continued
linkages to support transition services, vocational assesswent, and
improved counseling are presently being discussed.

c. OCounseling and Transition Services

Nineteen eighty-six (1986) marked the conclusion of a three-year
project to improve ocounseling services for the disabhled. During the
year a statewide workshop and six area workshops were held for teams
of special educators and counselors to implement individual career
planning and transition services. Two hundred twelve (212) persons
were served in these workshops. The statewide workshop and regional
workshops resulted in local schoal districts developing transition
strategies such as the fallowing:

1) Des Moines Public Schools

As a result of the Des Moines regional workshop, school personnel
fomed a district camittee to discuss transition issues. The
committee adopted a definition of transition and surveyed
parents, agency providers, employers, vocational educators, and
graduates of special education programs regarding transition
service needs.

* This is a career planning folder detailing career develomment for grades
9-12 and transition into post-high schoal training. The folder was



IOLCersS ™ITansition Flannmng Froriies” and the IOLCers will be in
a three ring binder fomat. One of the major revisions was to
include a data sheet for employers. The folders will be color
coded by grade and the student will be encouraged to fill out as
much information as possible. The goals fran the folders will be
placed on the students' IEPs. Teachers will receive infomation
this fall regarding use of the folders, and implementation is
scheduled for January 1987, beginning with the ninth graders.

2) Fort Dodge Camunity Schools

The Fort Dodge Schools have reproduced the ICI with "Fort Dodge"
on the cover, but have made no revisions to the rest of the
materials. All special education programs at the high school
will be using the ICI this fall. In addition, a fomer
adninistrative assistant will be returning to a counseling role
and will be using the ICI with resource roan students and other
students presenting difficulties. Career and transition planning
will be a major focus this year.

3) Southern Prairie Area Education Agency 15

Two (2) sites within the Area Education Agency have implemented
the ICI. In Albia the special education teacher and work
experience instructor have started to use the ICI beginning with
ninth grade. In Ottumwa the work experience instructor has begun
to use the ICI with the juniors at the high schoal; the ICI
contains one addition-the local graduation reguirements.

Assurances

All area and local education agencies which utilized federal
handicapped funds under P.L. 98-524 were required to address all the
assurances under the Act. Assurances regarding disadvantaged and
handicapped were addressed by having each schoal or agency submit a
Flan of how each assurance would be met. In addition, each schocl
and agency was required to evaluate how it met the assurances. All
schools (194) have camplied.

Camprehensive career guidance and counseling were addressed throucgh
existing counseling staff and teachers who assumed counseling
responsibilities. Counselors assisted in assessment, scheduling,
personal/social development, career planning, IEP development,
community agency support, and leadership and study skills.

Two specific projects developed by the Department of Education in
cooperation with counselors and special educators assisted counselors
to provide camprehensive guidance and counseling. Two guides were
developed and disseminated throuch staff development activities
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current infomation on those same characteristics of 80-95 percent of
Iowa based occupations. It offers counselors a basis for career and
personal counseling. It offers students real world infomation on a
broad spectrum of occupations in relationship to the students' self
perception. Students can enter the system as often as necessary as
they progress through school (primarily grades 9-12). All local
education agencies (436) can access the system through local
implementation or through services provided through the area
education agency.

Assessments utilized by local schools and area education agencies
included ASVAB, Career Assessment and Social Skills Training System,
informal interest and career planning formats, and achievement and
aptitude tests such as GATB. A variety of instruments and techniques
emerged since no required battery or assessment procedures were
mandated by the state.

A special project on parent involvement in transition services was
initiated by the Bureau of Special Education in the Iowa Department
of Education in 1986. The intent of the project was to be able to
give parents and professionals a guideline for what to do encourage
and support disabled students who are leaving high school and going
on to work or further training. The Bureau of Special Education was
assisted by personnel within the Bureau of Career Education and the
Bureau of Campensatory and Equity Education.

The transition project on parent involvement resulted in a handbook
for parents. The handbook was first developed and reviewed by
parents in a workshop in Area Education Agency 7. The final draft
was just recently printed for dissemination.

Plans for 1987 include making the manual available in every area
education agency in the State, campleting parent workshops in each
agency for parents in all school districts, and dissemination through
the Iowa Curriculum Assistance Systems—the Iowa network for
dissemination of curriculum materials in career and vocational
education.

Initial parent reactions indicate that the parent manual will be well
received and utilized. Data will be collected in fiscal year 1987 to
further document its effectiveness.

Concern

Moderately mentally disabled (trainable) students cannot be
mainstreamed into most (98%) vocational education programs within
public schools in Iowa. This mental capacity precludes their entry.

The Carl Perkins Vocational Education Act restricts financial aia to
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In regard to disadvantaged secondary stucents (other than LEP),
4,441 were served in mainstreamed programs; 39 secondary (other
than LEP) students were served in separate programs. A breakdown
of these numbers in tems of male and female is shown in Table

l. These programs were partially funded with P.L. 98-524 monies
during fiscal year 1986.

The majority of students were served through mainstreamed
programs via supplemental services provided through joint effort
activities. Same of the highlights of services are described
bel ow.

JTPA Linkages in Joint Effort Programs

Area Education Agency 13 experimented with a specific plan to
encourage disadvantaged youth to enter into vocational training
after campletion of high school. A coordinated effort between
JTPA and the area education agency resulted in a summer
initiative of bringing students onto the Iowa Western Cammunity
College campus to allow them time to participate in vocational
training experiences to help them gain confidence so that they
could compete. The total effort was directed at transitioning
students fram local education agencies into post-high school
training. Activities included personal/social and career
counseling at both levels (area education agency and cammunity
oollege), vocational and career assessment, work experience, and
a personal development course in addition to exploration within
vocational classes. All students had to stay on campus to help
them adjust to the idea of being away fram hame.

The Area Education Agency 13 project resulted in a decision to
continue the effort in fiscal year 1987. Specific fomal and
informal measures indicated that the students' self-esteem and
self-concepts did rise. Students got a good exposure to
vocational programs of their interest, dormatory life,
responsibility for meeting schedules, and the need to organize
study time to achieve.

Area Education Agency 7 in Cedar Falls linked Carl Perkins

di sadvantaged funds with JTPA to support a summer institute to
assist disadvantaged students fram different school districts to
enter into vocational education programs. One hundred thirteen
(113) students participated in visitations to vocational training
programs available at Hawkeye Institute of Technology, the Navy
Recruitment office, Allen Hospital, and the Waterloo Police
Department. Students also participated in vocational assessment
and received counseling for entering into vocational programs and
job search skills. Parents were provided a special workshop to
helo them to help their children enter into trainina and work.
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reallzmg the developnent of career centers to better be able to help
students through interest assessments, career exploration, and career
planning. Local impacts will be realized in the 1986-87 school year
with regard to students entering vocational education programs.

Parents who participated felt they received excellent help in how to
help their children.

Local Successful Programs

Carl Perkins disadvantaged and handicapped funds were applied to a
variety of support services in the Cedar Rapids Cammunity Schocl
District. Support services were generated out of the Metro Secondary
School which primarily functions to serve dropouts and potential
dropouts within the school district. Students were enrolled in a
variety of vocational exploration and training programs housed at
Metro or in other high schools or within Kirkwood Cammunity College.
Examples of programs include Business Education-Typing and
Accounting, Hame Econamics, Industrial Arts, Camputer Programming,
Mini-Internships, Auto Mechanics, Gardening, Laundry, Day Care,
Bakery, and Bicycle Repair.

Carl Perkins funds were utilized to fund two ocoordinator positions
responsible for setting up special programming to JTPA,
pre-employment training, summer employment, special counseling for
individual career plans and post-high school placement for work or
training. Two hundred fifty (250) male students and 288 female
students were served accordingly.

JTPA special programing resulted in the following:
a. One hundred sixty (160) students campleted various JTPA
competencies;
b. Forty-five (45) students were into a JTPA category called
"entered employment,” and;
c. Twelve (12) were placed in JTPA "work experience." Seven
(7) students found pemanent part-time employment.

Specialized Career Development

Carl Perkins disadvantaged and handicapped funds were utilized to
provide specialized career development activities in the Des Moines
Community School District. Specialized career development activities
included educational experiences that relate to personal needs and
supportive counseling, application of knowledge to work, work
experience and work exploration and research, and personal planning
for training and work placement. During fiscal year 1986, 634
students fran seven different high schocl centers were involved in
one or more components of specialized career development. Extension
of the support services allowed 87 young people to be imvolved in
Neighborhood Imprwanent Progects and 25 others were able to be
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percentage points of all students at each of the project schools.
In the case of Harding Transitional School and East and North
High, students' rate of attendance was better than that of all
students enrcolled at those schools. This finding is especially
positive since many of the disadvantaged students have a history
of poor school attendance.

2) The withdrawal rate of students at the five program high schools
was 5.86 percent. This camnpares very favorably with the district
dropout rate for grades 9 through 12 of 9.81 percent.

3) Over 94 percent of the work experience students earned an average
or better rating fram job supervisors in the areas of work
perfomance and employability attitudes.

4) On a one-to-one structured interview form, 98 percent of the
students who camprised a 10 percent randamn sample of the
disadvantaged students perceived the program favorably.

5) Students enrclled in the Hame Remodeling Project campleted an
average of 88.4 percent of the teacher-made objectives.

6) Parents indicated a positive attitude toward the program as
indicated by their responses on a survey which was mailed to
them.

Student Leadership

An alternmative student leadership conference was held in Iowa City in
1986 to allow high schocl dropouts fram across the state to meet to
discuss issues which affect their lives. Topics of concern included:
drug use and abuse, teenage parenting, birth control, Aids, career
planning, post-high school training, suicide, community involvement,
dating, leisure-time activities, vocational interests and training,
child abuse, and legal systems. One hundred fifty-seven (157)
students from 12 separate altermative schools registered for the
conference.

Students rated the conference as a good to excellent experience.
They were able to meet students fram different parts of the state,
interact on serious concerns during the workshops, and make
recamendations for future action regarding concerns for their
education and well being. They strongly (97%) recammended a
follow-up conference.

A follow-up workshop was planned for Cedar Rapids in fiscal year
1987. As well, the model was recammended and accepted to be
presented at the national workshop sponsored by the North Central
Regional Education Laboratory on Students at Risk scheduled for
February 3-4, 1987 in Chicago. It is believed in Iowa that more
student leadership efforts should be launched for dropouts and other
students at risk to help them integrate and accommodate themselves to
society.
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di sadvantaged funds under P.L. 98-524 were reqmred to address all
the assurances under the Act. Assurances regarding disadvantaged
were addressed by having each schoal or agency submit a plan of how
each assurance woula be met. In addition, each school and agency was
required to evaluate how it met the assurances. All schools

compl ied.

Identification of interests, abilities, and special needs were
addressed primarily through the Career Infomation System of Iowa
(CISI). This system allows self-assessment of personal strengths,
likes and dislikes in relationship to accurate, current infomation
on those same charcteristics of 80-95 percent of Iowa based
occupations. It offers counselors a basis for career and personal
counseling. It offers students real world information on a broad
spectrun of occupations in relationship to the students' self
perception. Students can enter the system as often as necessary as
they progress through school (primarily grades 9-12). All local
education agencies (436) can access the system through local
implementation or through services provided through the area
education agency.

Assessments utilized by local schools and area education agencies
included ASVAB, infomal interest and career planning fomats, and
achievement and aptitude tests such as GATB. A variety of
instruments and techniques emerged since no required battery or
assessment procedures were mandated by the state.

Concern

Local education and area education agencies cannot attract large
nunbers of dropouts to participate in existing career and vocational
training programs. The dropouts have a definite psychological

barrier to re-entering schocls and programs where they have failed in
the past.

The Carl Perkins Vocational Education Act restricts financial aid to
districts to provide separate programs for dropouts. The only
allowable cost is excess cost beyond what it would take to provide a
program for any student. Conseguently, the dropout who fails to be
able to return to existing programs is being neglected with the
legislation. In short, the act sadly neglects the student who cannot
be mainstreamed.

Limited English Proficiency (LEP)

There were 345 limited English proficiency (LEP) secondary students who
were served in mainstreamed programs; there were no LEP secondary
students served in separate programs. A breakdown of the 345 students
in tems of male and female is shcwn in Table l. 'Ihe degree cf
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not usable, the population was no longer enrolled in vocational
programs, or support services were appropriately taken care of
through other sources of funds.

Four districts reported same activity with LEP students and three
used vocational funds to help provide support services. The
districts that used funds included Iowa City, Cedar Rapids, and
Des Moines. Waterloo did not use vocational funds, but provided
support for LEP students in vocational education.

Iowa City developed a lab to assist Limited English Speaking
Proficiency and other disadvantaged students to practice word
processing skills. The lab was established to give students more
practice time and a different learning envirorment to cut down on
distractions. Nine (9) LEP students were targeted for services.

Significant acoomplishments were not realized in fiscal year 1986
since the district ran into delays on the purchase and
installation of equipment. Continued emphasis is planned for
fiscal year 1987. Curriculum is being written to individualize
units and change instructional techniques for fiscal year 1987.

Cedar Rapids reported serving 81 LEP students through career
education support services offered through METRO—an alternative
school for dropouts and potential dropouts. The services offered
at METRO are described in the previous section on disadvantaged.
LEP students were particularly involved in the METRO Garden
Project.

METRO staff coordinated services with Washington High School, and
provided 81 LEP students enrclled in programs at Washington with
special assistance in career planning. Arrangements were made
for the METRO career education coordinator to work within
existing classes to provide job—-seeking skills counseling and
practice in interviewing. Highly motivated LEP students (31)
were given special assistance after school hours in job-seeking
techniques, interviewing, preparing resumes, and making employer
contacts.

METRO staff did not have high degrees of success in finding jobs
for all the interested LEP students. Six were able to find
part-time work in the coonmunity, and four were able to be placed
in buildings and grounds work within the school district. This
represented a 19 percent placement rate.

One phenamena emerged which challenged METRO staff in working
with LEP students. The LEP students had work ethics that
surpassed the majority of the other students. This caused the
manacder of buildinas and arounds for the district to reauest LEP



vocational programs througnout the S1X Junlor ana Senior nign
schools, and special services were provided such as supportive
counseling, work experience and exploration, and personal
planning for training and work. In same cases, severe language
barriers necessitated having to team career counseling staff with
LEP language teachers to work on career counseling.

The LEP students were identified as having high work ethics, and
the staff experienced same excellent successes. For instance,
three students were placed in Broadlawns Hospital for clerical
work in the X-ray and Medical Records Departments under
subsidized employment. The hospital hired all three students
after experiencing high performance fram each. Seven other LEP
students were placed in private sector jobs, and all were
reported as being highly motivated. One ot the seven was
recruited by Central Cocllege to work and earn a ccllege degree.
One male LEP student was placed at Mercy Hospital under
subsidized employment out of his own interest to work in
medicine. The young man was hired by Mercy; he still remains a
student in high school, and is presently Cadet Camander in the
ROTC program.

The staff in Des Moines has developed a sound typology of the
vast majority of Asian students encountered. Characteristically
they are highly motivated to succeed, willing to work beyond
expectations and standards, and are excellent in human relations.



The merged area schools were planning to implement or had implemented
developmental education* programs. The major emphasis in fiscal year
1986 by Special Needs Coordinators and Learning Center Coordinators was
in-service and implementing developmental education. As in fiscal year
1985, personnel in the merged area schools reported a greater number of
students needing supportive services and upgrading basic skill levels
to enter into a vocational program.

The oconcept of developmental education was implemented in activities
serving disadvantaged, limited English proficient, and handicapped
persons. Schoals administering vocational activities in correctional
institutions also used the developmental education concept. Human
service agencies such as JTPA and the Department of Human Services
ocoordinated their efforts in providing the additional instruction
necessary for students to achieve their vocational objectives.

Area schools already having instructional developmental education
programs reported increased percentages of students entering and
completing vocational objectives. Camparisons have been made with
groups of students not receiving developmental education instruction,
and those students are not succeeding at a percentage level equal to
those receiving developmental education instruction. In same
instances, schools are reporting that 60 percent to 70 percent of the
students campleting vocational programs were unable to succeed in
previous methods of instruction.

2. Handicapped

There were 2,237 handicapped postsecondary students who were served in
mainstream programs, while 2,887 handicapped postsecondary studenis
were served in separate programs. A breakdown of these numbers in
tems of male and female is shown in Table 2.

During fiscal year 1986, the merged area schools were operating 42
activities providing mainstream with support services and separate
instructional programs. Same of the merged area schools operated
separate and instructional vocational programs in sheltered workshops
and state institutions for handicapped persons. These were specially
designed activities and programs designed to meet the needs of
handicapped persons. The Departments of Human Services and Vocational
Rehabilitation provided assistance to help handicapped persons achieve
a vocational objective.

* Developmental education is defined as vocational education instruction
specially designed to meet the needs of the person. The needs of the person
are detemined by oounselmg sessions, reading, writing, comprehension tests,
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exploratlon, oounselmg, remedial education, counseling and vocat.xonal
education instruction. These coordinated effort activities used the
resources of the merged area school, area education agency, vocational
education handicapped funds, and JTPA funds.

Resources fram Vocational Rehabilitation, Department of Human Services,
and the merged area schoals provided specially designed programs and
supportive services for handicapped persons in sheltered workshops and
state mental health institutions. With an individualized vocational
education plan, students participated in instruction at workshops,
institutions, and merged area schools.

It is anticipated that there will be an increase in the number of
activities serving secondary, postsecondary, and adult handicapped
persons in local schools, sheltered workshops, and state mental
institutions.

TABLE 2

NUMBER OF POSTSECONDARY HANDICAPPED AND DISADVANTAGED STUDENTS BY TYPE OF PROGRAM

| | Number of |Number of Disadvan. |[Number of Limited | Total ~
| | Handicapped | (excluding LEP) |English Proficient | Number of |
| Type of |__ Postsecondary Postsecondary/Adult| (LEP) Postsecondary| Disadvantaged |
|_ Program | M F |Total | M | F |Total | M | F |Total | M_| F_| Total|
|Indiv. | i | | | ¢ [ I
|IReceiving| | | | | | I I | I | | |
|AGd'1l | | | I | | | | | | | | I
|Services |1,407| 830| 2,237 |5,313|5,765]/11,078 | 61| 63| 124 |5,37415,828]11,202]
|in Main- | | | | | | | I | | I | I
| streamed| | | I | | I | | | | | |
|Programs | | | | I | Ly Pl S | I
|Indiv. | I | | | I | | I I | |
|Served in|1,707|1,180| 2,887 |3,217|3.888| 7.105 | 167| 168| 335 |3,38414,056| 7,440]
|Separate | | | | | | | I | I | I |
IE_r.ogr_anj_ @ _I_ e -k R QR FI |
|_TOTALS 14|2,010| 5,124 |8,530 019, 5_3| 18,183 228| 231] 459 |8,758|9,884|18,642]|
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than LEP) who were served in mainstreamed programs; 7,105
postsecondary/adult students (other than LEP) were served in separate
programs. In regard to limited English speaking (LEP) postsecondary
students, 124 were served in mainstreamed programs, and 335 were served
in separate programs. A breakdown of these numbers in temms of male
and female is shown in Table 2. These programs were partially funded
with P.L. 98-524 monies during fiscal year 1986.

Fifty-eight (58) mainstream with support services and separate
instructional programs were operated in fiscal year 1986 for
disadvantaged and LEP students in the merged area schools. Separate
specially designed instructional programs were administered by same
merged area schools for the more severely econamically and
educationally disadvantaged persons. The primary need by the
disadvantaged is supplemental or additional assistance necessary to
enter and achieve in a regular vocational program. The Department of
Human Services and JTPA were active in providing additional assistance
for disadvantaged persons referred to area schoal programs.

Further implementation of the developmental education concept is
projected for future years. Remedial education provided by
developmental education instructional methods has proven to be
effective.

Staff Development Benefiting Special Needs Populations

In February 1986, special needs coordinators framn each of the merged
area schools met for an in—service meeting. These coordinators have
the responsibility for identifying the needs of eligible handicapped
and disadvantaged persons and for utilizing resources available to
provide programs and services to meet the vocational education needs of
these persons. The meeting was held to discuss and clarify the
services for disadvantaged and handicapped persons provided for in the
Carl Perkins Vocatiomal Education Act. It also provided information on
head-ocount, allocation procedures, categories of funds, joint
programming, advisory committees, eguipment purchasing, and the program
proposal process.

Over 40 merged area school learning center ocoordinators and instructors
attended their annual in-service conference in May 1986. The
conference, jointly funded by the Special Needs Section and the Adult
Education Unit of the Department of Education, focused primarily on the
implementation and improvement of developmental education. The working
relationship with adult education has proven effective as learning
center personnel have the responsibility for remedial education for
vocational students, adult basic education, and high schoal campletion.



“The state board of regents and the state board of public instruction
shall meet during the fiscal year beginning July 1, 1985, to develop
a plan for offering remedial education for students enrclled in
public higher education institutions in this state that coordinates
the efforts of the state board of regents institutions and the area

schoals. Recamendations shall be sulmitted to the General Assembly
by January 15, 1986."

A task force appointed to carry out the directive submitted a final
report and a proposed plan in accordance with the above. Of the seven
recommendations made, the following are most applicable to problems at
the K-12 level and the merged area schoals (postsecondary).

"Recommendation 1—The Task Force on Remedial Programs agrees that
the primary responsibility for remedial and developmental education
remains with the area coclleges. These colleges should develop and
maintain appropriate programs to £ill this need."

"Recommendation 3—The Task Force recognizes the need for better
diagnosis of educational and developmental problems at the K-12 level
and the area cclleges and universities. The Task Force feels that
diagnostic problems are at least as important as special programming
opportunities, particularly at the K-12 level. Counselors at the
high schools and area colleges should become involved in the
diagnosis of educational problems of students."

"Recommendation 6—All area colleges should adopt a mandatory
assessment program to assist in the appropriate placement of students
and to maximize those students' educational attaimment.”

"Recommendation 7—Area ocollege and Regents' universities should
review their present programs for using information on stucdents
transferring into their institutions. There is a reason to believe
that the use of such information can be improved and that this can

lead to better placement of students at an appropriate level of
instruction. "

These recommendations provide added support to the following efforts
currently being made to offer opportunities for remediation, especially
in regard to handicapped and disadvantaged individuals. such as
assesament centers, individualized learning centers, tutuoring
problems, study skill courses, sheltered workshops, work assessment
centers, and remedial oourses.
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In Iowa, the federal funds allocated for the target group Adults
Needing Training and Retraining were distributed via planning
allocations to each of the 15 merged area schools (postsecondary) and
for two large secondary schoals (Davenport and Des Moines). All funded
activities conformed with the purpose of these set-aside funds
expressed in the Carl Perkins Vocational Education Act and emphasized
in the funding quidelines: "“The purpose of the funds as defined in
P.L. 98-524 is to provide, improve, and expand adult and postsecondary
vocational education services and activities to train and retrain
adults. ™

Planning allocation recipients made selections fram the list of
eligible activities identified in the Three-Year State Plan for
Vocational Education Within Career Education and in the application
guidelines. Allowable activities include:

a. Provide and enhance the quality of ongoing adult retraining
programs (preparatory, short-tem preparatory, part-time
preparatory, and supplementary).

b. Provide, improve, and expand apprenticeship programs for youth
(at least 18 years of age) and adults.

c. Provide instructional programs through area colleges for
dislocated workers who also are receiving services at JTPA fundec
dislocated worker centers.

d. Coordinate the assesament, development, and evaluation of ocourses
offered to adults seeking upgrading and retraining (supervision
of programs for adults).

e. Provide, improve, and expand adult and postsecondary vocational
education programs, services, and activities to train and retrain
adults (adult supplementary).

Eligible Expenditures

All direct costs of the programs were considered as eligible
expenditures. Federal funds were not used for indirect costs.
Reimbursable costs included:

a. Reimbursable salaries (instructors and coordinators only)

b. Services (staff development for instructors, contracts,
honorariums, postage, and printing)

c. Mterials and supplies

d. Purchase of equipment

A sumary of the categories of expenditures for adult training and
retraining activities by eligible recipients (12% funds) for fiscal
year 1986 is shown in Table 3.



| 3k Enrallment* = Expendi tures ) I
|[Eligible | | 1 Supple- | Apprentice- | Coordina- | Equip- | |
IRecipient | Male | Female | Total | mentary | ship | tion ment | Total |
|Merged I | 1 B | |
|Area 177,954| 126,707|204,661|$594,366 | $37,219 | $269,619 [$15,140 | $916,344|
I[Colleges | | I
|Secondary | | |
ISchoal s(2) **2,057 1,206 3,263| 40,103 86,000 - ) -~ -0 - 126,103]
|Appren— | |
:_goeship**‘l" (922) | (25) (947) NA NA NA NA NA II

I

|__TOTALS |80,011| 127,913|207,924|9634,469 | $123,219 | $269,619 |$15,140 $1,042,447

* Enrallments as reported on Multi-Supplementary Summary CE-4.
** Davenport and Des Moines
*** See paragraph one, page 18, for more detail.

3.

Offerings and Enrollments

The location of classes varied acocording to the local need and
circumstance; ocourses were offered at night and on weekends in school
buildings as well as at business and industrial sites. The method of
delivery also varied-—classroam instruction, satellite, and telenet.
Courses ranged fram one hour to 120 hours in length.

A sumary of the male and female enrallment for adult training and
retraining activities by eligible recipient (12% funds) for fiscal year
1986 is shown in Table 3. Adult supplementary anticipated and actual
enrollments by occupational area for fiscal year 1986 are presented in
Table 4. Total actual adult supplementary enrcllments were 1.5 percent
less than projected, but exceeded the fiscal year 1985 actual
enrollments by 3 percent. Enrallment patterns fluctuated considerably
by occupational area with agriculture, technical occupations,
vocational hane econamics, construction trades and mechanics, and
repairers showing increases, while all other occupational areas
declined, with business and office indicating the most substantial
decrease fram fiscal year 1985. Due to discrepancies in reporting
sources, the totals in Tables 3 and 4 are not equal.



AREA FOR FISCAL YEAR 1986

Supplementary Enrollments

Occupational Area Anticipated — 1986 Actual - 1986%
Agricul tural /Agribusiness/Natural Resources 5,199 8,448
Business and Management 11,369 9,405
Business and Office Education 33,946 24,084
Marketing and Distributive Education 8,398 7,509
Technical Occupations 3,000 6,597
Allied Health 88,263 83,915
Health Sciences 9,560 9,482
Vocational Hame Econamics 8,640 18,725
Protective Services 10,040 8,042
Construction Trades 1,818 2,420
Mechanics and Repairers 6,830 7,061
Precision Production 3,330 2,701
Transportation -0- 923
99.00 Other NEC 11,545 12,449
(Apprenticeship) (1,150) (947)
Sub-Total s--Adult Training and Retraining 201,938 201,761
Young Fammer** 840 791
Adult Fammer*#* 8,833 5,815
Grand Totals — Adult Supplementary 211,611 208,367

* Enrallment obtained fram Career Education Information System based on CE-4s
sutmitted by eligible recipients.

*EVAima~n Tawmnasr amd AAnlé Dawmmar reasvame ava Arncavadkad Anler 4 casannAs vy



ACQOUNTABIL ITY-PERFORMANCE REFORT
FOR VOATIONAL EDUCATION IN ICWA

FISCGAL YEAR 1986

State of Iowa
DEPARTMENT OF EDUCATION
Bureau of Career Education
Grimes State Office Building
Des Moines, Iowa 50319-0146






THE DEVELOPMENT OF THE ACCOUNTABIL ITY-PERFORMANCE REFORT
FOR VOATIONAL EDUCATION IN ICWA

FISCAL YEAR 1986

ACKNOWLEDGEMENTS

The State Board of Education acknowledges with appreciation the
contributions of individuals, agencies, and other groups to the develomment of
the fiscal year 1986 Accountability-Perfomance Report.

It is the policy of the Iowa Department of Education not to discriminate
on the basis of race, religion, national origin, sex, age, and/or handicap.

- jji -



LB =

\‘.._.a. 1 = ._”.ru e,
e
gl

P NN
™ R e
Jin L aE e T s D IR BN St Y
= e et B R
- F R e TR E bl AR =

- o= u....k.u.. = == et P
Fn g Al




PLA LT WL o auwa

DEPARTMENT OF EDUCATION
Bureau of Career Education
Grimes State Office Building
Des Moines, Iowa 50319-0146

STATE BOARD OF EDUCAT ION

Lucas J. DeKoster, President, Hull
Dianne L. D. Paca, Vice President, Garner
Betty L. Dexter, Davenport

Thanas M. Glenn, Des Moines

Karen K. Goodenow, Wall Lake

Francis N. Kenkel, Defiance

John Moats, Council Bluffs

Mary E. Robinson, Cedar Rapids

Harlan W. Van Gerpen, Cedar Falls

ADMINISTRATION

Robert D. Benton, Director and Executive Officer of the Depertment of Education
Mavis Kelley, Administrative Assistant
James E. Mitchell, Deputy Director

Instructional Services Division

Caral McDanolds Bradley, Administator
James D. Athen, Chief
Roger H. Foelske, Assistant Chief

- 341 =~



T

;-?:I" .;Irll;—.l--r;-q

.In,q I-

L - - '

e

i:|" TR L

i L - o -

ey A Cle e T TR T
: -'fr o SUNEL T S E Ay
oy T OB LT
[ B - ul LA X S L

=
I
e

4

N

I
oL
..
S
Sass o,
gy

= - 2 el e . 3 L =
. E‘:‘l ot il fr L - .Al o .fq'
A gl e S R L
ey - P8 L oo e e T
.

gl
A
B
&
:
B
N
4
(I
=
LN
e,
T
N gl
-

, - ol o | i o -
r= . ﬂ__' LA IR gt = %
T RETREE e
Il-_- s - - ‘ -I . :r ﬂ.-lrﬁll '| o
Y Ted g e RS
. r Bl v 2 "y T 1"E“
e -, s SRR i DY
CRC 0 = 1- = e
) = et O 'l-'- thf'
L E: .
L
.l "
SR
n b l-
[ 50
1 3
B
I -
- -~
R T
R ot
' )



ACOOUNTAB ILITY-PERFORMANCE REFORT
FOR VOCATIONAL EDUCATION IN ICWA
FISCAL YEAR 1986

INTRODUCTION

This canbined report is designed to conform with the requirements of the Carl
D. Perkins Vocational Education Act of 1986 (P.L. 98-482) imvolving the use of
federal funds, as well as to report on the effectiveness of the ongoing

vocational education programs and services not funded by the Perkins Act
legislation.

Presented in three discrete sections, this consolidated report encompasses the
uses of federal, state, and local funds, and thus paints a more camplete

picture of accomplishments of the camprehensive vocational education program in
Iowa.

Individual introductions will precede each of the three major sections of this

report. For ease in reading, the paging, outline fomat, and table number
sequence are presented independently for each section, e.g., A-1 =
Acoountability; P-1 = Perfomance; and F-1 = Fiscal.

_iv_



e M

.a&.f;r.ﬂnﬁiﬂm o g

o e M B S S TR

70 LG A, .._.L. Te

ﬁ.mi. s .E_h.m..r.. _.m. h

A B P ¥

S ..?.....”_ﬂm._,rr-.ﬁ ..:m. ,_hx.__ﬂ ,« o9

et falpe

- - -ISI Itlll
Ve el L el - gt
i Mo T T s 3 -
5 o L . el % R
L d - IR == e
e gt 0 N B L 1
.\ h-q.r. - - X" e B I... - s el - __-.a N
-..-nu.—_m..-u R N . "R =] el A
1 E & L - " - “. 5 i
' R, M P PRI R, T
LA 3 - m.. n....‘...... rt]. T A e
- - - - . -




ACOODUNIABILITY SECTION

Introduction

This section of the overall Performance Accountability Report document indicates
the accanplishments in those vocational education programs, services, and
activities supported by other than federal (Carl D. Perkins Vocational Ecucation
Act of 1986—P.L. 98-582) funds. Ongoing programs are included in this grouping,
as well as other activities not encompassed in the Performance Report Section.

In content, the Acoountability Section will resemble the Acoountability Reports
of prior years, although the coverage will be much streamlined. The outline
structure and paging will be separate for each section.

Included in the Accountability Section are narrative and tabular presentations of
projected and actual enrollment patterns for both secondary and postsecondary
instructional programs; enrollments in program using the cooperative method of
instruction; three-year trends in the number of districts, number of programs;
enrollments involved in jointly administered (shared) programs; enrollment trends
in custamized instructional programs for business and industry; membership trends
in vocational student organizations; secondary and postsecondary programs
initiated and discontinued during fiscal year 1986; coordination with JTPA;
partnerships with business and industry; and student outcomes (student
follow-up/perception survey; employer fallow-up/perception). Infomation
oontained in this section only highlights a few of the outcomes impacting the
soope and effectiveness of vocational education in Iowa. Many other specific
achisvements and acocomplishments were recorded in fiscal year 1986, but it is
impossible to capture all of the detail in one document. Perhaps this report
will provide an indication of the diversity of the varied vocational education
programs, services, and activities available in Iowa.
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