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FOREWORD

The Guide for Developing a Curriculum in Human Development and the
Family was written through the cooperative efforts of home economics
teachers, teacher educators and the home economics supervisory staff of
the State Department of Public Instruction. Guidance was provided by the
State Steering Curriculum Committee. Preliminary materials were developed
at state conferences, district meetings and during a curriculum workshop
attended by a group of '"key'" teachers representing various districts in
Iowa. Mrs. Phyllis Christmann Aherne, Instructor, Home Economics Education,
Iowa State University, assisted in writing the guide and Mrs. Celia Andrew,
Consultant, Home Economics Education, gave leadership to the project.

Findings from research studies have influenced decisions in the develop-
ment of the curriculum materials. The research project, Bases for Planning
Curricula in Homemaking for Junior and Senior High School Pupils in Iowa,
has been financed by the Iowa State Department of Public Instruction, Divi-
sion of Vocational Education, Iowa; Iowa Agricultural and Home Economics
Experiment Station; and Iowa State University.

Work material for the guide was distributed to all vocational homemaking
teachers in Iowa, fall of 1967, to be used and evaluated. Their suggestions
were invaluable in the completion of the guide.

Dr. Elenore L. Kohlmann, Associate Professor of Home Economics Education,
Towa State University, served as curriculum consultant for the development
of the guide. Dr. Damaris Pease, Professor of Child Development and Dr.
Margaret Arcus, Assistant Professor, Family Environment, Iowa State Univer-
sity, reviewed and evaluated the selected objectives and concepts that served
as basis for the guide.

It is hoped that the Guide will strengthen the teaching of units in human
development and the family and, thereby, aid youth in recognizing and ad-
justing to changes in personal and family living. As a result they will gain
greater satisfaction as an individual, as a family mem F;'agd as a citizen.
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Gladys Grabe, Chief
Home Economics Education
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INTRODUCTTION

HUMAN DEVELOPMENT and THE FAMILY

PURPOSE

Home Economics has been defined as 'the field of knowledge and service
primarily concerned with strengthening the family by helping identify and
develop certain fundamental competences that will be effective in personal
and family living regardless of the particular circumstances of the indi-
vidual or family"."™ Renewed emphasis is being given 'to help individuals
function effectively as family members today and as homemakers and parents
of the future."2? To this has been added the dimension of occupational
training in jobs requiring competencies in home economics knowledge and
skills.

ORGANIZATION and USE

The resource guide on Human Development and The Family develops six
basic concepts: self realization, values as directives of behavior, the
socialization process, development of the individual, family functions and
the dynamics of society as related to the growth of individuals throughout
the life cycle. The concepts and related generalizations were based on
those selected by national committees of home economists under the leader-
ship of the Home Economics Education Branch, U. S. Office of Education.3

The scope and sequence chart indicates the breadth of material that
can be included in planning sequence from year to year and among units.
The suggestions on the chart are based on three levels of maturity. This
structure allows flexibility to meet special needs of pupils.

The total over-all objectives have been isolated and placed with the
scope and sequence chart for program planning. The behavioral objectives
can be found in two sections of the guide, in the overview before each con-
cept; and again in relation to the generalizations and learnings identified
for the concept at each maturity level.

The selected generalizations are guidelines only. More generalizations
have been identified than can be taught in any one unit. In some cases
learners may be quick to see the relationship between the ideas and their
activities where pupils of less ability may not be ready for the generali-
zations at the point where they are suggested. In some cases the generali-

1. Home Fconomics--New Directions, American Home Economics Association, 1959.

2. Lela 0'Toole, The Purposes of Home Economics in Vocational Education Today,
Paper presented at the National Home Economics Education Conference,
Kansas City, Missouri, March 1968.

3. Concepts and Generalizations: Their Place in High School Home Economics
Curriculum Development, American Home Economics Association, 1967.




zations have been arbitrarily placed under certain concepts. It is recognized
that they make contribution to other concepts as well as other organizational
patterns are possible. Therefore, great flexibility in planning and use must
be allowed.

The learning activities developed are varied to provide a variety in
methods. Additional learning activities will need to be added to adequately
teach for the generalizations. Some of the material has been lifted from
the earlier guide as a means of retaining the problem solving method of
attaining generalizations. Some references have been included but it is
hoped that teachers will continue to add to and to modify those proposed.

PROGRAM PLANNING

There are an undefined number of possibilities for teaching units in this
area, therefore, the structure of the Guide was intended to allow for teaching
classes in comprehensive home economics, family living, specialized subject
matter courses, and others. For those encouraged by local administration
and the local boards to include sex education, we would suggest the following
procedure for developing the course: Plan the unit or course outline based
on objectives for teens living in our society today; secure an advisory
committee of parents, community resource people and administration to review
the material and approve the objectives, content and plan of action; inform
the parents of the pupils about the new program and secure their suggestions,
assistance and support; evaluate regularly during the course in order to
keep current with pupil needs. At the close of the course, evaluate to see
that the evidence of behavioral change is related to the course objectives
and revised if needed before teaching again.

Instruction in human development and the family can prepare individuals
for gainful employment in occupations, as well as provide preparation for
enriched home and family living. The emphasis on entrance to and success
in the world of work provides a challenge to teachers to include knowledge
and skills basic to individual and family development as well as some in-
formation and skill that leads to improved employability.




DEFINITION OF TERMS

B EHAVIORAL OBJECTIVE - "...The intended behavior of learners - the ways
in which individuals are to act, think, or feel as a result of participating
in some unit of instruction.” (Bloom)

CONCEPTS - Concepts are abstractions used to organize the world of objects
and events into a smaller number of categories. They have many dimensions
and meanings and constitute the recurrent themes which occur throughout
the curriculum., Examples of concepts:

Development and socialization of the individual

Resources and their utilization

Nature of food (USOE, Curriculum Resource Material)

GENERALIZATIONS - Generalization is a statement that is widely accepted as
being true. It is based on facts, principles, and sometimes past exper-
iences and thus shows the relationship from one idea to another. These
relationships are significant enough to influence behavior in new situations.
We believe that learning is transferred according to the degree that
generalizations are understood and applied. (Ohio Curriculum Guide)

LEARNING EXPERIENCES - ",...are activities that have been planned in order
that pupils may progress toward achieving specific behavioral outcomes.’
(Ohio Curriculum Guide)

EVALUATION - "...a nrocess which includes a careful gathering of evidence
on the attainment of objectives, a forming of judgments on the basis of that
evidence, and weighing of that evidence inlight of objectives." (Taha)

RESOURCES - ... are teaching materials, books, bulletins, films, film strips,
and other instructional materials needed to carry out the suggested learn-
ing experiences and achieve the specific behavioral outcomes. (Ohio
Curriculum Guide)

THE FAMILY IN AMERICA - The basic social institution composed of persons
united bv ties of marriage, blood, adoption, or by common consent: charac-
terized by common residence and economic coeperation. (IISOL, Curriculua
Resource Material)

GROWTH -~ Change in amount or degree of bhodily attribute (structure) which
can be measured by means of some standard measuring scale. (USOL, Curriculum
Resource Material)

HIMAN DEVELOPMENT - All processes of change hoth in the body inself (structurce)
and in its behavior (function), from conception through old age. (USOE,
Curriculum Resource Material)

POLY. - A function assumed by an individual or a group in particular
situation. (USOF, Curriculum Resource ‘faterial)



THE SELF - A composite of the individual's thoughts, abilities, feelings,

values, and perceptions of his roles, as well as his concept of himself, .
USOE, Curriculum Resource Material)

SOCIALTIZATION - A process whereby the individual learns the ways of a
given culture; involves learning to know himself as well as his environment.
(UISOE, Curriculum Resource Material)
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11.

Objectives for Human Development and The Family

Develop a consciousness of the uniqueness of the family as a place in
which an individual can develop and grow-and the role of the family
in the transmission of culture.

Comprehend the impact of the family on society, and society on the
family.

Clarify personal and family values and comprehend their impact upon
life.

Accept self as a worthy individual and member of family and society
utilizing strengths and working to improve weaknesses.

Achieve satisfying interpersonal relationships within the home, school
and the community.

Accept, be interested in and enjoy individuals of varying ages, socio-
economic, ethnic and religious groups.

Comprehend the differences in characteristics of individuals of varying
ages, socio-economic, ethnic and religious groups.

Comprehend the interrelated quantitative and qualitative changes that
occur within the individual throughout the life span.

Guide children so that basic needs are satisfied in ways that are
acceptable in the family and society.

Comprehend the responsibilities in and the satisfactions that can be
gained from marriage and parenthood.

Recognize and consider employment opportunities in child development
and family related occupations.



SCOPE and

SEQUENCE CHART

[HUMAN DEVELO

PMENT and THE FAMTILY]

Sub-Concepts and Subject Matter Content

MAJOR CONCEPTS

EARLY ADOLESCENCE (Emphasis: The

Self Realization

Individu

Self

1. Personality

2. Influences on personality

3. Self improvement

Human Sexuality

1. Expectations for teens

2. Physical changes in teens

3. Privileges and responsibili-

ties of teenagers
Vocational Preparation

MIDDLE ADOLESCENCE (Emphasis: The

LATE ADOLESCENCE (Emphasis: Tt

2. Problem solving
3. Working with others
Human Sexuality

1. Unique worlds of men and
women
2. Physical, emotional social

aspects of sex behavior
Vocational Preparation

) Family) Community
Self Self
1. Mature behavior 1. Mature Adult Behavior

Self-fulfillment as a
marriage partner, parent,
single person, career pers
Human Sexuality

2'

1. Societal expectations for
adults
2. Male and Female roles

Vocational Preparation

1. Oppertunities in home related 1. Personal factors to con- 1. Acceptance of self-potenti
occupations sider when planning a 2, Dual role of working womer
a. Babysitting as an career 3. Single working girl
occupation 2. Desirability of home re-
2. Cgreer planning lated occupations
Values as Directives| Goals Values and Goals Interrelationship of Values

of Behavior 1., Goal defining 1. Psychological values 1, Cultural value relationshi
2. Goal identification a. Individual a. To individuals
o 3. Goal setting process b. Family b. To families
4, Problem solving 2. Interrelationship of goals 2. Value transmission
and values Working with Values
3. Value internalizing process 1. Societal value conflicts
2. Personal value adjustment
3. A philosophy of life
Socialization Cultivating Friendships Friendship with Peers Friendship in an Adult World

1. Types of friendship
2. Need for friendship
3. Acceptance of others
4, Group membership

5. Opposite sex

Acceptable Behavior

1. Code of behavior (etiquette)
2. Communication

1, Dating
2. Behavioral standards
Preparation for Marriage

l. Love
2. Dating, courtship, engagement
3. Marriage expectations and

attitudes
Family Relations

1. Parent-child relations
2. Brother-sister relations
3. Responsible independence

Preparation for Marriage

1, Mature Love

2. Mate selection

3. Marriage relationships
4, Marriage adjustments
5. Crisis in marriage

6. Family resources

Families and Society

1. Legal and societal regu-
lations on marriage
2. Socialization in various

cultures




MAJOR CON&
Developmen the

Individual

Growth Process
1. Physical, social, emotional and
mental development of child

2. Play activities
Basic Needs of Children
Behavior of Children
Guidance of Children

1. Self-discipline

Sub—Con’i and Subject Matter Content

Basic Needs of Pre-teens and Teens

Growth Process‘

1. Fetus

2. Infants

3. Heredity and environment
Developmental Tasks of Family

Developmental Tasks of Pre-teens

Members
Basic Needs

and Teens

1. 1Infants

2. Adults

3. Special Needs
Responsibility for Individual
Development

1. Family

2. Community

Family Functions

Functions of the Family

1. Child bearing

2. Child rearing

3. Meeting needs

4. Transmitting culture

5. Provide identity in the community

Responsibilities of Teens for Helping
Carry—out Family Functions

1. Communication

2. Care of siblings

Family Life Cycle

1. Basic needs of family members
2. Family Functions

Family Patterns

1. Structure and size
2. Life styles

Families in Culture
1. Family functions
2. Family patterns
3. Cultural heritage

Changing Family Functions
1. Child bearing
. Child rearing
. Meeting needs
. Transmitting culture
. Provide identity in
community

v N

Dynamics of Society

IChange

1. Reactions to change

2. Adjusting to change

3. Education as a continuous process
4. Earlier dating patterns

Teenager and Change

1. Personal freedom for teens

2. Delinquency

3. Societal changes that affect
teens behavior

4, Coping with change

Process of Change
1. Need for flexibility
2. Coping with change

Family and Change
1. Changing family roles
2. Forces of change (medica
political, ideologies,
technical)
3. Community services for
families

Society and Change

1. New ideologies

2. Technological changes
3. Political agencies

4. Over population

5. Senior citizens

Use of Leisure







EARLY ADOLESCENCE

SELF-REALIZATION

[BEHAVIORAL OUTCOMES)| ‘ Page

-
SELFoo.oloocooo-cooooon.oooooocoo.-o-oooooooo-tooc..ooﬁocoooooo-ooi )

A.

The pupil will be better able to:

Describe the meaning of self.

Identify factors that influence personality and relate them
to the process of personality development.

Identify strengths and weakness in his or her personality.
Execute a plan for self-improvement.

Develop an awareness of the significance of continuous
self-improvement.

HUMAN SEXUALITY...ooo.onoooocoooooloouo-ooooooooooooooooooooooou.oc ?"

The pupil will be better able to:

Identify societal expectations of teenage boys and girls
within his or her community.

Identify family expectations for teenage boys and girls.
Recognize similarities and differences of teenage boys

Accept responsibilities and privileges that go with being

PREPARATION.I...........‘...0..‘........‘....Q..I...OII. ’;l

A,
l.
20
3.
and girls.
4.
a boy or girl.
VOCATIONAL
A, The

pupil will be better able to:

Accept the need for planning his or her future.

Explore opportunities in home related occupations.
Analyze personal qualities needed for various home
related jobs.

Recognize relationships between school job and juvenile
records and the ability to obtain a job.

9






MIDDLE ADOLESCENCE

SELF-REALIZATION

[BEHAVIORAL OUTCOMES| . Page
41

SELF...I.‘..Q..'Q......Q.l0'.......!‘.....'..O.......'0............

A, The pupil will be better able to:

1. Accept self as a person with intrinsic worth and dignity.
2, Identify characteristics of mature behavior for teenagers.
3. Compare similarities and differences, in mature teenage

. behavior in various cultures and sub-cultures.
4, Accept responsibility for his or her own behavior.
5. Cope with problems in a responsible manner.
6. Work willingly with family members in decision-making

situations.

HI]MAN SEXUALITY.O.Q.-oo.00oto.0-...O..olDQQ.ooo....p.o.o.o'.....no 49

A. The pupil will be better able to:

1. Recognize differences of attitudes between men and women in
our society.
2. Accept self as a sexual being.

VOCATIONAL PREPARATloN..O‘.Q..Q........0..0...O..OCOOOO.QOOOQOIOOOOQSA

A. The pupil will be better able to:
1. Examine his/her potentialities in planning for a career.

2. Become aware of the desirability of the various opportunities
available in home related occupations.

11






LATE ADOLESCENCE

SELF-REALIZATION

[BEHAVIORAL OUTCOMES| : Page

50

S o o S O o A e o M I R e A T e (o L T o B

A, The pupil will be better able to:

1. Identify characteristics of mature adult behavior.

2. Realize that many environments can be rewarding and stimulating.

3. Accept responsibility for contributing to situations to make
them satisfying.

4, Analyze the advantages and disadvantages of living as a marriage
partner, parent, single person, and/or career person.

R L s » X i b ¢ BN F s e e Al

A, The pupil will be better able to:

1. Formulate a workable concept of maleness and femaleness in our
society.

2. Analyze expected behavior of men and women in various communities
and societies.

69

VOCATIONAL PREPARATION:..csoccccccccccccacsccsccscccssccsscsecssscssecsscnsse

A. The pupil will be better able to:

1. Accept his/her potentiality in the work-world.

2. Cope with the personal and physical adjustments that will need
to be made when entering the work-world.

3. Plan realistically for the dual role of working wife and/or
mother.

13






MAJOR

Level:

CONCEPT: SELF REALIZATION

EARLY ADOLESCENCE

Concept: Self

IBEHAVIORAL OUTCOMES)

The pupil will be better able to:

1. Describe the meaning of self.

2, TIdentify the factors that influence personality and relate
them to the process of personality development.

3. Identify strengths and weaknesses in his or her personality.

4., Execute a plan for self-improvement.

5. Develop an awareness of the significance of continuous

self-improvement.

{APPROPRIATE GENERALIZATIONS|

1.

Each person is unique in his appearance, experiences, goals, thoughts
and ideas, all of which make up "self".

The more an individual is aware of the facts about himself, the
better able he will be to form a realistic concept of self and use
his capabilities effectively.

An individual is never a complete being but is always in the process
of becoming omne.

The sense of self expands as one participates in a widening social
environment.

Inherited characteristics which can influence personality include
appearance, size, physical and mental potentials and temperament.

Personality is a sum of all one's characteristics.

Personality characteristics can be desirable or undesirable depending
on how they affect relationships with others.

Personality is formed early in 1life through living with people in
different situations and surroundings.

How one feels about himself will influence one's behavior.

15



10, Identifying personality strengths and weaknesses and accepting the ‘
need for improvement are preliminary steps for successful self-
improvement projects.

11. Since no one is perfect, there is a need for continual self-
improvement,

[LEARNING ACTIVITIES]

1. Write autobiographies of their lives ‘and/or bring and display baby
pictures on a bulletin board to stimulate interest in the unit.

‘WHO AM 17
D P 9
.| O

2. For each of the four aspects of personality, list characteristics
that could be used to describe various people. Example: Under
physical--tall, thin, etc.

PHYSICAL. .1

— EMOTIONAL

2

SOCIAL....]
2

Read appropriate references concerning aspects of personality and
their impact on behavior.

Discuss as a class how each of the four aspects of personality
influence the others and how behaviors were affected. Use a specific
characteristic and think through as a class how being overweight,

for example, might effect the way one thinks, acts and feels.

Choose a personality characteristic and write a short paper on how
this characteristic might affect the other aspects of personality.

How could this characteristic be both an asset and a liability now,
at home, and later in life?

16



personality. Compare the lists with others in small groups or

’ Compile a personal list of characteristics that best describes her
between friends to see how they differ.

**Write a summary statement about personality characteristics and
share with the class.

| POSSIBLE GENERALIZATIONS: 1-6|

3. Read about and discuss the influences of heredity and environment
on personality development and/or view the film: '"'Human Heredity"
which gives facts and principles of human heredity and the influences
of culture and environment on behavior and attitudes.

Use childhood pictures and the knowledge gained from the film and/or
readings to compile lists of hereditary and environmental character-
istics that influence personality either as a class, small groups

or as an individual assignment. Add these lists to the bulletin
board "WHO AM I?".

**Summarize the importance of heredity and environment on personality
development.

. [ POSSIBLE GENERALIZATIONS: 3 - 5 — 8 ]

4, Brainstorm "What is a pleasing personality?" and/or hand in a list
of characteristics that are likeable in friends and/or divide into
buzz groups and compile a class list of pleasing personality
traits.

In groups look for the main points of a talk given by a school
psychologist, counselor or other qualified person on personality
make up.

As a class, discuss how desirable personal characteristics can be
fostered; undesirable personal characteristics changed.

Analyze case studies of children and/or teens raised in different
environments to see how their personalities differ. What may have
caused these differences? (Sources might be current movies, TV programs,
teen magazines or a teacher might compose an original case study.)

Decide how one personality characteristic, such as respecting the
rights of others, is helped or hindered by the home, school, church,
community and nation. Think this through as a class to get lots

of ideas.
**Hand in a summary statement about how the home, school, church, commun-
‘ ity and nation has helped develop some pleasing personality character-

istics of yours. Example: Even temper, sharing, etc.

17



[POSSIBLE GENERALIZATIONS: 6 ~ 7 - 8

View the film: "Improve Your Personality" as part of an FHA
program, and/or read about and discuss personality improvement.

Write a short paper on "If I could change myself, I..." and "The
things I like about myself are...'" and/or fill out a personality check
list.

Describe some personality characteristics of today's teens. Evaluate
the characteristics as a class. Which ones do you like? dislike?
Which ones can you do something about, and which ones must you accept
as they are? Choose one of the characteristics of a teen and plan
how you could improve in this area. Study the advantages of the

use of checklists, periodic evaluations, using outside help and
thinking in terms of longer goals rather than short term goals.,

(If the process of goal setting has not been taught, it will need to
be done now; goal setting can be found under the section, "Values as
Directives of Behavior".

A TEEN ©F ToDAY

PHYSICALLY Soc/ALLY
MENTALLY EMOTIONALL Y

Select an area for which improvement is needed, and chart a course of
action using checklists and evaluative devices. (This might be a
home experience.) Each week make a progress report. Example below:

Name

I need to improve

I plan to:

18




First Week Progress Report: Name

1., Things that went well

2. Things that didn't go well

3. New things I might try to improve in my present plan

Fill in progress reports during class time. (Some of the reports may
be given orally in class, especially if the progress has been
noticeable and may be beneficial to other class members.)

**What have you learned about self-improvement?

[POSSIBLE GENERALIZATIONS: 1 - 10 - 11

Plan programs on the areas of improvement that were most often
selected by class members. Include speakers, panels, films or girls
who are working on their degrees, who could prepare skits for the
programs.,

[HOME EXPERIENCES | Use progress reports as a means of choosing projects.
(Follow-up during conferences to see what progress has been made
and perhaps give help or encouragement to go on.)

REFERENCE MATERIAL |

Pupil References

Ahern, Nell Giles. Teenage Living, Houghton-Mifflin Co., 1960.
ch, 14. '"You Are You and What You Want to Be'.

Bailard and Strang. Ways to Improve Your Personality, McGraw-Hill
Co., 1961,

Baker and Fane. Understanding and Guiding Your Children, Prentice-
Hall, Inc., 1967. Ch. 2 "How Pretty Can You Be?".

Barclay, Champion. Teen Guide to Homemaking, McGraw-Hill Co., 1967.
Ch. 1 "You As a Person".

Bauer, W. W. Growing and Changing, Scott-Foresman Co., 1962.

19



Blue Cross Association., Improving Your Personality — What Is It? ‘

Craig, Hazel. Thresholds to Adult Living, Charles A. Bennett Co.,
1962, Ch. 2 "Personality Patterns"; Ch., 3 "Understanding Yourself".

Cross, Aleene A. Enjoying Family Living, J. B. Lippincott Co., 1967.
Unit T "You and Your Relationships".

Duvall, Evelyn Family Living, MacMillan Co., 1961. Ch. 2 "Influences
on Your Life".

Fedder, Ruth You, the Person You Want to Be, Whittlesey Co.

Fleck, Fernandez and Munves. Exploring Home and Family Living,
Prentice-Hall, Inc., 1965,

Fleck, Fernandez and Munves. Living with Your Family, Prentice-Hall,
Inc., 1965. Ch. 1 "All About You'".

Jenkins, Shacter, Bauer and Pounds, Teen-Agers, Scott-Foresman Co.,
1962, Unit 6 "Looking Toward Your Future'.

Jones, Burnham. Junior Homemaking, Ch. 1 "Who Are You?" (Personality).

Landis and Landis. Building Your Life, Prentice-Hall, Inc. 1964, Ch. 1
"Studying Yourself"; Ch. 2 "Your Personality"; Ch. 3 "Your Environment .
and Your Personality" and Ch. 4 "Your Heredity and Your Personality";

Ch. 5 "Your Appearance and Your Personality".

Menninger. How to Be a Successful Teenager, Sterling Publishing Co.

NEW and AMA (Dutton Series): Lerrigo and Sourhard. What's Happening
to Me, A Story About You, 1965,

Reiff. Steps in Home Living, Charles A. Bennett Co., 1966. (for
students with special needs)

Science Research Association Pamphlets:
#5-731 All About You
#5-154 Discovering Your Real Interests
#5-186 Discovering Yourself
#5-910 Emotional Problems of Growing Up
#5-594 Exploring Your Personality
#5-890 Getting Along in School
#5-510 Growing Up Socially
#5-770 High School Ahead
#5-1214 How To Be A Better Student
#5-903 Self Understanding — A First Step to Understanding Children
#5-517 You and Your Health
#5-800 Your Behavior Problems
#5-1178 Your Personality and Your Job .
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Smart and Smart. Living in Families, Houghton-Mifflin Co., 1962.
Ch. 11 "Making the Most of Yourself--Managing Yourself".

Wallace McCullar. Building Your Home Life, J. B. Lippincott Co., 1966.
Unit I "Understanding Yourself"; Ch. 3 "Making the Most of Yourself".

Teacher References

Bier, W. C. The Adolescent: His Search for Understanding, New York:
Fordham University Press, 1963.

Cavan, Ruth Shonle. Building a Girl's Personality, Thomas Y. Crowell
Co.,

Cavan, Ruth Shonle. Marriage and Family in the Modern World, Thomas
Y. Crowell Co., 1965. Ch. 2 "The Family Unity of Interacting
Personalities".

Mussen, Paul H. The Psychological Development of the Child, Prentice-—
Hall, Inc., 1963. Ch. 5 "The Development of Personality".

Rogers, Carl R. On Becoming a Person, Boston: Houghton-Mifflin Co.,
1961.

Rosenberg, Morris. Society and the Adolescent Self-Image, Princeton,
New Jersey: Princeton University Press, 1965,

Sorenson, Herbert and Malm, Marguerite. Psychology for Living,
McGraw-Hill Co., Ch. 1, 4, 6, and 10 (understanding self and others).

Transparencies

Attributes of Character, Home Economics No. 10, 1967. Designed to
stimulate examination of personal motives behind relationship with
others. Catalog No. 868 Prepared Color Transparencies (3 M Co.).

Heredity, Health Education (Level 2), 1967. Defining heredity and
being aware of inherited and acquired characteristics. Catalog No.
4266 Printed Originals; Catalog No. 4766 Prepared Color Transpar-
encies (3 M Co.).

Films and Filmstrips

Answering the Child's Why, (NS-3211), 14 minute. Iowa State University.
Personality development as a result of true-to-life experiences, both
positive and negative.

DNA: The Molecule of Heredity, (NS-4216), 16 minute, color, 1961
(Encyclopedia Britannica Films) Iowa State University. An explanation
of why DNA is the basis of growth and reproduction and the mechanism
for transporting characteristics from one generation to the next.
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Heredity and Family Environment (NS-894), 9 minute, black and white,
1955 (MCGraw-Hill), Towa State University. Dramatizes the fact that
individuals are products of both heredity and environment and how
each affects actions and emotions.

Human Heredity, 18 minute, color/sound. Iowa State Department of
Health. Facts and principles of human heredity and the influence of
culture and environment on behavior and attitudes. Free rental.

Human Heredity (NS-782), 22 minute, color, 1956, (E.C. Brown Trust),
Iowa State University. A presentation of the facts about human
heredity; sex determination, sex roles and the influence of the
social forces in the environment on individual behavior and attitudes.

Improve Your Personality (NS-3195), 11 minute, color (Coronet Films),
Iowa State University. How personality can be developed and controlled.

Laws of Heredity (NS-1601), 15 minute, color, (Encyclopedia Britannica
Films) Iowa State University. Film shows that inheritance is deter-
mined in statistically predictable ways.

Phyllis and Terry, 36 minute, black and white, 1965, Center for Mass
Communication., Life in a ghetto of two negro girls.

There's Nobody Just Like You, approximately 35 frames, color, McGraw- .
Hill filmstrip. Designed to assist youth in solving problems in
family and social living.

Related Readings

Berry, Erick. Green Door to the Sea

Burnford, Sheila. The Incredible Journey

Coleman, Pauline. The Different One

De Mille, Agnes. Dance to the Piper

Llewellyn, Richard. How Green Was My Valley

Neville, Emily. It's Like This Cat

Shulz, Gladys Denny. Letters to Jane

Stolz, Mary. Ready or Not

West, Jessamyn. Cress Delahanty.
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MAJOR CONCEPT: SELF REALIZATION

Level:

EARLY ADOLESCENCE

Concept: Human Sexuality

BEHAVIORIAL OUTCOMES)

The pupil will be better able to:

1. TIdentify societal expectations of teenage boys and girls within
his or her community.

2. Identify family expectations for teenage boys and girls.
3. Recognize similarities and differences of teenage boys and girls.

4, Accept responsibilities and privileges that go with being a girl
or boy.

[APPROPRIATE GENERALIZATIONS)

l.

2.

10.

Society expects different behavior from boys than from girls.

Being a girl involves some responsibilities and privileges that are
different from those for boys in our society.

Teenage boys differ from girls in attitudes and ways of approaching
situations.

Communities and families differ in their expectations of teenage boys
and girls.

Individuals learn who they are and how to act from being with others
throughout 1life.

It is easier to have satisfying personal relationships if one is aware
of what others expect.

Behaviors not generally accepted by society can lead to feelings of guilt
and confusion.

Teenage girls are less likely to be given as much personal freedom as
are boys.

The responsibilities and privileges a person has are used as one method
to identify his sex role.

Knowing physical changes are normal and natural during adolescence helps
one accept and adjust to them.
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11.

12,

Teenage boys and girls of the same age may differ widely in their
stages of physical development.

Physical changes affect one's emotions.

[LEARNING ACTIVITIES |

l.

React to an interest inventory as a basis for identifying goals for
the unit.
Example:

MARK (X) the questions you would like to talk about in class.

a. What do parents expect teens to do and be?
b. Why are boys treated differently than girls?
c. What are some of the physical changes boys and girls
go through?
d. What kinds of privileges should I expect at my age?
e. How do physical changes effect the rest of my
personality?
f. Why do parents treat me like a child?
g. Why do boys act differently than girls?
h., Why should I act like a lady?
i. How did boys and girls act or behave years ago?

Etc.-—Students may have others to add.

Write a paragraph or two on '"Boys aren't/are very masculine if they--"
and Girls are/aren't very feminine if they--"". (An English class might

do this as an assignment and then both boys and girls papers could be
used.)

Read the paragraphs in class; decide on the characteristics that teens
accept as being feminine and masculine; write them on the board. Analyze
these characteristics to see why some are considered feminine and others

masculine. Observe children at play to see what they learn about their
roles by playing.

Listen to tape "On Becoming a Boy or Girl" (see references) or a talk

by a family life specialist on how children develop feminine and mascu-
line roles,

Talk with grandparents and parents to get information that can be used
to compare the changing feminine and masculine roles in our society.
Example:

What did teen girls do for fun in your day?

What did they do in the home to help their mother?

When were they allowed to date?

What kinds of dates could they go on?

What did the parents of our parents expect them to do when they

grew up?
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What kinds of things were girls not allowed to do?

How were girls expected to dress?
Ask parents and grandparents the same kinds of questions in terms
of the boys in their day.

Report back to class the findings of the interviews and compare the
differences and similarities in feminine and masculine roles of
yesteryears and today. Develop statements of how roles of boys and
girls have changed.

**In small groups compile lists of what your community expects its
boys and girls to be or do. Share with the class.

List the things families expect teens to do or to be to fulfill their
roles.

[POSSIBLE GENERALIZATIONS: 1 - 6 — 7 — 8 — 2]

(Pre-test the knowledge pupils have on physical changes occurring
during early adolescence with emphasis on correct terminology. Use
open ended statements and/or the definition of terms as one method of
collecting this information.)

Read about and/or view films on physical changes in the adolescent
(see reference list).

Listen to talk or tape recording of a discussion on physical changes
for boys and girls during adolescence by a doctor or nurse. Note how
patterns of physical development differ between and within sex groups.
(Questions from the class might be used as a basis for the talk.)

List the physical changes boys and girls go through and discuss how
these might influence how you get along with people, how you react to
different situations, how your school work goes, etc.

Tell of embarrassing situations that might occur because of physical
change. Divide into groups and try to find ways one could help them-
selves and others during this period. Example: Girls larger than
boys, acne, boys voices changing, awkwardness, etc.

#%*Summarize the physical changes of teens and the feelings they might
have concerning physical change.

*(Repeat pre—test to measure progress made toward objective.)
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[POSSIBLE GENERALIZATIONS:

9 -~ 10 - 11} .

4, Suggest questions on responsibilities .and privileges of boys and girls
in today's society that can be discussed by a panel composed of a
clergyman, juvenile officer, counselor, parent, and teenager. Listen
for ideas related to the questions during the panel discussion.

Chart on the Board privileges and responsibilities as pre-schoolers,
as children from the first grade to junior high school, and as teenagers.

PRE-SCHOOLERS

PRIVILEGES

RESPONSIBILITIES

1st to 6th GRADER

JUNIOR HIGH

SENIOR HIGH

Discuss the following questions unsing the chart as a basis for re-
sponding. Why don't all pupils have the same privileges and responsi-
bilities? What changes have occurred in privileges and responsibilities
as age increases? and vice versa?

MARK rating sheets on "Obligations with Privileges'" and/or "Are You
(See Landis and Landis Building Your Life.)
Analyze the statements that were marked never or sometimes. How might
you improve? Why should you try to improve?

Doing Your Part at Home?"

EIOME EXPERIENCES|

**Using conclusions drawn from previous learning experiences to analyze
the home situation and to help decide on what additional responsibilities
can be included, develop a form composed of questions concerning the
responsibilities and privileges of boys and girls. Give the questionnaire
to adults in the community asking them what they think can be expected
from teens. Decide on what additional responsibilities, such as caring
for a particular room, packing lunches, sitting with children while
mother shops, creating centers-—-of-interest, need to be done. Select
and assume responsibilities within limits of ones resources.
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Example (Part I):

RESPONSIBILITIES and PRIVILEGES of TEENS

Directions: MARK (X) the five most important responsibilities
you think a boy and a girl should have when he/she
is years of age.

For
Girls

a. Do well in school

b. Help parents with household tasks

c. Earn their own spending money

d. Take care of younger brothers and sisters
e. Practice acceptable social etiquette

f. Accept the consequences of own decisions
g. Get along with the opposite sex

h. Is a good citizen

i. Spend money wisely

j. Take care of personal belongings (clothes,
k

shoes)
. Keep own room clean

TR ER

(Part II)

MARK (X) the five most important privileges you think a girl

and boy should have when she/he is years of age.
For For
Boys Girls

a. Deciding on time to be home

b. Having friends in home

c. Single-dating

d. Group~-dating

e. Attending boy/girl parties

f. Going to school functions

Spending money as they want

Choosing own clothes and hair styles

T
|

i. Deciding on future vocation

j. Choosing own friends

k. Deciding on the classes to take
1. Using the car
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Summarize the results of the questionnaire, discuss implications and
make comparisons with the beliefs of the.class. Publish the results
in the school paper or report on a school bulletin board. ‘

*%*Develop general statements about the responsibilities and privileges
of teenagers.

[POSSIBLE GENERALIZATIONS: 3 - 4 - 6 — 7 - 8 |

[REFERENCE MATERIALJ

Pupil References

American Medical Association or the National Education Association
Approaching Adulthood
A Story About You
Finding Yourself
Parent's Responsibility

American Social Health Association. Sex Role and Identity in Adolescence.

Barclay and Champion. Teen Guide to Homemaking, McGraw-Hill, 1967.
Ch. "Your Relations in the Family".

Bauer, W. W. Moving into Manhood. Doubleday, 1963.

Bauer and Bauer. Way to Womanhood, Doubleday, 1965.

Corner, George. Attaining Manhood, Harper and Row, 1952,

Corner, George. Attaining Womanhood, Harper and Row, 1952.

Duvall, Evelyn. Family Living, Macmillan, 1961. Ch. "Adjusting to
Changes in Physical body; Expectations of Teens".

Felsen, Henry. Letters to a Teen-Age Son, Dodd, Mead and Co., 1962.

Fishbein, Morris. Talks to a Growing Boy; Talks to a Growing Girl,
Systems for Education, 1964.

Hayes, M. V. A Boy Today——A Man Tomorrow, Optimists International,
1961.

Landis and Landis, Building Your Life, Prentice-Hall, 1964.

Science Research Association:
#5-864 Becoming Men and Women by Bernice Neugarten
#5-939 Developing Responsibility in Children by Constance Foster
#5-510 Growing Up Socially by Ellis Weitzman
#5-911 Guiding Children's Social Growth by Ellis Weitzman
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#5-947 Helping Boys and Girls Understand Their Sex Roles by
Milton Levine :

#5-941 Helping Children Develop Moral Values by Ashley Montagu

#5-906 Helping Children Understand Sex by Lester Kirkendall

#5-152 Understanding Yourself by William Menninger

Teacher References

Anderson, Wayne. Design For Family Living, Denison Co., 1964,
Ch. "Role Confusion."

Breckenridge and Vincent. Child Development: Physical and Psycho-
logical Growth Through Adolescence, Saunders, 1965.

Gottlieb, Bernard. What A Girl Should Know About Sex, Bobbs-
Merrill, 1961.

Mead, Margaret. Male and Female, Morrow Co., 1949,

Rogers, Carl. On Becoming A Person, Houghton-Mifflin, 1961.

Transparencies

Characteristics of Boys and Girls, Health Education (Level 1), Lists
similarities and differences between boys and girls in appearance, in-
terests and activities. Catalog No. 4163 (Printed Originals); Catalog
No. 4663 (Prepared Color Transparencies). The 3M Company.

The Human Reproduction Systems, Health Education (Level 3). Compares
and contrasts the structure and function of the male and female repro-
ductive systems. Catalog No. 4362 (Printed Originals); Catalog No.
4862 (Prepared Color Transparencies). The 3M Company.

Films and Filmstrips

And Now Miguel (NS-5617, NS-5618), 63 minutes, black and white, Iowa
State University. A Mexican boy learns his male role in society.

As Boys Grow, 15 minutes, black and white, 1959 film, Medical Arts
Production. A coach talks to boys in simple language about the dif-
ferent stages of development in boys and girls and about the repro-
ductive system.

Boy to Man (NS-1675), 10 minutes, color, 1962 film, (Churchill Films),
Iowa State University. The developmental changes, proceeding from

superficial changes to glandular changes and of age are explained.
May also be shown to girls.
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Especially for Boys, 46 frames (1 filmstrip and 1 record), color, 1966,

Wexler Films. Filmstrip depicts the pubertal changes which occur during

growth, the process by which egg and sperm cells function in reproduction

and the development of a human being. ‘

Girl to Woman, 16 minutes, color, 1965, Churchill Films. This film
describes human growth and development from girlhood to womanhood. Male
and female reproductive system are described.

Human Growth, (NS-2144), 19 minutes, color, Iowa State University. Life
science approach to the facts of human sex.

Meaning of Adolescence (Code #602501), 16 minutes, black and white,
McGraw-Hill Book Company. A discussion of teenage adjustment to the
problems of adult life such as physical change, social acceptance,
getting along with the opposite sex and making moral decisions.

On Becoming a Boy and also On Becoming a Girl (tapes) Audio Visual
Bureau, University of Colorado, Boulder, Colorado.

Preface to a Life (NS-5220), 29 minutes, black and white, Iowa State
University., The film portrays the influence parents have on a child's
developing personality.

Psychological Differences Between the Sexes (NS-4377) 19 minutes, color,
1964, McGraw-Hill, Iowa State University., The film dramatizes the way
in which a young girl and boy react to similar situations. Their
diverse reactions exemplify some psychological differences between the

sexes., .

Your Body During Adolescence (NS-931) 11 minutes, black and white,
McGraw-Hill, Towa State University. A description of what puberty
means and how it affects the body.
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MAJOR CONCEPT: SELF REALIZATION

Level: EARLY ADOLESCENCE

Concept:

Vocational Planning

[BEHAVIORAL OUTCOMES]

The pupil will be better able to:

1. Accept the need for planning his or her future.

2. Explore opportunities in home related occupations.

3. Analyze personal qualities needed for various home related
jobs.

4. Recognize relationships between school, job and juvenile
records and the ability to obtain a job.

[APPROPRIATE GENERALIZATIONS)

1.

Greater satisfaction can be achieved in one's vocation through
careful planning.

The skills and knowledge learned in home economics are used in
many occupations.

The same characteristics which help one to get along with family
members will also help in getting along with friends and
associates in the world of work.

The employer's examination of school, work and juvenile records
help decide whether those looking for jobs are good risks, both
while they are in school, as well as throughout life.

Home related occupations are found in areas of food services,
care and guidance of children, clothing and textile service,
institutional and home services, and home furnishings and
equipment services.

Different levels of training are required for the various home
related occupations.

Doing part-time work in home related occupations as teenagers
brings in extra money and can help one decide whether to
pursue further training in the area.

There are some personal qualities that contribute to success no
matter what occupation one enters.
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10.

Opportunities to be of service and to earn a living wage are
available in home related occupations.

Genuine interest and affection for children can help bring more
satisfaction to those who work with children.

[LEARNING ACTIVITIES]

1, Observe the bulletin board display that encourages thinking about
possible occupations. Add to the display pictures of people en-
gaged in occupations related to home economics.

Example:
WHEN | GROw UpP ID LIKE TO BE
2, Listen to a talk by a school counselor on the need for planning early

for a vocation, stressing talking the right kinds of classes, making
financial arrangements for further school, becoming informed on

the kinds of home economics related jobs available and the training
needed for them.

Read and discuss literature on job planning.

Take a field trip to an area or trade school to find out possibilities
for training for various home economics related occupations.

Analyze a case study of a girl who planned for a vocation and found
satisfaction because she could do a good job in the kind of work she
liked and a study of another girl who dropped out of school and had
to take any job she could. These kinds of cases may be taken from
films, teen magazines, or TV shows.

Discuss: What are the advantages of having some training before
looking for work? How do we gain satisfaction from work? What kinds
of situations might be avoided if one plans ahead? Why should
someone in junior high be concerned about getting a job?
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[POSSIBLE GENERALIZATIONS:

1-6]|

3. Discuss home related occupations as life-time and part-time work.
Discuss the kinds of places one could find these jobs. How one would
go about getting these kinds of jobs?. What knowledge and skills

would be needed?

Use the attached bulletin board or diagram.

DID YOU KNOW:

FOOD SERVICE

Waitress
Hostess
Pantry girl
Salad girl
Cook

Baker

Food caterer

TEXTILES & CLOTHING
SERVICE

Alterations

Sewing room asst.
Wardrobe maint.
Clothing stock clerk
Hand sewer

Tailor's asst.

Power machine op.
Drapery

THAT THE KNOWLEDGE AND SKILLS FOR DOING
THESE JOBS CAN BE LEARNED IN HOME ECONOMICS?

CHILD CARE
SERVICE

Babysitter

Nursery sch.
helper

Day care
center

Hospital aides

Preschool
helper

Dry cleaner's spotter Recreation

Selling

asst.

INSTITUTIONAL AND HOME
SERVICE

Companion & Helper
for aged

Housekeeper

Nurses aide

Motel - hotel aides

Discuss home related occupations with resource people:

Director of home services

Welfare workers
Employment agency personnel

See film Homefires

reference list,

County nurse

County extension specialist

(Homemaker Services - 3 case histories) see

Observe people employed in the various occupations and report to
class; or take field trips to restaurants, stores, hotel/motel,
dry cleaning establishments, nursing homes, nursery schools,
factories, beauty shops, flower shops, etce
be willing to talk to the girls and give them an opportunity to
discover just what the employees do, what training is needed, what
the advantages and disadvantages of the job are and other kinds of
information the class feels they would like to know.

The employers should

**%%Summarize the home related occupations that were reported on
according to job qualifications, training needed, income advancement,
and future values that might be expected from them.
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| POSSIBLE GENERALIZATIONS: 2 — 5 — 7 = 9 - 10 |

3. Interview employers in firms that have related occupations and
women who hire babysitters, housekeepers, cooks; for example, to
discover the kinds of personal characteristics employees need, as
well as those characteristics that create problems. What references
do they require when they consider an applicant for a job? Ask
employers to mark an employee characteristic questionnaire to
identify positive and negative personality characteristics.

Example:

In column I, put an X in front of the characteristics that you feel
are most important for your employees to have

In column II, put an X in front of the characteristics that you
have found cause the greatest amount of trouble or problems be-
tween you and your employees because the employee does not possess
these qualities.

I IT

a. 1is on time for work

b. 1is dependable

c. 1is enthusiastic to learn

d. 1is eager to work

e. 1s well groomed and dresses appropriately
f. does accept criticism

g. gets along with other employees

h. has a sense of humor

i. 1is emotionally mature

j. has good health
k
1

. 1is intelligent, uses common sense
. takes a little initiative on her own
m. does follow directions

Compile the results of the survey and discuss the implications
of these findings in terms of what the pupil can do to make himself
more employable.

Listen to a panel of employers who employ people in home economics
related occupations discuss the training, attitudes and personal
characteristics necessary for these kinds of jobs.

***Identify the main ideas you've received about personal character-
istics needed in the world of work.
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| POSSIBLE GENERALIZATIONS: 3 — 4 — 8 |

4, Conduct a survey of the area in which the girl's live to find out
the kinds of jobs they might be able to work at now in their spare
time for experience and spending money.

Ask homemakers to mark a survey form, similar to the one given below,
to determine possible employment.

Example:

o
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Put an X under the tasks
that you now hire people
to do.

Put an X under the tasks
for which you would hire a
trained helper if she were
available.

Write in the youngest age
of a person you would
hire to do the task.

Write in the hourly wage
you would be willing to
pay for doing the task.

Summarize and report the results of the survey in the newspaper on
the bulletin board, or in class.

Discuss: What am I qualified to do in a home for pay? How might I
improve my skills? How can I let people know I'd like to work?
What could I learn by working?

See a film: Personal Qualities for Job Success, Preparing for the
World of Word, ABC's of Baby Sitting, or Work. (See references)
Discuss how to seek a job, value of working and advantage of training.
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Participate in a panel discussion with mothers relative to babysitting.

Determine what mothers expect of the babysitter, relative to wages,
supervision of children, activities, visitors and other situations.

Role play and/or discuss in small groups awkward situations that
arise between babysitter and employer.. Discuss ways that these
situations might be avoided or handled.

Brainstorm: Why do you enjoy babysitting? What makes babysitting
unpleasant at times?

Share successful experiences in small groups for such situations as
entertaining children, getting them ready for bed, discipling them,

and etc. Report the successful methods to the class.

*%*Summarize the general ideas that make babysitting enjoyable.

[ POSSIBLE GENERALIZATIONS: 6 - 7 — 10 |

5. Do a self-evaluation: How good a babysitter am I? Class could make
up a check list based on the learnings relative to employment as a
babysitter.

Example:
Always Sometimes Never
a. I arrive on time.

b. I know where the parents
can be reached.

c. I follow the mother's
instructions.

d. Others.

Mark the check list and explain how you can improve the "“sometimes
and never" items you have marked.
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EEE Listen to a panel of employers of teenagers, in child related
occupations about the opportunities and the responsibilities of
working for others. )

**Summarize what teenagers can reasonably expect of their employers
and what employers can expect of teens.

[HOME EXPERIENCES| Make a "Sitter Kit" and use it either "on-the-job", with
younger brothers and sisters, or guests.

[REFERENCE MATERIAL|

Pupil References

Baxter and Marion, Your Life in The Big City, McGraw-Hill, 1967.
Ch. '"Your Basic Subjects at Work, Your Success in Work, Prewcrk
Experience, Why People Work, What People Who Work Do, Who Works,
and The Rewards of Work."

Duvall, Family Living, MacMillian, 1961. Ch. "Babysitting".

Fleck, Fernandez & Munves, Living with Your Family, Prentice Hall,
1965. Ch. '"You and Your Family".

Gerber's Foods, Sitting Safely, Fremont, Michigan, 1960.

Jenkins, Shacter and Bauer, Teen-Agers, Scott-Foresman, 1962.
Units: '"Looking Toward Your Future', "Baby Sitting'.

Landis and Landis, Building Your Life, Prentice-Hall, 1964.

Lowndes, Marion, A Manual for Baby Sitters, Little, 1961.

Paradis, Adrian A., Never To Young To Earn, McKay

Phillips, Home Economics Careers for You, Harper Brothers, 1962.

Science Research Associates:

#5-1256 What Could I Be?

#5-1537 What I Like to Do

#5-1251 My Educational Plans

#5-1127 Planning My Future

#5-1257 Looking Toward High School

#5- 186 Discovering Yourself

#5-1214 How to Be a Better Student

#5—- 770 High School Ahead

#5-1160 What High School Can Do for You
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#5-1024 Planning Your Job Future

#5-1184 Finding Part-time Jobs

#5—- 26 How to Get a Job

#5-1180 School Subjects and Jobs

#5— 516 Qur World of Work

#5- 969 Jobs in Unusual Occupations

#5—- 978 Jobs in Professional Home Economics
#5—- 803 Baby Sitter's Handbook

U. S. Department of Health, Education and Welfare (Pamphlet) When Teenagers
Take Care of Children.,

Teacher References

Cassara, Beverly B., American Women, The Changing Image, Boston:
Beacon Press, 1962.

De Luget, Jacqueline, The Contribution of Home Economics Education to
the Position of Women in the World Today. Journal of Home Economics,
50: 625-28.

Farber, Seymour M. and Roger H. L. Wilson. The Potential of Women,
McGraw-Hill, 1963,

Zapoleon, Marguerite W., Occupational Planning for Women, Harper
and Row, 1961.

Transparencies

Safety for Children, Home Economics No. 12. Teaching safety practices
to children and youth. Catalog No. 370, (Printed Originals); Catalog
No. 870, (Prepared colored Transparencies). 3M Company.

Films and Filmstrips

A Desk for Billie, (NS-5620) 57 minute, color, Iowa State University.
True story of how a migrant child secured a high school diploma. It
emphasizes the importance of finishing high school.

ABC's of Baby Sitting, 10 minute, color, 1962 (Sid Davis Production)
on safety and sitter responsibilities.

Betty Sits with the Baby, approx. 3 minute, loop film, color, 1964,
(Eye Gate House) Teen Scenes Series. Single concept film relating
to baby sitting responsibilities.

Dropping Out: Road to Nowhere (B-155) 2 parts-12 minutes each, color,
filmstrips, Guidance Associates. Dropouts tell what they found '"on
the outside"; reasons for returning to school.
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Four Who Quit (B-222) 2 parts, color, filmstrips, Guidance Associates.,
Case studies of four school dropouts with "before and after" self-
analysis by subjects. ‘

Getting a Job (NS-3644) 16 minute, black and white, (Encyclopedia
Britannica Films), Iowa State University. A step-by-step procedure
through which various kinds of jobs are obtained.

Girl's Beware, 10 minute, black and white, 1961, (Sid Davis Production)
The do's and don'ts of baby sitting are presented in 4 examples.
(Caution against pick-ups is stressed).

Helping in Care of Younger Children, 11 minute black and white, (Coronet)
Shows a teenage sister caring for her pre-school age brother and first
grade sister. 1Illustrates effective care of children.

Homefires, 16 minute, Iowa State University Film Library, 3 case
studies of homemaker services.

Keeping Children Happy and Keeping Children Safe (2 filmstrips) approxi-
mately 36 frames each, part of Child Care Series #40047. McGraw-Hill.
Identifies and deals with care and supervision of young children.

Keys for the Homes of Tomorrow, 27 minute, Association Films (Free).
Home Economics Courses are broadening the curriculum to prepare
students for their future, as well as their present life.

Personal Qualities for Job Success, 11 minute, black and white,
(Coronet) Personal qualities needed for all jobs.

Planning Your Career (NS-3643) 16 minute, black and white (Encyclopedia
Britannica), Iowa State University. The procedure through which a
person can come to a better understanding of his own capabilities and
the potentialities of careers in which he is most likely to succeed.

Preparing for the Jobs of the 70's (B-213) 2 parts, color, filmstrips,
Guidance Associates. Analyzes job trends, most and least promising
job areas for the coming decades.

Preparing for the World of Work (B-188) 2 parts, color, filmstrips,
Guidance Associates. Introduces students to training and jobs in
home economics, industry, agriculture, business, and office.

To A Babysitter (NS-405) 14 minute, color, Iowa State University.

An example to guide teen-age babysitters through an evening of
babysitting. It emphasizes the responsibility and helps prepare the
teenager for her future role as a mother.

Work 29 minute, black and white, N. E. A, Film Service. The job
you choose must be related to your talents to be satisfying.
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You're In Charge (NS-387) 13 minute, color, 1955, (National Safety
Council), Iowa State University. Safe practices for baby sitters

described. .

Related Readings

Boylston, Helen.Sue Barton, Student Nurse

Messner, Enid. The Right Job for Judith

Deleeuw, Adele and Paradis, Marjorie. Dear Stepmother
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MAJOR CONCEPT: - SELF-REALIZATION

Level: MIDDLE ADOLESCENCE

Concept:

Self

[BEHAVIORAL OBJECTIVES|

'A. The pupil will be better able to:

1.

2,

3.

Accept self as a person with intrinsic worth and dignity.
Identify characteristics of mature behavior for teenagers.

Compare similarities and differences in mature teenage behavior
in and among adolescents.

Accept responsibility for his or her own behavior.

Cope with problems in a responsible manner.

Work willingly with family members in decision-making situations.

[APPROPRIATE GENERALIZATIONS|

1.

2.

When an individual is held in high esteem by others, he tends to
have a positive self concept.

The individual who has a positive self concept is able to live
creatively and productively.

The ability of the individual to percéive his role will affect
his acceptance of himself.

An atmosphere conducive to the promotion of good emotional and
mental health is one where a person is valued for what he is.

If basic needs are met as they occur, a secure feeling of self-
worth is developed.

Maturity is a quality or characteristic that can be attained
relative to any stage of development.

As an individual becomes better able to cope with his environment,
and to perceive and accept the world and himself realistically,
he is showing growth toward adult maturity.
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8. While‘growth is continuous and proceeds in an orderly sequence, growth
toward maturity and physical growth do npt always progress in relation-

ship to each other. _ .

9. Becoming a mature person involves learning to control one's emotions.

10. Cultural groups within and betwéen cultures differ in what they
consider mature behavior for teenagers.

11. Adolescents have a desire and need to become independent but may also
need to rely on others while they learn this new behavior.

12. The ability to control one's own behavior can increase with age and
additional experience.

13.’ As responsibillties are accepted privileges tend to be extended.

14. Learning to deal with obstatles for the fulfillment of reasonable and
desirable goals in a responsible meqner is part of the maturing process.

15. Maturity is expressed in the way an individual uses the resources
available to develop his potentialities.

16, - Helping with family decision-making as teenagers, helps one make
independent decisions later on in life,

ILEARNING ACTIVITIES| | | O

(NOTE**The learning experiences suggested below are based on the assumption N
that the concepts of basic needs and developmental tasks have been acquired.
These ‘can be found in the section, "Development of the Individual".)

1. Do a self-examination to identify strengths. Come to class prepared
" t6 discuss these. Write them on strips of paper and attach to
¢ircus tent bulletin board.

CbODSEWQE

y oF HO MR
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N

. Discuss the importance of thinking well of ones self and the danger of
being comceited; differentiate between an egotist and one who accepts
himself realistically.

View film: Understand Your Emotions. ' The film develops a general -
understanding of emotions. - . ' ’

Use case studies, TV programs, novels, or other material that iilustrate
as resources. Discuss how other people's impressions affect the way one
feels about one's self and how one acts.

v
Read the child's story, "The Little Engine Who Could" and relate the
moral of the story to your own situation. :

**Summarlze how confidence in you and your own self confidence can influence
" . your behavior.

[POSSIBLE GENERALIZATIONS: 1 - 2 — 4 - 5]

2. Complete open ended questions:
HOW WOULD I BEHAVE IN SUCH SITUATIONS AS:

1. When mom tells me to clean my room, I...
2. When my friends don't do what I want them to, I...
3. When I graduate from high school, I...
4. When people stare at me, I...
5. When I have momney, IL...
6. When I earn my own money, IL...
7. If I'm asked to a girl-boy affair, I...
8. When a boy talks to me, I...
9. During school parties, I...
10. I'm preparing for the future by...
11. I keep health by...

- 12, Part time work makes me...
13. Housework makes me...
14, My homework makes me...

Discuss why you feel as you do about your responses.

Study the following information on maturity. Identify criteria for
deciding what is mature behavior for specific ages.

Fleck,, Fernandez, and Munves. Living with Your Familx Ch. "Growing
" Up in Your Family, and Rate & Date".

Jenkins, Shacter, and Bauer. Teen—égers. Ch. "Discovering Yourself,
Understanding Your Bodv, and As You Grow Socially™.
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Landis and ‘Landis. Building Your Life. Chs '"Ybur Appearance and
Personality, Growing Up Socially, and Your Emotional Growth".

Landis and Landis. Personal Adjustment, Ma:riage and Family
Adjustment. Chs: "What You Are,'and‘Agg for Marriage".

McDermott, and Nicholas. q
‘ Section. “Equation for Living".(

Smart, and Smart. Living in Familiesw Unit: "Understandiﬁg Your
- Owm Development”.,

Define and discuss types of maturity: physical, emotional, mental, social.

Discuss how mental and physical maturity effect social and emotional be-
havior. Examine personal stories, news articles or case studies to "see"
how maturity patterns of individuals deviate. Also note the effects of -
the maturity patterns-on an individual's behavior.

Identify what kinds of social and emotional behavior would be appropriate
for the various ages (use resources on the developmental processes). Role
play situations of different ages displaying mature social and emotional
behavior. Discuss in class to see if it really is mature behavior and
whether it would be considered mature behavior.

Analyze the case study of an individual to develop a profile on the chart .
below. Draw the profile based on criteria established from reading and
discussion for mental, physical, social and emotional maturity.

CHECK YOUR MATURITY PROFILE

18 yrs. )

15 yrs.

12 yrs. f—;’—_~_-_7

9 yrs.

6 yfs.

3 yrs. S '

. MENTALLY PHYSICALLY SOCIALLY  EMOTIONALLY

EggKﬁATURE IS THE PERSON IN THIS PROFILE? ‘HOW WOULD YOUR PROFILE
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.Write minute dramas and discuss in small groups, situations that teens
are involved in and how they might demonstrate mature behavior.
Example: Mother not letting you get a new party dress; or dad not

- letting you go out with boys.

~ **What have you learned thus far about maturity?

~ [POSSIBLE GENERALIZATIONS: 6 — 7 - 8|

3. As a class, identify a mature behavior of a teen that would help
accomplish the developmental tasks and an immature behavior that would
“hinder the accomplishment of the task..

| Example: , MATURE IMMATURE

TASK BEHAVIOR BEHAVIOR

1. Selecting and preparing for Talk to guidance |Drop-out of school]
an occupation personnel.

2, Achieving new and more mat- Attend school Refuses to attend
ure relations with age mates functions, parti- {school parties int
of both sexes, cipate in school |volving both boys

activities, & girls.

3. Achieving a masculine or Have a boy-girl Be a tom-boy
feminine social role. party at your home ’

4, Accepting one'sbphysique Do exercises daily| Skip breakfast
and using the body effectively

| 5. Achieving emotional independence| Ask parents for Ignore family as
of parents and other adults advice much as possible

6. Achieving assurance of eco- Take on part Ask for more
nomic independence. time work allowance

7. Preparing for marriage and Attend church dis-|Avoid dating

. family life. cussions on sex situations
education

8.>,Deveioping intellectual skills Read newspaper "Goof-off" during,
and concepts necessary for daily study hall, cheat
civic competence .

9. Desiring and achieving so~- Participate in Litter the school
cially responsible behavior. girl scouting yard

program
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**Use ‘the answers to the open-end questions completed éarlier. Evaluate
the behaviors in terms of mature behavior. Identify those actions that :
hinder growth toward the accomplishment of the developmental tasks. .

***In small groups, summarize the learnings on "Who Is a Mature Teen?"
Combine all the ideas to form a "Code for Becoming a Mature Teen."

[POSSIBLE GENERALIZATIONS: 9 - 12 - 14 - 16|

ﬁﬁgg Discuss with an AFS student what teen behavior in his country is con-
sidered mature as compared with mature teen behavior in your school.

[HOME EXPERIENCES| Select one of the developmental tasks, plan and carry out
mature behavior to help accomplish this task.: Evaluate the plan, the
activity (behavior) and the results,

EEFERENCE QAEERIAH

Pupil References

Cooperative Extension Service, Iowa State University, Ames, Iowa 50010.
Set of 4 booklets.

‘"The Teenager: His Image and His World"

"The Teenager: His Relationship to Others"

"The Teenager: His Needs and His Development"

"Your Child Grows Up"

Cross, Aleene A. Enjoying Family Living., Lippincott, 1967. Chs: .
"Maturity (general); Recognizing and Assuming Responsibility in the
Home and in the Community."

Fleck, Fernandez, and Munves. Living with Your Family. Prentice-Hall,
1965. Chapters: "Growing Up in Your Family (Problem Solving); Rate
and Date."

Jenkins, Shacter, and Bauer. Teen-Agers, Scott-Foresman, l962 " Chs:
"Discovering Yourself; Understanding Your Body, and As You Grow Socially."

Landis and Landis, Building,Your Life. Prentice—Hall 1964, Chapters.
"New Privileges and New Obligations; What Do You Believe?; Your Parents
(problem solving); Solving Problems; Straight Thinking; Your Appearance
and Personality, Growing Up Socially, and Your: Emotional Growth "

Landis and Landis. Personal éﬁjustment, Marriage and Fggglx Living.
Prentice-Hall, 1966. Chapters: '"What You Are; Age for Marriage."

Ludden, Allen. Plein’Talk for Men Under 21 and also a book Plain Talk
for Women Under 21. Dodd.
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. McDermott and Ni¢holas; Homemaking for Teen—Agers (Book 1), Benmnett Co.,
Section: "Equation for Living." . S

McDonald, Smith and Sutherland. Self Acceptance. Hogg Foundation, 1965.

.Menningér,‘William C. Blueprint for Téénage Living. Sterling. (Book
is a compilation of material from nine Life Adjustment Bulletins).

Menninger, William C. and others. How to Be a Successful Teenager.

Public Affairs Pamphlet: #254, Your Child's Sense of Responsibility.

Science Research Associates: ‘
#5-800 Your Behavior Problems by 0. Spurgeon English and Constance
Foster.
#5-833 How to Increase Your Self Confidence by C. Gilbert Wrenn.

‘Teacher References

Dinkmeyer, Don C. Child Development: The Emerging Self, Prentice-Hall,
1968. (Personality development, development of self concept, child
study technique, roles in the family.)

Helming, Ann. A Woman's Place. Coward:McCann, Inc., 1962.

Mann, John. Changing Human Behavior. Charles Scribner's Sons, 1965.

Menninger, Karl and others. Becoming the Complete Adult. Association
Press, 1963.

Sherman and Coe. The Challenge of Being a Woman. Harper & Row, 1955,

Womble, Dale. Foundations for Marriage and Family Relations, Macmillan
Co., 1966. Chapter: '"Deciding on Roles."

Films and Filmstrips

Are You Ready for Marriage? (NS-3027), 14 minutes, black and white,
(Coronet), Iowa State University. A young couple think they want to
marry now. Through conferences with variuos adults, they decide to
wait until they have had more time to get acquainted, become mature
and to complete their education.

He Acts His Age (NS-3200) 15 minutes, black and white, McGraw-Hill,
Iowa State University. Shows typical children responding to typical
situations in a mamner characteristic of their particular stage of
development. It emphasizes emotional and mental growth from one year
old to fifteen years old. -
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Make Your Decisions (NS-3394),10 minutes, black and white (Coronet)
Iowa 'State University. Film presents illustrations of decision making
alternatives and shows how each contributes to the development of a
self reliant and psychologically mature individual.

Responsibility (NS-3400),14 minutes, black and vhite, (McGraw-Hill)
Iowa State University. Cultivating a sense of responsibility is an
important part of growing up. Competition between two high school
students involves individual responsibility.

The Age of Curiosity (8-426) 13 minutes, color, Association Films, 1963.
; Exhibits a teenagers thoughts, wishes, dreams and problems

The Teens (NS-5034),26 minutes, black and white, (McGraw-Hill), Iowa
State University. Three young people engaged in activities and how
parents assist in attaining mature behavior.

Understand Your Emotions (N8§-3517), 14 minutes, black and white, (Coronmet),
Iowa State University. Film develops concepts on emotions - what they
. are, what they do, where they come from and how they are changed.,

Related Readings
Best, Herbert. Young'um.

Cavanna, Betty. The Boy Next Door.

Moore, Ruth Job Ellis of Candlemas Bay.
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MAJOR. CONCEPT: SELF-REALIZATION

Level:

MIDDLE ADOLESCENCE

Concept: Human Sexuality

{BEHAVIORAL OUTCOME]

A.

The pupil will be better able to:

1. Recognize difference in attitudes between men and women in our
society.

2. Accept self as a sexual being.

IAPPROPRIATE GENERALIZATIONS]

1.

Men and women differ not only physically and in the social stresses to
which they are subjected but also in their modes of thought, interests
and customary activities.

From birth to death men and women in our society are expected to
react to situations differently.

Sex involves the emotional, mental and social parts of living as well
as the physical.

Sexuality exists in all humans and develops as a continuous force from
birth to death.

Physical attraction for the opposite sex is a part of the maturation
process.

New sexual emotions emerge during the teen years that need to be under—
stood so that they can be controlled.

[LEARNING ACTIVITIES|

-l.

Refer or study bulletin board to begin thinking about the differences

between men and women. List suggestions of the differences between
men and women and/or use an interest inventory as a basis for planning.
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CHAR.ACTERISTIGS OF
“MEN '

2. Fill-out the following list with as many answers as possible. What
activities do fathers, mothers, teenage girls and boys do in these

areas?
ACTIVITY |  MOTHER | TEEN GIRL | = FATHER TEEN BOY
EX: Visiting,| EX: Records, EX: Cards, " Ex: Hike,

L Bridge, Shop,| Coke date, Golf, Business. Play pool,

SOCIALIZING | Coffee party,| Slumber party luncheons - Movie date,
' Sewing - _ ' Bowl

PHYSICAL 1 |
RECREATION
[READING
'HOBBIES

Compare the activity lists in small groups; summarize the similarities
- and differences in activities and interests of men and women, boys and
, girls.,»What kinds of things in the women's columns would the men never

do in our society? Vice Versa? . What things have changed in the last

50 years? What might be the reasons why the various groups do these

kinds of things?
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. , [POSSIBLE GENERALIZATIONS: 1]

Role play and/or write minute dramas to develop situations such as those
listed below. Discuss in small groups:

How a woman, man, teenage girl and teenage boy might react under
specific circumstances to—

1. Seeing a mouse.

2. Being involved in a car accident.

3. Hearing the crying of a new born baby.

4., Viewing a sad movie. :

5. Being late for an appointment

6. Missing someone's birthday.

7. Others.

.. Discuss why the sexes react differently to different sitwmations. Do
we learn this? Relate childhood experiences that taught you how to
act or react to specific situationms.

Collect news stories, report on women who had careers, in what might
_have been termed a "Man's Profession" (law, politics, wmedicine, busi-
ness) and in "Women's Professions". Have pupils write reaction papers
expressing their feelings about identifying professions with one sex
.. or the other. Read some of the reaction papers in class and discuss the
’ N possible reasons why certain professions have tended to be associated
with one sex or the other. Look at similar and different characteristics
of men and women related to a profession. (Possible sources of reports
might be: Madame Curie, Nana, Helene Rubinstein, Margaret Chase Smith
‘and Eleanor Roosevelt).

DEBATE: "The worlds of men and women will be the same in the years to

come".
**Summarize those things which are unique to the world of men and women

and those things which have become the same.

[POSSTBLE GENERALIZATIONS: 1 - 3

.(Note***Thié,study could be incorporated along with friemdship and
marriage preparation found in the section on Socialization.

fﬁﬁﬂg Joint meetlng with mothers and/or dads with talks and/or movies and
discussion about teenage problems.

[REFERENCE MATERIAL)

Pupil References

, ~ Calderone, Mary S., Youth and Decisions About Morality, "Teen Times",
. February/March 1966.
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Davis, Maxiné, Sex and the Adolescent.

Cross, Aleene A., Enjoying Home Living, Lippincott 1967. Chapters:
"Getting along with Family Members".

Public Affairs Pamphlet #366, Sex and Our Society.

Science Research Associates (Pamphlets):
#5-31 Understanding Sex by Lester Kirkendall
#5-838 Understanding the Other Sex by Lester Kirkendall and
Ruth Osborne '
#5-864 Becoming Men and Women by Bernice Neugarten

Teacher References

Hilliard, Marion, A Woman Dr. Looks at Love and Life. Doubleday.

Johnson, Eric W., Love and Sex in Plain Language. Lippincott, 1967.
Chapters: '"Human Sexuality of Men and Women; Birth Control".

Lindquist, Rita. Teach Sex Education as the Forth R. What's new
in Home Economics, February 1968. pp. 59-62:

McCary, James Lester. Human Sexuality, D. Van Nostrand Co., Inc.,

1967 (reference on physiological and psychological factors of sexual
behavior). A

Rubin, and Kirkendall. Sex in the Adolescent Years: New Direction
in Guiding and Teaching Youth, Association Press.

Siecus Discussion Guides:
Sex Education
Homosexuality
Masturbation
‘Premarital Sexual Standards

~ Siecus Newsletter. This is a quarterly publication that has timely
articles about sex and it also has a section of new books, journals,
pamphlets, audio-visual aids, and reprints.

F11ms and Filmstrips

A Quarter Million Teenagers (V.D.) free from: Public Health Service,
Audio Visual Facility, Atlanta, Georgia 30333.

Being Responsible About Sex and Love Series, (filmstrips), color,
sound, 1966, (Society for Visual Education). Helps young people
explore their sexual feelings and relate them to a pattern of
acceptable sexual behavior. Develops responsible sexual attitudes,
responsible sexual behavior.
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Boys Beware, 10 minutes, 1961. Sid Davis Production, (Homgsexuality).
Tells in good taste the problems of the homosexual. Shows with four

case histories, various approaches a homosexual might use in developing
a relationship with a young boy. Danger signs are clearly pointed out.

Boy to Man (NS-1675), 10 minutes, color, 1961 film, (Churchill Films),
Iowa State University. The developmental changes, proceeding from
superficial changes to glandular changes and of age are explained.
May also be shown to girls.

How Much Affection? (NS-4195), 20 minutes, black and white, (McGraw-Hill)
Towa State University, 1967. How much affection should their be

between a couple that is going steady? (Poses the question of pre-
marital sex).

Human Heredity (NS-782), 22 minutes, color, Iowa State University.
Emphasizes basic facts on heredity, sex determination, sex roles,
and sex attitudes.

Phoebe (NS-6088), 29 minutes, black and white, (McGraw-Hill), Iowa
State University. The story of a pre-marital pregnancy.

Psychological Differences Between the Sexes (NS-4377), 19 minutes,
black and white, (McGraw-Hill) Iowa State University. Jane and Jim

have different reactions to similar situations, sometimes causing
conflict and misunderstandings.

SEX: A Moral Dilemma for Teens, Guidance Associates (filmstrip,
sound)

Social Sex Attitudes in Adolescence (NS-3374), 23 minutes, black and
white, Iowa State University. The story of a young married couple's
. sex education and sex adjustment in adolescence that helped them
achieve a mature social sex adjustment. Film focuses clearly on the
desirable aspects of the problem.

The Game (Emotions in Sex Relations), 28 minutes, black and white, 1967,
McGraw-Hill. The story of a teenage boy facing an agonizing moral
dilemma when a relationship is no longer casual.

.. The Sweet Potato Vine, (Family Service Association of America Script).
Relates the story of a young girl from a middle class family who must
face the problems involved in being an unw®d mother. '

The Teenage Unwed Father, 30 minutes, black and white, 1963, (Vista
Del Mar Child Care Services). Social and emotional impacts on the
unwed fathers.
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'MAJOR CONCEPT: SELF-REALIZATION

Level: MIDDLE ADOLESCENCE

Concept: Vocational Preparatidn |

[EEHAVIORAL OUTCOME]

Au'

The pupil will be better able to:
1. Examine his potentialities in planning for a career.

2. Become aware of the desirability of the various opportunities
available in home related occupations, : ‘

[APPROPRTATE GENERALIZATTONS|

‘ 1 °

2.

'30

Aptitude, amount of education needed, opportunities for advancement,
and personality characteristics are factors to be considered when
choosing a vocation,

An insight into many different kinds of opportunities helps one make
a more satisfying choice of careers.

~ Income from work can be viewed as real (monetary) income and/or as
- satisfaction from a job well done.

When skills and techniques for a job are acquired, the job can be
more satisfying and rewarding,.

The more one knows about an occupation before entering, the less
likely one will be disappointed in his choice.

Realistic appraisal of one's potentialities in the work world helps
insure success on the job,

The v&lues one holds influences vocational choices.

Attitude about a job is a factor to be considered in selecting a suit-
able job and for gaining satisfaction from the job.

[LEARNING ACTIVITIES|

1.

Add your contribution to a bulletin board display such as:

WHAT ARE (o coTout o8 ?
: e




2.

3.

View Film: WORK, 29 minntes, black ‘and vhite, N.E.T. Fiim Semzue.

: " Emphasizes the ne need for choosing a job related to intelligeace,
o aptitude and personality.

Consult with the guidance counselor on the results of your agtituie
tests and personality inventories. Discuss how aptitudes give
direction to job selection. o o

' 'Read and report on methods for choosing jobs. Use Scimce Research

Associates pamphlets and other resources.
SRA #5-1176 What tests can tell you about you?
SRA #5-1180 School subjects and. jobs.
SRA #5-1178 Your personality and Your Job
SRA #5-156 Choosing your career
SRA #5-776 Exploring the world of jobs.
SRA #5-154 Discovering your real interests
SRA #5-1024 Plaaning your job future
'U.S. Printing Office - Job Guide for Youmg Workers

Develop a list of factors to be taken into accoumt when selecting
a job or planning a career.

Prepare a list of questions to be used for interviewing people
employed in occupations of interest to class members (amount of
education’ or specialized training needed, beginning wages, opportun~
ity for advancement, advantages and disad ges, persomaliry

yanL.ag S

_ characteristics that are most helpful).

Interview the individuals who have jobs of special imterest.
Summarize the information obtained in the form of a report to be

 presented to the class.

**Formulate concluding statements about the similarities and differ-

ences of characteristics of and qualificatioms for varfous jobs or
groups of jobs.

{POSSIBLE GENFRALIZATIONS: 1 -2 - 3 - 7

" Investigate the levels of an occupation mil@le with dgifferent

amounts and types of preparation.

Explore ways to get experience in the various jobs class m&ers are

1interested in.

View Film: Planning Your Career (NS-3643), 16 minutes, black and

- white, (Encyclopedia Britamnica), Iowa State University. Procedure
‘through which a person can come to a better understanding of his

capabilities and potentialities of various careers.
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Finding Your Life Work (NS—816) 18 minutes, black and white, ‘
(Carl F, Mahnke Prod. ), Iawa State University. Film discusses - .

knowing ones self, looking at vocations; cortributions of school,
coordination between mind ahd body and building a life on a planned
foundation. _ ‘

'Repett»And discussﬁ SRAfpamphlet #5-1184 'Finding Part-Time Jobs.

_ Select one of, the following statements as a basis for develOping a
paper, bulletin board, demonstration or skit. -

1. Work is dignified.
2. Work is honorable.

3. Work is rewarding.
4, All work is important. -
5. All workers are important.
6. Most people like to be busy.

Identify any of the above statements which ‘you do not accept. What
part does attitudes and values play in job success’

[POSSTBLE GEMLIZATIoﬁS: 7= 8

Discuss the satisfactions that can be obtained. from gainful em@%ﬁyment
using your own job experience such as babysitting as a basis, Ask
relatives or adult frienﬂs why they work; what is it about their job
that gives them satisfaction’ Report back to class.

Interview and/or hear a panel of business people talk on becoming a
success., What are the kinds of qualities that their successful
employees have?

Read and- discuss resource material on how to be a ‘success. on. the job.
- (Science Research Associates. #5-514 What loyers Want) b

Analyze the following issues:
1. Quick success is better than thorough training.
2.+ Marriage does not require an education.
3. " The amount of mdney earned is the most important thing to
~consider abcut 4 job. .

flfae, Interests are mqre i%partant than abilitiet in choosing a job
'COmgile liats of chnracﬂer;i ics that ma

‘ @ one a sbccess and & list of
satisfactions peo@ie get [y their jobg, ﬁcmpare and 1&emtify tela~ ’
tionships between the tﬁo h

1eEs. St

*%*What ean you conclude,about job setisfaction and job success?
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[POSSIBLE GENERALIZATIONS: 3 — 4 — 5 — 8§

View Film on Home Economics Careers. Put up educational displays
during FHA Week for school, community. Have home economists in the
community give talks on various areas.and opportunities for work in
home economics.

HOME EXPERIENCES| Collect information on specific occupations of personal

~interest. Do a self-improvement project on a personal quality that

may help you succeed on a job.

[REFERENCE MATERTAL]

Pupil References

Landis and Landis. Building Your Life, Prentice-Hall, 1965.
Chapters: - "Your Part-Time Work; Your Future Vocation; Con-
sidering Possible Vocations".

McDermott and Nicholas. Homemaking for Teen-Agers, Book 1,
Bennett Co,y; 1966, Chapter: '"Career Opportunities in Home
Economics — Think About Your Future".

Science Research Associates:

#5-1176 What Tests Can Tell You About You by Arthur E. Smith

#5-1180 School Subjects and Jobs by John Bochard

#5-1178 Your Personality and Job by Daniel Sinick

#5-156  Choosing Your Career by J. Anthony Humphreys

#5-776  Exploring the World of Jobs by Donald E. Kitch

#5-154  Discovering Your Real Interests by Blanche Paulson and
G. Frederic Kuder

#5-1024 Planning Your Job Future by Emery Stoops. and Lucile

: Rosenheim ‘

#5-978 Jobs in Professional Home Economics from Job Family
Series.

#5-514 What Employer's Want by James C. Worthy

#5-1700 Widening Occupational Roles (Kit) Junior Guidance
Series

#5-260 Careers for Women (Kit) from Job Family Series

#5-261 Careers for High School Graduates (Kit) from Job
Family Series

#5-571 Keys to Vocational Decisions by Walter M. Lifton

U. S. Printing Office - Job Guide for Young Workers
Teacher References

Cavan, Ruth Shonle. Marriage & Family in the Modern World, Crowell,
1965. Chapters: 'Men as Earners; The Importance of a College Edu-

cation in Career Success; Helping the College Woman Choose Her
Role; Young Women, Look Before You Weep; Executive Staff and
Distaff: A Wives' Eye View".
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, | _ ; : 8
Loeb, Robert H. Manners gt Work, Association Press. Stresses

attitudes for part—-time on full—time, the new employce- on work
etiquette. .

Films and Filmstrips -
£ A , . |
Finding Your Life Work ( s-816), 18 minutes, black and white, .
(Carl F. Mahnke Production), Iowa State University. Film discusses
knowing one's self, looking at vocations, contributions of school,
corrdination between mind; body and building a life.

How to Investi ate Voc ti‘n (#642), 11 minutes, black ‘and white or
color, Coronet. Film to motivate pupils to investigate and determine
the vocations for which they are best suited. Involves interpretation
.of vocations guidance tests, job analysis and work experience.

glanning Your Career (NS~3643), 16 minutes, black and white, (Ency-
clopedia Britannica Film), Iowa State University. Procedure by
which a person can come to a better understanding of his capabilities

and to identify the potentialities of various careers in which he is
most likely to succeed.

Preparing for the World gf Work (B-188), 2 part filmstrip, color,
sound, Guidance Associates. Introduces students to training and
jobs in home economics, industry, agriculture business and office.

Wbrk 29 minutes, black and white, N.E.T. Job satisfaction is related

to coordinating intelligénce, aptitude and personality with a specific
job. |

Your Earning Power, 11 m#nutes, color, Coronet. Film identifies 5
conditions which influence earning power: economic, kind of job

selected, amount of education, personal qualities and ability to
produce. J




MAJOR CONCEPT: SELF-REALIZATION

Level:

LATE ADOLESCENCE

Concept: Self

|[BEHAVIORAL OUTCOMES)

A.

The pupil will be better able to:
1. Identify characteristics of mature adult behavior.
2. Realize that many environments can be rewarding and stimulating.

3. Accept responsibility for contributing to situations to make
them satisfying.

4. Analyze the advantages and disadvantages of living as a marriage
partner, parent, single person and/or career person.

|[APPROPRIATE GENERALIZATIONS]

1.

2.

Physical maturity or chronological age doesn't imply mature behavior.

Cultures and sub-cultures differ in what is considered mature adult
behavior.

Children and teenagers benefit from seeing mature behavior in others
because one learns by imitation.

Environment includes not only the physical surrounding but the at-
mosphere that is created by relationships with others.

Family and/or individual happiness is more highly related to psyco-
logical environment than the physical environment itself.

Working to improve an unsatisfactory situation gives one a feeling
of accomplishment and helps change one's attitude about the situation.

Each individual has a unique contribution to make when trying to
improve a situation.

Many of the advantages associated with being married can be achieved
as a single person; many of the advantages of being single can be
achieved as a married person.

Advantages of being single or married to one person may be dis-
advantages to another.
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10. Because basic needs for individuals are not fulfilled in the same
way, different modes of living are acceptable.

[LEARNING ACTIVITIES|

1. Write paper on maturity: share papers in class to see whether all
class members are alike or different on their thinking on maturity.
Consult references to review and correct misunderstandings and mis-
interpretations.

Use recent news stories, magazine articles or TV programs as re-
sources to illustrate adult behavior under different circumstances.
Determine how mature the behavior displayed was in the specific
situation for the adults involved.

Divide into small groups to write skits showing mature and immature
behavior of an adult in the following kinds of skits. Dramatize the
skits. '

Mother dented a fender on the car.
MATURE BEHAVIOR FOR DAD:
IMMATURE BEHAVIOR FOR DAD:

Jane, a new bride of three months, burned supper.
MATURE BEHAVIOR FOR HUSBAND:
IMMATURE BEHAVIOR OF HUSBAND:

Tom forgot his girlfriend's birthday.
MATURE BEHAVIOR FOR GIRLFRIEND:
IMMATURE BEHAVIOR FOR GIRLFRIEND:

Discuss: How did you decide the behavior you displayed in the skits
was mature or immature? What made you include these particular be-
haviors? Are people mature in everything they do? Explain.

Relate experiences of people displaying immature behavior in some
situations when they may act mature in other situations.

Example: Man breaking golf clubs on a tree in anger. A teen-ager
refusing to eat because foods that she liked were not served. A
teen-ager staying home from school rather than learning to prepare
meats in a foods laboratory (because her family did not eat meat).
A woman declining an invitation to play bridge because all the
players were older than she. An eight year old refusing to have
his five year old brother following him to the park to play ball
with friends.

Read stories/view films/interview people from other cultures or sub-
cultures and analyze the behavior of adults in terms of our culture
to see if the behavior would be acceptable here as the behavior of

a mature adult.
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What common characteristics do all of these mature behaviors have?
immature behaviors?

From previous readings, discussions and experiences, define maturity.
Select observable criteria for recognizing various types of maturity.

As a class observe different age groups to:
(1) identify similarities in reactions among the groups.
(2) recognize differences within a culture.

(3) evaluate objectives in terms of today's needs, interests and
activities.

Discuss what is mature behavior at school and other places within the
community for teens. for parents. and for "outsiders."

Using specific situations, role play how teens might help younger
brothers and sisters, or friends learn mature behavior.

**%*What could be said about mature behavior?

| POSSIBLE GENERALIZATIONS: 1 - 2 - 3 |

2. Identify the factors that go into making a pleasant atmosphere in a
‘ home or in a community for the individual. Form buzz groups to de-
cide which of these factors is really the most important.

Analyze the statement: People are more important than things in a
home.

Write a description of Sue's family and Mary's family from the
following case study. (What might the atmosphere be like in these

two homes?)

Sue and Mary live in the same apartment building with their families.
Their fathers are factory workers and make a good wage. Although the
girls don't get everything they want, they dress well and are able to

join in most of the school activities.
Sue tries to avoid asking her friends to her home and always meets

her dates at the door with her coat on. Mary likes to have her friends
drop-in after school for a snack and can hardly get her boy friends to
leave when they stop to pick her up for dates.

Select one of the descriptions for Sue's and one for Mary's family.
Discuss possible reasons the family environment is what it is. What
could be done to improve the situation? How could brothers and sisters
help? Mothers? Fathers? How can families work things out together?

**How would you describe home environment? Formulate some statements that
‘ show the relationship between environment, personal and family well-
being.
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| POSSIBLE GENERALIZATIONS: 4 - 5 - 7 |

Compile a list of satisfactions and concerns of being single, and a
similar list of being married. Discuss how the disadvantages of both
ways of life might be handled.

Compare societies attitudes toward career girls and bachelors twenty
years ago with today by interviewing parents and grandparents and by
reading articles from that time.

Discuss the role of the single person in today's society and identify
societies attitudes toward the single person.

Summarize the modes of living and relate them to individual values
and goals.

[ POSSIBLE GENERALIZATIONS: 8 - 9 - 10 |

Plan and carry out a community project to improve the environment
(Examples: Plant a tree campaign, paint and distribute trash cans,
clean the city park, plant flowers or shrubs along city streets, give
a skit to clubs and service organizations on Clean and Beautiful
Cities through the Extermination of the '"Litter-bug')

[HOME EXPERIENCES|

Plan and execute a project to improve your. home internally or exter-
nally (Example: Develop a well kept lawn, repair and paint fences,
plant flowers, remove trash, develop a routine for keeping house and
porches orderly, clean and attractive).

REFERENCE MATERIAL

Pupil References

Anderson, Wayne. Design for Family Living, Denison and Company,
1964. Chapters: ''Consideration for Others; Things to Consider;
Tests of Emotional Maturity; Those Who Prefer to Remain Single; The
Lonely Single Male; Reasons for Being Single at Mid-Life; Self
Expression at Home."

Cross, Aleene. Enjoying Family Living, Lippincott, 1967. Chapters:
"Analyzing Yourself'" (Many people who do not marry lead happy and
useful lives.)

Landis and Landis. Personal Adjustment, Marriage and Family Living,
Prentice-Hall, 1966. Chapters: ''What You Are; Age for Marriage."

Landis, Paul. Making the Most of Marriage. Appleton Century Crofts,
Inc., 1965. Chapter: 'The Unmarried Adult." (For Mature Students.)
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‘ Public Affairs Committee - Child Study Association of America.
#177 Why Some Women Stay Single.

Teacher References

Cavan. Marriage and Family in the Modern World. (Paperback)
Crowell Co., 1965. Chapters: 'Women and Single Life; No World for
a Single."

Fritze, Julius. The Single Adult.

Fromm, Erich. Man for Himself Rinehart and Co., 1947.

Lindgren, Henry. How to Live With Yourself and Like It. Fawcett
World Library, 1961.

Nelson, Frederic. Bachelors Are People Too. Washington, D. C.
Public Affairs Press, 1964.

Overstreet, Harry. The Mature Mind, New York, W. W. Norton and Co.,
1949.

Reader's Digest, Introduction by Arthur Gordon, How to Live with
Life, 1966.

. Reed, Ruth. The Single Woman. Macmillan Co., 1942.

Womble, Dale. Foundations for Marriage and Family Relations,
Macmillan Co., 1966. Chapter: '"Becoming Marriageable."

Films and Filmstrips

Jealousy (NS-1206), 16 minutes, black and white, (McGraw-Hill), Iowa
State University. Emphasizes that the lack of faith and understanding
can lead to unfortunate results. Shows the importance of continuous
self appraisal and change of attitude in order to combat jealousy.



MAJOR CONCEPT: SELF REALIZATION

Level LATE ADOLESCENCE

Concept: Human Sexuality

[BEHAVIORAL OUTCOMES

A. The pupil will be better able to:
1. Formulate a workable concept of human sexuality in our society.

2. Analyze accepted behavior of men and women in various communities
and societies.

|[APPROPRIATE GENERALIZATIONS]

1. In many societies a set of tasks is assigned to women; whereas
another set is given to men. Still other tasks may be performed
by either sex.

2. What may be defined as a man's tasks in one society may well be
classified as a women's task in another.

3. The divivision of tasks is based more on the attitudes and values
of a culture than on the biological differences of men and women.

4. 1In no society are men and women entirely free to do what ever tasks
they want to do.

5. Acceptance of the private worlds of men and women create more
harmonious relationships with the opposite sex.

6. There are certain experiences unique to one sex or the other that
cannot be fully understood or appreciated by the opposite sex.

7. Woman's need for an emotional outlet can take the form of crying;
whereas, men have other means of expressing emotions.

[LEARNING ACTIVITIES

1. Review the meaning of human sexuality.

2. In small groups complete one of the following and share with the
class:

a. The man/woman I marry should--
b. The advantages of marrying an "old fashioned" girl might be--

c. The advantages of marrying the kind of man who lived 100 ‘
years ago might be--
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d. The "modern" girl makes a better wife because--—

e. The "modern'" man makes a better.husband because-—
List the kinds of tasks men/women do now that they wouldn't have
done 20 years ago. Which sex seems to be going through the most
marked change in roles? What implications does this have?
Read about male and female role identification in various cultures
that exist today. Compare tasks assigned to men and women., (Male
and Female, Margaret Mead.)

**Determine the consequences of marrying a certain type of individual.

**Summarize the changing roles of men and women.

L POSSIBLE GENERALIZATIONS: 1 - 2 - 3 |

3. Refer to resource materials for identifying differences in character-
istics between men and women.

Observe objectively differences between boys and girls as you associate
with them in work and in school activities.

Report to class on conversations between men and women, mixed groups,
(in own family, restaurants, telephone calls.) What do they talk
about? Describe the flow of conversation, language that they use,
atmosphere created, and gestures used.

Discuss how men and women differ in their mode of communication.
Are there rules for conversation for men and women?

Are these rules the same or different?

What happens if you break the rules?

Case Study

Mrs. E. was raised by her father from the time she was four. She was a
brilliant student and attended a midwestern university where she grad-
uated with honors in design. She married at the age of 28, her husband
was then 40. The E's have no children and plan not to have a family.
Mrs. E. works as a designer for a building firm.

They live in a newly constructed apartment building which provides
the renter with many modern services. Many of their meals are eaten

out.

Her husband is out of town a lot and she feels lonely when he's gone
for long periods of time. Because she works all day with men and has
few women friends, she and her husband thought it would be good for
her to join a women's club to make more friends with her own sex.
Mrs. A is bored at most of the meetings and feels the rest of the
ladies ignore her. She has decided to stop attending.

65



Discuss Mrs. E's problem; the solution she tried; why it may not have
worked out as expected; and identify other alternatives she might try.

**%%*Summarize learnings on modes of living for men and women. ‘

[ POSSIBLE GENERALIZATIONS: 5 |

4. Role play or write minute dramas illustrating behavior that could be
attributed to experience usually unique to one sex or the other, such
as military service, sports, shopping, etc.

What impact did these experiences have on the individual?
Could the individual share these experiences with others?
If not, why not???

****Summarize the concluding remarks about female and male behavior of our
society.

| POSSIBLE GENERALIZATIONS: 6 |

EEE Panel of individuals who have had experiences in other cultures to
. discuss male and female roles in other countries.

[REFERENCE MATERIAL

Pupil References

American Social Health Association, Sex Role and Identify in Adolescents. ‘

Brenton, Myron. The American Male, Coward-McCann, 1966. (Study of the
invisible straight-jacket that keeps many men bound to antiquated
notions of what they must do or be in order to prove themselves mascu-
line.)

Duvall and Hill. Being Married, Association Press, 1960.

Landis, Paul. Making the Most of Marriage, Meredith Publishing Co.

Mead, Margaret. Male and Female. (Paperback.)

Public Affairs Committee
#234 Coming of Age: Problems of Teenagers.

Science Research Associates
#5-864 Becoming Men and Women by Bernice Neugarten
#5-1175 Ethics for Everyday Living by Mary V. Neff
#5-838 Understanding the Other Sex by Lester Kirkendall and Ruth
Osborne.

Teacher References

Anderson, Jayne J. Design for Family Living, Denison, 1964.
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Cavan, Ruth. The American Family, Crowell, 1963.

Goode, J. Readings on the Family and Society, Prentice-Hall, 1965.

Kephart, William M. The Family, Society, and the Individual,
Houghton, 1966.

Mussen, Conger and Kagan. Child Development and Personality, Harper
and Row, 1963. Chapter: '"Psychology of the Adolescent" (Sexual
behavior in the adolescent, cultural differences in sexual attitudes
and behavior, relations with opposite sex peers. Dependence and
independence vocational choice.)

Nimkoff, F. Comparative Family Systems Around the World, Houghton-
Mifflin Co., 1965.

Womble, Dale L. Foundations for Marriage and Family Relations,
Macmillan Co., 1966. Chapter: ''Deciding on roles (also father role,
mother role, etc.)

Films and Filmstrips

Helping the Child to Accept the Do's (NS-435), 11 minutes, black and
white, 1948, (Encyclopedia Britannica Films), Iowa State University.
A child learns to live in a world defined by those things which are
acceptable in personal living, in masculine and feminine roles and
in human relations.

Human Heredity(NS-782) 22 minutes, color, 1956, (E.C. Brown Trust)
Iowa State University. A presentation of the facts about human
heredity, sex determinations, sex roles, the influence of the social
force in the environment and individual behavior and attitudes.

Roots of Happiness (NS-5396), 24 minutes, black and white, Iowa State
University. Puerto Rican families, how parents act out roles.

The Father's Role in the Family. Audio-Visual Extension Service, Tape
Laboratory Bulletin, University of Minnesota.

Three Grandmothers. 28 minutes, black and white, 1964, McGraw-Hill.
The universal role of grandmothers is shown by visits to 3 widely
different parts of the world.
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MAJOR CONCEPT: SELF REALIZATION

Level:

LATE ADOLESCENCE

Concept: Vocational Planning

|BEHAVIORAL OUTCOMES|

A.

The Pupil will be better able to:
1. Accept his/her potential in the work world.

2. Cope with the personal and physical adjustments that will need
to be made when entering the work world.

3. Plan realistically for the dual role of working wife and/or
mo ther.

|[APPROPRIATE GENERALIZATIONS|

1N

2.

Satisfaction comes from doing a job as well as one is able.

All people have different potentialities; if one works up to his
potential, he is more likely to achieve a degree of excellence and
achieve satisfaction from the job.

The transition from the dependent home-school situation to the
independent work situation creates a need for personal adjustment.

The low wages of entry level jobs create a need for an efficient
method of money management.

Leaving the home town to acquire employment causes one to make new
social contacts at work and during leisure hours.

Living with others can be a satisfying or unsatisfying experience,
depending on the selection of roommates and ability to work and
plan together.

The attitudes of both husband and wife toward working wives, the
possible effects on the relationships with other family members, the
reasons for working and satisfactions gained from working are factors
to consider before a wife decides to go to work.

The effect on a child's behavior of a mother working outside the home
may be good or bad depending on related factors.

Individual differences in philosophy, interests, aptitudes, education
and skills influence choices made in accepting gainful employment.
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|LEARNING ACTIVITIES]

(Use the following kind of check sheet to help pupils identify what
their attitudes about a job are.)

1. MARK (X) TO THE LEFT OF ALL STATEMENTS YOU BELIEVE BEST DESCRIBES
YOUR FEELINGS ABOUT A JOB

I feel satisfied with a job when:
1. I can do it easily.
2. I make good money.
3. It makes me think.
4. I can do it well.
5. 'I have fun doing it.
6. It's an important job.
7. It involves competing with others.
8. I work with people I like.
9. I make others happy.
10. I help other people.
__11. I can work independently.

12. I have a boss who tells me what to do.

Analyze the reasons for the choices that were made. What effect do
these attitudes have on job selection?

2. Discuss the following statements:
A. 1Is it better to be a poor teacher, or an excellent sales clerk?

B. Is it better to enjoy a job and make less money, or to dislike
a job and make more money?

C. 1Is it better to have a job that is so easy you can do it without
much effort, or to have a job that challenges you and makes you
put forth your best?
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What might be the future consequences of the choices incorporated in
each of the questions? What values are involved in the choices?

3. Define excellence, give examples of what achieving excellence means.

Select a vocation of interest and interview someone in the occupation
inquiring what they see as qualities of success in the occupation for
promotion, satisfaction or maintaining the job.

Example: secretary: do neat, accurate work
work overtime when necessary

do things without being told...make things
convenient for the boss

*%%Summarize thoughts on achieving excellence and gaining satisfaction
from a job.

4. Analyze the following case studies of three high school girls who are
applying for jobs. What are the potentials for each of them? Which
potentials might be an asset, and which might be a liability for the
following jobs which appeared in the morning paper? Which job do you
think would best suit each girl? Why?

Playground recreation leader

Waitress

Food service worker in a hospital

Typist for an insurance company

Stock room clerk in department store

. Sales clerk at the 5 and 10

. "Live-in" baby sitter for a family with 3 children

NouwubPbwnN e

A. Ann enjoys many school activities. She's friendly and works well
with her peer group. She is active in many of the school groups,
plays, clubs and sports. Her grades are average and she doesn't
enjoy school work very much. She's had work experience during the
summer as a file clerk at a local business office. The manager
thought she was a very alert girl who did her job well and asked
her to work for him after graduation. She told him she'd rather
do something else.

B. Betty is a very creative person. She worked with the drama club on
painting sets for the school play. She has all sorts of hobbies and
is presently involved in helping her younger sister's Bluebird group
make nature pictures as gifts for their mothers. The little girls
love working with her and she enjoys helping them. She did above
average work in the literature and English classes and below average
work in math and science. She earns her own spending money by
babysitting and always has more job offers than she can fulfill.
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C. Carol is a quiet, shy person who enjoys reading and being alone
so she can listen to her records. Her grades are below average,
but she did quite well in her business education courses. She has
little initiative to do things on her own, but is dependable when
told what to do. She has had no experience working during the
summer, but has taken on many of the housekeeping responsibilities
since her mother works full time. She works well with her hands
and sews all of her own clothes.

List all of the potentials you have that would be helpful on the job.
What kinds of jobs are there that utilize these potentials?

| POSSIBLE GENERALIZATIONS: 1 - 2|

4. Confer with girls who are working or going to college on the kinds of
personal adjustments they need to make and the problems when first
leaving home. (Examples: Money management, getting a job, finding
a place to live, making new friends.)

Compare the differences and similarities in the kinds of adjustment
problems of working girls and college girls.

Use the problems presented by the panel to set up group interest projects.
Gather information and present it to the class and how to avoid or lessen
the problem. Guidance counselor, social workers, YWCA personnel, clergy,
current literature, might be used for resources.

Note: Budgeting, time management and use of credit might be taught in
the management unit rather than at this time.

Analyze the following case study of terms of what might have made Sue
decide to give up the life of a city girl. What did she do to bring on
these problems, and how could she have avoided them.

CASE STUDY

After high school graduation, Sue moved to a larger city to get a job
to save money so she could go to a business school. Since she had no
training beyond her high school business courses, her choice of jobs was
rather limited and wages were low. After interviewing for two days, she
was offered a job as file clerk, and although the work was far from being
exciting, she accepted.

When she first came to town she stayed at the YWCA. At a party one
night, she met 3 older girls who needed a fourth girl to share their
apartment expenses; so she moved in with them

None of the girls liked to cook. They either ate out or snacked on
things they liked, such as potato chips, coke, pizza. There was little
time to clean the apartment after a 45 minute bus ride home, eating,
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fixing hair, doing laundry and relaxing. The place which was small to
begin with, looked like the pathway of a tormnado.

Sue discovered her high school wardrobe wasn't exactly the kind to
wear to the office. Since charge accounts were so easy to start, she soon
had a lovely wardrobe. Besides, she had gained 25 pounds and couldn't fit
into any of her old clothes. Cute young salesmen were always stopping to
see them and they offered such good deals at such low payments that it was
hard to resist. Besides, she'd need pots and pans, knives and china some-
day anyway.

Every Friday night, Sue went to her home town 75 miles away and came
back on Monday morning. Some of her high school friends were still at
home and she missed her family.

After working for 9 months, Sue went home one weekend with all her
things and refused to go back. She was very disillusioned with the life

of a single working girl.

****What advice would you give young girls leaving home for the first
time?

What do you know about working girls that would justify this advice?

| POSSIBLE GENERALIZATIONS: 3 - 4 - 5 - 6 |

NOTE: The MANAGEMENT aspect of this problem can be done in other units--
teach this in terms of the relationships in a family.

5. Survey the senior class with the following questionnaire:

GIRLS: MARK (X) THE STATEMENT THAT MOST NEARLY IDENTIFIES WHAT YOU
EXPECT YOUR FUTURE IN THE WORKING WORLD WILL BE.

I expect to:

be a single, career girl.

be a homemaker and never work outside the home.
have both a life-time career and be a homemaker.
have a career till we have children.

have a career till we have children, raise a family and then
go back to work.

work part time even though I have a family.
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BOYS: MARK (X) THE STATEMENT THAT MOST NEARLY IDENTIFIES WHAT
YOUR FUTURE WIFE'S FUTURE WILL BE IN THE WORKING WORLD

I expect my wife to:
be a full-time homemaker
have a life-time career and be a homemaker.
have a career till we have children.

have a career till we have children, raise a family and then|
go back to work.

work part time even though we have children.

Summarize data collected and compare with national, state or local
figures on working women.

Compare similarities and differences in attitudes about women working.
Where do we get these attitudes? Have the attitudes changed over the

years? in what ways?

Read current literature, view films, on working women and summarize on
the following kinds of bulletin boards. (Look at the facts about
working women; the obstacles and rewards of the working woman.)

Read for piscussion:

Craig, Hazel T. Thresholds to Adult Living. Chapter: "Family
Firsts (When Wives Work)."

Ramsey, Smith, and Moore. Women View Their Working World,
(Pamphlet, Hogg Foundation).

U. S. Department of Labor, Womens' Bureau. Future Jobs for High
School Girls; Training Opportunities for Women and Girls.

Landis and Landis. Building your Life Unit: "Growing Up
Economically" Chapters: "Your Part-time work, Your Future

Vocation, and Considering Possible Vocations."
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ECononmic
GRAINS

OBSTACLES AND REWARDS
OF THE WORKING womMmAR

D
SELF~ EXPAES;,OM
EConOVALC SECUR,
FARMILY WELL- Beiayg,

REWARDS

*%**Summarize ideas, attitudes and problems relative to working women in
your community.

[POSSIBLE GENERALIZATIONS: 7 - 8 - 9 - 10 |
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7. Use the following case study as basis for discussing the effect on
the family when mother works outside the home. Divide into groups to
represent the various members of the family. Discuss the situation
and them have a representative from each group represent the group
at a family council to state the way they feel about Mom going to
work and why they feel that way. The groups then meet again to form
rebuttals based on the views expressed by individual family members.

Case Study

Mom wants to go to work as a receptionist for a dentist in a downtown
area. She would work from 8-5, five days a week with a 2 week vacation in
October. The Jones have only one car which dad needs to drive to work.
There is a bus line two blocks from hom.

Mr. Jones makes $7500 a year at his job as foreman of the shipping
department in a local factory. He hasn't decided whether his wife should
work. Jane, the 8 year old daughter, doesn't want her mother working but
Tom, the 17 year old son, thinks its a good idea.

After the advantages and disadvantages have been adequately discussed,
each group summarize the ideas about working women as seen through the
eyes of the particular family member they represented. Share ideas with
the whole class.

ﬁﬁﬂg Panel of working mothers of various vocations discuss advantages
and disadvantages and how they've managed their dual roles.

[REFERENCE MATERIAL]

Pupil References

Albrecht, Margaret. A Complete Guide for the Working Mother, Doubleday.

Cotton, Dorothy. The Case for the Working Mother, Stein and Day
Publishing, 1965.

Craig. Thresholds to Adult Living, Bennett Co., 1962, Chapter:
"Family Firsts.' Sections: 'When Wives Work, Why Wives Work."

Cross. Enjoying Family Living, Lippincott, 1967. Chapter: "Analyzing
Yourself (Dual roles of women)."

Duvall and Hill. When You Marry, Heath, 1962. Chapter: ''Money
Matters in Marriage" (Section: Should Wives Continue to Work after

Marriage?)

Iowa State Extension Service
#638 Working Wives (Pamphlet)
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Landis and Landis. Building Your Life, Prentice-Hall, 1964. Section:
"Growing Up Economically', Chapters: '"Your Part-time Work, Your
Future Vocation, and Considering Possible Vocations."

McCalls Magazine. Those Empty Days, September, 1965 (Working Wives)

Ramsey, Smith & Moore. Women View Their Working World, Hogg
Foundation, 1963.

Redbook, The Case Against Full Time Motherhood, March 1965.

Science Research Associates:
#5-1177 Do Your Dreams Match Your Talents? by Vance Packard
#5-516  Our World of Work by Seymour Wolfbein & Harold Goldstein
#5-153  You & Your Abilities by Katherine and John Byrne.
#5-514 What Employers Want by James C. Worthy
#5-1176 What Tests Can Tell You About You by Arthur E. Smith

U.S. Department of Agriculture. Publication #771, Helping Rural
Youth Choose Careers.

U.S. Department of Labor, Bureau of Employment Security. Job Guide
for Young Workers; Choosing Your Occupation.

U.S. Department of Labor, Bureau of Labor Standards. Some Facts for
Young Workers About Work and Labor Laws.

U.S. Department of Labor, Women's Bureau. Future Jobs for High
School Girls; Training Opportunities for Women and Girls.

Teacher References

Cavan, Ruth Shonle, Marriage and Family in the Modern World, Crowell,
1965. Chapters: '"Helping the College Woman Choose Her Role',

"Young Women: Look before you Weep," and "Executive Staff and
Distaff: A Wive's Eye View."

Goode, William J. Readings on the Family and Society, Prentice-Hall,
1964. Chapters: '"How the Wife's Working Affects Husband-Wife Inter-
action", "The Effect of Maternal Employment on Adolescent Children in
Town & Country."

Hoffman, and Nye. The Employed Mother in America, Rand McNally, 1963.

Practical/Forecast. Are We Facing Up to the Challenge of Working
Mothers? January 1963.

National Committee on Secondary Education of NASSP. Educating
for Work, 1967.
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Report of the President's Commission on the Status of Women,
Superintendent of Documents, Washington, D.C., American Women, 1963.

U.S. Department of Labor, Children's Bureau. Today's Women in
Tomorrow's World.

Films and Filmstrips

Children of Change, 31 minutes, black and white, 1960. International
Film Bureau. Depicts stresses on children whose mothers work outside
the home, as well as the adjustment difficulties of mothers who have
2 full time jobs.

Finding Your Life Work (NS-816), 18 minutes, black and white
(Encyclopedia Britannica), Iowa State University. Discussion of
three job requirements and how an individual analyzes himself, gets
a broad view of many vocations, recognizes training available, and
sees the importance of building a life on a carefully planned
foundation.

Planning Your Career (NS-3643), 16 minutes, black and white,
(Encyclopedia Britannica), Iowa State University. Procedure through
which a person can come to a better understanding of his own capabili-
ties and the potentialities of various careers in which he is mostly
likely to succeed.

Preparing for the Jobs of the 70's (B- 213) and Preparing for the
World of Work , (B-188) from Guidance Associates. (Read review
under Early Adolescences, Vocational Planning.) Show if not used
at early or middle level.

You Can Go a Long Way (NS-2212), 21 minutes, black and white,
(Encyclopedia Britannica), Iowa State University. Film explores
the advantages of high school and additional training before job
hunting to meet increased job competition. Emphasis is placed on
the fact that an extra year or so of education may mean a lifetime
of better living and better security.

Related Readings

McGinley, Phyllis. Sixpence in Her Shoe.

Morton, Betty Frieda. The Feminine Mystique.

247






EARLY ADOLESCENCE

VALUES AS DIRECTIVES OF BEHAVIOR

|BEHAVIORAL OUTCOMES)] Page

-
35

GOALS.Q...C...-oouoo.0-c.--ooco-.ooo.ouo-oaooo-ao-ao.oo;oococooo

A. The pupil will be better able to:

1. 1Identify individual and family short and long term
goals.

2. Interpret personal goals in terms of personal
development.

3. Recognize influencing factors that need to be con-
sidered when setting up goals.

4. Establish realistic short and long term goals.

79






MIDDLE ADOLESCENCE

VALUES AS DIRECTIVES OF BEHAVIOR

 (BEFAVIORAL OUTCOME] | . Page

VAII'UES and GOALSOQOCOD,0.00QQQQQQ’.ooua.qoo.oo&o..l'.io.cq.c...qo.'.l 03

A. The pupil will be better able to:
1. Describe the characteristics of psychological values.-
2. 1Identify psychological values of self and family,
3. Interrelate her own and family goals and values. .
4. Accept the uhiqueness of personal and family values.

5. Examine the interrelatedness of his/heﬁ development
and personal values, ‘

6. Examine the process of internalizing values.
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LATE ADOLESCENCE

VALUES AS DIRECTIVES OF BEHAVIOR

[BEHAVIORAL OUTCOMES| Page

INTERRELATIONSHIP Of VALUES . . s s s sesonsesosonensnsnsssensnsnss.s 103

A. The pupil will be better able to:

1. Examine the interrelatedness of family, individual and
cultural values.

2. Compare similarities and differences in values in
various cultures.

3. Recognize the means of transmitting values.

WOREINE - WACh WELIRE . 75 v rien v M 58 5o aiyare s p o wE % § o m ne s a w e b O

A. The pupil will be better able to:
1. Cope with value-conflicts within our society.

2. Recognize the need for adjusting his/her value system
in an ever changing society.

3. Formulate a philosophy of life consistent with his/her
values.

83






MAJOR CONCEPT: VALUES AS DIRECTIVES OF BEHAVIOR

Level:

EARLY ADOLESCENCE

Concept: Goals

[BEHAVIORAL OUTCOMES]

A.

The pupil will be better able to:
1. TIdentify individual and family short and long term goals.
2. Interpret personal goals in terms of personal development.

3. Recognize influencing factors that need to be considered when
setting up goals.

4. Establish realistic short and long term goals.

JAPPROPRIATE GENERALIZATIONS]

10.

Goals are aims toward which we are willing to work.

Each individual or family has goals that they believe are best for
them.

Some goals may be the same among all groups or individuals and
others may be unique for each individual or group.

Different individuals reach the same goal in different ways.

If one knows what his individual and family goals are, why he has
them and how he got them the more likely he will be able to make
decisions that will bring satisfaction.

Goals set by individuals and families effect family relationships.

The personal characteristics of a person are reflected in the
goals he sets for himself.

In the process of trying to improve himself, the individual builds
up a set of goals which give guidance to his decision-making and
behavior.

Realistic goals are those which can be accomplished with the re-
sources that are available to an individual.

Factors to be considered when setting up goals are: what one is
capable of doing, what one likes to do, what his ambitions are,

what is possible in his particular situation, the goals held by

family, peers and society, and his past experience.
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11. Short term goals contribute to the achievement of long-term goals.

12. Goals that can be reached help build confidence in one's ability
and create a feeling of satisfaction.

13. The problem solving method can aid in making satisfying decisions.
14. Decisions are complex and related to our goals.

15. People use different methods of facing problems.

[LEARNING ACTIVITIES]

1. Discuss what are goals: combine ideas to formulate a definition,
Read about goals in various sources and revise definition if
needed (see references in Bibliography).

Study the visual (bulletin board or transparency). Describe what

is seen, what is meant, what kinds of goals there are, and why
goals aren't the same for everyone?
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List goals family members might have that fit into the following

categories: (Example)

GOALS FOR: TODAY THIS MONTH THIS YEAR TEN YEARS

MOM'S Substitute a|Lose 5 pounds|Lose 25 pounds| Keep weight
low calorie down to size 14
dessert

DAD'S Read an Improve own |Take a night |Become assistant]
article on |manner of course manager
interper- working
sonal re-
lationships

MINE

FAMILY'S

From the long term goals of the teenager in the above chart, decide
on what the short term goals should be in order to accomplish the

long term ones.

Do the same with family goals.

Identify short and long term goals of individuals and families by
reviewing case studies, current T.V. programs or movies, magazines
and literature.

***Sponsor an advertising campaign, each pupil bring slogans to class

that could be used to sell goals:
information they have learned about goals.

Example:

Using T.V. ads, base the ads on

Goals give you

"go power"; "A goal a day keeps frustration away'; "Your only as good
In class decide which ones are really true

as the goals you have."

statements about goals and which are only half truths.

beliefs about goals.

Summarize

| POSSIBLE GENERALIZATIONS:

T-2-3-11]

87



List every activity from the time one gets up until their first class.
Beside each activity write down the reason why. Identify the goal that
may have directed that action. Example: ‘

Action Reason ’ Goal

a. Turned off alarm |To keep from disturbing | Be on time
others
b. Washed face and To be clean Good health

brushed teeth
c. Said good morning|A habit

to family
}d. Ate breakfast To satisfy hunger Energy, growth
i

Discuss how goals are achieved in different ways, and why each of
us have different reasons for doing things.

Brainstorm 'What causes arguments with parents'? Identify the goals
of the family and individual in each case that might cause conflict.

View the filmstrip ("Values of Teens: 'The Choice is Yours').
Identify the kinds of goals each of these teens had and how different
goals might effect group relationships.

Analyze different ways of accomplishing goals...Decide which is most

satisfying to the most people; which would disrupt family and group
relations and which would make them better.

Using the following situation, discuss to see how different indi-
vidual and family goals may affect family relationships. Example:
You want to go to work after High School graduation and your father
wants you to be a nurse. Your mother thinks you are too young to go
to girl-boy affairs so she makes you stay home from school functions.
Your family wants to go to New York for Christmas, so no one gets an
allowance for 4 months. Discuss what you might do in each situation;

what might your parents do; how might these actions affect future
relationships?

Role play or write minute dramas which illustrate goal conflict in a
family. Example:

Family goal Teens goal
Keep healthy To be like everyone else.

Do things as a family To be with the gang.

To get children an To have a good time.
education
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3.

Discuss how the goal conflict could be avoided or how a compromise
might work to keep peace in the family. Discuss how conflicts would
affect the way you might develop...

****Summarize class beliefs about how goals affect us in our personal
relationships and development. What do goals tell about peoople and
families?

 POSSIBLE GENERALIZATIONS: 3 - 4 - 5 - 6 - 7 |

A} 7 /

{ — {

AMBITIONS \ PEER K LIKES AND SITUATIONS
. —___GOALS DISLIKES N
S — A
OUR T PAST
OTHER SOCIETY GOALS EXPERIENCES P
GOALS ""_——’i N T T e -
T T —__CAPABILITIES
) T B
// FACTS FAMILY N
’ GOALS

EVERY PIECE IS IN PLACE BEFORE A GOAL IS SET

Study the above visual. Identify the influencing factors that affect
the goals we choose for ourselves.

In small groups decide which of the influencing factors is most
important for determining goals and why. Each group be ready to
support their answer and share their reasons with the class.

Using a current news article, point out where an individual's goal
was not that of societies' and the problems that evolved because
of the difference.

Bring examples of goals that may not be possible to achieve because
of one or more of the factors in the jigsaw.

Study case studies of people who set their goals too high or too low.
Decide what makes a realistic goal. Identify possible realistic goals

for teens.

***Summarize the goal learnings for the class under the heading '"When
setting up goals, remember to:"

| POSSIBLE GENERALIZATIONS: 8 - 9 - 10 - 11 - 12 |

Study possible methods for meeting problems (Example: direct attack,
detour, retreat, rationalization, day dreaming.)
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After discussing methods of solving problems, write and do minute
dramas handling specific obstacles in problem solving. Class members
identify the method used. Discuss alternative ways that may have
been better and why?

Using the problem solving technique, as a class go through the steps
of a common kind of teen problems. After having reached a class
decision on what to do, identify the goals that gave direction to the
solution. Emphasize how important goals are in decision making and
that if the class goals had been different, the final decision might
have been different.

Read reference on problem solving. Identify the procedure for ana-
lyzing problems. Assign a problem for each pupil to solve individually

using the steps of problem solving. Discuss advantages and disadvantages
of such a procedure.

**Summarize appropriate methods of meeting and solving problems.

| POSSIBLE GENERALIZATIONS: 13 - 14 - 15 - 16 |

[REFERENCE MATERIAL{

Pupil References

Barclay and Champion, Teen Guide to Homemaking, McGraw-Hill, 1967.
Chapter: 'Making the Most of Yourself."

Craig, Hazel T. Threshold to Adult Living, Bennett Co., 1962.
Chapter: 'Gains and Goals."

Fleck, Fernandez and Munves, Living with Your Family, Prentice-
Hall, 1965. Chapter: 'Growing Up in Your Family; All About You."

Jenkins, Shacter, Bauer and Pounds. Teen-Agers, Units: '"You Can
Change; Establishing Your Own Values; Problem Solving."

Landis and Landis. Building Your Life, Prentice-Hall, 1964.
Chapters: '"Your Family and Your Decisions; Solving Problems."

Moore, Bernice. Adults Look at Children's Values, Hogg Foundation,
1966.

Smart and Smart. Living in Families, Houghton-Mifflin Co., 1964,
Chapter: '"Making the Most of Yourself (Managing Yourself, Goals
Common to all, Individual Goals)'".

Science Research Associates (pamphlets)
#5-738 You and Your Problems by Stanley E. Dimond
#5-705 What Are Your Problems by H. H. Remmers and C. G.
Hackett
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Science Research Associates (pamphlets) cont'd.
#5-561 How to Solve Your Problems by Robert Seashore and
A. C. Van Dusen

Teacher References

Brisbane & Riker. The Developing Child, Bennett Co., 1965.

Chapters: 'Emotional and Social Development; Personality and
Behavior; Conscience and Persoanl Values; Yesterday, Today and
Tomorrow."

Cross, Aleene, Enjoying Family Living, Lippincott, 1967. Chapters:
"Understanding Dating; Courtship and Marriage; You and Your
Resources."

Hymes, James. The Child Under Six, Prentice-Hall, 1966, Chapter:
"Teaching Values to Children."

Mussen, Conger and Kagan. Child Development and Personality, Harper
and Row, 1963. Chapters: ''Learning; Preschool Motor and Intellectu-
al Development; Development in Middle Childhood; Psychology of the
Adolescent."

Science Research Associates (pamphlets)
#5-130 Charting Your Job Future by Lambert Gilles
#5-1251 My Educational Plans by Harold Munson
#5-1127 Planning My Future by Wendell Hill
#5-1256  What Could I Be? by Walter Lifton
#5~1531 What I Like to Do? by Louis P. Thorpe & Charles Meyers
#5-451 You and Your Life work by Department of Ministry
#5-941 Helping Children Develop Moral Values by Ashley
Montagu

Films and Filmstrips

Benefits of Looking Ahead (NS-3220), 11 minutes, black and white,
(Coronet), Iowa State University. Emphasize the importance of
planning for the future - both long range and short range.

Importance of Goals (Code 637002), 19 minutes, black and white,
McGraw-Hill. Motivation through goals related to school.

Planning for Success 10 minutes, black and white, Coronet Films.
Ambitions must be realistic, for otherwise one is doomed to be
forever disappointed. This boy's story may give help in analyzing
one's goals.

Understanding Your Ideals (NS-3092), 14 minutes, black and white,
(Coronet), Iowa State University. A high school boy discovers
good objectives and goals to aim for.
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MAJOR CONCEPT: VALUES AS DIRECTIVES OF BEHAVIOR
Level: MIDDLE ADOLESCENCE

Concept: «Nalues & Goals

R

- IBEHAVIORAL OUTCOMES]
A. The pupil will be better able to:
" 1. Describe the characteristics of psychological values.

2. Identify some of her own psychological values and those of
her family.

3. Interrelate personal and family goals and values.
4. Accept the uniqueness of personal and famiiy values.

5. Examine the interrelatedness of her development and personal
values.

6. Examine the process of internalizing values.

[APPROPRIATE GENERALIZATIONS|

1. A psychological value is one's idea of the desirable that gives
direction to his behavior and meaning to life.

2. Different individuals express the same value in different ways.
3. Values of a family give direction to its aspirations and goals.

4. As an individual develops and interacts with his environment, he
" develops a set of values. A

5. A basis for the goals we choose, or the decisions we make, is our
value system.

6. The decisions one makes relative to the use of time, money and
energy and talent depends upon the values he holds and the goals
he has established.

7. Conflict between personal and family values and goals may be the
source of family relationship problems.

8. Management practices by individuals and families reflect differ-
ences in values, goals and standards.

9. Since no one's experiences, environment or personality are alike,'
each person acquires a unique set of values.
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10.

11.

12.

13.

14.

15.

‘. 16 L]

18.
' value system, the ordering of the established values may change.

17.
- change an individual's

19.

Families are made of individuals with unique value systems; each
family's goals and valueq will be different. .

The more accurately the individual perceives his values, the
greater his ease in chooging among alternatives of action.

When the individual is free to be himself his behavior tends to be
more consistent with hiﬂ‘values.

When an individual experiiences satisfaction from the results of
particular behavior, he [is likely to incorporate it into his be-
havior pattern. :

The process of internalﬁzing a value is a constant, often uncon-
scious, part of our behgvior pattern.

An individual's psychological needs ¢an influence his choice of
values.

A value system ig made up of many values arranged in a hierarchy
according to the importance we put on the values. The hierarchy
within a value system i$ likely to change with time and the
situation. g

Being confronted with lny value choices can either strengthen or
alue system. :

As new values are accephed and incorporated into an individual's .

| .
If an individual has in'erﬁalized a value by incorporating it into

‘his total value structure, he will try to act consistently in

accordance with that vaFue.

LEARNING ACTIVIT Es)

1.

" common.

‘Read references on values in class and identify the characteristics of

values.

' View the first part of the filmstrip (if now shown before) '"Values of

" Teens: The Choice is Yours."

As a class, determine the yalues American teenagers appear to have in

React to the following: The more ome is willing to pay for something,
either in money, time, hard work, social position or other considera-
tion, the more we tend to think 'That surely must be important to him
if he is willing to put so much into it.' Give examples of teen values,
parental values and small |children's values. Discuss the similarities
and differences in the values of each group.
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Write a paper on 'The important things in life for me are': Discuss
what may be the underlying values giving direction to these 'things'
that the class "sees" as being important.

Discuss different ways goals might be accomplished depending on the
values one holds. Example: The goal is to get good grades. If the
value is recognition, the person might cheat; if he values education
he would study.

Use the case study 'Please Meet Jane' below to identify her values/
goals. Read 'Please Meet Jane' and make two lists of those things
Jane appears to value most and least.

Values Most " Values Least
1. ' 1.
2. 2.
9. 9.
10. 10.

PLEASE MEET JANE

Jane had looked forward to coming to college. Perhaps one reason why
- she had not worried more about leaving home was her feeling of worth -
a belief in herself, a feeling of confidence that things could go well.

Jane enjoys the girls who gather frequently in her room to share snacks,
confidences, and conversation. While one of the big reasons that Jane
wanted to come to college was to experience more freedom and independ-
ence in being on her own, still it is her first real break with home
ties and her thoughts and talk often turn to home and family. She
misses the expression of affection that she enjoyed at home because

she so often tells of experiences shared with her family. Nor is it
unusual while the girls visit with each other to share sweets from
home. Jane, for one, is not concerned about her health, which she
takes for granted. In fact, she sometimes comments to the girls that
she doesn't think nightly snacks or late hours can really affect health.

Jane has a knack for getting along with people and making friends
_easily. She enjoys her many friends immensely and they in turn like
her and often stop by to chat for a moment or two before going on to
their own rooms to study. Jane's room is attractive because she thinks
beauty is important. A large mat on the wall holds attractive cutouts
from magazines and there is her old record player with an excellent
collection of good platters to spin, plus some novels and books of

poetry.

Even though Jane has many friends and her share of dates, she is con~-
cerned about rating with college students. She wants the recognition
and the feeling of importance that go with appointments to committees
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and election to groups that are representative of the student body.
Though Jane has her own opiniona and will argue a point, she does not .
want, as much as some girls, to influence others.

While Jane is interested in mosﬁ of the campus issues and contributes to
the various Urives' sponsored by college organizations, she does not feel
concern for others that are outside of her circle of friends or class
acquaintances. It is understandable that she is more immediately con-
cerned about herself and how she is getting along in a new situation

than about people she knows onﬂ; slightly. Often disaster headlines in
anpther part of the country seem too far away to worry about.

Jane believes that education ié‘not just classroom learning, but that her
college program should help her develop as a person. Thus, she is pleased
that such things as school work, activities, association with faculty
members and students are helping her achieve this value. However, she has
yet to decide in which area she will major. Because her father is a
successful business man and modey has never been a problem, she does not
feel pressed about economic security.

Religion is important to Jane, and as a part of this, she feels she
should attend church services, iwhich help her develop an understanding of
her relationship to the universe. She is beginning to see that religion
is really trying to live a 1ife of warmth and meaningful association with
family, neighbors and friends.

Another satisfaction that Jane is finding in college is the chance to do
;a variety of different things - some of them for the first time; such a
" 1iving in a dormitory and a ch#nce to. take part in campus activities.
She looks forward to these new 'experiences and often awakens with a
feeling of expectation for what the day may bring.*

While in many ways we think of ourselves as very much like others, there
are still important differences that make each of us "unique". It is
those things (called values) that are important to us, that makes each of
 us different. Things that we cherish and that bring satisfaction in

" 1living that direct our behaviof: and influence our daily lives.

Many of the values you listed for Jane (in the two columns) may be your
values too, although you will feel differently about some of them because
of your uniqueness or individuality. Things that Jane valued least may
be important values for you and others that are important to Jane may not

be at all important to you. Ip two columns, list the value most important
and least important to you.

***Summarize ideas about valuee and goals and how they interact.

i
|

*Harder, Virginia Hougaard. "A Values Inventory for Freshman College
Wb@en,"Unpublished Master's Tgesis, Iowa State College, Ames, 1956.
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. w o LEOSSIBLE GENERALIZATIOB’S P 1 -2-3~ 16 3

2. Use the following bulletin board idea to identify sowrces of values.
Get information from individual reports, readings and discuseiom.

——

’ Sho’ﬁfamg for va,luesv?‘
/

Divide in groups. Decide which source (from bulletin bosrd) com—
tributed most to the common values held by class members. Example:
' The value of education probably came from the home and/er seﬁwaii
Decide which of the sources has the most important influwence
teen values. '

. Listen and view last half of filmstrip: Valuves of Teens: The Cholce
is Yours. (ISU Film Service). Identify the interrelatiomship of
family and individual values, as well as the fnfluence of peer values
on each other. Do you agree or disagree with opinfons expressed in
the filmstrip? :

Write minute dramas having each based on a value. Class dism the
values portrayed. Discuss different ways values can be exhibi 2 4
individuals, families and groups.

Analyze case study of the Smith family or view family type T.V. programs
to identify values of families. How do families' values influence the
decisions they make? What gives us clues as to what a famfly values?

CASE STUDY

' The Smith family lives in a typical suburb of a large city. Mr. Swmith
" is an industrial technician and makes an average salary at a nearby
factory. After he comes home from work, he often works arvumd the
yard. He sings in the church choir and helps with Boy Scout committee
work. Mrs. Smith grew up near the seashore and finds the city traffic
and bustle somewhat tiring. She loves the cutdoors, her smell garden,
and works with a troop of Brownies one day a week. She also teaches -
~ . Sunday School. The family has saved $750 toward buying beach property
for summer use. They also have an insurance program which insures
. ' savings for retirement and toward college education for the childrvew.
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Now a number of special expehses are looming up and Mrs. Smith is .
- thinking of returning to aecﬁetarial work: in order to help pay for
~ some of these. 5
George is 13 and his school}husic teacher says he has special talent,
and should have a good instﬁ¢ment and private lessons.

Sally is 11 and popular witlﬁall her schoolmates. The dentist says she
will need to have her teeth straightened and this should start soon,
Gena is 7, frail and quiet.g‘Shevhad rheumatic fever three years ago,
needs to eat and rest regularly, and has to be encouraged to go outside.
The idea of learning to swim intrigues her.

~Gafy is 4, full of_ligefandicuriosity, enjoys many neighborhood play-
mates and can hardly wait téigo to school like the "big kids".
. Examine the case study, conside#jthe following questions:

I. What might be some of the long-range goals of this family? Some
. of the shorter-range goals?

"iI,‘Awnich values dovyoﬁ thi$k ﬁight be shaping the goals and the
~~ decisions in this familz? (What things in life seem important?)

III. List four decisions thaﬁ you think this family cbﬁld'make and
discuss the pros and cons that you think would affect how each
- would be made. L ' o '

Describe individual and family value systems and how they work.

[POSSTBLE GENERALIZATIONS: 4 -5 -6 -7 -8 -9 <~ 10 - 17 ]

3. CASE STUDY | ﬂ
Sally is a junior in high thool. She has found in the last year that
she can't make up her mind as to what to do about her future.

'She has grown up with the idea that girls should marry and raise a |
family; that there is no nééd for her to go to college:. Last year she
was approached by her coun‘elor about college plans. Her grades and
tests indicated that she would have little trouble in college and her

- aptitude test showed she ranked high in artistic ability. Two of her
girlfriends quit school at the end of their sophomore year and have
.jobs as file clerks. They‘;ive alone in an apartment and have a number
of new clothes and dates. | : ’

At the end of Sally's seni#: year, she enrolled in an art school. She
_plans to work part time to get money to pay tuition.

‘ 1;;'What were possible values held by Sally's parents, friends and teachers?
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5.

6.

What might be some reasons she decided to put education above inde-
pendence, money and marriage?

Besides making a decision on what she thought was important to her,
what kinds of problems do you suppose she faced when her decision
had been made?

How could she help her parents accept this decision she's made even
though it's contrary to her families values?

How will we be able to tell if these are values that have really be-
come a part of Sally (education, creativity, beauty)?

'What other values may have dropped in her value system? .

Do we consciously consider values when making decisions? Give
examples of situations when values may and may not have been con-
sciously considered

Use the following form and think through a value that you feel is part of
~ your make-up. Discuss and explain each part before it is completed.

1.

5.

6.

Which of your activities, ideas, likes, beliefs,'plans do you really
prize or hold precious after considering the consequences of acting
upon them?

Would you hold this value even though it would be out of step with
what others think? Give some evidence that it is or is not an
acceptable value.

Have you chosen this value from a number of alternatives?
What were some of the altermatives?

Are you pleased when you are identified with this value? _ Give
an example of some situation when you were identified as having this
value.

What goals might you have that reflect this value?

What behavior patterns or activities give evidence that you hold this
value?

_Discuss the following issues: Values do not change, only the importance
‘we place on them....Value commitments are necessary for any person who
forms part of a social group....No society can survive without a set of
values which the majority of its members really believe in and act upon....
The trouble with teens is they have no values....The trouble with parents
is they don't live up to the values they have....

#**Summarize what we have learned about values and their place in our 1lives.
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(POSSIBLE GENERALIZATIONS: '-*i 12-13-14-15-16-17 - 18 - 19 ] .

ﬁﬁiﬂ‘Develop an FHA program to show an FHA'ers personal values and goals
are directly related to thé‘FHA organization values and goals.

[REFERENCE MATERIAL

Pupil References

Baker and Fane. Understandiquand Guiding Young Children, Prentice-
Hall, 1967. Chapter: "Growing Up in School and Community" (The
developing sense of industry; a transition point.)

Coodberative Extension Service, Iowa State University, Ames, Iowa 50010.
Set of 4 booklets .
~ "The Teenager: His Image and His World"

""The Teenager: His Relationship to Others"

"The Teenager: His Needs and His Development"

"Your Child Grows Up":

Craig, Hazel T. Thresholds to Adult Living, Benmett, 1962. Chapter:
"Gains and Goals."

Cross, Aleene A. Enjoyi@g,Family Living. Lippincott, 1967. Chapters:
“Recognizing and Assuming Responsibility in the Home and in the Commun-
ity; Maturity. Analyzing Yourself."

Family Service Associationjof America. Let's Get Basic. A half hour
play about pressures on teenagers and their search for values.

Fleck, Fernandez and Munves. Living with Your Family, Prentice-Hall,
1965. Chapter: '"Growing Up in Your Family" (Problem Solving).

Jenkins, Shacter, and Bauer. These Are Your Children, Scott-Foresman
& Company, 1966. Chapters: ''Children in a Changing World (Confusion
of ethical values); Charting Development (Values and attitudes of
adolescence)".

. Landis and Landis. Building Your Life, Prentice-Hall, 1964. Chapters:
"New Privileges and New Obligations; What Do You Believe?; Your Parents.
(Problem Solving); Solving Problems; Straight Thinking."

Landis and Landis. Pengqnal Ad ustment Marriqg;'and Family Living,
Prentice-Hall, 1966. Chapter. eting Problems.”

v.. Lﬁaden, Allen; Plain Taik for Men Under 21 and also a book, Plain
Talk for Women Under 21, Dodd.

McDongld, Smith and Suthgrland, Self Acceptance, Hogg Foundation, 1965.
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Menninger, William C. Blueprint for Teenage Living, Sterling (Book
is a compilation of material from nine Life Adjustment Bulletins).

Menninger, William C. and others How to Be a Successful Teenager.
Sterling Publishing Company. 1966.

Teacher References

Cavan, Ruth Shonle. Marriage and Family in the Modern World, Crowell,
1965. Chapters: ''Committment, Value Conflict, and the Future of
American Family; Forestalling and Solving Problems."

Dinkmeyer, Don C. Child Development: The Emerging Self, Prentice-
Hall, 1968. (Personality Development -- also development of self
concept —- child study technique, roles in the family.

"Helﬁihg, Amn. A Woman's Place, New York: Coward, McCann, Inc., 1962,

Kawin, Ethel. Parenthood in a Free Nation, Vol. I: "Basic Concepts
for Parents." Macmillan, 1963.

Mann, John. Changing Human Behavior. Charles Scribner's Sons. 1965.

Menninger, Karl and Others. Becoming The Complete Adult. Association
- Press, 1963. :

Mussen, Conger, and Kagan, Child Development and Peréonaligz, Harper
~and Row, 1963. Chapter: 'Psychology of the Adolescent.”

Public Affairs Pamphlet:
#5-216 How to Teach Your Child About Work
#5-254 Your Child's Sense of Responsibilities
#5-234 Coming of Age: Problems of Growing Up

Science Research Associates:
#5-933 Helping Children Solve Problems by Ruth Strang
#5-800 Your Behavior Problems by O. S. English and Constance
Foster.
#5-833 How to Increase Your Self-Confidence by C. Gilbert Wrenn
#5-910 Emotional Problems of Growing Up by O. S. English and
Constance Foster

Sherman, Helen and Coe, Marjorie. The Challenge of Being A Woman,
Harper and Row, 1955. ‘

Spock, Benjamin, '"What Can We Know About the Development of Healthy
Personalities in Children" from Understanding the Child, 1951.

Transparencies, Films and Filmstrips

"beveloping Basic Values" (four in series), sound, color, 1964,
(Society for Visual Education).
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- Respect for Property, 38 frames
Consideration for Others, 43 frames
Acceptance of Differences, 40 frames
Recognition of Reqponéﬁgklities, 40 frames

Emphasizes the development of moral and ethical values in familiar

settings in everyday living.\

~Make Your Own Decisions (NS-3394), 10 minutes, black and white,
(Coronet), Iowa State University. Film presents illustrations of
decision making altermatives and shows how each contributes to the
development of a Self reliant and psychologically mature individual.

Making A Decision, 6 minutes, black and white, 1958, McGraw-Hill.
A high school girl is determined to go to a gathering of her own
" friends rather than to a family party. When parental objections are
‘removed and the choice is left entirely to her, she is in a quandary.
The film raises the question of whether teenagers have the resources
for making their own decisions and leaves the answer up to the
audience.

Making a Decision in the Family, 6 minutes, black and white, 1958,
McGraw-Hill. The same situation from a different angle. The parents
flatly refuse to allow the teenager to go to a gathering of friends
rather than to a family party and the daughter rebels.

‘Responsibility(NS-3400) 14 minutes, black and white (McGraw-Hill),
Iowa State University. Cultivating a sense of regponsibility is an
important part of growing up. Competition between two high school

students involves individual responsibility.

Sixteen in Webster Grove, 47 minutes, black and white, 1966. Carousel,
Responses of students to a survey regarding attitudes taward parents,
school, marriage, their fnture.

The Age of Curiosity ' (S~426); 13 minutes, color, Association‘Films.
A teenagers thoughts, wishes, dreams and problems. (Free)

The Teens (NS-5034), 26 minutes, black and white, (McGraw-Hill), Iowa
State University. Three young people engaged in activities and how
parents assist in attaining mature behavior.

The Young Americans, 60 mihutes black and white, 1964, Indiana
University. A report on the youth of America, who they are, their
goals and beliefs.

Understanding Your Ideals, 13% minutes, black and white, Coronet,
A Boy finds out what his real values are.

Related Readings

Best, Herbert, Young'un.
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‘ MAJOR CONCEPTS: VALUES AS DIRECTIVES OF BEHAVIOR
Level: LATE ADOLESCENCE

Concept: Interrelationships of Values

[BEHAVIORAL OUTCOMES]

A. The pupil will be better able to:

1. Examine the interrelatedness of family, individual and cultural
values.

2. Compare similarities and differences in values in various
cultures.

3. Recognize the means of transmitting values.

[APPROPRIATE GENERALIZATIONS|

1. There is a reciprocal relationship between the values of individuals
and of society that give direction and meaning to life.

2. The common values held by families and the creative utilization of
. differences in values among families contribute to enrichment of
living and strength in society.

3. Because the same values can be expressed in different ways and
different values in the same way, it is not always easy to identify
the motivating value.

4. Because values and goals differ from one culture to another, the
expected and accepted behavior will also differ.

5. There are similarities as well as differences in values among
societies, sub—-cultures and human beings.

6. Values are transmitted through conscious and unconscious efforts
of society and individuals.

7. One reason children might accept parental values may be because of
the need for approval.

8. Values are learned from early and continuous experiences in the
family, with peer groups and the community.

[LEARNING ACTIVITIES|

1. Review the meaning of values and goals.
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20

Identify personal values (list and save for later use.) ‘

As groups, compile lists of the more common values of society and of
families; combine lists of values and display on board or wrapping
paper for class consideration. Compare similarities and differences
between the values of families, society, and teens. Why do many of the

same values appear regardless of group? What implications do the
differences suggest?

Write a paper on how your values are alike and different from those of
society, the family, and of other teens. Identify the implications
this might have on your behavior, and future planning.

Watch, review, and analyze a TV serial related to a pertinent social
problem or situation (Family Affair, Big Valley, Bonanza, My Three
Sons). Identify the goals of the main characters and families in a
particular TV episode. Speculate what might be the values reflected

in the goals. Did the values produce harmony or discontent among the
family members? What relationships were evident between an individual's
values and his families values? How did individual goals differ from
family goals? How were the differences resolved?

*%*Summarize how the goals and values of family, society and the indi-
vidual work together as well as in conflict with each other.

[ POSSIBLE GENERALIZATIONS: 1 - 2 |

View films on family life from other cultures: (Example: Roots of
Happiness (about 2 Puerto Rican families); Blue Men of Moroco (about
an Arab tribe, its customs and way of life); or Four Families (a
comparison of family life in four countries).

In groups discuss various cultures to see how values manifest them-
selves in behavior, and compare with our behaviors.

Role play an episode that exemplifies a value accepted by most teens.
Discuss how this value might be reflected in behavior in various
cultures or subcultures (refer to movie or previous reading).
Identify different methods of expressing values.

***Summarize similarities and differences in the way certain values
are exhibited within and between cultures.

[ POSSIBLE GENERALIZATIONS: 3 - 4 - 5 |

Search references for ways in which values are transmitted.
In small groups discuss one of the following:

Mary is a high school senior. She feels that individuality is very
important. How might she transmit this value to her friends?
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' How does society transmit it? What might she do consciously and un-
consciously to transmit the value? 2

Alice is a mother of 3 pre-school children. She feels that equality
for all is very important. How might she transmit this value to her
5 year old, 3 year old, and 1 year old? How might society help her?

The principal has asked you to act as a guide for a new pupil obviously
in need of a bath, better grooming and clean clothes. If you felt that
cleanliness was very important, how might you react to the following
situations? If you felt that every person was important as an individual
how might you act in the following situations?

1. meeting your friends in the hall?

2. walking home with her?

3. taking her into a classroom?

4. introducing her to others?

Discuss: If parents use the psychological needs of an individual to
force him to accept their values, what might be the consequences? Give
examples of how parents do this.

***Write one or more summary statements about the following questions,

share in class.
1. How are values transmitted?
2. When are they transmitted?
‘ 3. By whom or what are they transmitted?

| POSSIBLE GENERALIZATIONS: 6 - 7 - 8 |

EEE As a group or small committee, arrange a quiet corner in the class-
room where one or two pupils might rest a moment, think or read. This
could be a means of encouraging the value of education. Observe
whether pupils use this center for this purpose.

Use a dull corner of the room and transform it to something attractive
that changes often during the year. Observe whether pupils notice and
watch for the change, and comment on the beauty or interest it creates.

[REFERENCE MATERIAL

Pupil References

Cavan, Ruth. Marriage and Family in the Modern World. Crowell, 1965.
Chapter: '"Values and the Family."

President's Commission. Goals for Americans, Prentice-Hall, 1960.
Spectrum book.

Teacher References

‘ Albanese, Naomi. The Role of Culture in Creating Differences Among
Human Beings.
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Goode, William J. Readings on the Family and Society, Prentice-Hall,
1964. Chapters: "Extended Kin in an Arab Village; Extended Kin Ties
in a Mexican Town; Changing Patterns of Child Rearing in Russia; and
Changing Role Relations of a Japanese Wife."

Josselyn, I. M. Values and Ideals of American Youth, Columbia Univer-
sity Press, 1961. Chapter: "The Older Adolescent."

Langdon and Stout, Teaching Moral and Spiritual Values, John Day Co.,
1962.

Films and Filmstrips

Blue Men of Moroco (WX-511), 28 to 30 minutes, color, Association Films.
The story of a nomadic desert tribe of Arabs - the religion, customs

and way of life of these people whose skin acquires its color from the
dye in their clothing.

Four Families (672315, 672316), 2 parts - 30 minutes each, black and
white, McGraw-Hill. Comparison of family life in four countries.
Discussion of the upbringing of a child as it contributes to a
distinctive national character. (India, France, Japan and Canada).

Importance of Goals #637002, 19 minutes, black and white, Coronet
Films. A teacher channels a child's interest in outside activities,
and motivates him to do better work.

Roots of Happiness (NS-5396), 24 minutes, black and white, Iowa State
University. Story of 2 Puerto Rican families and the different values
they hold. It is the story of the people who work the land.
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MAJOR CONCEPT: VALUES AS DIRECTIVES OF BEHAVIOR

Level:

LATE ADOLESCENCE

Concept: Working with Values

[BEHAVIORAL OUTCOMES]

A.

The pupil will be better able to:
1. Cope with value conflicts in our society.

2. Recognize the need for adjusting his/her value system in an
ever changing society.

3. Formulate a philosophy-of-life consistent with his/her values.

|APPROPRIATE GENERALIZATIONS]

1.

2.

7.

Objective examination of conflicting societal values can lead to
more satisfying personal decisions.

Trying to live with an inappropriate value system can hinder one
from developing to maximum potential.

The heirarchy of an individual's or families' values varies as the
situation changes.

The more accurately the individual perceives his values, the greater
his ease in choosing among alternatives of action, and clarifying
his philosophy of life.

A philosophy of life is made up of the beliefs one lives by.

Clarifying one's philosophy of life, helps to establish life-time
goals.

A sound philosophy of life is based on a value system that has been
internalized by the individual.

[LEARNING ACTIVITIES|

15

View filmstrips...Values of Teenagers: ''The Choice is Yours",
(Another film may need to be substituted if this film has been used

previously with this class.)

Identify various conflicts in our society and the kinds of behavior
that might accompany each. What values might be inherent in the
conflicts?
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religion vs science
individuality vs majority rule

equality vs segregation
brotherhood vs war

family Vs career success
honesty vs don't get caught

competition vs cooperation

What are the positive and negative consequences of choosing to live up
to one or the other value? 1Is there a need to compromise? On which

values would you compromise? Why? How might the situation change your
mind about your values?

Discuss the following case studies.

John is a 16 year old boy who has been raised in a family that believes
that children should be seen and not heard. Everything that isn't work
is foolishness, only hard physical work can bring real satisfaction.
High school is only for those who are too lazy to work; the man must be
the only bread winner in the family; and his word is law. John finished
the eighth grade but did not enter high school.

1. What values may have been held high by John's family?

2. How might these values help John develop? How might they hinder
his development? (physical, mental, social and emotional)

3. Which of these values do you agree with? Why? Which do you
disagree with? Why?

4. If you were John, what would you do ?

Mary is a 16 year old teenager who has been raised in a family that
believes girls should date only after they are 16. They feel Mary needs
to be chaperoned to school functions. The woman's role should be first
of all that of a wife and mother, and college isn't necessary for a girl
who's going to marry and raise children. Her family feels that make-up
and new fashions are the sign of moral decay and their daughter will not
be involved. Mary enjoys school and gets excelletn grades. She would
like to get a degree and become a kindergarten teacher.

1. What are the values held high by Mary's family?

2. What problems might Mary have trying to convince her folks to
let her go to college? What might be a good approach for Mary
to use with her parents?

3. Which of these values will help Mary in future years? How
might some of them hinder her growth?

4. Are there certain situations that you can think of that might
justify this familys' values? Explain.
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[NOTE: This section could also be incorporated in the section, Dynamicsl

‘ of Change.
*%*Summarize by identifying factors that cause value conflicts and value
changes. How can one work with value conflicts?

[ POSSTBLE GENERALIZATIONS: 1 - 2 |

2. On the following pages you will find several descriptive stories about
homemakers.* One of the stories best describes your idea of what a
homemaker ought to be or do. Read all nine stories. Put a "1" in
front of the story that meets your idea of the desirable. Put a '2"
in front of the one that is next best. Check (yY) the one which is
least desirable. You may have trouble deciding on these three choices
but no story is apt to be perfect nor is one apt to be directly con-
tradictory to your ideas.

1. Mrs. C. likes to do things that build mutual understanding and
loyalty within her family. She thinks it is important for parents and
children to work and play together. Mrs. C. feels her job is to keep
the family going; to please them, and to be aware of the needs of
everybody in her family. Mrs. C. is very apt to start dinner early in
the afternoon so more time is available to play with the children
during their ''cross time" in late afternoon. She bakes special goodies
to please the tastes of her family. She chooses to go picnicing with
the whole family rather than to go out to a restaurant for a meal with
her husband alone. Mrs. C. likes to be visited by relatives and enjoys
family reunions a great deal. Mrs. C. refuses to involve herself in
community activities because she's needed at home.

2. Mrs. H. believes that a healthy family is the key to a happy
family. She protects her family members so as to avoid situations
that might lead to physical fatigue, ill health, or accidents. She
arranges activities where the family can get lots of fresh air and
sunshine. She doesn't approve of children devoting lots of time to
television viewing because they become less physically active. Mrs. H.
plans on the children getting adequate rest, and would avoid activities
that interferred with their naps. She arranges nutritious meals be-
cause good diets are essential to good health.

3. Mrs. E. believes that children should know that most things
cost money and, therefore, there is a limit to what they can have.
She arranges to make clothes for herself and the children because the
finished product is made better and you can get so much more for your
money. Mrs. E. doesn't habitually use cake mixes because they are too
expensive. She plans to shop from a grocery list because it helps
keep her food bill down. She shops for bargains. Mrs. E. feels that
extra time in a do-it-yourself project is time well spent to save
money for something the family wants more. She feels that families
should be self-supporting, even when in school. Too many of Mrs. E's
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friends are not good money managers because they know that their
parents are standing by ready to help them financially; with no
arrangements for systematic repayment.

4. Mrs. F. likes to sleep later in the morning than she's able
to do with the demands of her family. She arranges time for herself
and enjoys getting out of the house for awhile alone. Mrs. F. takes
long leisurely baths and when relaxing she just sits--hoping not to
be interrupted by needs of others. Mrs. F. sees definite advantages
in vacations separate from her husband and family. She believes such
a vacation would be quite refreshing. If Mrs. F. could do what she
wanted to do, she would go some place for a few hours by herself.
She'd like to spend money and time in ways in which she would not
have to account to anyone.

5. Mrs. A. likes a tidy house. She keeps things where they be-
long and feels uncomfortable if she lets the dusting go. Still, Mrs.
A's house has its cluttered places. The children's walls exhibit their
artistic expressions of crayons, paints and soap suds pictures. She
feels that children should learn to appreciate art and music, and plans
piano and dancing lessons for her children. The children are encouraged
to express themselves artistically. Mrs. A. selects children's books
that are attractive and reads the traditional children's classics to
them. Mrs. A. has started a collection of the great musical works so
her family might come to know and enjoy them. She plans trips to the
theater and Sunday afternoon concerts so that the whole family can
attend. Mrs. A. enjoys arranging flowers, likes table centerpieces and
recently, dyed a bedspread so it would blend with the wall color.

6. Mrs. P. thinks that the opinions of her friends and neighbors
are important. She continually cautions the children against behavior
that would meet their neighbor's disapproval. She strives to keep the
children well dressed and she, herself, attends the beauty shop regu-
larly to have her hair done. She subscribes to fashion and decorating
magazines. She likes to be first in the neighborhood to try out a
recipe or wear a high style dress. She manages money to belong to the
country club. Mrs. P. plans on the children having nice playmates and
is pleased to know that their school district is in an area where
people of similar social class live. If she were to have a choice of
activity today, Mrs. P. would have some friends in for a tea and bridge.

7. Mrs. S. likes her friends. She feels that without friends
one has little in this world. She arranges to have her neighbors in
for coffee because it allows her to get together with them. Mrs. S.
thinks that children can learn to be friendly and most of this
learning comes from watching and imitating their parents. She thinks
it is important for children to arrange their activities to include
their friends. Mrs. S. plans vacations so that friends who need a
place to eat or stay overnight, and includes them in the family break-
fast the next morning. Mrs. S. would like to have more time to visit
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friends whom she hasn't seen for awhile. . She spends much time writing
friends in other places. She would leave everything if a friend
called who needed her.

___8. Mrs. R. and her family attend church regularly. She feels
‘that the teachings of their religion is the foundation of the family.
Mrs. R. believes that she should put all her effort into making
religion the power of daily life. The family members say grace at
meal time and prayers daily. Mrs. R. participates in the church
choir. Her husband serves on the governing committee. Mrs. R. be-
lieves that formal rdigious education is important to her children,
the oldest of whom is already participating. Mrs. R. thinks her
beliefs should govern her life in helping others, being honest and
kind. She hopes that her example will represent her religion and
help others to learn about their God.

9. Mrs. D. thinks that education should never stop. She reads
to extend her learning and broaden her interests. She sets aside
time for reading the newspaper nightly so she'll know what's going
on in the world. Mrs. D's husband is a full-time student. Mrs. D.
plans time to discuss classes, papers, or problems with him. She is
always willing to take the time to help him review for exams. Mrs. D.
plans to re-enroll to finish her degree. It will necessitate leaving
three pre-school age children with a babysitter four days each week.
She maintains that her education level should equal that of her husband
and is willing to sacrifice many things toward this end. Mrs. D. plans
time to teach her children to help with little chores of the house.
She arranges quiet times for them when her husband is home studying.
She buys and helps them with numerous educational toys.

KEY TO PROJECTIVE STORIES:

1. Family centralism 6. uPrestige
2. Health 7. Friendship
3. Economy 8. Religion
4, Freedom 9. Education
5. Aesthetics

*% Summarize choices of the class. Discuss how the recognition of one's
beliefs helps in decision making and goal setting. Identify individual
differences in philosophy among class members, among family members.
What are some of the reasons for the differences?

As a class, examine the descriptions to identify the values that the
behaviors exemplify. Through your selections you have indicated the
values you hold high or low on your value hierarchy.

On the following page is a list of value descriptions. Most people

hold several or all of these values in varying degrees. Read all
nine value descriptions. Now select the value that describes you
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best; put a "1" in the blank preceding this description. Put a "2" in
front of the one that describes you next best. From the remaining ‘
seven descriptions, select the one that is least likely to describe you.

Put a check (VS in the blank preceding it.*

1. I WANT TO GET THE MOST FOR MY MONEY.
I shop around for bargains. I try not to waste things, money
or time. I consider myself economical.

2. I WANT THE THINGS MY FAMILY DOES TO BE SOCIALLY ACCEPTED AND
INFLUENTIAL.
I would always want my family to do things that other people
like and would want to copy. I want other people to respect
my house and family. I want to be admired by other people.

3. I LIKE TO DO THINGS THAT KEEP MY FAMILY HEALTHY AND GOOD
NATURED.
I want to prevent illness in my family and avoid accidents.
I see that the family gets nutritious meals and arrange the
house and activities so they get enough rest.

4, I LIKE TO DO THINGS WITH MY FAMILY BECAUSE I THINK IT'S
IMPORTANT FOR FAMILY MEMBERS TO BE TOGETHER BOTH IN WORK AND
PLAY.

I want to help my family be content. I arrange the home
atmosphere so that family members can be with each other in
work and play.

5. I LIKE THE THINGS THAT I DO TO AGREE WITH THE TEACHINGS AND
BELIEFS OF MY RELIGION.
I arrange so my family can practice our religion -- attend
religious servies, hear prayers and the like. I teach my
family to be honest and kind to other people.

6. I ENJOY MY FRIENDS AND LIKE TO DO THINGS FOR THEM.
I like to be around people. I like to get together with my
friends. I think it is important to have close friends.

7. I WANT LOTS OF FREEDOM TO DO THE THINGS I WANT TO DO.
I would prefer to come and go as I please. I would like to
do things as I want, without restrictions of daily duties. I
take the time to do things that interest me.

8. I LIKE TO DO THINGS THAT INCREASE MY EDUCATION AND FITNESS FOR
PRESENT AND FUTURE TIMES.
I want to know what is going on around me. I want my family
to be interested in learning. I arrange house and activities
for new experiences for my family. Reading material is available

*Adapted from instrument used by Doris Dyer in Master's Thesis in
management at M.S.U.
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for all the family.

9. I WANT TO HAVE THINGS ATTRACTIVE AND ORDERLY.
I would like my surroundings to harmonize. I enjoy working
with pretty things. I arrange so that my family members can
express themselves artistically.

KEY: 1. Economy 6. Friendship
2. Prestige 7. Freedom
3. Health 8. Education
4. Family centrism 9. Aesthetics
5. Religion '

Describe the evidence one might observe that suggest an individual's
personal value system. How does the recognition of individual values
assist in understanding the individual?

You have selected your choices from the value descriptions. Did the
values that you selected for the descriptive stories and values test
turn out the same? Did the ranking of the importance you place on
certain values surprise you? Do you think they will change with age?
Why?

3. To think through a philosophy of life:

a. Make a list of the things you believe in.

b. Rank these beliefs in order of importance, perhaps using the
criterion, how significant is this belief in society?

c. Drop those beliefs which are really only an opinion, leave only
those that you would like others to accept or identify with you.

d. Use the list of beliefs, give an example of a situation where
you could stand up for what you believe. What would you lose by
doing so? What might you gain? Would you be willing to stand
up for your beliefs despite the consequences? If not, drop this
belief from your list.

Write a paper on 'My Philosophy of Life.' What do I want from life and
what can I give to life?

**%*%[rite statements that show relationships between a philosophy of
life, values, goals, value systems and decision making.

| POSSIBLE GENERALIZATIONS: 3 - 4 - 5 - 6 = 7 |

[REFERENCE MATERIALJ

Pupil References

Craig, Hazel. Thresholds to Adult Living. Bennett Co., 1962.
Chapter: '"Gains and Goals"
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Jenkins, Shacter, and Bauer. These Are Your Children, Scott-Foresman,
1966. Chapter: 'Establishing Your Own Values.'

Landis and Landis. Building Your Life, Prentice-Hall, 1964. Chapter:
"What Do You Believe? (Your beliefs about yourself and others. Your

philosophy of life. Your beliefs about your rights and the rights of
others in a democracy.)"

Science Research Associates:
#5-804 Building Your Philosophy of Life by T. S. Smith

Teacher References

Cavan, Ruth Shonle. Marriage and Family in the Modern World, Crowell,
1965. Chapter: 'Commitment, Value Conflict and The Future of The
American Family."

Detwirler, Herbert J. How to Stand Up for What You Believe. Association
Press. (Produced by the National Council of the YMCA).

Landis and Landis. Making the Most of Marriage, Appleton-Century-Croft,
1965. Chapters: 'Values and Goals of Modern Marriage, Harmonizing
Economic Values."

Science Research Associates:
#5-941  Helping Children Develop Moral Values by Ashley Montagu.
#5-48 Youth in Conflict by Bennetta Washington.
#5-807 A Guide to Logical Thinking by William Shanner.
#5-1186 Girls and Their Futures by Marguerite Zapoleon.
#5-1175 Ethics for Everyday Living by Mary V. Neff.

Womble, Dale. Foundations for Marriage and Family Relations, Macmillan
1966, Chapter: ''Values Relative to Marriage and to Money Spending."

Transparencies

Family Cycle and Values, Health Education. Interpreting the signifi-
cance of the family cycle in the evaluation of values, standards and
attitudes. Catalog No. 4463 (Printed Originals); Catalog No. 4963
(Prepared Color Transparencies); 3M Company.

Films and Filmstrips

Importance of Goals (NS-3030), 18 minutes, black and white, (McGraw-
Hill), Iowa State University. Emphasizes that all education is
essentially a process of attaining basic, meaningful goals.

Focus on Behavior - A World to Perceive (NS-6119), 30 minutes, black
and white, National Education Television Release, Iowa State University.
Film demonstrates the role of perception in handling and processing
information from the environment, and the way in which our personali-
ties affect our perception.
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Make Your Own Decisions (NS-3394), 10 minutes, black and white,
(Coronet), Iowa State University. Film presents questions that
illustrate basic alternatives that exist in each situation and

show how each contributes to making a self-reliant and a psycholog-
ically mature individual.

Measure of a Man, 23 minutes, color. Brigham Young University,
Provo., Utah. Conforming to a group. Shows how young people may
be led to act in a manner contrary to their own beliefs.

Responsibility, (NS-3400), 14 minutes, black and white (Young America
Classroom Film), Iowa State University. Presents the problem of a
high school student who finds difficulty in meeting and carrying
through his responsibilities.

The Procrastinator (NS-3433), 12 minutes, black and white, (Young
America Classroom Film), Iowa State University. Deals with the
individual who habitually fails to plan and use his time wisely
in carrying out responsibilities.
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EARLY ADOLESCENCE

SOCIALIZATION
BEEKVT6§K1‘63T§§HEQ Page
CULTIVALING FFIENDSHIP ... ceteeeerencesoasecocsossocsosecossossonsonesses lzz
A. The pupil will be Eetter able to:

1. Tdentify the various types of friendship.

2. Pecognize friendship as a means of fulfilling basic
psychological needs.

3. Examine the essential qualities needed for living
effectively as friends with family members and others.

4. Develop healthy attitudes about relationships with the
opposite sex.

5. Accept people of different ages, backgrounds and abilities.

6. Accept the responsibilities and privileges of a group member.

7. Recognize relation to tohers as an important part of total
development.

ACCEPTABLE BEHAVIOR. ¢ v e et evenennenncnsenanuenssseneensnennenennenans 128
A. The pupil will be better able to:

1. TIdentify acceptable behavior for teens in various groups.

2. Communicate effectively with people of various ages.

3. Meet social situations with poiseand assurance.

4, Develop a code of behavior that is acceptable with peers and

helps achieve self-confidence and a feeling of security as an
individual.
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SOCTIALIZATION

[BEHAVIORAL OUTCOMES] ‘ o ' Page
FRIENDSHIP WITH PEERS

00 006NNt esstetsrstaorEe w..«u.»m&&wx‘-&c:»kuwb-.s-rc:mnanml}ﬁ}
———

K. The pupil will be better able to:

1. Establish and ngaintain friendstiinpe

2. Recognize the many interpretations te the expregsion "going
steady'.

3. Analyze the effects of 'going steady” on relatfouships
others.

4. Recognize the need for using different hehawmiforal standards
with boys and giris.

PREPARATTION FOR MABRTIAGE. . ..o reoocsonnensosonmnesnemenesnnoseeoeennnbdt
i

A&. The pupil will be better able tao:
I. ldentify various kinds of Iawve.

2. Analyze dating, courtshfp and engagement as part of the
process of preparing for marriage.

3. Evaluate alternatives for various problems confronting
engaged couples.

4, Establish a realistic set af expectations about marriage.

5. Recognize the relationship ameng attitwies about marriage,
marriage laws, customs and tradftfoms.

meY RE&TIQNS‘ 00 GG EEESESEELENSCSHENEEEE s st lnd et trseete ke ”
eg—— -

A. The pupil will be better able to:

1. TIdentify characteristics that influence parent-child
relationships. :

2. Achieve satisfying interpersemsl relstiomshiips with Brothers
and sisters.
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Accept criticism a%d suggestions from family members.
Communicate with fhmily members.

Analyze value conﬁlicts between parents and children.

Recognize various means of gaining responsible independence
from family. ' '
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LATE ADOLESCENCE

SOCIALIZATIONS OF THE INDIVIDUAL

[BEHAVIORAL OUTCOMES] Page

FRIFNDBHED TN THE ADUEE WORLD . - vusssoiss s o e s ins i glaly Sl o il B0 S

A. The pupil will be better able to:

1. Recognize the functions of friendship as one lives in an
adult world.

2. Identify means of making friends in new environments.

FRECARATION FOR MARRIABE. . cos slnasia v s sms sae sne smps s ooy s ans viies s b g In

A. The pupil will be better able to:
1. Identify the competent parts of mature love.
2. Examine the process of mate selection.

3. Analyze personal characteristics that influence rela-
tionships in marriage.

4, Recognize factors that contribute to success in marriage
and family life.

5. Cope with adjustments that are needed in marriage.
6. Accept and cope with crisis in marriage.

7. Analyze the affects of deviate behavior on interpersonal
relationships.

8. Utilize available resources for marriage and family counseling.

PIHTLIES ABD SOCLRTY v oioninodn e nsms bois s ok s mm s somos mhons s 4 by on i Blpyscos

A. The pupil will be better able to:

1. Examine the reciprocal relationships among the individual,
family and society.

2. Analyze the legal aspects of marriage.
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Interpret the affects of societal regulations on family
behavior.

Compare the similarities and differences in the socialization
process in various cultures.
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MAJOR CONCEPT: SOCIALIZATION
Level: EARLY ADOLESCENCE

Concept: CULTIVATING FRIENDSHIPS

BEHAVIORAL OUTCOMES

The pupil will be better able to:
1. 1Identify the various types of friendship.

2. Recognize friendship as a means of fulfilling basic psychological
needs.

3. Examine the essential qualities needed for living effectively
as friends with family members and others.

4. Develop healthy relationships with the opposite sex.
5. Accept people of different ages, backgrounds and abilities.
6. Accept the responsibilities and privileges of a group members.

7. Recognize relating to others an important part of total
development.

[APPROPRIATE GENERALIZATION%

1. When learning how to live with others, one is influenced by personal,
parental and sibling friends.

2. Friendships differ, ranging from close friends to casual acquaintances.

3. The more kinds of friends we have, the more likely we are to under-
stand and accept all kinds of people.

4. Friendship contributes to one's completeness as a person.

5. Man is bhasically a social creature; he needs and seeks the companion-
ship of others.,

6. Friends may help one feel secure and give one a sense of worth.

7. The friends we have may serve different needs.
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10.

11.

12.

13.

14,

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Learning to be a friend and keeping friends within and outside the
family is a step toward adulthood. :

Making friends is a complex skill.

The more varied our interests and activities, the more opportunities
we have for making friends.

Friendship usually doesn't just happen; it requires mutual desire
and understanding.

To have a friend you need to be a friend.

The ability to make énd keep friends may be increased by the develop-
ment of desirable personality traits.

The qualities used to make friends with peers can be used to culti-
vate friendships within the family.

Cultivating friendships with boys and girls is a part of learning to
live in this society.

Since individuals develop socially at different rates, all boys and
girls are not interested in the opposite sex and dating at the same
age,

Having desirable attitudes toward sex encourages pleasant boy-girl
relationships.

Boys and girls need the opportunity to be together in different
situations in order to learn to know each other.

DAting is only one way to get to know the opposite sex.

Mixed boy-girl functions help teens feel more at ease with each other
when they do start dating.

Friends can include all types of different people at different ages.

Personality traits can be cultivated by making an effort to become
acquainted with people of all ages, backerounds and abilities.

It is natural for human beings to band together in church, schools,
civic and social organizations and communities.

When the individual looks at his abilities realistically, he may be
able to make better contributions to the group.
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25. As an individual accepts responsibility.in a group, he is better
able to appreciate the privileges of the group and get along with
the members.

26. 1If an individual wants to be accepted by a group, he may need to
change his behavior.

REFERENCE MATERIAL

Student References

Ahern, Nell Giles. Teenage Living, Foughton-Mifflin Co. 1960,
Chapters: ''Roys and Dating; Friends."

Barclay and Champion. Teen Guide to Homemaking, McGraw-Hill, 1967.
Chapters; '"Getting Along at School; Your Friendships; Your Share
in the Family."

Clayton, Nanalee. Young Living, Bennett Co., 1963. Chapters;
"Getting Acquainted with Others; Getting Along with Others."

Craig, Hazel T. Thresholds to Adult Living, Bennett, 1962. Chapters:
"Focus on Friendshin."

Nuvall, Evelvn. Family Living, Maemillan Companv, 1965. Chapters:
"Becoming Popular and Having Friends."

Jenkins, Bauer, Shacter, and Pounds. Health and Safety for Teenagers,
Scott-Foresman, 1962, Units: ''Discovering Yourself; As You Grow
Socially."

Jones and Burnham, Junior Homemaking, Lippincott, 1958. Unit: ''Who's
Your Best Friend?"

Landis and Landis, Building Your Life, Prentice-Hall, 1964. Chapters:
"Making Friends; More About Your Friendships.'

Science Research Associates:
#5~-866 Growing Up Fmotionally by William Menninger, M.D.
#5-158 Getting Along With Others by Helen Shacter
#5-510 Growing up Socially by Ellis Weitsman

Teacher References

Coleman, James S. The Adolescent Society, Free Press of Glencoe, Inc.,
1961.

Grinder, Robert E. Studies in Adolescence, Macmillan Co., 1963.
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Herrocks, John E. The Psychology of Adolescent Behavior and
Development. Houghton-Mifflin Co., 1962.

Jenkins, Shacter and Bauer. These Are Your Children, Scott-Foresman,
Co., 1966, Chapters: "An Eager Year (Study of a child; Adele Had
No Friends); Rounding Out Children (Study of graup interaction:
There's Always a Reason).

Mussen, Conger and Kagan, Child Development and Personality, Harper-
Row, 1963. Chapters: 'Social Learning in the First Year; Development
in the Second Year; the Preschool Years: Personality Development; and
Development During the Middle-Childhood Years."

Films and Filmstrips

Are You Popular? (#1159), 11 minutes, color, 1958, Coronet,
(Examples of 2 popular young people in social situations).

Feeling Left Out? 13% minutes, black and white, University of
Minnesota. A boy stops trying to get into a special group.

Getting Along with Others (400113) 6 filmstrips, McGraw-Hill
Personal Relationships
Table Manners
Your're on a Trip
Personal Appearance
School Functions
You're in Public
Uses environmental situations to emphasize the behavior and the
social skills that help the teen-ager get along with others.

Human Relationships, color silent, 1958. (Curriculum Materials
Corporation). Supplies hints for getting along with others.

The Outsider, 13 minutes, black and white, (Centron Corporation)
McGraw-Hill. A girl feels rejection by her school group. FEmpha-
sizes the responsibility of both the girl and the groups in helping
the individual adjust to the requirements of the group.

Popularity Problems of Teens. 4 filmstrips in series, 43 frames each,
sound, color, 1961. Teens role and relationships with neers.

Snob (#401999), 14 minutes, color, McGraw-1ill. Problems of snobbery,
and reasons for it among high school students.

Social Development (NS-3068), 16 minutes, black and white (McGraw-
Hill), Towa State University. Discussion of social development of
children from two to nine years of age. Fmphasis on plav and
association with other children.
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The Hill Wall (NS-5304), 31 minutes, black and white, (McGraw-Hill),
Iowa State University. Teenage gangs with the aid of social worker
find that fear, frustration and narrow bigoted thinking has been
fostered in the boys by their home life.

The House I Live In (NS-2199), 10 minutes, black and white, (Young
America classroom Film) Iowa State University. Develops under-
standing religious and racial problems through the discovery of the
common interests of a group of boys.

Understanding Others (#402033), 12 minutes, color. McGraw-Hill.
A plea to judge a person for his true value, ability and worth
rather than economic background, social skills, and inability to
be one of the group.

What About Prejudice? (#402045), 12 minutes, color, McGraw-Lill.
This film examines the damage done by a group to a classmate
because of prejudice and shows the individuals emotional reactions
when the "truth" is learned.
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MAJOR CONCEPT: SOCIALIZATION

Level: EARLY ADOLESCENCE

Concept: Acceptable Behavior

[BEHAVIORAL OUTCOMES]

The pupil will be better able to:
1. Identify acceptable behavior for teens in various groups.
2. Communicate effectively with people of various ages.
3. DMeet social situations with poise and assurance.
4. Develop a code of behavior that is acceptable with peers and

that will help to achieve self-confidence and a feeling of
security.,

[APPROPRIATE GENERALIZATIONS|

1. The situation and kind of people in the group help us define what
is acceptable behavior for that group.

2, Each family, community and sub-group within a community has accept-
able norms of behavior.

3. During the transition period between childhood and adulthood both
child-like and adult behaviors are expected.

4, Communication through use of words, tone of voice, bodily and facial
expressions helps us to know others hetter.

5. Social knowledge helps to give a feeling of self-confidence.
6. A knowledge of social practices makes dating easier.

7. If acceptable social behaviors are practiced, response to situations
is likely to be spontaneous and may help put people at ease,

8. Social practices in new situations can be handled by observing others
at the time.

9. Acceptable manners are based on thoughtfulness of others.
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10. Security and self-confidence are more likely to follow if one
has a code of hehavior based on sound thought.

11. TLearning to live with others successfully is an ongoing process
that needs constant work to insure satisfying relationships.

12. Acceptance of a personal code of behavior may help individuals
achieve satisfaction from relationships with friends and family
members.,

[REFERENCE MATERIAIL]

Student References

Ahern, Nell Giles. Teenage Living. Houghton-Mifflin Co., 1960.
Chapter: 'Manners'.

Barclay and Champion. Teen Guide to Homemaking. McGraw-Hill Co.,
1967. Chapters: '"Your Friendships; Entertaining and Being
Entertained, Making the Most of Yourself'.

Jenkins, Shacter, Bauer and Pounds. Teen-Agers. Scott-Foresman
Co., 1962. Units: ''You're Teen-Agers Now; Discovering Yourself;

As You Grow Socially".

Landis and Landis. Buidling Your Life. Prentice-Hall, 1964.
Chapters: 'Manners; Conversation; Social Maturity'.

Pollard, Laitem and Miller. Experiences in lHomemaking, Ginn and
Co., 1964. Chapters: '"You and Your Personality; Manners and
Entertaining'.

Reiff, Florence M. Steps in Home Living, Bennett Co., 1946.
Chapters: 'Learning More About You; Getting Along with QOthers;
Teenage Manners: (special reference for students with special

needs).

Teacher References

Allen and Briggs. Mind Your Manners, Lippincott Co., 19 .

Bailard and Strang, Ways to Improve Your Personality, McGraw-Hill
Co., 196 . Chapters:

Sartrain, Aaron and North, Alvin. Psychology: Understanding
Human Behavior, McGraw-Hill Book Co., 1958,
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Science Research Associates: .
#5-735 Guide to Good Manners by Mary Berry ‘
#5-1051 How to get Along with Others by Bernice Neugarten
#5-1185 Dating Tips for Teens by Lester Kirkendall and Ruth
Osborne
#5-565 Making and Keeping Friends by William C. Menninger, M.D,
#5-567 Where Are Your Manners? by Barbara V. Hertz
#5-833 How to Increase Your Self Confidence by C. Gilbert Wrenn.
#5-911 Guiding Children's Social Growth by Ellis Weitzman
#5-919 When Children Start Dating by Edith Neisser.

Films and Filmstrips

A Better You Series (152000) 6 Filmstrips, McGraw-Hill,
Making Friends is Easy
Popularity Comes to You
Yours for the Best
Your Boss Is Proud of You
So You Want to Make a Good Impression
Yes, Politeness Is for You
Useful tips on do's and don'ts of acceptable social behavior.

Are Manners Important? (NS-3811), 11 minutes, black and white,
(Encyclopedia Britannica), Iowa State Universitv. Manners shown
to be important to students as well as adults. OQuestions on
manners are raised for student discussion.

Are You Popular? 11 minutes, color, Coronet. A high school couple
demonstrate friendly personal and social interaction commonly faced
by teens.

Beginning to Date (NS-3563), 12 minutes, black and white, (Encyclopedia
Britannica Films), Iowa State University. Illustrations of right and

wrong approaches to dating. Demonstrates basic rules for conduct on
a date.

Courtesy for Beginners (NS-733), 11 minutes, black and white (Coronet)
Towa State University. Examples of courtesies practiced in a class-
room and used in a real situation. Emphasis on what people say and
how it affects how they feel.

Focus on Behavior - The Conscience of a Child (NS-6118), 30 minutes
black and white, (National Education Television release), Iowa State
University. Explores research being done on the growth and development
of personality and emotional behavior in children.

Habit Patterns (NS-3673), 15 minutes, black and white, (McGraw-Hill),
Iowa State University. The behavior of two teenage girls illustrate
how habits are formed.
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Social Acceptability, 20 minutes, black and white, McGraw-Hill, shows
relationship hetween social acceptability and adjustment.

What About Dates? 41 frames, silent, color, 1959, McGraw-Hill. Dating

manners and advice to adolescents.
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MAJOR CONCEPT: SOCIALIZATION

Level:

MIDDLE ADOLESCENCE

Concept: Friendship with Peers

* [BEHAVIORAL OUTCOMES]

A.

The pupil will be better able to:
1. Establish and maintain friendshibs with peers of both sexes.

2. Recognize the many interpretations to the expression of going
steady.

3. Analyze the effects of going steady on felationships with
others,

4. Recognize the need for different behaviors with boys and with
girls.

[APPROPRIATE GENERALIZATIONS

1.

Cultivating friendships and learning to get along with both sexes
as teenagers prepares one for developing relationships with both

sexes as adults.

Because boys and girls react differently to social situations, an
understanding of these reactions contributes to sound relationships.

Definitions of going steady vary from community to community and
between older and younger people. :

Parents and teenagers need to have the same concept of ''going
steady" before they can discuss the pros and cons of "going

steady."

An objective analysis of the effects of 'going Steady' on relation-
ships with parents, peer group, young brothers and sisters , and
the dating partner will help one decide whether "soing steady" is
desirable.

An examination of short and long term advantages and disadvantages
of going steady is one in reaching a more realistic decision about

going steady.

Many acceptable ways of behaving with giris may be unacceptable
with boys and vice versa.
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10.

11.

Once one realizes that most people must make a conscious effort -
to feel at ease with the opposite sex, it is easier to emphasize
and help each other.

Socialization means that an individual learns the ways of a given
group so that he can function within it,

A function of socialization is to help individuals fulfill society s
expectation in ways that are gratifying.

Socialization results from a continuous interaction of the individual

- and his environment.

[REFERENCE - MATERIALS] -

Student References

Anderson, ‘Jayne. How to Understand Sex. Dension & Co., 1966,

(for mature students).

' Craig, Hazel T. Thresholds to Adult Living, Bennett, 1962. Chapter:

"Dating Diagrams."

Duvall, Evelyn. Family Living, Macmillan Co., 1965. Chaniers:
A."Dating Skills, and Going Steady." : :

Duvall and Johnson. The Art of Dating, Association Press.

Fleck, Fernandez and Munves. Living with Your Family, Prentice-
Hall, 1965. Chapters: 'Dating Ways; Rate and Date.”

Landis and Landis. Building Your Life, Prentice-Hall, 1964,
Chapters: '"Developing Skills in Social Relationships - Dating;
Dating: Going Steady and Hours to Get In; Dating Manners."

.Léndis»and-Landis., Personal Adjustment, Marriage and Family Living.
Prentice~Hall, 1966. Chapters: ''Dating Behavior."

. Jenkins, Bauer, Shacter, and Pounds. Health and Safety for Teenagers,

Scott-Foresman, 1962, Unit: "As You Grow Socially."

Science Research Associates:
#5-1185 Dating Tips for Teens by Lester Kirkendall and Ruth
: - Osborne’ .
#5-158 ' Getting Along With Others by Helen Shacter
#5-510 Growing Up Socially by Ellis Weitzman
#5-565 Making and Keeping Friends by William Menninger, M.D.
#5-567 Where are Your Manners by Barbara Valentine Hertz
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Teacher References

Langford, Louise M. Guidance of the Young Child, Wiley and Sons,
1960. Chapter: '"Social Development."

Mussen, Conger and Kagan. Child Development and Personality, Harper
and Row, 1963. Chapters: '"Development During the Middle-~Childhood
Years; Psychology of the Adolescent."

Transparencies

Developing Dating Criteria, Health Education, 20 visuals, color, 1967.
Developing criteria for dating behavior. Catalog No. 4365 (Printed

Originals); Catalog No. 4865 (Prepared Color Transparencies). The

3M Company.

Films and Filmstrips

A Date for Dinner (NS-4098), 13 minutes, color, Iowa State University.
Illustrates proper behavior when "eating out'" in a social situation.
for goys and girls,

Social Acceptability, 20 minutes, black and white, 1957, (Crowley
Films), from McGraw-Hill Co. A high school girl is not accepted

by a popular school group to which she wauld naturally like to
belong. Points out the failure of a family to provide social oppor-
tunities and a chance to practice social skills as one reason for
her lack of acceptance.

Social Development, 16 minutes, black and white, 1950, (Crowley Films)
form McGraw-Hill Co. An analysis of social behavior at different age
levels and the reasons underlying the changes in behavior patterns as
the child develops.

Teen Etiquette Series (641606), 8 filmstrips, McGraw-Hill.
At Home and in Public .
At School
Clothes
Parties
Dating
Table Manners
Dining Out
Grooming and Posture
Illustrates the fine points of personal behavior that make for success-
ful and pleasant relationships with others.

Teenage Romance, 30 minutes, black and white, Family Films. Fmphasizes '
the emotional concerns of a couple who have dated two years and boy
goes to college.
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T
»

Think of Others First (D-189) Part I-12 minutes, Part II-13 minutes,

color filmstrip, Guidance Associates. Consideration for others,

manners and etiquette as a system by which man deals with his fellow

man under conditions of basic equality and mutual respect. It empha-

. gilzes that practiecing good manners should be "second nature" and that
having good manners is easier than having bad ones. ~

What About Dates? 41 frames, silent, color, 1959. McGraw-Hill Co.
Dating Manners and advice to adolescence. f :
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MAJOR CONCEPT SOCIALIZ&TI@N
Level: MIDDLE ADOLES(:ENEE

Concept: Preparation for Marriage

[BEHAVIORAL OUTCOMES]

A, The pupil will be hetzet a&lﬁ te:
71."- . Identify the variem kinds of m

2. Analyze dating, courtshia and engagement a8 ms of the nmm af
- - preparing for marriage.

3. FEvaluate altem:ims for varim gmm mfmim mmﬁ
7 couples.

4, Establish a ma}.iszie set n;f Wm sbhout mim,

5. Recognize the rgla:imnhip mong mwam m narrisee,
B ‘marriage laws, mam and’ mm e

. [APPROPRIATE cmmxzmmg

1. An understanding of mmwﬂmuammmm
&evelolmem: of relarisaships w&ﬁm wt m afNes,

2. Experiencing lm for aM, paTents, m m;f, B
,and country is pam of the total dewelogpment of the mwm@

3. Romantic lowe, hm worship, m love md physical mmm
help to develog ‘a mature mmm mf Towe.,

4. Dating helps prepare mﬂﬁmlm fior futwee voles 3n our apedety.
5. Dating experience is ome way @{ develaping scdeally and emotdonally.

6. Dating can help one dewelap an apprescistion of others’ yaluee,
_4petsanalities, and iﬁmﬂ.hy ‘h&tﬂﬁm

7. Dating in:cludan responatbl

8. A broken enaagmm is kel
' marriage or. diverce. .

9. Most adjustments are mewe m&gmwam&e mm -ake

.+ recognized ami mmm mmmm&m
. ' period ‘rather -than marrisg g




10.

11.

12,

13.

14,

15.

16,

17. B

18,

19.

20.

The engagement period helps a couple get to know each other
better, identify with each other, establish a system of communi-’
cation and values, and make the final preparations for marriage.

Marriage will not automanically solve problems that cannot: be
resolved during the engagement period.

Discussing problems freely involves patience and tolerance and
is a sound basis for marital adjustment.

Community resources that can assist with the solving of pre?marital
problems are clergy, marriage counselors, current literature or
research and parents.

Marriage is a cooperative process that needs work and attention
from both parties if it 13 to succeed. :

Realistic expectations about marriage prepares one to deal without
panic or frustration when problems arise.

Marriage does not change basic personality traits.
A study of marriage provides an understanding of the relationship

one well enter as marridge takes place, and also aides in recog-
nizing that realistic expectations are basic in preparation for

. marriage.

Karriage'customs, traditions, and laws vary in different states,
.different sections of the country, and different religious and
family cultures and are constantly in a state of change.

Marriage traditions, cuStoms and laws influence how we feel about
marriage and how we will react to it.

'Couples with two different value systems may have difficulty making
marital adjustments.

[REFERENCE MATERIAL] ’

Student References

Anderson, Jayne. Design for Family_Livin&, Denison & Co., 1964,
Chapter: . (Mature Students) '"Stresses & Strains in Today's Family;
Dating Activities and Sexual Impulses, Readiness for Marriage.”
Anglund Joan Walsh. Love is a Sgecial Way of Feeling, Harcourt-
Brace, and World Inc. (in verse)

Cross, Aleene A. .Enjoying:Family Living, Linnincott 1967. Chapters:
"Analyzing Yourself; Understlnding Dating, Courtship and Marriage."
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Duvall and Hill. When You Marry. D. C. Health, 1962. Part 1: "Antici-
. pating Marriage." L ' .

‘ Jenkins, Bauér, Shacter, and Pounds. Health and Safety for Teenagers,
- Scott-Foresman, 1962, Unit: "Family Problems."

Jones and Burnham. Junior Homemakiqg, Lippincott, 1958. Chapter:
"Can You Have Fun at Home," '

Landis and Landis. Personal Adjustment Marriage and Family Living,
Prentice Hall, 1966. Chapter: "Looking Toward Marriage."

Landis, Paul. Makiqgﬁthe Most of Marriage, Appleton Century Crofts,
Inc. 1965. Part. Preface to Mate Choice (for mature students);
Love-Dating-Personality on Dates." ~

Mahon and Bollman. Why Talk About the Teen Years? (Coop Ext.
- Service, Iowa State University, Ames, 1966) Section. "The Teenager:
His Relationship to Others."

Public Affairs Pamphlets:
#236 Too Young to Marry
#161 So You Think its Love
#355 Young Adults and Their Parents

‘Schultz, Charles M. Love is Walking Hand in Hand, Productions, Inc.
~ (Peanut's Characters).

Science Research Assoclates:
#5-598 Getting Along With Brothers and Sisters by Francis Ullmann
#5-772 Getting Along with Parents by Katherine W. Taylor
#5-33 How to Live with Parents by Gladys Jenkins and Joy Neuman
#5-737 Life with Brothers and Sisters by Francis Ullmann
#5-511 Looking Ahead to Marriage by Clifford R. Adams

Teacher References

Cavan, Ruth S, Marriage and Family in the Modern World. Crowell Co.,
1965. (paperback) Chapters: ''Dating; Mate Selection and Engagement;
Love." ’ :

Womble, Dale. Foundations for Marriage and Family Relationms, MacMillan.
1966. Chapters: ''Preparing for Marriage Today; Becoming Marriageable."

Films and Filmstrips

A Message to No One, 25 minutes, color, Champion Paper, Communicating
in a family.

‘Age of Turmoil (NS-3615) 19 minutes, black and white, (McGraw-Hill),
Iowa State University. Teen-parent conflicts on emotional problems,
Film reflects emotional turmoil of age group.
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And They Lived Happily Ever After? (B-204) color, sound, 2 parts. .
- Guidance Associates. Discusses teenage marriages-facts through
interviews and case histories.

Courtship and Marriage, 60 minutes; black and white, 1962 (McGraw-
Hill). Examines courting customs in Sicily, Iran, Canada, and India.

Engagement: Romance énd Reality (NS-4563) 15 minutes, color, (McGraw-
- Hill), Iowa State University, 1964. Step-by-step portrayal of a couple
about to marry and their discovery of value differences.

Howard, 27 minutes, black and white, 1958, Contemporary Films. Con-
flicts between son and parental opinions.

- Is This Love? 14 minutes, black and white, 1958, (McGraw-Hill),
Decisions on 4ating,‘cour;ship, going steady and engagement.

Marriage Problems, 30 minutes, black and white; 1963, Indiana
University, Unrealistic expectations of young couples.

One Love - Conflicting Faiths (NS-5983), 27 minutes, sound, color,
(The Methodist Church), Iowa State University. A new film showing
the problems in Catholic~Protestant marriages.

Preface to a Life. (NS-5220), 29 minutes, black and white, Iowa
State University. The effects of three different parental attitudes

on children, ‘ A .

Sibling Relations and Personality (NS-705), 22 minutes, black and
white, (McGraw-Hill), Iowa State University. Brother-sister re-
lationships through developmental years.

SiBliggrRivalaties and Parents (NS-86), 1l minutes, (McGraw-Hill),
Iowa State University. Friction is a normal human trait. Rivalry
of different degrees occur among children in a family. ’

When Should I Marry? (NS-4196), 19 minutes, black and white,
(McGraw-Hill), Iowa State University. Minister views 2 couples
who married early. '

Who's Boss? . (NS-2997), 16 minutes, (McGraw-Hill), Iowa State
University. Film emphasizes the need to think of one as a member
of a partnership first and an individual second. Shows compro-
mises and adjustments that may be necessary in maintaining a happy

.marriage.

Who's Right? (NS-3622), 18 minutes, (McGraw-Hill), Iowa State

University. '"Squabbles" of husbands and wives as a part of the
marriage adjustment.
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Young ‘tmvemuy}, Towe State Ustversity. Young: conple Le: vhn. have. gone:
steady for 2 yesrs:decide maxriage is werthiwesiting: m .
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 MAJOR CONCEPT: ~SOCIALIZATION -~ . 1.

Level: MIDDLE ADOLESCENCE " . '

Concept: Family Relations

[PEHAVIORAL OUTCOMES)

A.

The pupil will be better able to:

1. 1Identify characteristics that influence parent-child
relationships.

2. Achieve satisfying in&erpersonal relationships with brothers
and sisters.

3. Accept criticism and suggestions from family members,
4, Communicate with family members.

5. Analyze value conflicts between parents and children.

. 6. Recognize various means of gaining responsible independence

from family.

EE?ROPRIAIE GENERALIZATIONS[

1.

‘2.

Because both family and individuals are different, the solutions
to the problems will be different.

Family relationships are‘affected by the way resources are
managed.

A family is more likely to achieve its goals if family members
agree on the use of resources,

An individual's éxpectations of self and of his family, and the
family's expectations of its members influence interaction.

The satisfaction derived from family living depends upon courtesy,
adjusting, cooperating and sharing.

Satisfying family‘relationshibs may be formed when there is
respect, cooperation and communicaton between parent and child.

Sharedvfaﬁily experiences and responsibilities aild in under-
standing family members. ,
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8.

9.

10,

11.
12.
13.
14,
15.

16.

17.
18,
19.

20.

21.

22.

23.

Each brother or sister affects or is affected by his brothers
or sisters,

A brother or sister is more likely to be accepted if he shows.

respect for his siblings.

Friendships that are established between brothers and sistersn
early are likely to be life long.

Suggestions and constructive criticism from family members show
a concern for the well being of the individual.

The ability to accept criticism is a sign of maturity.

Open lines of communication between parent and teenager may
facilitate solution of many problems which may exist in the
relationship.

If communication with children is established early more meaning-
ful teen-parent relationships can be expected

In our changing society, there are many conflicts between
different generations.

Teenage values, codes and language which help in graup identi-
fication may be potential sources of difficulty between genera-

tions.

Conflict is likely to arise when rules are not modified as the )
ability and interesta of the adolescent change. :

It is normal for parents and children to be annoyed with each
other occasionally.

Parental trust of the adolescent's judgment and adolescent respect

for parents' judgment can solve many family confiicts.

Adolescents may appreciate their parents more if they know the
responsibilities, pressures, and changes parents face.

There are satisfying and unsatisfying ways of achieving the
developmental tasks of gaining independence from parents.

Conflicts may result when parental feeling of responsibility to
guide and supervise interferes with the mastery of developmental

.tasks of the adolescent.

Respect and consideration of one another's needs will make the
transition from teenagers to adulthood less difficult.
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24, Acting in a mature fashion is one way of convincing parents that

a teen is ready for independence.

(NOTE: This section is closely related to the concept of 'self' in
the Self-Realization Section and could be taught there. The
concepts, basic needs and developmental tasks of teens, needs
to precede this section. This material can be found in the
section 'Development of the Individual') :

JLEARNING Acnvxnﬂ

‘he following suggestions have been taken from "A Guide for Developing
a Curriculum in Child Development and Family Relations', Iowa, 1956.

e following material illustrates how pupils concerns can be explore
through the problem solving technique as a means for arriving at

eneralizations.

1. Using the problem solving procedures arrive at some conclusions con-
cerning interpersonal relations between parents and teens:

HOW CAN I GET MY PARENTS TO UNDERSTAND ME?

As a result of studying ‘this question, the girls should be better able

-to:

..Reaiize,wh§ many parents‘have difficuity‘underStandins,their ewn

children.
Look at a problem objectively.

. Examine the kinds of experiences parents have had which make them

react as they do.. .

Realize the importance of having parents understand his and her
- point of view without undue emotions.
Recognize the importance of communication in understanding another

person,

' Pdssible Teaeher Guidanée

To begin the study of this question,
perhaps you can list some of the sit-
uations in which you feel your parents
haven't understood your problem,

Help pupils divide into groups of
three or four to plan a socio-drama
or a case 1llustrating the problems
which they previously indicated
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Possibie'Pupil Participation

Answers will probably include
problems involving dating allow-
ance, riding in cars, opening
mail, home duties, caring for
younger children, quizzing by
parents.

Class divides into small groups.




Pogsible Teacher Guidance Possible Pqpil Participation

One or more of these may be used at Each group , selects one of the above
this point to motivate interest in thg suggested problems. The following
problem. Others may be saved until points are emphasized when present-
later. : ing either a socio-drama or a case:
What is making the iss e in t

When observing the drama or listening situation? & ue in the
to the case, look for answers to the How do the people in the situation
following questions: disagree?

What is the problem? Why do the people disagree?

How did the mother and father act?

How did the teen-ager act? :

If anyone else was involved in the
‘'situation, how did they act?

Was it a typical situation?

For each skit or case presented, dis-
cuss the questions given above.

How did the outcome of the situation
influence the relationship between the teen-
ager and her parents?

In what other ways could the teen-ager
. have handled the situation?

It seems as if now would be a good Interview parents to see how their
time to consider what others might situation differs from yours today.
think about this kind of problem, Encourage parents to tell of their
Perhaps it would help us to realize experiences when they were high
how they are thinking. ‘school age: home responsibili-

ties, allowances, dating, family
group activities, parent-child

relationships..
Next day, compare what was expected Contrast the old with the new.
of your parents and what they expect
of you today. ‘ Report the class discussion at home
: and note how it affected mutual

understanding.

o Possible Generalizaticns: -

What one thinks is desirable and hest is not necessarilly what someone
else thinks is desirable and best.

While conflicts cannot be eliminated, they can be controlled and. handled
smoothly and harmoniously if both parents and children are willing to

discuss differences in points of view.
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Pogsible Teacher Guidance

You have raised some issues of your
own, -and have talked with your
parents, In our references you
will find helps on this problem
of developing better understanding.
Read as many as you have time and we
will pool your findings.

What seems to be the‘reaSOns_why
parents and teen-agers disagree?

-~

What can you do to help' your parents
~ understand you better’
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~ Possible Pupil Participation

Cross. Enjoyiqg;Family'tiving,

- Chapter: "Getting Along with Your

Family."

Duvall, Family Living, Unit:
"Living in Your Family."

. Fleck, Fernandez and Munves.

Exploring Home and Family Living.

Area: "'You and Your -‘Family"
(Chapters: '"Being a Family Member;
Understanding My Parents")?

o Landis & Landis. Building Your
Life. Unit: '"You and Your Family"

(Chapters: '"Your Parents; Your
Family and Your Decisions') .

Science Research Associates:

#5-949 A Guide for Family Living
'BY Gladys Jenkins

#5-1175 Ethics for Everyday
Living by Mary Neff

#5-772 Getting Along with
Parents by Katharine Taylor

#5-33 How to Live with Parents
BY Gladys Jenkins & Joy Neuman

Some suggestions might be:

Talking over with them more often
the things we do.

Show them we are growing up by
accepting more responsibility
around the home and elsewhere.

Be more cheerful about home re-
sponsibilities,

Volunteer help where we hadn t had
responsibility before.

If we ask our parents' advice and
exchange opinions with them on
current affairs and other
aspects of interest, we are more
apt to form understandings be-
tween us.

 Listen to parents when they are

. expressing an opinion.




. Possible Teacher Guidance Pos§1b1e Pupil Participation

Possible generalizations:

As the culture changes the family is affected and acts to make
satisfactory adjustments.

Most parents and adolescents have some problems involving mis—
understandings.

Some conflict is normal in any close relationship. A disagree-
ment may actually be used to bring about closer relationship.

In order to become a more mature person, one must work toward
acceptance of self, of others, and work toward being accepted
by others. -

You have indicated that you realized One cannot understand differences

some of the things which would increase until he considers both sides of the

understanding between parents and their question.

children. What are some of the con-

clusions that we can draw from the Maybe we expect our parents to give

things we have learned. in to us more than is actually good
for us at times.

Present socio-dramas or case studieé
not used earlier and discuss them,
using a problem-solving technique.

. ' - Possible generalization:

When we have considered our beliefs, values, and facts pertinent
to the situation, we are more apt to be satisfied with our -
decision.

Test items I1II, VI, VIII and XIII
(Family Relations - Middle Adolescence) are
appropriate to use with this question.

2. Using problem solving procedures draw some conclusions concerning
interpersonal relationships with younger brothers and sisters.

HOW CAN I GET ALONG WITH MY YOUNGER‘BROTHERS AND SISTERS?

Throwing the spotlight on young children is one of the most practical
and stimulating ways to help adolescents gain further understanding
of human relationships. This is because child growth and development
takes place before their very eyes.

As the girl in middle adolescence fights for independence from her

family, she can be expected to have conflicts with younger brothers
and sisters, and would benefit from help with this problem. This
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their knowledge of the growth and behavior of little children.

1

question also provides an opportunity for the girls to increase .

As a result of studying this question, the girls should be better
able to:

Realize that there is a feason for behavior,

Realize that children of all ages have emotional and social needs.
. Interpret why they behave as they do,
Recognize why children behave as they do.

Possible Teacher Guidance : Possible Pupil Participation

The study of this question-may begin Some class members participate as
by pupils taking a look at what they a panel to bring out the advantages

have thought to be advantages and dis- apd disadvantages of living with siblings.
advantages of having brothers and sisters.

Sumarize the ideas that were brought
out by the panel. Place due emphasis
. on the advantages: ‘
Having many shared experiences.
- Learning to share in the home.
Practicing give and take,
Gaining security from brothers and
sisters.

Preventing over-dependence on _ ’
friends.

Among the disadvantages given, no doubt,

Pupils, who have younger brothers
will be quarreling,

and sisters of various ages, tell

; how they quarrel.
Group these illustrations of behaviors

when quarreling and list on blackboard

according to ages of the children: Analyze the various methods of
2-year-old ~- grabbing, screaming quarreling to see that causes are
4-year-old —-- kicking , much alike even though behaviors
6-year-old-- name calling vary. ,
8~year-old -- teasing, threatening,
scuffling

12-year-old -- arguing

The list will indicate that as a child
grows he learns additional ways, even

though he retains some of his earlier
ways.

Jealousy, selfishness, desire for atten-
tion, defending own rights, will be
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Possible Teacher Guidance

named as causes by pupils. These
causes suggest study of emotional

" development of children, which was

begun at ninth grade, and can be

‘expanded here to include behavior

of adolescents.

Send pupils to references to read
about the causes of and the be-
havior in quarreling of small
children, pre-adolescents, and
adolescents, among friends and
siblings. ,

(A teacher's reference - Better

Living Booklet--Helping Brohters

and Sisters Get Along.

Another source of information is films,
He ACts His Age, traces the emotional

and mental growth of the child from
a year-old-baby to the age of 15.
Children's Emotions shows children's

emotion as they progress beyond baby-
hood, including anger, happiness and
curiosity. Various ages are discussed

in detail.

Discuss references material and perhaps
a film to help pupils gain better
understanding about behavior due to
emotional growth at various levels.

From the authorities you have learned
that certain behavior is acceptable for
a child; however, unacceptable when an
adult does the very same thing.

We have said earlier that jealousy is
one of the causes of quarrels between
brothers and sisters. The reading
material gave helps on understanding
why jealousy exists and how to help a
person who is jealous.

Have girls analyze some situations and
try to understand feelings through role-

playing.
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Possible Pupil Participation:

.Read-a variety of references:.

Duvall. Family Living. DUn#t:
"Living in Your Family."

Fleck, Fernandez and Munves.
Living with Your Family. Chapters:

"The Ways of Families; Getting
Along with Younger Brothers: and:
Sisters."

Landis & Landis. Buidling Yéur

Life. Chapter: ‘“Understanding

Brothers and Sisters."

Science Research Associates::

#5-598 Getting Along with:
Brothers: and: Sisters: by- F%auues
Ullmann

#5~158 Getting Along with Others
by Helen Shacter.

#5-920 Helping Brothers:and
Sisters Get Along by Child: Study
Association of America:(Helen:
Puner)

#5-1051 How to Get: Along With-
Others by Bernice Neugarten:

#5-737 Life with Brothers.and
Sisters by Frances. Ullmann:

Smart and Smart. Living and-
Learning with Chiildren.. Unit::

"Emotions and Personality".>

Role-play situations .where. jealousy
is the cause of difficulty. :



Possible Teacher Guidance

Further study can be made of other

causes of difficulties between !
brothers and sisters. as class may
indicate interest.

Help pupils summarize what they have
learned about emotional growth and

hehaviors due to emo;ional needs.

Possible generalizations:

Possible Pupil Participation

Jane, 15, and Ruth, 11, quar-
relled because Jane can have
a new dress for a party while

Ruth's request has been refused.

Betsy got very angry and managed
to cuarrel with Jane, her older
sister, because their _parents
would not. let Betsy accept a

- date. Betsy thinks June should
have to stay home too.

Discuss: In the home, should
family members '"blow off steam”
and act just as they feel, or
should they use restraint and
treat each other as they do their
friends.

Consideration of others is the basis of good manners wherever you are.
Living in your home with brothgrs and sisters helps one to modify

behavior.:

" Some conflict is normal in any close relationship.
Every human being needs affection, needs to feel adequate, and needs
recognition as a worthy person from those he cares about.
Tension will arise when basic personality needs are not met,
Shyness, fear, jealousy and anger are often displayed when basic

needs are not met.

Conflicting needs often result in clashes, and insight may help us to

satisfy needs in other ways.

Some of the things that happen to us when we are very young help to
determine our concepts and attitudes later in life.
Children will more likely be emotionally stable if there is a feeling

of security at home,

In our society, the family offers the best way of festering affection,
understanding, feeling of loyalty and responsibility, respect and

consideration for people.

-The people with whom one associates would prefer the individual to find
ways to "let off steam” in SOcially acceptable ways in appropriate

places.

There is a mature behavior at any stage of development.

* %
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Possibile Teacher Guidance’

As we have noted when analyzing:the:
situations concerning jealousy;. it.
takes two or more to' quarrel, :

What can each of you do to-make: living

with brothers: and sisters move: enjoy-
able?"

e *i

Suggestions may. be:.
Bé more: thoughtfal of the:
wishes of othersi. .
Tty to avoid situationg thet:
you know: will end: in:a-quasredi.
Be-willing: to.sharve:.

Efich: analyze: Her-ows: ‘Lt
and'make: some: specific M@%@w
arde plane: for what: stie: can: dby.

R R T N e R e T

» S': ; t e i

Ahern; Nell Giless Teensg:
"Parents.'

"Getﬂﬂg Aiang wieh: ym o e
g Macadliaw 1961

Duvall Evelyns
Your Family."

Fleck, Fernandez. snd Munvess E
Prentice-Hall, 1965. Area:.

g HOughtoR-MiEE1in, 1960:.

Ligpineort; 1967.. Chuprers:

Undtr: "Livieg: lac




| Fleck, Fernandez and Munves.; Living With Your Family, Prentice-Hall,
- 1965. Chapters:  '"Getting Along with Younger Brothers -and Sisters;-
- The ways of Families." ,

Landis and Landis.- BuildiqgﬁYour Life, Prentice-Hall '1964. Chapters:
"Your Parents; Your Family and Your Decisions, and Understanding C
.;Brothers and Sisters."

Landis and Landis, Personal Adjustment, Marriage, and Family Liviq&,
Prentice-Hall, 1966 Chapter: 'Family Understanding During the
,Dating Years."'»f P

Science Research Associates-
#5-949 A Guide for Family Living by Gladys Jenkins
#5-1175 Ethics for Everyday Living by Mary Neff
#5-598 Getting Along with Brothers and Sisters by Frances Ullmann
#5-158 . Getting Along with.Others by Helen Shacter. :
#5-772  Getting Along with Parents by Katharine Taylor
#5-920 Helping Brothers and Sisters Get Along Child Study Associa-

tion of America (Helen Puner)

#5-1051 How to Get Along With Others by Bernice Neugarten
#5-33 How to Live with Parents by Gladys Jenkins and Joy Neuman
#5-737 Life with Brothers and Sisters by Frances Ullmann .

A Plays t

High Pressure Area and Room Upstairs. Mental Health Materials Center,
New York. (Better understanding between young and older people in a
family situation. Differences in relationships of 2 adolescents with
their respective families.)

The Daily Special (National Association for Mental Health) 25 minutes
; (2 boys, 1 girl) Conflict Of interest that arise in a happy family.

" Ticket to Tomorrow (Metropolitan Life Insurance) Parent-teen relation-
ships.

Transparencies

Causes and Effects of Family Disharmony: Health Education. Disturbing
cause and effect relationships contributing to the disruption of
harmonious family life. "Cdtalog No. 4467 (Printed Originals); Catalog
No. 4967 (Prepared color Tr@nsperencies). 3M Company.

Films ‘and Filmstrips

A Family Affair. 33 minutes, black and white, 1955. International
Film Bureau. Adolescent son defies authority of parents, caseworker
helps bring family togethet again.
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Children's Emotions (NS-3069), 21 minutes, black and white, (McGraw-
Hi11), Towa State University. The development of children's emotions
(anger, happiness and curiosity) as they progress through infancy.

David and Hazel. 28 minutes, color, 1964. McGraw-Hill, Lack of
communication in a family and how 2 families face this problem.

He Acts His Age (NS-3200), 15 minutes, black and white, (McGraw-
Hill), Iowa State University. Each child is a complete and unique
individual. Film illustrates typical behavior for specific stages
of development with emphasis on emotional and mental growth from
one to fifteen years old.

Kid Brother, 27 minutes, black and white, Mental Health Film Board.
Fmotional problems of an adolescent boy whose feelings toward an
older bhrother's engagement are misunderstood.

Learning to Live with Parents. 50 frames, sound, color, 1958, Family
Films, Inc.

Sibling Relations and Personality (NS-705), 22 minutes, black and white
(McGraw-Hill), Iowa State University. Through case studies relation-
ships of a child and his brothers and sisters are shown through the
developmental years. FEmphasizes complex personality influences through
childhood and adolescence.

Sibling Rivalries and Parents (NS-86), 11 minutes, black and white
(McGraw-Hill), Towa State University. Rivalry among brothers and
sisters is a normal human trait. Film describes reasons for rivalry,
manifestations of it and means of holding natural friction to a
minimum,

The Four of Us Are Strangers, 26 minutes, black and white, 1959.
Carousel Films. A family in trouble.

Tuned Out Generation(B-202), 30 minutes-2part filmstrip, sound
color, 1967. guidance Associates. Parental attitudes to help teens
and adults understand each other through a study of the communication

gap.

Who is Sylvia? 27 minutes, International Film Bureau. Problems of a
T4 year old and the lack of communication with parents.

Who Should.Decide? 11 minutes, color, 1958, Coronet. Teenage-parent
conflicts. ‘

You and Your Parents. 13% minutes, Coronet. Teens are shown the
" necessity of growing up and "away' from their parents,
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MAJOR CONCEPT: SOCIALIZATION

Level:

LATE ADOLESCENCE

Concept: Friendship in an Adult World

[BEHAVIORAL OUT COMES]

The pupil will be bhetter able to:

1. Recognize the functions of friendship as one lives in an adult

world,

2. Identify means of making friends in new environments.

|APPROPRIATE GENERALIZATIONS]

1

The psychological need for friendship is the same at all levels
of development.

A wholesome attitude toward sex is more likely to develop when one
accepts love as a natural part of life.

Some adult friendships are a means of making social and business
contacts that will benefit the individual; others are for ful-
filling psychological needs.

The more varied one's interests and activities, the wider will be
the choice of friends.

Because of the mobility of our society, families are exposed to
many new environments in a lifetime and need to be able to adjust
and make friends in them.

The art of making friends is learned and needs to be practiced
throughout life.

[REFERENCE MATERIAL]

Student References

Craig, Hazel. Thresholds to Adult Living, Bennett Co., 1962.
Chapters: 'Focus on Friendship; Manner Minimums."

Duvall, Evelyn. Family Living, MacMillan Co., 1961. Chapters:
"What it Takes to Grow On; How you and Your Parents Feel About
Each Other; Getting Through to Each Other; Being a Family Member;
Anticipating Your Marriage.'
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Jenkins, Shacter and Bauer. These are Your Children, Scott-Foresman, .

1966. Chapters: '"Not Quite Grown Up; Almost Adult; Education for
Family Living; When Things Go Wrong."

Landis and Landis, Building Your Life, Prentice-Hall, 1964.
Chapters: 'New Privileges and New Obligations; Obligations to

Yourself at School; You and Your Community; Your Attitudes toward
Law

Teacher References

Carnegie, Dale. How to Win Friends and Influence People Simon
and Schuster. 1956,

Cavan, Ruth S. Marriage and Family in the Modern World, Crowell
1965. Chapters: 'The Family as a Unity of Interacting Personalities;

Resolving Family Conflicts; Some Principles of Positive Parent-Child
Relationships."

Duvall and Hill. When You Marry Heath Co., 1962, Chapters:
"Dating; Becoming Involved."

Goode, William J. Readings on the Family and Society, Prentice-Hall,
1964. (Paperback) Part: ''Relationships of Middle Class Couples;
Intrahuman Family Relations."

Films and Filmstrips

Act Your Age (#389), 13% minutes, color, Coronet. Emphasizes types
of emotional immaturity.

Borderline, 27 minutes, black and white, (National Film Board of
Canada) A teen is on the borderline between useful citizenship
and delinquency. Program points out some of the problems of ad-
justment, possible guidance and understanding.

Developing Friendships (#348), 11 minutes, color, Coronet. Explores
the differences in individual capacities for friendliness and helps
students understand the meaning of friendship.

Facing Reality, 12 minutes, black and white, McGraw-Hill Co. ghows
how an adolescent covers his feelings of failure by negativistic,
face-saving and attention getting behavior.

I Never Looked at It That Way Before (B-195), 2 parts, color, sound,
1966, Guidance Associates. Insights on tobacco, alcohol, sexual
experimentation and narcotics.

Think of Others First (B-189), 2 parts, color, sound, 1965,
Guidance Associates. FEmphasis on Inter-personal relations.
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Who Is Sylvia? 27 minutes, black and white, National Film Board
of Canada, Contemporary Films. A teen tries to establish her own
identity and her relationships with family, school and school friends.

Related Reading

Packard, Vance. The Status Seekers, Navid McKay Co., 1959.

Vanderhilt, Amy. Amy Vanderhilt's Complete book of Ftiquette,
Doubleday and Company, 1960.
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MAJOR CONCEPT: SOCIALIZATION

Level: LATE ADOLESCENCE

Concept: Preparation for Marriage

[BEHAVIORAL OUTCOMES]

The pupil will be better able to:
1. Identify the component parts of mature love.

2. Examine the process of mate selection as a basis for establishing
a marriage.

3. Identify personal characteristics that influence relationships
in marriage.

4, Recognize factors that contribute to success in marriage and
family life.

5. Cope with adjustments that are needed in marriage.

6. Accept and cope with crisis in marriage.'

7. Analyze the affects of deviate behavior on interpersonal re-
lationships.

8. Utilize available resources for marriage and family counseling.

[APPROPRIATE GENERALIZATIONS]

1. Love in marriage grows as partners share experiences.

2. The capacity to love develops gradually through interaction
with people.

3. Self-love is an acceptance of self as a person we would like to be.
4, Self-love brings about a security which enables one to feel that he
is not merely a receiver in the love relationship but that he has

something to offer in return.

5. Love is a basic needs that contribute to the intellectual and
emotional growth of the partners.

6. Favorable and unfavorable social and psychological experiences of

the past influence the way people will respond and react to the
mate selection process. .
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Seeking an 'ideal mate' takes one away from reality.

Using the parental image for mate selection often distorts the
real image of the parent and causes unfair judging of amate.

The reason why we are attracted to people is, as important as the
fact that we are attracted.

Although similar backgrounds enable couples to share sentiments and
values and to communicate in ways that are meaningful, this alone will
not insure happiness in marriage.

Marriage does not change basic personality traits.

Personal consideration for others is the basis for any successful
relationship.

Happiness in marriage is partially dependent on personality and
temperament, cultural and family backgrounds, sociability and
conventionality, response patterns and attitudes toward sex of the
people involved.

When an individual enters into a marriage relationship he contributes
to it and receives from the experience.

The more emotionally secure the individual, the more open he can bhe
in relating to his marriage partner.

Problem-solving abilityv is an asset in marriage.
Education and economic security contribute to successful marriage.

Marriages with parental approval are more likely to succeed than
those in which parental approval is lacking.

A similarity of social, economic and religious backerounds of
marriage partners tends to increase the chance of a lasting marriage.

ilappy marriage relations are brought about through a conscious effort
on the nart of hoth partners.

An indivicdual concept of marriage may influence marriage relationships.

Ability to understand and accept the marriage partner is a basic
factor in successful marriage relationships.

Elements of conflict which require adjustment are present in all
human relationships including marriage.

Marital adjustments are inevitable and take time and effort.
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for successful marriage are more likely to be carried out

successfully if both partners are aware of tkem before the marriage
has taken place.

The responsibilities, adjustments and mature relationships needed ‘

There is no substitute for mature hehavior when adjustments need to
be made in a marriage.

All marital problems cannot be solved without some outside help.

Temporary and permanent crisis in the family may require emotional,
social, and economic adjustment.

The human organism has a great capacity for physical, mental, and
social self-repaid and for adpatability.

Certain periods occur throughout the life span during which an
individual's total development or some aspect of it is particularly
sensitive to environmental influences.

The individual will achieve more satisfying interpersonal relation-
ships when he can accept and/eor adjust to crises.

When a person is prepared to meet a situation, he is less likely to
view it as a crisis.

VVhen relationships in the family are sound and satisfying, members
can sustain one another through internal and external crisis.

A love of a glorified image of self makes one less able to love
others.

Being aware of possible consequences of pre-marital and extra-
marital sexual relations of all persons involved, will enable one
to be more objective when making decisions about such relationships.

Deviate behavior may cause feelings of guilt and shame that are
harmful for personal relationships.

Homosexuality has the connotation in our culture of a physical
intimacy with someone of the same sex.

Because homosexuality is not the accepted norm for behavior it is
looked upon as being abnormal and in some states illegal.

Most communities have resources that provide impartial help during
the periods of family stress.

Using outside help to preserve a marriage may be a sign of mature
behavior on the part of the people involved.

160




[REFERENCE MATERTALS|

Student References

Anderson, Wayne. Design for Family Living, Denison and Co., 1964,'
Chapter: "The Challenge of Marriage." (Mature Students)

Anderson, Jayne. low to Understand Sex, Denison and Cos s ¥ L9661
Chapter: '"Love and Marriage." (Mature Students)

Craig, Hazel T. Thresholds to Adult Living, Bennett, 1962. Chapters:
"Marriage Miracles and Marages; Family Firsts."

Duvall, Family Living. MacMillan Co., 1961. Chapters: 'Success in
Marriage; Choosing a Partner; Preparing for Marriage; Family Resources
to help the Family."

Duvall-Hill. When You Marry, D. C. Heath, 1962. Parts: "Anticipating
Marriage; Being Married."

Goode, William. Readings on the Family and Society, Prentice-llall,
1964, Part: 'Marital Adjustment and Customs in Various Countties;

Family Dissolution." (paperback)

Landis and Landis. Personal Adjustment, Marriage and Family Living,
Prentice-Hall, 19A6. Chapters: '"Adjustments to Marriage and Divorce."

Landis, Paul. Making the Most of Marriage, Appleton Century Crofts,
Inc. 1965. Parts: 'Modern Marriage -- values and goals; Mate Choice:
Marriage Adjustment; Marriage Prohlems."

Public Affairs Pamphlets:
#113  Building Your Marriage
#204A 1If T Marry Outside My Peligion
#213 Saving Your !Marriage
#250 What is llarriage Counseling
#2090  Vhat Makes a Ianpy Marriage
#369 What Can You Do About Quarreling
#380  Divorce
#397  Sexual Adjustment in Marriage
#356  Family Therapy -- help for troubled families
#341 Vhen a Family Faces Stress
#269  When You Lose a Loved One
#155 Mental VYealfr is a Family Affair

Teacher References

Cavan. Marriage and Family in the Modern World, Crowell Co., 1965,
(paperback) Chapters: Adjustments between Hushand and Wifei Thﬁ
Family; Conflict, Divorce and Readjustment; Marriage Counseling.
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Womble, Dale. Foundations for Marriage and Family Relations,

MacMillan, 1966. Chapters: 'Preparing for Marriage Today; Meeting ‘
the Legal Requirements for Marriage; Deiining Marital Success;

Insuring a Successful Marriage through Courtship; Selecting for

Happiness; Becoming Marriageable; and Building Love Enough for
Marriage."

Transparencies

Causes and Effects of Family Disharmony, Health Education, 20 visuals,
color, 1967. Distinguishing cause and effect relationships contri-
buting to the disruption of harmonious family life. Catalog No. 4467
(Printed Originals); Catalog No. 4967, (Prepared color transparencies.)

Marriage and the Family: Responsibilities and Privileges, lealth
Education. Examining responsibilities and privileges inherent in
a marriage relationship and in family planning. Catalog No. 4461

(Printed Originals); Catalog No. 4961 (Prepared color Transparencies)
3M Company.

Films and Filmstrips

Being in Love. 30 minutes, black and white, 1963. Indiana University.
Interrelationships hetween mind and body and varying needs in terms
of and attitudes toward love.

Early Marriage, 26 minutes, color, 1961. E. C. Brown Trust.
Useful as a preface to discussions about marriage.

Failure: A Step Towards Growth (B-192) 2 parts, color, sound,

guidance Associates. Suggests specific ways to face and learn
from failure.

From This Day Forward. 28 minutes, black and white, 1966. Association
Films. Marital adjustments and use of a family service counseling.

Handling Marital Conflicts. 14 minutes, color, 1964. McGraw-Hill.
Constructive and destructive conflicts.

Marriage Problems. 30 minutes, black and white, 1963. Indiana
University. Unrealistic expectations of young couples and the need
for independence and mutuality.

Perspective. 1966. Eye Gate House. Marital Adjustments.

Sex: A Moral Dilemma for Teenagers (B-206) 2 parts, color, sound.
Guidance Associates. Proper sexual values, teenage conduct.
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Teenage Marriage. 28 minutes, black and white or color, 1962.

Cathedral Films. Teenage couple determined to marry despite
parental objections.

Time ... and a place to Grow. 27 minutes, black and white, 1966.
Association Films. Family crisis of illness or death.

That about Teenage 'larriages? 13 minutes, color, 1961. Washington
State University. TFmotional, financial and educational problems.

Play

TThich Way Out? National Association for Mental Health. 23 minutes
( 2 boys, 3 girls) Father of a teenage boy and girl is emotionally
disturbed:; how this crisis effects the family.
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MAJOR CONCEPT: SOCIALIZATION

Level: LATE ADOLESCENCE

Concept: Families and Society

TBENAVIORAL OUTCOMES)
The pupil will bhe better able to:

1. TFxamine the reciprocal interpersonal relationships among the
individual, his family and society.

2. Analyze the legal aspects of the act of marriage.
3. Interpret the affects of societal regualtions on family behavior.

4, Compare similarities and differences in the socialization process
in various cultures.

[APPROPRIATE GENERALIZATIONS|

1. The community is a unit in which individuals have common habits,
prectices, customs, ways of life and interests; they are mutually

dependent for the services which provide satisfaction of their
needs.

2. There is a constant interaction between the community and families.

3. Because of the family's dependence upon society, it has a responsi-
bility to support agencies which benefit it.

4., Families are more likely to have the kind of communitv they want
when they ehlp determine community objectives and policies which in
turn contribute to the welfare of the family and its individual
member.

5. World, national, state, and local communities provide agencies that
assist in the protection, development and care of children.

6. Communities offer opportunities for education, recreation, and
protection from danger; maintaining physical mental well-being;
and for developing religious faith which may benefit the individual.

7. The more the individual knows about his community, the more he is
able to appreciate its advantages and disadvantages.
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When families recognize social problems and undesirable community
situations, they can cooperate with other families and agencies
to effect change.

Marriage laws differ from state to state.

Premarital physical examinations sometimes reveal potential problems
which, if treated may contribute to increased marital happiness.

Tests for syphilis protect not only the marriage partners, but
future children.

Laws pertaining to marriage and family welfare reflect
the attitudes and values of society toward family life.

Marriage customs may vary by culture, sections of the country,
and in religions.

The unwritten rules about family behavior are just as relevant as
the written ones.

Since every individual, family and culture is unique, the process
of socialization is different for each participant.

All aspects of living involve relationships with people.

In all societies, the individual's place within the society denends
upon age and sex.

Individuals learn who they are and what they are, from the inter-
action with those who surround them throughout life.

The individual's interpretation of his own role and of the roles of
family members influences his interaction Within the family.

[REFERENCE MATERTAI]

Student References

Craig, Hazel. Thresholds to Adult Living, Bennett, 1962. Chapters:
Citizenship Credits; Hospitality Highlights; Marriage Miracles and

Mirages.

Cross, Aleene. Enjoying Family Living, Lippincott, 1967. Chapters:
"Analyzing Yourself; Assuming Responsibility."

Landis and Landis. Personal Adjustment, Marriage, and Family Living,
Prentice-Hall, 1960. Chapter: 'Marriage Laws and Customs."
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Teacher References

Bell and Vogel. A Modern Introduction to the Family. The Free Globe
Press of Glencoe, Inc., 1960. A sociological analysis of the American
family, its relationship to society and its contribution to personality.

Cavan, Ruth S. Marriage and Family in the Modern World, Crowell Ceo.,
New York (2nd Ed.) 1965. Chapter: '"Courtship and Marriage in Other
Countries; Laws Regulating Marriage and Family Life."

Ginzberg, Eli. The Nation's Children.. Committee on Studies for the
Golden Anniversaryv White !louse Conference on Children and Youth.

3 volumes. Columhia University Press, 1960, Part I: '"The Family
and Social Chenge; Part II: '"Development and Education'”; Part IIL:
"Problems and Prospects."

Goode, William J. Readings on the Family and Society, Prentice-Hall
1965. Chapter; ''the Breakdown of a Society, into Separate Family Units,"

Havinghurst and Neugarten. Society and Education, Allyn and Bacon,
1962, Discusses school values, family values, and the influence of
teacher's backgrounds on pupils.

Rephart, M. The Family, Society and the Individual, Houghton-Mifflin
COley 1966,

Moore and Holtzman. Tomorrow's Parents, University of Texas Press,
1965. Chapters: '"The Families and Their Teen-age Children.'

Womble, Dale. Foundations for Marriage and Family Relations,
Macmillan Co., 1966. Chapters: ''Meeting the Legal Requirements
for marriage; Planning Ahead to Married Life; and Preparing for
Marriage tomorrow,'

Films and Filmstrips

Health in Our Community (NS-3854), 13 minutes, black and white
(Encyclopedia Britannica), Iowa State University.

work of the Department of Health in everyday commun

Dramatizes the
ity living.

Learning for Life (NS-6044), 30 minutes, black and white, National

Education Association, Iowa State University. Shows how adult

education serves a need in a communi
P ey unity for both individuals and

Let's Keep America Beautiful

(NS-1777), 1
State University. ) 2 Rinuged, colaxs Leawe

Emphasis on litter problems that damage beauty.
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Marriage and Family Living Series (#661000) set of 5 filmstrips,
average 29 frames each, black and white. McGraw-Hill

Family Portrait

Future in Hand

It's a Date

Seeing Double

With This Ring

No Time for Ugliness (NS-6263), 24 minutes, color, Iowa State
University. Film shows city and urban renewal and the results
after work is done.

Our Community (NS-180), 11 minutes, black and white, (Encyclopedia
Britannica Films), Icwa State University. Depicts community
services (police, fire, health, recreation) and points out ways

in which members of a community serve each other.

Social Class in America (NS-344), 15 minutes, black and white,
McGraw-Hill, Iowa State University. Contrasts of life shown by

3 teen-agers from different social classes illustrations of vertical
mobility in America.
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EARLY ADOLESCENCE

DEVELOPMENT OF THE INDIVIDUAL

|BEHAVIORAL OUTCOMES) Page

GROWTH PROCESS ' eveveeeunnnunesosoosnnnossonassannnneacassssnnneneal?d

A. The pupil will be better able to:

1. Comprehend the fundamental pfinciples of growth as it
relates to various aspects of development.

2. Recognize developmental characteristics of children at
various stages of development.

3. Recognize stages of motor development.

4. Recognize reciprocal effect of physical, emotional,
mental and social growth.

5. Realize that a child learns about his world through play.

6. Accept the importance of play in the development of the
child.

7. Plan and assist with activities to help in the total
development of children.
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