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REPORT OF THE TRUSTEES

OF TRE

IOWA INSTITUTION FOR THE DEAF AND DUMB.

—

To Tur Hox. Joux H. Grag, Governor of lowa:

The Board of Trustees for the Deaf and Dumb Institution submit
the following report:

Assaming control in May, 1878, they at once reorganized the man-
agement in accordance with the expressed policy of the General As-
sembly at their last session. Fears were professedly entertained by
some, that the economies made necessary by legislative action, might
embarrass the support of the institution and hinder it somewhat in the
performance of its charitable work. These fears, however, proved to
be groundless. The Support Fund reduced from $40 to $30 per quar-
ter, has proved to be more than sufficient to meet the cost of all needed
supplies without diminishing quantity or impairing quality. An ad-
vanee in prices may make a difference hereafter. The fund for teach-
ers and official incumbents, formerly $12,000, but now reduced to
£8,000, has been sufficient until the recent large increase in the num-
ber of scholars, requiring an inerease of teachers. It may be neces-
sary to restore this item for teachers, ete., to the original amount of
$12,000, as the school already is nearly doubled. It is believed by the
members of the Board, that (though not experts themselves) the edu-
cational department is equal in point of efficiency, to that of any other
institution of the kind. Teachers are zealous and faithful, scholars
earnest and attentive. Industrial pursuits have not been neglected,
believing that knowledge and training in that direction are quite as
valuable as a knowledge of letters and figures. Potatoes enough for
the supply of the tables, and broom-corn enough for broom manunfac-
ture are some of the results of their labor.
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The General Assembly appropriated $40,000 to re-construet the
main building. Materials were purchased and the work was done by
the day. 'The result appears to have justified this course, as the total
cost of building, including plumbing, heating, etc., amounted to
$34,500, of which $33,000 was drawn during the last fiscal year. The
remaining $1,500 will be needed to meet outstanding bills, leaving a
halance unexpended of $5,500. The trustees would recommend that
this balance, or 0 much thereof as may be needed, be expended in
completing the building designed and commenced some years ago, as
a coal, engine, and wash house, but not finished for want of funds,
and if anything be left, it be expended on the grounds. They also
recommend an allowance of $2,000 for bedding and furniture—inecreas-
ing numbers will make this a necessity,

Coneurrent testimony favors the introduction of type-setting and
printing into institutions of this kind. We, therefore, recommend an
appropriation of §1,000 for this purpose. The new building has fur-
nished ample room thus far for all applicants, but if they continue to
increase as they have done of late, its maximum capacity will soon be
reached. In view then of the large number of mutes in the State,
and the reasonable probability that they will continue to seek admis-
sion as they are now doing, the question arises whether it would not
be wisdom on the part of the (teneral Assembly to provide seasonably
for their accommodation, by making an appropriation for the recon-
struction of the east wing. For most of the details in the manage-
ment, we refer to the report of the Superintendent. A statement of

building expenses is herewith submitted, vouchers for which are filed
with the Auditor of State.

REBUILDING MAIN BUILDING.

APRROPEIABON : o1 o vy i 5885 b oes sie 0 TV BT s $40,000.00

Amount Auditor's wareants drawn...................... 33,000.00
Balance appropriated and RPN . S sl ts. L g $ 7,000.00

‘Oulstunding ordem. ..o uoscirinnis s inmmortiodiilss 1,322,092

Cost of rebuilding............................ $34,329 99

Balance appropriated and not needed.............. . . 5.677.08
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EXPENSE OF REBUILDING—CLASSIFIED STATEMENT OF DISBURSEMENTS.

R SR I e st wt i oo s s b e we 17.51

For excavating.. ... . . cooeoecrerrmiciiaiiann. 8 :); ‘)" '

Stone-cutting. .. . .. .ocociiiiiritii it 22 ,m

Brick-JAYIng . .« - «vccunerns sorrerisiniiitiin s 1,681.25

................... 4,.274.90

B e el o

nmmin B O s M K- 5+ a5 83.60

Te' B o e e v s deas lalis 1,162.00

g;:::ng ..................................... 1,782.95
R LR R ‘

i BT et d o BT e e 5 5 mcn & Am emoaa i 4.664.18
L e R 579,44
B s0n.00

L T e PR N SRR
i B s sl fvrm b il W B RS N o s 4.50
leghts p‘“d ........................................... 10.378.49
;“mdb;; .......................... 39.75
R e a v 6 5 Wk AR a s 387
Tools, rope, etc............ lég:f
?and ey SO AL i
Bl cvasvrssnasenavssibavstuesan so
Hardwars 08 BaME. . ccicvhaicinssrsapiassesossnssessoy 2;:?:
Il;::;; grhve Pl“?t:e.r ................. ‘. .. ‘. ‘. .. -. '. .. ............... 1,080.05
Thustnanti ol WHEEEIEN: - 5o v <% o 55 na e s pdwann e 1 ?g‘;gg
Tin roof and spouting.................... SRERETETRRED : ,040.15
Superintendence and expenses. ............c.oiieiienanas . 43.33
FAre-e8Capes. . « -« + v covevesneetsissscinsisssaiasisanens :
..... .00
Foreman......... R e [ R, P B PR 72300
BOWer-PIPe.. + -+« vevensvareriareninsiisaanrsoasiranans A
BRI 2 £ s 5 5 At vl n - Tt RN . $34,522.99
Amount drawn from State treasury....... B ics 2l p s a9 . 33,000.00
Balance due at close of fiscal term.................. £ 1,322.92
Respectfully submitted.
Frep. TrALk.
A. HesARD.

J. H. STUBENRAUCH.




REPORT OF THE SUPERINTENDENT.

To the Hox. Joux H. Grar, Governor of Towa:

I nErEwITH respectfully submit to you, for transmission to the 18th
(ieneral Assembly, the Thirteenth Biennial report of the Iowa Institu-
tion for the Deaf and Dumb.

The period under review was one full of events to the Institution;
witnessing the occupancy of the new west wing; a complete change in
the Board of Trustees; the resignation of the Superintendent, four
teachers, and the Steward; a reduction in the support funds; the re-
building and occupancy of the main building; and the first death of a
pupil at the Institution.

The school-year of 1878 opened in November, 1877, two months
late, owing to the delay in finishing the wing, occasioned by the un-
roofing of the building by a storm in the preceding August. The new
class of 1877 was excluded for want of room. and only two new papils
were received.

The following exhibit shows the arrangement of classes and the
studies pursued, during the term:
Frsr Crass—17 pupils, Mr. Kennedy, teacher.

Studies:  Thalheimer's Universal History; Brown's Physiology :
arithmetic; composition; and Sabbath lessons from Luke.
SecoND Crass—19 pupils, Mrs. Gillespie, teacher.

Studies: Hooker's Childs' Book of Common Things; Peet's Course

of Instruction, Part III; arithmetic; composition; and Sabbath les-
sons from Mark,

Tuirp Crass—18 pupils, Miss Israel, teacher.

Studies: F¥eleetic Geography No. 1; Peet’s Course of Instruction,
Part TII; arithmetic; and The Story of the Bible.

Fourrn Crass—20 pupils, Mrs. Zorbagh, teacher.

Studies:  Eclectic Geography No. 1; arithmetic: and Peet's Serip-
ture lessons.
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ils, Miss Brown, teacher. iy
ﬁ;:d(')c?@-;::hmupu!; Primary er; arithmetic; and Peet's Senp-
ies: Read

ture lessons. ‘
Srxrr Crass—16 pupils. Mr. Southwick, teacher.
Studies: Same as fifth class. "
1.ass—Mr. Gillespie, teacher.
Ax’l‘f;muﬂoz;ut; (General Assembly reduced t.he number of Tr'us-
gy nto three, and in accordance with the law making

oibr s ﬁ':h new I;oard, Messrs. Fred. Teale, Alfred Hebard
g oy Stebenmuch assumed control in May, 1878. In Ju.ly,
§: J';l:lnbo?' af:er thjrtee‘n years of faithful service as Sup;?txim-
ten;ien : : e present incumbent was appointed. Other
mdgn:l’icr):gfz:l(:;w::‘:l tLh{r. l:uxd Mrs. Gillespie and Misg@s Lsrael fam(l)
Brown, teachers, and Mr. Taylor, Steward. The retirement ud t;:,
many old and efficient employes was a mtftter to be regrettet;ll.l :::e ".,
Trustees were subjected to much anxiety in their efforts to
cm’l'thzwmt:: li(.}eneml Assembly appropria::;re;l 840,00:) to h:z;::e:::

i iding. the appropriation to be drawn in two :
;:;I)Obi‘x:ﬂ :1::{. 1878,T:1d $35,000 one year .lnber. The Trusb:ls.tli\o:'-
ev;r, realizing the imperative necessity of increased accomxltin awofo;
as shown by the constant accessions to the numl.)er of applican 2
admission, yielded to the pressure, and, after making ndva.xilet:geoxz txilve
gotiations for material, ordered the work to be commenc h ,,kmm
operations began in July, 1878, and by October, under the oo
management of Messrs. Thos. Teale and Lyman Fc)regrmm;l n e
rooms in the new structure were ready for occupancy, and schoo
opened on the 23d of that month, with an attendance of 120, a vl;tlm;
ber which was increased to 143 before the close of .the term. . ord
was generally suspended during the wxnter. but. in the :iemllg A:‘ :
summer of the current year the building was ﬁn.uhad. as nvw-
rected: “in a plain and substantial manner, leaving s handsot;;sde of
ance of $5.500 undrawn in the State trenslfry. While the c::e 9
the restored building possesses but few architectural graces,
finish js greatly superior to that of the old structure. Mw.
accessible from each floor. have been added, and extra pmouhm
taken against fire, by increasing the number of .ﬁr?-plugu. !nmllhodheu"
with sufficient hose to reach every part of the bmldn?g. ch . e
this institution is the only one in the State furnished with fire-
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escapes. An improvement was also made in the manner of heating
the building, by direct radiation, instead of through ventilators.
(tas fixtures enough were taken from the wing to furnish the main
building.

School opened October 23d, 1878, with 120 pupils in attendance and
four new teachers: Mr. James Simpson, a semi-mute gentleman of
fine attainments, and a graduate of the New York Institution ; Mrs.
J. A. Kennedy, a speaking lady, well qualified for the position, having
served the institution for several years as Assistant Matron; and Miss
Margaret Palmer, of Chariton, and Miss Margaret Pollock, of Bur-
lington, both young ladies of ability and peculiarly fitted by educa-
tion and temperament for their positions. In December Mrs. M. B.
Southwick, a semi-mute lady of experience, was added to the corps of
teachers. In May, 1879, Miss Palmer, owing to poor health, was
compelled to resign, a fact much to be regretted, as she seemed des-
tined to take high rank in the profession. Her place was filled by the
appointment of Mrs. C. 8. Zorbaugh, a former deaf-mute teacher of
aceeptable record.

The following exhibit shows the arrangement of classes and the
studies for the year:

Firsr Crass—15 pupils; Mr. Kennedy, Principal.

Studies: Swinton's Primary U. 8. History; Eclectic Geograi:hy,
No. 1; Peet’s Course of Instruetion, Part II1; arithmetic; compo-
sition; and Bible lessons in Matthew.

SecoND (rLass—18 pupils; Mrs. Kennedy, teacher.

Studies:  Hooker's Child’s Book of Common Things; Eclectic
Geography, No. 1; Peet's Course of Instruction, Part TII: stories:
composition; arithmetic; and the Story of the Bible.

Tuirp Crass—16 pupils; Mr. Simpson, teacher.

Studies:  Fclectic Geography, No. 1; Peet's Course of Instruction,
Part TIT; arithmetic; composition; and Peet's Seripture lessons.
Fouvrra Crass—15 pupils; Miss Palmer, teacher.

Studies:  Montieth's First Lesson's in Geography; Latham’s Pri-
mary Reader: composition; arithmetic; and Peet's Secripture les-
SOns.
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’ . ds: Mr. Southwick, teacher.
Fl:sdit:fsslja::aﬁglg;i:l{:rysower: arithmetic; composition: and
Peet’s Scripture lessons.

Srxrr Crass—21 pupils; Miss Pollock, teache.r. ' . .
Studies : Latham's First Lessons; exercises in arithmetic and

composition; and Peet’s Scripture lessons.

SpveNTH Crass—21 pupils; Mr. Zorbough, teacher.
Studies: Same as Sixth Class.

Ereura Crass—24 pupils; Mrs. Southwick, teacher.
Studies: Same as Sixth Class.
Fifty-two new pupils were admitted

tics concerning them are herewith added :

during the year, and the statis-

NATIVITY OF PUPILS.

..... 2
T e L R L 87 NODWAY.ccorvesrnsrsassvarves
i R R e T 11
Tunnesséé ................... 9 Ohi0.ccsevnsssorsnosin savsvausaes -
Mei BB s whwens <bn s iAehas s 1 Massachusetts. ...coooovviiinnanns .
Nel\l':da ............................. 1 German?'.......... .
Pennsylvani, cccoooe cvvsiennaane } MASSOULT. . ¢ covevonssas wusas
KANBAS .« o e consonsnn srdoranossass
ALLEGED CAUBES OF DEAFNESS.
4 g |
) T A S R T 10 Typhoid fOver........occiurrercns
ggi':ﬁmfm} ....................... 10 Gugherings in heml %
Cerebro-spinal menengitis ......... 9 gcp“{'ml‘a :::: z
Searlet Tever. ... cooraeeereinnaes 8 :ﬁ) u t'l' i Yops sl Misodda !
TIRRTOW « o 56 s rs5 3 0oz 8vwnionadin 9 Fall on the head........

The cerebro-spinal menengitis, spotted or spinal fever, ‘wus not
known as a contagious or epidemic disease before 1840, .yet since that
time it has taken the place of scarlet fever. as the deadliest foe among
children to the sense of hearing.

The health of pupils and employes has been @ﬂably good, and
with the exception of some thirty cases of diptheria, a scourge whle};
happily passed without fatal issue, a result consequent upon fmth‘fn
nursing and attention by the matrons, the nurses, and thez attend:ng
physieian, Dr. A. B, McKune, no complaint, other than ordinary co dl,
has afflicted the inmates of the Institution. The term, howev.'er. did
not pass without a fatality, coming in the accidental drowning, on
June Tth, of little Willie Andrews, of Sabula, Jackson ot')untv, while
bathing in Mosquito creek, a small stream near the Insi:.itulfmn gronnda.

His was the first death among the pupils at the Institution since its
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location at Couneil Bluffs in 1870, and the third since the school was
founded; by a singular co-incidence two boys having met their death
in a similar manner at lowa City before removal.
That a certain percentage, estimated at from ten to thirty, of deaf
mutes can be taught to articulate is an established fact, and during
the coming term a teacher will be employed to fill the vacancy caused
by the resignation of Mr. Gillespie. Our pupils who retain to any
extent the art of speech are placed, as far as possible, with hearing and
speaking teachers, and encouraged to use whatever voice they may
have, in their varions recitations. Those unacquainted with the subject
have no idea of the obstacles in the way of the deaf-mute learner of
articulate sound. With unused and unmanageable vocal organs, no
knowledge of sounds or words, and no ear to guide the pronunciation,
his task of acquiring speech is one of great difficulty, and results of
any importance come only after long and persistent effort on the part
of an active mind. It is a question in a majority of cases whether
articulation can be of lasting benefit. It is a well-known fact that
spenking persons who lose their hearing, even at an adult age, after
having had full knowledge and possession of speech, gradually lose
the power to articulate. If this is true of speaking persons, how can
the mechanically acquired speech of the deaf endure?

The industrial department of the Institution has been productive of
good, qualifying quite a number of hoys in the trades of shoe-making
and broom-making. A small outlay of money for tools and material,
and a right use of the knowledge gained in the shops here, will estab-
lish any boy of spirit and ambition in a business for himself. Print-
ing is a trade practiced in nearly every similar institution, and news-
papers published, except in Towa.  Printing has an advantage over
other industries, inasmuch as the pupil, while learning a trade, gets
additional training in the use of language. The domestic classes—
sewing, ironing, dish-washing, and sweeping—under the direction of
the Matrons, assist materiully in the household work. While the
labor is not arduons, it gives the girls needed exercise, and at the same
time a knowledge of domestic duties. Cooking, washing and scrub-
bing might be added to the course of domestic instruction to the de-
cided future advantage of the recipient.

From records on file in the Institution, the number of uneducated

deaf-mutes, between the ages of 6 and 20, is given by counties, in the
following table:
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ABUDRE < on o s onvinns sl bas amgae e R ey oF e 11
ANGInnkee . o« o convnass cnnss 10 .}n:rper ..................... ::
............ R Y o < pah i x 6% S4B A
ﬁfmﬁ .................. L T s T
Black Hawk...cconaccecsses 4 .]Pnes ..................... )
| e EREEEBERE o vix % oo i ¥ s s ih o s _);
R e L« S R S ey S 9
Buchanan. ... eecconssesess L T R R g S 6
T TR A SRR NP B R = 0 s i e iy 9
CRIROAER 5565 nvessspsasosnn 1 Lueas ... coovviniennannn. 2
Carroll ... secosseasomavess T T R 1
O s & vio 56 B4, 55 u b wosd us 8 Mahaska ................... 1
Ol < svsersonn sesesrsss B e s & /% 46 9ia % A 5 (v WY !
Cerro Qordo. -« cvcvevveanss 2 M{mhnll .................. 5
CRICKABAW « <« +vos seesonnss PRI IR = o i o s i o m 87 4
OIS - & o e via i ds s 555 S 1 Monroe ... coov coviiininin 2
Clayton ..o soresoereaes K Moucobtine. .. Theccnicicnines 1
i R 5 Plymouth ....... .....c00na %
L T S e R Pk ..t o wachy sie e o B8 5
AR 05 s ois B 4k as A e .. 2 Pottawattamie .... ... ;
BRRRE IR 2 oo o5 i v 0 S 5105 1 Poweshisk.. . csei it sipviva 1
EIGIARREG s < - « s avwsme s vwiss 9 Ringgold . «o.vcocosivipnse &
Dea Moines ««cc svsassosenes 4 S‘wott ...................... 12
Dickingon. ... ...coveeesess 1 Bory -+ cvuvvecnananasnises 2
Dubugue... ..covveieinnanan I8 TR i st o yv s Vg Ky 8
Fayette ....... ... ke ks cainn 8 Taylor «.cocc sovansansrasnan 1
Floyd ... .ovovveviernnnnes 1 Van Buren........ccovc0van 2
oMl . o+ 103 xvsowin wann s 9 Wapello.....covvseaavmpnas 1
CRTORIIES 5. o.n 0 S Y RS 1 Warren ... .- a5 0t P 2
Grundy .................... 1 Washington................ 9
BOLERS . ionivd soduy wadne ol TR e iy S e 4
BRI o 0 eion i amsanie PR Wo_a TSI L T 3
FRreioon, « oo s oe. ivm sy v 4 W. e R O . 3
| I T SRR R T 6
Howsell (0. . vavsssnniine ven D WoolbaPY . -cccovicivsses 2
Humboldt .... «oooveeeveae 1 Worthooonooiiiiiniiiin 1
LOWS « o0 posin PP 2 TERRE - s - oo s o s s b 1

This compilation shows in seventy-four counties a total number of
249 children, of whom the greater part should be in school. A com-
pulsory law would bring out 400 pupils. The welfare of the mutes
of the State would be promoted by a removal of the limits of age,
and allow them to remain as long as their progress and conduct would
warrant, The time, seven years allowed hy the law of the Btate, is
too short to accomplish a work of any great value, particularly in
combining the two methods: mechanical speech and mental develop-
ment through signs. Ohio gives ten years, New York twelve, and
other states like periods, to deaf-mute pupils. The hearing and speak-
ing child when just ready to go to school often has a greater command
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of langnage than the deaf-mute when eompelled to leave the Institution
by the expiration of the allotted time.

The following table shows the average number of pupils present
each term, and the cost of support, since the opening of the Institu-

tion :

YEARS, t PUPILS, SUPPORT.

T T ———y § PR I § 800167

BT riivreiesiiinssd RS foe g, S ES 9,803.82
IBEBD. -« s vvvnnsirnnrns B0 v i oan® s An o e W 16,014.21
1 R i W s 14,847.87
LR e S S S BB s o v niks v s e e « mitnie Waw 16,794.73
e b I A T P 19,872.27
B oo e s v s ommans i s e 24,587.50
N AR - R o L 20,887.82
- S e M 42,914.13
T e T AL 56,221.81
L T A 65,572.80

o B At T et S 05,753, 44

L et o S ,101.04% ;
A R A N 24,308,01 | § 52,400.65

It is doubtful if at any period one-half of the deaf-mute school pop-
ulation has enjoyed the benefits of the Institution. By reference
to the table given elsewhere it will be seen that 242 children, of whom
the large proportion should be at the Institution, are not availing
themselves of the generosity of the State. The number present at
the date of this report, November 1st, is 170, which leaves the record
thus: of the school population present, two-fifths; absent, three-fifths.
A like showing among the hearing and speaking youth of the State
would place Towa low among the states in the scale of illiteracy.

The Institution has been favored during the term by frequent gu-
bernatorial visits, and pupils and employes express gratification at the
interest taken by the chief executive of the State in the welfare of
the school. The Institution was also favored by visits from Revs. T.
H. Gallaudet and A. W. Munn, distinguished workers in the cause of
deaf-mute religious education.

A convention of instruetors was held at Columbus, Ohio, in Au-
gust, 1878, at which this Institution was represented by Messrs. Ken-
nedy and Zorbaugh, who reported the gathering to have been one of
mutual interest to all present.

The list of pupils present during the term, with the required infor-
mation, will be found in another place; also the detailed statement of
receipts and expenditures, as required by law.
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In an appendix will be found a cut of the manual alphabet, and

several articles on the early home training and teaching of deaf-mute
children; methods of instruction, and some facts concerning deaf-
ness.
The conduct of the pupils during the term has been excellent; their
industry, in and out of school, praiseworthy, and their progress satis-
factory. We acknowledge the services of a corps of teachers whose
diligence and intelligence brought about these pleasing results.

ACKNOWLEDGMENTS,

The following papers have been sent to the Institution during the
past term free of charge. The thanks of the institution are hereby
tendered the publishers, and a continuance of their favors is solicited:

Adams County Union, J. C. Burch; Anamosa Eureka, E. Booth &
Son; Albia Union, Val Mendel; Avoca Delta, J. C. Adams; Audubon
County Sentinel, H. P. Albert; Atlantic Telegraph, Lafe Young; Bu-
chanan County Bulletiny, Wm. Toman; Burlington Gazette, Grazette
Printing Co.; Cedar Rapids Times, Ayers & MeClelland; Centerville
Citizen, W, 0. Croshy & Co.; Christian Cynosure, E. A. Cook & Co.;
Clarksville Star, J. O. Stewart; Creston Democrat, Ed Russell; Clay-
ton County Journal, Shannon & Co.; Council Blnffs Nonpareil, Non-
pareil Printing Co.; Chariton Patriot, G. H. Ragsdale; Davenport
Democrat, Richardson Bros.; Deaf Mute Advance, Frank Read; Deaf
Mute Index, Colorado Institution; Deaf Mute Journal, H. C. Rider;
Deaf Mute Mirror, Michigan Institution; Deaf Mute Record, Mis-
souri Institution; Delmar Journal, F. R. Bennett; Dubuque Times,
Woodraff & Perkins; De Witt Observer, S. H. Shoemaker; Educator,
New York Institution: Gate City, Howell & Clark; Glenwood Opinion,
Opinion Printing Co.; Goodson Gazette, Virginia Institution: Grinnell
Herald, L. A. Cravath; Greene County Gazette, Neil Brown; Harrison
County Courier, Alpheus Davison; Howard County Times, L. E, Smith;
Indianola Herald, Graham & Knox; lowa State Register, Clarkson
Bros.; Towa State Reporter, Parrott, Girton & Sherman; lowa State
Press, John P. Irish; Towa State Leader, Leader Printing Co.; Jefferson
Bee, Rhoads & Gray; Kentucky Deaf Mute, Kentucky Institution;
Kansas Star, Kansas Institution; Laporte City Progress, Jesse Wasson;
Lyons Mirror, Beers & Eaton; Marengo Republican, Spering & Cren-
shaw; Mute Journal of Nebraska, Nebraska Institution; Mutes' Com-
panion, Minnesota Institution; Marysville Miner, C. T. MeConnell;

3
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Muscatine Journal, Mahin Brothers; Mutes' Chronicle, Ohio Institu-

tion; Ottumwa Courier, A. H. Hamilton; Pella Blade, 8. 8. King; The -8“,5 E Lol g 8. aad
P e Tt : PE RS TS S S ETESSSESEES ST
Tablet, West Virginia Institution; The Texas Ranger, Texas Institu- = E SR SEESC S S SFEEESSSREEES
' tion; Villisca Review, Powers & Kennedy; Vinton Eagle, Rich & z “7-"-’-—""57‘“—‘-*——:—;;;—*‘“:.
i Murphy: Western Farm Journal, G. Sprague; Winterset Madisonian, SEEEREREEEERREEEEEE B
(Gtoodale & Miller; Wayne County Republican, Allen & Le Compte. P Lt e e SRR R RN R ERES &
! The following contributions have been made to the institution, for i’ 3 R e, f b o é Priiigd
; i which thanks are tendered the donors: < | A I $3:4% ér g
"{ Public documents from Hon. W. F. Sapp, Hon. W. B. Allison, Hon. z § EEA SRR SRR RS g R jg :
e L J. Baton, Jr., Hon. F. Watts, Gen. A. J. Meyer, and the Smithsonian 3 = - e ;. AR B -3 iag Tiw !
i Institute.  Prof. Gustavus Hinrichs, of the State University, has ) 'g_ Eg'ﬁ; EE = __:.5 IR C R %‘-:-_2
favored us with his Towa Weather Reports, fer which he has our g 3 iﬁﬁ*“‘jgs: f“é%'E-’-fwlz 3%%@:?‘;
thanks. R FE e PRt
! Thanks are tendered the managers of the Chicago, Burlington and STl p A o Aol iSlot Lt 12723:8?%
i Quincy Railroad, the Chicago, Rock Island and Pacific Railroad, the , iy e A LR SRR RN

!! [ Chicago and Northwestern Railway, the Sioux City and Pacific Rail- & Priiiiiiiiiiiigliilg
‘{ N road, and the Kansas City, St. Joseph and Council Bluffs Railroad, for E g 28 E R g§§ R SR
. " their kindness in passing our pupils at reduced fares. z §§§§§g§§§§§§g§.§; §§§§;§E’
Sro22u3 2882888 8RES284588
Moses Forsom, £ TN R R Ty iR RN I
Supt. of the Towa Institution for the Deaf and Dumb. g v g R .g i % 5o
= é gg = 25 AN E
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LIST OF PUPILS IN THE INSTITUTION DURING THE YEARS 1878 AND 1879.

NAMES,

ors. .. .
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Tews .

John W Barrett. ..
Berg. .......
cmwi :

ouah .
‘Aﬁdm




|
NAMES. ADMISSION. COUNTY. i NATIVITY. CAUSE OF DEAFNESS, SCHOOT
: YEAR.
5% |
= ‘ |
Wesley Dobson ................. September, 1872(10|Black Hawk . ..|[Towa .......... Whooping cough .... .......... :
John aeobl)old ................ September, 1874| 9| Museatine ..... BOWAR - s s Bilious fever.........cc..u iR i
William T. Douthart............ September, 186912 Van Buren ....|Towa .......... Grain in theears...............0
ROBIOOS T, . - cos o voepcsssnen October,  I18T8{11|StOry voevnnn.. JOWR +veoinnans T T N SRR S i
Elmer Edgerton ......ccocceine. {September, 1873(13|Fremont. ...... RO 5 o v s L T T R S SR TS
A. Jackson EVADS ...sccvnvanssn September, 1873/15/ Wayne Congenital. . .... APERERT FRRSR )
W RBPIOY s ocovnonsnis iniva Septemher, 1875122) W, CORRORRAY: « - - - .« s - vcsbnsiavmne
illiam D, Farley ..........c... Septemher. 187515 SR T T SRR .
Harvey L. Farmer............ .[Janu 1875(13 S T TR R R
J udsou T T R S September, 187211 v -..|Gathering in the ears
JOBOPR WX, . o oo oo dvmmminieins September, 187319 Johnson ....... Bohemia .|Congenital. .
FrakBa Gl ... o eoxcnesvonse September, 1869(10,Cedar .... ..... fowa ..... .|Fever........
Jesse M. Gollaher. .............. September, 1872/11|Appanoose. . ... Towa ... .|Spotted fever .
Charles Goodall. . ... SR s, B aiond September, 1873/10/Crawford ...... Canada . .| Paralysis . ,
Butler E. Goodrich............. ,September. 1875/12(Clinton . ....... 1llinois i buzrlet faver. . . .. ,
Franklin 8. Greer.........cesuvs Septeinaber, 187112|Wayne......... BB < xe v 16 vt 40 Gathering in the ears Seventh
Curney GAarvey ... ...ccoescovens February, 1879/14!Fayette........ TOWH. vcvs «onon Gpmal BOVOE - 5 vvssv i s 0
Al RO < s~ oo 55 v as s December, 1878{17|Union ........ W Bd &5 e s athering in the ears ...... First.
Isony P. Haworth .. ...ccoveesens September, 1875'10/Hardin ........ ROV i .5 5 4in s SROEOOE TR« v i 20nies i e oy Third,
TN T AR R R October,  1872|11|Adams......... T L A Longenital ..................... Nixth
Charles HODIE -« co-r v scnvnovnniys ber, 1876/ 9|Howard........ New York..... DO LB 2 < v 5:ivcd %0 Wsiemn s Third
Charles R. Hemsl:reet ........... October,  1874{10|Story .......... New York..... Congenital. i . \.e-iaroscavonsas Fifth,
H. McP. Hofsteater... ........ September, 1875/10Washington ... Towa .... ..... Cold in thehead .......ccouven. Fourth.
BRI Y HOOKS . o 5 siyis s rnin s se October, 187811|Greene......... EOROR el rws s nco's ORGENItE. . .o s iei e ‘First.
Arf.hnr BEREOL o o 4 o lodis o s siilo November, 1878(14|Clayton .... ... ROWR S i ans Sickness in infaney ........c..... First,
IAY I, JRCKBOD o v nsayissosesson October,  1876/10|Greene. .. ..... L e T TR Cerebro-spinal meningitis....... Third.
James S. Johnston.............. \September, 1874|10{Marshall ...... New York..... Fever...............ooovvense o [Fifth,
C P. Jones....... Bt s March, 1879(10'Pottawattamie.'Towa .... ..... POPENA) POVEr oo s baws s nnoma iy First.

Simon F. Scarlet fever
?harhs g&n&n} 3

Lotﬁdge- ...... ’ ever.
MW MoCook. . .. -|Inflammation of the brain

McCusker .. .. SHIRREREIRY & i vsvovnssianiisgsmes
Herbert W. Merrill 3 Swet fever..

IR - s v v e 5 55 e tted fever.
Martio A MOOYS. .. .ovsavecves on nital .. ..
B RO MR o v vis slaim wois o .|Searlet fever .................... ir
John A, Mﬁer. el e o W e e ¢ . Gatherings in the head.......... First,
Dowvight A Mk, ..oovosieononns ..|Cerebro-spinal meningitis........ First.
John W, M o o e Lcarlet TR e N First.
Clarence K. McConnell Cerebro-spinal meningitis....... First.
John H. MceCartney............. +<JEIBREOWE. « <« v snivnn e e ot s First.
JOhR O'HONS < v cvvssnnsners <5 T SRR R First.
Anton Elias 0leson............. Searlet feVer. . .....ocoeevansnees First,
L T R R L T R Tl A [ e i R
Edwin J. Page....... Congestive SRR < o~ b s 414 Fourth

5 e < se s { ....................... Fifth,
SOOI P PBRIBR...co- ~vonssisens Spinal meningitis........ ...... Fourth
BAWHE PV v v e s v in i soned J’ DI s e ot ko ity i e First.
Charles Pattee..........coucncne Sickness when two years old....|First,
Chayton Pringle. ... .. .. cxscssnves Cerebro-spinal meningitis....... First,

ST T R B IR f ottt = i oo e w iR Second
J o s R Con estmn of the brain......... Eighth,
David R. Rickabaugh ]h('ar T N TS S R seventh.
AT F RSO, . - o vinsnvmes v S SATCMRROBIERL s s o5 0 i s ww #b 8.5 Third.
Wallor 1 Hos ... covvrnvessonse S LT T R SR L Third.
BRI TR - o nas s s asnnves ROl POV . < .o v e s iy 0o ’*First.
Jmephnﬁer .......... BERAE TOBE. /i« vi0 vo. savew aniiasis First.

OIS s = s e v i T T IR U N [First,
JOhn Sehattle. . .co.ccvonrecnnres Searlet fever and erysipelas. .. .. Seventh,

i SO <> v o0 o na o wn e IR < ol S sl 5 35 v iigarsi Seventh.

J.F ‘Secor...... N T TRBUBRER ... - & 0o comersnasmonvesie Sixth,
Walter M. Seelemeier Chronic QIArThes. . . ......cvvers. Fourth.
Samuel H, Selman...... AT PROWMONIR - - s cvoceenrocensnnass Third.

: ot Pissnesmaanbucss snssnesss {Fourth.
T "Age st admission.
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R Las o LIST OF PUPILS—CONTINUED.
e
%]
NAMES. I
ADMISSION. | |  COUNTY. NATIVITY. CAUSE OF DEAFNESS. SCHOOL
% : YEAR.
J. Morris Button. .. ....coevenen : Fif 3
i R e Septemg:;' }g:‘:s g g:yne ........ T T e (Sickniess and gatherings......... Fifth. <
T o oo Lol e T ne g
e — Fimuary, 18T s i e T S A Fint B
L Seg::'l:bé? }g’zﬁz }g aol;lll‘sr(lm ....... Canada.. ...... BERID FEVET -« « . v vvnenenesnrnss g;;?xtfh g
Danmniel'relli BSES . vcdavs 7 4221 1 uthrie .. ..... Mlinois . ... .... AT R e Wy ]
- ey September. 1574 < Humboldt ...... Wisconsin . .. . ¥§;;§lom T e R b e e Fitth: =
o M September' 18T2USeotE. < oo vas s PRERE s =i v - Typhoid fEVer..............c.. l:“,fth' k-
Zochariah B. Thompson . ......- September, 1875(13IStory . ... .un.. B e e s - CONGBIAL .« o <cv ve vt seensnsnss Pour: z
Aions. . Fhempucn. 111111 tareh, 1670] L 1| Albmumkce. - [Towa. .. <. " Typhoid fever. ..., 1.0 T =
ek A SR , | Ba i EREORING .. o1 07 57 o ‘ongenital........ Lo i Pirst.
R - ey Octobeli.m_ ig;m,m LT R 1 T Gatherings in the ears .......... e g
Elliott 8. Warin : , 187110|Polk ... ........ Towa.......... RO . i s o it Sevenin.
Frisbie Weaver............... . [September, 1873/10|Des Moines. ..|[llinois " L -ICongenital < iee et el
gabam Whils....."........[September; 167310 Dallas ......... 1linois .- ... ... Inflammation of the brain ... .. Thind 2
Ch(mnrles L bk R Penes e e, 11|Scott...... PR S Scarlet fever o By 3
R s e bl:r A }g;(lills ﬁzlls ......... %owa ........... Congenital. ......... ........... ?éfem 2
Nowton E ETIEE. ..o <1 txees chmb'er 1578} 9 wscatine . ... R s M S S Third, S
bson A. Whitmer..... ...... | December, e e Measlos ... 00 Third.
v RIS s LR e 5,565 DAL BOYOE o oleis v, 5 2559 44 xsime o First.
:
FEMALES. "
;ﬁ?‘;in‘im Andenr;on. wivres2102.+.|September, 1875/10|Marion ........ LT AR Brain fever
May Armsirong....|1:\111"  Soptember. 15710 Madison ... e S SPOLEA FEVEE. v vernmmeensss e?
g Bextmha AR RAgh i 1 e Jamuu'{),a 1877/19|Muscatine ... .. B #E v v v 6 Spinal fever. i, 3, e ggggnth Z
Mary E. Barker. ... . vessavuen SGPSe tzmmber' ARTIINERE v v RO o G v s Congestion of thebram """"" S nd. e
Mary E. Barker..... ...........ISeptember, 1873/15/Des Moines ....Jowa....... . . |Scarlet feVer. ......c. +.veruseet s}ﬁﬂ x .

OB 5 o5 v sndis September, 187514/ Fayette........ TOWR: v cionsene nal meningitis, .. coocovveinen Third %
T 05 ~“lOctober, ~ 1876/13/Dickinson . . ... Rl <3 2) Songenital .. ... Third, &
T, A T February, 1875/10 Pottawattamie. Indiana ......«- Cerebro-spinal meningitis. ...... Fourth. [
................. September, 1874/10 Cedar .......... TOWR. -« oeneeso|CONGOMALAL, oo ovvoimiiorcaronnras Fifth.
................. October, pe lowae, oS T0UL TOVET « oo vo-vsssnesesssses|EANSL.
..................... November, 1878|110 wuth. ... (lowa ... |0 rebro-spinal meningitis. .. ....|First.
............. N ¢ I | L e AR First.
.................... | Massachusetts . |[Scarlet fever.......... NPENECLICRS, - [ 3
- TEOMS e o e s Brain feVer. ... .oooxieiseranss Sixth.
...................... [DOIS .. ..« «v-|Cold in the head ....ovoorersiene Third. ﬁ
....................... JoWa «ociveeeas ?“potted FOVRY. - . s s s's ns swe s s oo IR
.......................... [OWH. .« .« -+ - |Gatherings in the ears .......... Fifth. 8
........... TOWR. .o cossosss|MEABIES. .o coviauuanraracssmerasy Eighth. 5
.................. Tennessee . .. .. (Spinal meningitis. . ..oooveanes First.
......... Kansas ...« -.-|Lyphoid fever ...icocainervens First, =
............................. |Wales ......... Congenital ... «..oooiieians «« «|Sixth. g
.................. VLW o s - ev s v s jOODEEDILAL . .o o comremimaeonse Fourth. E’,'
............ : JEPN § 7 R ...Unrawn«l.....................Fourth, =
.......................... OO vz vvenne-[TyPhoid fOVET .ooene. worr-enes Fourth.
...................... BOWR« + «5c 4o ¢ Cerebro-spinal meningitis. .....|First. =
TR TR IR v JTOWR: «couinrans Congenital ., .coorvueierces .| Fifth, o
................ Polk.........../1linois ........[Spotted fever .......... Third <
............................ Germany . .....|Congenital............- First. =
................. LOWR. .+« « - v - -jCODBgENItAl. . ccoconoee Fifth E
.................... Polk ...-ccco../IOWR. . ..cco....|CoOD nital. ..o veennees Fourth -
ber, 1878/18/Scott. ....... ... Missouri . ..... Scarlet fever............. First. 2
.................... December, ISTSIIClnywn........lowa....... . |Spinal feVer «cocisssicrreere ne First. g
' 1876/10|Black Hawk... Towa........... Rgenital. ..o oiooriiiiinnaaes Third. 7
. 1312111 Butler ......... JOWR. .evnvoinen Discharges from the ears........ Fourth. o
ptember, 1871{12|Greene. ........ B s a0 - 4wl lSpotted BOVOL . < v as s vonnanosanins |{Seventh. z
sntember, 1875(11| Appanoose. .. ..[fowa.......... Spotted fever.... .....cocoeeees |Fourth.
October, 18T810.5LOXyY .«vovveee- T |Gatherings in the ears. .......... First.
J|October, 1STR/10{Linn........... T A IScarlet TEVer. ...cvvevrinrrarains First.
anuar 1ISTIISIMANS . oveveenns Germany . ....- Medical treatment ... ...coovnves Seventh.
. sptember, 1872(12|Clinton ........ Massachusetts . [Congenital. ... .cooomonnmresnene Seventh.
i ber, 1872/10|Clinton .. ...... R & i v o8 Congenital. ..o «ovescersramaenans Seventh.
R ber, 187412/ Lucas. . ccoe- .- D o o s~ 5e o e Cold in the head ... ...ccocvoae-- Fifth.... o
o




LIST OF PUPILS—CONTINUED. o
!
NAMES. ADMISSION, COUNTY, NATIVITY. CAUSE OF DEAFNESS. SOHOOL .
- YEAR. Z
| E g
Elizabeth Kinkead.............. November, 1877|13|Lneas. ......... BRI 2 s T T R AR R A ‘Second. :'-a
Sophin P.KIugh < oucovcvevannnen October,  1876{12| Washington . .|Indiana........ T T A SN R SR |Third, "
R s s September, 1875/12|Linn Unreported .....|Unreported ........ ....co.e.... Fourth. &
Nettie Lauder .. ........... <. .-|September, 187310 Congestion of the brain......... Sixth, -
MAr Tl Lnel . .o saoine s ave September, 1872{12 o -+~ JOOREIOR BEVEE. < «/s « vu « o ctoannansny Sixth. =)
T Marhle - <.ouoves:casnnens Seprember, 1873(10 L AR SR Fifth, »
T R T S S ptember, 187511 T R R R Third. -3
Maria J. MeNear .........v.vnns September, 1874(17 Dirt put in the ears............. Fifth, B
Iva ABRAANON. . v vah o5 s siawoinin s ctober, 187611 (Gatherings in the head......... Third.
Bote G, MOOKS - . ..svcucsesmsiria September, 187213 e P Sixth. =
Adelaide S. Morrison ........... September, 1874}11 DETRIEN WOV, - ¥ o o v e vl Fifth [
gm LM uhriiockh .............. chmﬁer {gg ;g Soumime ........................ 'll“hit{t:!l =
argaret Murphy ... ce-ssevess September, RN & o.v's 055 nr o nis siam s “ifth.
Anna K. Neiman ....c.cocoveene September, 1875/10/Cedar ‘Whooping cough................ Fourth. 5
M. Parsons. ... ../September, 1872 Inflammation of the brain ...... Seventh.
Ida E. Powles...... September, 1871| 9/ H o v RIS FOVEE . - - o veulaunsind s vs ons Seventh. o
Emily H. Proudfoot September, 1872|11|Warren........|Towa RN DO - s it = ses v snen 4 Sixth. a
Mary E. Roberts. .. October,  1871}12|Fremont .. ... .| R M 5 ol s sl s e s Fourth. =
Laura M. Rodman September, 187410 Mills T R Fifth. =
Fanny Roland . November, 1873/1 s T T R S Sixth,
Edith Ross... . September, 1875 9(Clay, Dakota. .. B N SO Third.
Eva Ross ....... wovevas September, 1875/12 Clay, Dakota. .. Congenital. .. ..vussesne ssvres Third.

. Maria Frances Rinehart October,  1878/13| Boone L Teething...covs vivarersaanons First.
Charlotte M. Smith .... November, 1870/10/Towa I IDSORIVEERRIL 88 2 0 i dn ol fas a5 e 0% Eighth,
Adaline Snook...... September, 1874/20 Pottawattamie. (Towa .......... BCATIOL BOTBY -+ s v vxvocs vsasss Fourth. =
Emma 0. Sovereign. October,  1872|11|Buchanan ... .. ool « ...« . - RIOPOERMIN A < v s x s 5 s Gk s wie 5 40 Seventh. £
Mary M. Staley ...... -|September, 1869(12 i}?panooee ..... LT Congenithl. ....coauveiivssvesnns Seventh., |
Eugenia L. Stickney ....... ....'September, 1874'12|Mitchell ....... HOWMB <= vhaneovn EYDROIBOOE " ok e otn s s sanais Fifth. *

Surber S nieiag JOb FOVET .« o conseorassassanras nganth. =
Martha J. ! - e, A 1878 }l ?::l:‘s‘gi‘\ ¥y ] '.::1 F_‘uereh ro-spinal meningitis....... ‘l:“{:;t. ig;
MargaretSudier. ...+ O%0beh W meabiok. . [ Norway ... -._(CONGOIAL..+-r:-voveooroo oo it
" EHz8 StEOK. <o noonesnsesennsess October,  1878/13| Winneshiek. .../ Norway ... ... |Congenital .......on ooieiriins e,
Margaret Sinchir .......... April, 11/Monroe . . dTowa.ieeeson.. . Spinal fOVEr .coovivniiaiiiariiens i
Estella‘ M.Tnmblé' e .lOctober, 1876|11|Henry. ........[loWa......o00en thoid PREUMONIA «oovevnrinss R
T.ounisa Weber. .. ... Ry Novemgo;rr, Ig; l; %’ottawat.tamne. g;:gonsin.. ... |Sic ?ﬁé{vé{-' IRt - 1
o YR G mber, 187413/ Towa ... .. «..[lowa........... Scarlet feVer...........oooexees Fifth.
Laura V‘anght st § el :g::mber, 1872/10|Des Moines....|[Towa........... I}ram PRI Jrw . vsss v s n e s san ;Pi‘l' g;\fh
Ella B. Wi iams CAR Ry October, lgg 11(1) %gnpta‘gloose ..... }g:: ........... 'blg}‘x;?;tf&vve:r. formws aasanenn oo [ELPRE
'S. Welirman. .. ...«ececa- October,  1878/11/Benton ........|IOW8...ex...nn- fever......... R
k':;ic.; SE. %ﬂ?@‘fn ............. Jan , 1879 ls‘Pnge ........... Tennesse.... .. Conger;ntal ..................... ;:}’:h
EllaD. Young.....ccooiemaseeens September, 1874/11{Wayne......... TOWR ..oveocnes | SCTOUIA, covvrenivaaroaraass
*Age at admission. Total numter in two years, 188; viz.: Males 106, Females &2.
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. RECEIPTS. SOAP; 128 DOXES .. counvsnnranasssnscnssasaniarissaniisainnsanirnes & 05H0 65

i Cash on hand, OCtobDOr 1, 1877 ««cxseeansssnrnsesvssrasseeserseonns $ 4158 58 Potatoes, 2273¢ DUSHElS. .. .ooevimeinivraririnnniiraan e, ~ 11-" o7

' : Cash from the State (regular appropriations and interest)......... 52012 46 Apple t;"‘;:t' T:df:’““d” """""""""""""""""""" "“'; ‘_‘.":

: ; ; (f:wh from the rfmw ﬁ.)r farniture. A s S 2000 go g::;‘f mits—‘iopeaches. i o o
| ‘ Cash from the State for clothing pupils .....cooveeriarrervancnne 1146 72 e Y T A AN ol
I Oash from the shop fund.. ..., coovrssnessessecsmisscnsniansscnns 004 01 Rice, 400 poun d t w .1.409. g . e
- 1 Received from Dakota Territory, warrants and SRR o m e picns 381 00 Cracked wheat and oat meal, 1,400 pounds, .« .c.coiiiiiiiiiiiians : 9;;
|18 I Received from pupils, for clothing, shoes, ete......covievirienn. 658 25 Choco!ate. 4 poun d: .............................................. 3 aé
| j Received fOr DORPA. . . c.voerrensisesassansessassorsostrasssoncssss 42 11 gone).w( pou(r;s -------- e P P R R TR UCIR AR PR Sy

| | Cash from sales from FAMMI. .. ....ocovvanranarrcsoranaransesnss 592 87 taroh, S15PONDEL .- wrcnezineo T e A - e
‘ ' Cash for old metal And DATTELS. . . . oo covvreannmrrsasrrorioes tasaee 65 18 Hominy and corn meal, 800 Pounds. .....couriiiiania i orilé
1§ f Cash for conl, gas And SUPPLES .. ... .voveomeenssrmesonnsaiiineie 06 92 Raisins and CItION ...ccovverinnannrrirnrnnrneresaes DU _; el
‘\ Cash for dry goods and SEWINE ... ..ovrverarnrsesaserieaiiicanais 31 09 . Condiments, ‘_’Pim AN BBVOTS <. . scoasionmpenvacnsrapeaus suraie “m e
|3 Cshi £rOm BH0@ BHOP <+ vvnurssreeinmeansssessnsisnsennnssansnares . 125 B5 Soda and baking powder and yeast cakes..........oooooenieiie i
¥ ! “'h Cash from sales in cabinet 8hop . ..covivevieaiaais RETEEPRPPRRTPRE 33 88 wo?io‘lox;r:’(;und:nds 12‘15
3' 1 Cash fro1m DIOOM BIOP . .. eoersvorerreessrassarssarssssssasoasinis 9 82 g!'i w:;ll'sSpopu(x;ds .................. o g5
R e e S SIS S R E TR R Sanal s and Derries, 8 INHEIS ... ... oo i 0
;’;{ : Cash for paints, oils and brushes.............. WG, PR 5 o 16 00 gm::dt;:i;:sm S
| Cush for sundsies—pigoons, BIIEK, 660, .. - nexsdsuvesrissrrnsessae ___10 o ti]:'ltl so:lz and concentrated 1ye. ... vorvererinssniiraiiinirrinaas 48 M
TOUAL cevmerrossoriisasrvssinnsarnsnmnrnnornsonsassesstisess $ 63608 00 T 6 3

Less special appropriation for furniture, accounted for by Treas- Pop corn...... e e ks o ek o S e SRR, S R SR e R R TR 100

BEBL. <« s ovivs vaonsusd s Letss et Anwabigvnnanaoiiotssyiofsbnopsosets 2000 00 AIOEMOE BOREY ++ -csnsvsmse s ornssmasnsnnosnsssassosnusnasaonsssnns 310

Tobal , » o9 uids s srimnsinsans e A oy Py AN LT B 61568 90 SASSREEAS DATK . cvvoovnomsrsnreonsanssenresnnataiuns coneransranis 156

Total .cscesr svone B s Tn 55 4w e T BURNCIEE - E $ 12044 17

GROCERIES AND PROVISIONS.
Butehers' ment, 46,278 pOunds .. ....ocovriirririrariassarsins ven. @ 8480 70 FURNITURE
Bread, crackers and hreadstuffs. .. ..o oiinera i 2387 27 Bedsteads, 102. .. .o v caovnareesscnees S ol e S B i A A s $ 200 52
Butter, 11,001 pounds. .....ccivvaiiiens % b b e o e Wit By e v 2 1734 93 Mattresses, 166.....0000vaevicaans 0 g B DR S DY ¥ 435 20
Sugar, 12,007 POUNAS <.« ovveireiiiiiririariiiiisearins TG A 1213 04 Woolen blankets, 105, . . covveceeaass ehan N S st ad v Vh g 441 26 ‘

Byrup, 88014 BAllONS...covvisiie verrtiiiiiii i ceaaas 456 63 Chairs, 814, ...coavranesne Shcas e 8 WA e 6 AR SN R KA B8 267 70

Chickens and turkeys, 1,001¢ pounds. ......... e R e A o 2 e 99 55 Hotel TANZe. < coonvesrmomnmirines RN P LT SRR — 150 00

Figh, fresh and salt (halibut, $8.76) . .....ov0vs T AT g A AL 59 51 Purchasing furniture.... ..... B L A S PO P R P i 16 00

Flour, 6,084 POUNAS . .« cvveeiian svrmriiieairronarsiensersrsssosnss 104 45 Feathers, 214 pounds. . ....cocoees oin R AR B & U5 ht b A VS AR 128 82

Eggs, 039 dOZeN .. ....ocvviiiinse coviiricnains S I S SR S 7 22 sSchool desks, 85 ..ovovaeciiiainiaen e TR L UL toraes see 29525

Cheese, 060 pounds ....oovv coviriiainn WS SN T ek Ay R Y e 112 24 Book Ca888. . causinrrrnoaninnes RIS 8t A BN L AL ARG S TS 80 50

Lard, 820 pounids. .. ccovseerivrsnnncocsnvsenasrvrors (o S I 60 44 Curtain goods and fixtures ...... LR P AN e xawa weers 186 80
Prunes, 1,018 pounds..covevvrerssnnes el A PR T, A P 157 94 GAS BIXCUTES. <. ovvserss coosensassnrsnsssrsasensnisinanpinsnnsanss 484 78

Ourrants, 827 pounds. .. vouseeers vavererein N O DR 20 48 Mattress moss, 1,014 pounds. ..... veosvupbingariraravsyussmanarse S 98

Coffue, 3484 POUNAS .oxvissvesasssrsvsvoe A T e L T 563 32 Ticking, 601 yards. .........coooeee T e L) P 94 06

Tea, 281 pounds ..... o o TR R P L T A T Y, o 125 10 MALIrESE EWAIC. « o v uxsconaassosnssinronunrantarerssrnninnnsrenes 10 86

Apples, 191 barrels. ....... SR E i e s ech e = W S 514 25 Wardrobes, material and labor..... SRR L

B O Harmels - and S8 BRARE <5 cx.vé svss s donnsinBiisn o sash Canpine i 18 95 Making mattresses. . ... ... 40 00
Winagar; Si8 gRllONS. . vecvne srvasysenis s sonsssss PP LTS 73 20 Goods for quilts And Sheets .. ...ovverrirresinnnairrsinnnrns 671 64

i Olrpeh,linlng.oﬂeloth,bindhlsnndtwh ............... - .. 491 81
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T Sy, RS, M ST el S $ 1490 47
SRBOIWEED 754w vi2na skinibinsens s s h b wet o o e S L 152 91
ERD TIN5 a5 v i st s DTt e e i el e 175 05
SEURHN CREIBRY s« s, 5355 0 & manis iasirn h e e = a9 asi S D T 35 9%
T g R OO A e e I L S ooy 48 30
oot T R T e e B s e 85 84
ORI o xiv0 05 e s it w5 7 TS LR s s e S a el 14 15
W s R SRS A e el IR e Rl 12 60
Lamps, 1anterns and BXEUes. . ... .coveereeorseonssosesssasssssons 63 80
RO e ik s it N A 6 s B A e T Lo st a g ket 93 55
DRIRBISRTEWRIR -2 -0 4 50 oW o 5 5% s s asabns BaTa e R Ly P e L 30 30
T ey A s S Et ) SRR 64 68
Crash, toweling and Dapking . ..........c.oveeirvvineerinnssens s 91 18
Marseilles quilts, 58 .. ...0verevmeisiesesssnsnsens w i W e s o5 25
o A L o D E e 3 17 90
Stoves, repairs, pipes and fixtures. ..... B e~ P R gt 8 41
Serub and dust brushes ........ovvveeiiniinennns T b L A 17 56
T e e R RSN P GO RSO Rl T 9 00
Wardrobe hooks, castors, and bed irons. .............. I W 23 95
TR Y R e o b o P 19 50
Repairing, varnishing, and oiling furniture. .. ...... 3 hik Pet Tl 41
R ) L N TR 7Y PR B SR 10 50
Weil buckets and fixtures ......... SR e e T, ooy Dire w7 oo 3 80
Picture frame and nails. .............. F e e RS DR 3 60
Knitting cotton........vurenveses MR s o g o - b S 278
Wringers, machines, and fixtures for g PSS . 134 46
Tools and fixtures for gas house.................. T Ty 720
Tools for pump house.................... WSS aenn nwensipes 135
Bath brick and whiting ................ovvneeinsennnn... Rade sy 2 20
R ot T RO en Shad e A ST 130
TROPIETRRI & o 35 +'s 24 6004 ey s v e T e 50
b S b e g d Aoz ah vasgs KN BN AR a kR L $ 6127 o7
Less special appropriation 17th General Assembly, for dishurse-
ment of which see Treasurer’s PORORE: « o:n7s 4 5 0olis sy MhaaEyd 2000 00
Net amount paid from support fund ....................... 4127 o7
DRY GOODS AND CLOTHING.
Boots and shoes, 58 pairs... ....... R DT KA ey .8 11370
Bhoe lnces, brushes, and blacking. ......., & i gip R hraus SR e nens e 8 45
Suits of elothes, 26 ..., ... i A A T Fer s N e 180 50
Coats, 34 ......... PPOEE s T O P 116 10
Pantaloons, 43 ......... b . S e e o P Wi sis e U g 86 10
Overalls, 2........ Ry S A pre 100
Vests, 14....
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- T S S 4 VP S AP R NPT ) 25 05
Shirts, 28. .. ccccoamsicisatasriiristarisnraiiiiiaana g
Trunks and satchels, 11 ... ..ovnviiciiiriiiiineisiiainriarsess .:4‘ 7-:
HALS, T2. « o s vvsvsvsosasasnnasnonsiasensrassssirantas sarsranransss .. *
AP, Tl e v v ecunneaniassannsmensnsrasesshnnnationtnisinanasannss _:;5
S (RN 5 6
< f:,sll ............................................ -
G T i e ppes
T e i A b
Hoseandsocksupain; ' e
Handkerchiefs, 37 ............ e
B ki ma i srde e prnd s of
Knitting cotton .............. .................. b4
e A o4
Needlesandpins ................ D
T s 22
Buttona ................. 28
L e T R A s B
Flannel.w%yards ......... SE
i ek rdd
Thimbles . «oevvssssesnasosssnisasenes R 0 = syl bl
Jeans,tyards ............... iy
e A LA PR R SRR S s b G-
Millinery, collars, cuffs, And IOVES. .......c: roororneereries plos

Blib1e 0K . < oo n s csensnssansinssisons AT LR e -

e tal S ol AV NEERTL # T8 T4

Total ....5seovsomivanpys VR 5 v it PP A .

to S T $ 2047 47
Coml, 1,0508 tonS. v cocvanenies arean B ) 42 82
Coal oil, 246 gallons ........ccc.e PPN TR .... PR S ne
c(*ﬂ.m b\llhell-- .......... Saseanss -'-.::::.. ............... 106 10
Candles, 720 gets ... e P il ol o3, 10 85
Matehes ...ooovvearens e N VNG 15 8
Lime for gas house ......... e ey A b 4 40
NOUSE «ooovriannrrsnnanss Yt ahs Ceres e
s s e R $ 4200 62
Tm ----- YT AN RV DA kUL RENTTR
SALARIES AND WAGES.
P R R Sweney ‘.w"
BAAEIES ..o oncrneeces snnes s I L
el e wrvha T T
Total .., SRR T e e e i3 2.8
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SHOPS,

Leatheraind tools fOr SHOOBHOP .. u.invserecorsicrennnerosass
Material and tools for eabinet shop. .............ovvvviiiinnnann.
Machinn and material for broom shop

ORI K016 Vi n Wyl a8 5 4 ' i s 0380 s 2 S $ 535 42
FARM AND GARDEN,
Wingon and earriage repairs..............ccoovvierieninnnnnnnnnn, $ 478
e v Pt 0 ST ey WAL s b s e swisamss s oo es 80 00
I v 3 B ntt s iassma v s s WS B A EHar k brbonts on slisih on 59 6
N IR RO =0 s s 50 v s S Vo B 5o Se sbraia 62 61
Repairs to implements. .. .......ovvvevuverreneiserisseeennnnn.. 18 25
Tools and AXtUres for BAI. .......ooosirnninsies e, 117
Whips, cushions, and Blankets. .. .........covveverneesononnn. 15 05
L 43 28
IEIRRONNIIE £55 0 2125 o ww s 55 45w s o350 R s SR 71 50
Corn and oats, 1,016 BUSKES ...........ovvvvinriirneinnnnnennnns, 211 88
R R R R 13 50
ORI UL '« s 5 0 R s LT TE S B e v mmom s 120 20
Grass seed, 25 bushels .. .............. i T L T R e P 48 30
Seed potatoss and €orn. .............veveiiiiiinieniinnninn.., 37 30
Garden seeds and sweet potato i RO N e e SR 65 98
PO 73 .63+ w0 .0 51343 408 SR Y w8 5 575 s s s § 908 20
REPAIRS AND IMPROVEMENTS.
Cleaning and repairing reservoir and wells. .. .. S ST 8 2600
Repairs on cottage .............oc. covveerinnunnneninins 12 90
Gilass and putty, and e S TR e I S 49 47
Tin and zine for bread box................. SR A R AR Tas o 10 53
Repairs of steam pump and boiler. .. ........ N L RT T W 149 83
LOmber d SO0OINg ... . v.uvvns e 127 10
Material and labor on laundry and bath rooms ................. .. 539 28
Bath tube and Axtures ...............ocuvrerrirrninni i 218 50
Liquid slating. ......................... P S AT e 14 40
Retorts, and setting....... .. L T T LT L e 366 52
Steam tixtures and i ainn i T 433 58
SEWERGMBAORING TOPMIN. s oooveeiireneninensreires 2 00
Lubricating oil and tallow . ........ ... T T o F R A, 4 40 80
Steam boiler, sinks, and fixtures for RN ¢ s R vy n s on e 81 15
Boxing eofls and work on airduets.............. . . 157 40
and whitewashing............. .. . T O TS
Repairs on chimney and roof......... .. S LT b ::}
Work for laundry.... .., b O e A 23 00
Bricking and plastering frame building ...... 3

...................

241 50
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1850,
.............. s 84 78
B O etasiscosanares serssToRIsymAIE 1oE « 23
D e e S O R 114 00
ROpAIFS Ol BOWENS. .« o oozcossdrsas1i 20 nn 20t rt 0070 P - 39
inist tOOIS (. oeeveeiranieees T N A —
:‘:ncl':. :crews. locks, and builders iR ) Ao
New Well s coreosmmenrsssnmnsnrsomensnansoes 2

BORRE L s s i s s amains. Eined s REKESRES NS
MISCELLANEOUS.
............ 3 42 25
Legislative Visiting Comkmilion; Mool s YRy .. ..» -0 <t onns ot b -
School books and supplies.....................‘.... ................. s
POSLAgD EXPENBES. ... - ovvrannsesssat i in i poy
EEhhg advertising._...----»------------: ................... 153 45
Bookstorllbrary...........................' ................... 24 A
R RN .o
e e S SR N B et s S e w o 700
T oo
QOMBN ccouvrssssanacns L o i N Kot
T I b e S RO i i
Books and binding for OMce...«......xcxeeeserseses A o
u.,guines,pupers,andbinding...................:“ ...... PR 1o
B e SR s 490 45
b AR SR U NN N 84 56
ey 2 e R DL i LB TSNS 105 00
i Ao e A SO 2
e e b S g e
Pupils’ traveling expenses. ........ ok o sfiod
Fire-proof safe, and freight ............ T i s
Medicine and medical fixtures......... s o
Wxpeeas and belegraph cDATEES. .. .- coccoxoneosersr et s
Roll of honor (DooK). .. «.voceresensnrsrnsnasens
RECAPITULATION.
DO v 5 x5 awaisivs s oo ign wbiocs SR AR SHSE LA E e K EET .8 61508 90
“Total Pl s i iaa i ananes a3 IS
TOTAL DISBURSEMENTS:
¥ oceries Caelbelh s ACUATLUE R S ras s .1”«:’;
N il e 5 21 VAT T AN PRI 6127
For furniture . ....occoovunneass it
For dry goods and clothing............ ....... viniptE R
For fuel and lights....... Cosdsvmweh Cona e G 2 =
For salaries and wages. . ... SO Fuie 5 £ Ry mma
Tor material and tools for Shops .. ..« vvvriririiaiinans Sk aed i
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For repairs and improvements. ... ccecoocvervcccvicrrsarnsasosss 8 3138 60
RO RASOSIADOONS EEIOM .« . v vsivs s 2s 050 dnsibonsineadisss asdss i vnn 2446 08
o o R o W ST RO L o et g SV 5 - $ 50409 65
BUBIRRAEE 5 x5 iits 4 mnvn 40450505 040750 AMADD LE e onRs o aina s oin $ 11159 25
CURRENT EXPENSE FUND.
BT BT T T P e e S W SR R S $ 1791 o8
Roceipts duting fiscAl term. .. covuvessercnisisvvorcntneossnonnsss 39410 37
PR > v amaet pins AP LR B B RO e 8 41202 05
IORDONBTERARSE + 54 savssorsnesvhsnme e e e S PR N e 31108 78
IRIADOR- DCLoDEY. L, IBT0... ¢ o vusvsinvanivnsinsiownsi a5 saniers $ 10003 27
.

ORDINARY EXPENSE FUND.

B L FISDORINE s RBTT «as cn s deisis wvehlns s baat 0 0 b pnesrnn s o # 2368 85
IROOENES OTES B TNORT CBETI < s s <= o0 25k 0503w wues vy d'2linn s aumtim e o 20000 00
O e 0130t &4 TS b m R P 5 s .07, 2L & VI S W i ) B 22366 85
Bxpenditures «:..viviiesias BRI ety o S pm S e ek v ek 21300 87
. Balance October 1, 1879, ........ S O h S S (T T $ 1065 98

OFFICERS, EMPLOYES AND SALARIES,

Moses Folsom, Superintendent, yearly...... PasEvEed $800 00 and board.

J. A. Kennedy, teacher, nine months. c.e.evveeiiien. 650 00 and board.

(. 8, Zorbaugh, teacher, nine months ............... 675 00 and house rent.
Edwin Southwick, teacher, nine months. ....... veer B00 00 and board.
James Simpson, teacher, nine months. ...oovv voun.. 500 00 and board.

M. B. Southwick, teacher, nine months. ............. 300 00 and board.
Margaret Pollock, tencher, nine months ........... .. 850 00 and board.

Sue Zorbaugh, teacher, ninemonths. ........o.vvusn. 875 00 and house rent.
F. C. Holloway, teacher, nine months ... .. NS R AR 450 00 and board.
Helen White, teacher, nine months ..........coovnen. 180 00 and hoard.

F. €. Booth, teacher, nine months. /v .....vvevvnnannas 450 00 and board.

B. B, Wright, matron, yearly ..ovceveeeinsionses cosns 400 00 and board.

E. Willard, assistant matron, yearly ........... creee. 800 00 and board,
Peter West, boys' supervisor, morthly .............. 30 00 and board.

A. Darnell, pumping erigineer, monthly ......... +v.. 25 00 and board.

A, Norin, watchman, monthly . . .......... vesseess 25 00 and board.

J. Norin, heating engineer, monthly.......... avnsaan 40100

Charles Hernzie, gas maker, monthly ...... tsssssees 830 00 and board.

B. Heath, shoemaker, foreman of shoe shop (mo'ly) 25 00 and board.
. H. W. Brown, foreman of broom and carpenter .
veseeess 10 00 and board.
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M. B. Coe, seamstress, monthly........cocorivvensnsn # 16 66 and board.
M. E. Parsons, nurse, monthly .........oeeviiiinn... 16 66 and board.
Kate Harrington, pantry girl, monthly .............. 15 00 and board.
Hattie Henderson, cook,monthly .............c..... 20 00 and board.
Dotin HilL Sromer, WosklY «..i.csstiiniinsosansrivions 3 00 and board.
Hannah Devine, assistant cook, weekly ............. 3 00 and board.
Nettie Olson, laundrv, weekly...o.coviuriiinninannss 3 00 and board.
Christina Olson, laundry, weekly......ccccvvinannn. 3 00 and board.
Mary Starkey, laundry, weekly..........ocoinvvnnn. 3 00 and board.
Julia Hande, laundry, monthly......cooovevin... do ke 7 00 and board.
Emma Kirkendall, kitchen girl, weekly ............. 2 00 and board.
Christina Christensen, hall girl, weekly.............. 2 50 and board,
Nettie Lawson, hall girl, weekly ..cocovvaiivnninnnns. 2 50 and board.
Anna Launing, hall girl, weekly ....cccvivviuinnann. 2 50 and board.
Lizzie Bathurst, dining-room girl, weekly .......... « 8 00 and board.
Matilda Anderson, dining-room girl, weekly........ . 8 00 and board.

SALES FROM THE SHOPS,

Shoes, 71 pairs ......... it adand B e A G T LA SN $ 20025
R e AR R SR R O R S 19 25
BOOTE T DRETE 0 vh o vica s e o9 htwain s 545 8 n A SRS 06w SR S5 7 4% 74 50
RN 0 e Uk ok b vini e A o Ak e B o A S R S R A 3 8 e Y DA AT 100
Mending boots and 8hoes. . .....cveneicrsirnarsss ST e 486 16
Material from cabinet shop........ Ax N CEes s RS RN VN 33 83
Maderial from DIOGHS BROE .o tuu v v sw sailbn 4 o dadme s s svinswmss 0 82

10 ) e A R e A X e, Carmnenes $rssusvabe S 3000 50 ¥ ANK 95 b $ 825 30

SALES FROM FARM.

Twenty-four calves .............. N e e T Wy S s o wai vy 8 168 69
Livepork.sowponnds ......... PR RS B E AR VYA E b s vaiy vews 96170
Stock hogs and pigs ...... UV Vevas ¥yt a R O AR avies 6o b ad d'n . 88 50
0 40 R T LA % e Sk EALE B sk w60 5ia o (A 40 00
Two cows and heifers. ........... e T VA s s dne s FrtRs 4 00
T e A T S S S S T TRy Pt o 2 00

R S P VR A Y LY 5 Pt R s R Ly s .$ 570 89
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NOTICE TO APPLICANTS. -

Tue lowa Institution for the Deaf and Dumb is open to all proper
subjects between the ages of ten and twenty-five. Applicants must
be free from immorality, and from contagious and offensive diseases.
They must also be of sound mind.

Such persons are entitled to receive their board and instruction, at
the expense of the Institution, for a period of seven years,

The annual sessions of the school commence on the third Wednes-
day of September, and close on the third Wednesday of June. Pupils
should come promptly af the beginning and remain until the end of the
Session.

Pupils must be furnished, by their friends, with sufficient clothing,
and not tax the institution in this respect: but legislative provision
has been made to clothe those too poor to supply themselves, at the
expense of their respective counties. Each pupil should have a trunk
with a good lock and key, with at least the following articles:

Mares,—Three pairs of pantaloons; two white and two colored
shirts; two thin and two thick coats; four pairs of stockings; two
vests; one fine and one coarse comb; twq towels; one pair of shoes or
boots; and warm drawers and undershirts for winter.

Fresmares.—Four dresses, two of them suitable for winter; two pairs
of shoes; four pairs of stockings; and other articles in proportion,
with warm underclothing for cold weather.

Every article should be marked with the name of the owner, in in-
delible ink; and a list of the whole shonld be deposited in the trunk or
sent with the pupil.

The older pupils will be instructed in such trades as are taught in
the Institation. The time of the pupils is considered as belonging to
the Institution, and no compensation is to be expected by them or
their friends.

It is respectfully suggested that the pupils’ shoes can be made here
as well as the old ones mended. If the pupil comes with one good
pair of shoes or hoots it will be sufficient. The shoe-shop will be so
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managed that it will be for the interest of parents and friends to pat-
ronize it.

Applications should be addressed to Moses Folsom, Institution for
Deaf and Dumb, Council Bluffs, Towa, and should contain answers to
the following questions:

1. The full name of the applicant.

2. The year, month, and day of birth.

3. The place where the child was born.

4. The cause of deafness; if not born deaf, when and how the
person became deaf.

5. Whether the deafness is total or partial; if the latter, the de-
gree of hearing.

6. Whether any attempts have been made to remove the deafness,
and with what results.

7. Whether there is any ability to articulate or read on the lips.

8. Whether any attempts have been made to communicate instruc-
tion.

9. Whether there was any relationship between the parents before
marriage.

10. Whether there are any deaf and dumb relatives.

11. The names, occupation, and residence (post-office and county)
of the parents.

SUGGESTIONS.

Letters or packages sent to the pupils should be sent in *“ care of D.
& D. Inst.” Pupils’ friends are welcome to visit them at any time,
and entertainment will be furnished to a reasonable extent. This
offer, however, does not apply to the opening and closing weeks of
school, nor to the weeks including the holidays.
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REPORT OF THE TREASURER.

To His Exceriescy, Joux H. Grar, Governor of lowa:

Sir—1I herewith present an account of the receipts and disbursements
of the Special appropriation made by the Seventeenth General Assem-
bly (chapter 136.)

Rebuilding main building, amount appropriated, forty thousand
dollars,
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RECEIPTS AND DISBURSEMENTS.
The State of Iowa in account with John H. Stubenrauwch, Treasurer-

CREDIT.

|
DATE. ON WHAT ACCOUNT. i AMOUNT.
i 1
1878,
Augéw 17|By warrants on State Treasurer......... ....coovuvens £ 5000 00
1879.
April  1|By warrants on State Treasurer......................0 28000 00
Oct. 100 BAIRASS AUE TIORBRDEE .« b svr s oin svasnnissbavnissuns ’ 1322 02
] Tobal....sesecssasuiassiuiiioasitanaisisiaisianens § 34322 92
DEBIT
DATE. TO WHOM PALD, AND ON WHAT ACCOUNT, AMOUNT.
TIRTS.
Oct.  12{Thos. Teale, foreman, pay-rolls and material.......... $ 5950 00
Oct.  12|J. L. Taylor & Co., paintsand oils..............ooovvnes 128 60
Oct.  12{Thos. Teale, toreman, sand..... PEOTaRE o & e ke L 400 00
Oct.  12|{Trustees, em and mileage......... P 120 80
Oct.  13|Thos. T rrolls T R/ Ty 1 e R g ..| 5828 00
Ivl’olvs.79 laTrustees.perd and mileage............. 70 80
Jan.  15/Thos. Teale, foreman, rolls and material.......... 300 42
Jan. 15/E.R. Cassatt,p gallseountonwnrran G S 100 00
ﬁarch thnL.H o ht. ...... et o ggg
arch [ am carpen ........................
April  3A CATPENTET e vuvsvnnneensisrraunnmisnenss 41 34
April 3lJohn L. Hambnght, carpenter ......... 5 00
April  8|Chas, W. Wil llamsimpaintmg ...... 27 95
ﬁpﬁ gg?lnli’i Veldenl;a. JRUOROE ., voihs v v'e s . 2(1)3 309
erce, heating apparatus...
Agﬁl 3|Miller & Co hardware.p. ............ 362 21
April  3/Harle & McKune, paints and oils . 45 80
April  8|/Geo. Bebbington, lumber. T I T By 1206 76
April  3/Council Blu Gas (,o.. material and ﬁxtures .......... 342 49
April 3|A.B. Ellia" ............................. 63 608
April  4]C. Straub, brick.....ccoviivraisiiiiiiiiis ciiiieiiin 23 10
April  4|Geo, BebbDIngton, TaMDeT . .« «.coveceesiriieriinisonsss 2500 00
April  4|C. Straub, BHCK +« . oovirenienisaniiiiiecs viiiniess 478 10
April  4]Geo. Bebbington, lumber......... e 4 F Soniacontin o EaRiSEE 1000
April  4|C. Straub, brick........cooociiiiiiiiiiiiinn S A as 574 856
April 4L L. Overton, Tumber........c.oooiviviiiiiiieas 351
April 4|1, L. Overton, lumber......... o T T 1082 89
April  4|/Groneweg & Schoentgen, nails........o.oooiiv.nnn 138 00
April 4G, A, Hoagland, lime And Cement........oee.ieies 426 15
April  4|Geo. Bebbi 9, TORDDBE e ies oo % aonwd e eu amad ki g 2500 00
April  4lJohn Epeneter, tin-roof........ s o p A e e 560 00




RECEIPTS AND DISBURSEMENTS—CONTINUED. RECEIPTS AND DISBURSEMENTS—CONTINUED.

| |
I DATE. TO WHOM PAID, AND ON WHAT ACCOUNT. PN DATE. TO WHOM PAID AND ON WHAT ACCOUNT. i AMOUNT.
|
. A R Lo Tl o B e el J
Ap]r?lm' 4|uuxum sSteam Heater Co, heating apparatus,.... ... 8 2500 00 IS ST K —ry SR [
April  4John Epeneter, tin roof ,......occcvees e 300 00 gl’: }g,}, B. Rue, m"“(‘l'i’" """ e T ik @ 1600
April  4[Trustees, May, June, July, September, 1878, ........... 458 T5 e e e e R
April  4{Council Bluffs Gas Co., gas Attings ......coovveeiiiines 201 60 Sept. 16BN oyd, al"l r. RRRREREAE S x AR R nE £ b i | 31 50
April  4|L. L. Overton, lumber ..... AR A 321 45 \'ept: 168D, & gf‘:, aﬂ»or ﬁ?‘ 'H""t A *'!' FeA T Sraiduhvaesivi l 28 00
April  4|Geo. Bebbington, mber.. ..o ieiiiainiani. g(())g % éa{:t 16 :Ias.\"anan la(l))l()n'ms' material for fire-escape. ......... | 1;‘2 (:3
2581 - Alionn Epenctar, ta 1ok e a0 50 Sept. 167, H.Stubenrauch, Apr. 2, Tnt. paid 1st N(L B, C. lufis.| 62 50
April  4Thos, Teale, foreman, pay-roll and superintendence....| 500 00 Sept. 16 :I.H.btuh?nrfauch.Apr‘il ‘l Int. paid 8. A. Merrill, Prest.| 45 15
April  4/Harle & MeKune, paints and glass .......c.ooiens.n. 186 26 Sept.  16/Thos. Teale, foreman, balance on pay rolls ............ 80 00
April  4/S, A. Robertson, Sewer PIPES .....covessronvesssisocns 69 00 e~ .
ﬁgrg i :“"""“"l' & T‘fh‘r’il‘t“e"' "{u'],‘i _____ l ....... t .......... 288 :'[’g ORI v vt was S AR s s s b s 5a e e e A s ae o $ 34322 92
I 41Geo, A, Hoagland, lime and hair and cement . ...... .. —
A{:ril 4/Thos, Teale, labor and superintendence. ............... 465 00 Oct. _ 11To balance due Treasurer......................... oo 8 1322 92
April  4/Trustees, per diem and mileage, August, 1878.... ..... ST 50
May TiJohn Jackson, rall AXLUTes ¢ ..couveviiinininranisnnaian 11 50
May BlJohn L. Humi»right. T R S R 40 00 ‘
May SR B RIS, CARDOMBES i v.dine ais v scssnsnsassviisnsssions 53 00
.;umw 18 JA()Ig ]":,"]i;‘[uu)hrlgl:t, OBEBRREEE o2 ST30 'we s vali s slareine 433 gg |
June 18{A. B, Elli8, Carpenter. . cccevecsvinessrsossnsscssssssases V
Tune 27/ John L. Hauxll:'rlght, SROPRIIRR . - 2cv v s v insex 4505 Puatiros 55 00 FURNITURE FUND. !
June  27/C. M. J, Reynolds, carpenter. ........oooovuiiviiiiinan. 55 00 ) f
June  27/Geo, Bebbington, lumber. .. ... P R AT R R e TR 200 00 Amount appropriated, two thousand dollars.
August 18.John L. Hambright, foreman—carpenter............ : 108 40 |
Aungust 1617, B, Hue, pIasterIng ..« vosvunesvsossezinss duoednans e 33 75
ﬁ ugus:, lg ‘lj]uny Firmt, carpe;n&r ............................... 72"?‘ Oog .
ugust 18l James Simpson, painting. ...... coeveiiiies dianiina ; !
Angust 16/Chas. Willl}mm, T e e R W% 117 50 DATE, | TO WHOM PAID, AND ON WHAT ACCOUNT. | DEBIT. | OREDIT, 1
SRTRTAV IS O, BALL DRIDUING. o 04 im0 ovn o ssinn s sioisivwmsinnine s wninmak 77 00
August 16(S, P, Hannan, painting.....ocoooeiee cannns AT a e 60 00 o
Auguat 16/C, 8, Torbaugh, painting «....oovveeiiiniiiiiisninnians 73 00 1878,
Avgust 18|C. H. W, Brown, carpenter. .....ccesveesvsivnsnanassss 59 26 %o&t. 9|By warrant on State Treasurer............. 3 2000 00
August 18/Geo, Bebbington, lomber. .. cooviiviiriiniiivnnniene. =¢ 13 50 12|To Fred Teale, furniture purchased ........[$§ 846 75
Angust 18[Miller & Co., hardware. .....coocevirecirscrnses Sty 3 2 35 Oct.  12/To M. Folsom, freights paid ............... 100 00
August 10 W. W. Wallnoe, ChRVCORL: <« « v «io.s ¢ b s qio vicawuin s 4w v A2 175 Oct.  12|To Citizent’ Nat, B'k, discount on warrant. . 40 00
August 16iJames Nolan, lumber......coccoviiiviinicianicncnes o 10 50 1879,
Augnst 10]Miller & Co, DBIAWRLS. .. i s5eusrarnvmssivinsoonessvas 35 60 March 12{To W. L. Whitney, Jr., glassware........... 15 18
August 16| Harle & McKune, paints and oils...... T 138 12 ﬂrﬂ 4{To Jno. L. Hambri'ght. carpenter ...... gy ot 4
Angust 16]Council Bluffs Gas Cou, trap. cov covv voveirivrnscinnaas 5 25 v To Smith & Crittenden, dry for bed'ng. 120 48
AUGUSCICIA. E. BETROE SRIVEE o300 pisins ourossesaesinssesvat i 87 May 6/To Bryant & Dowling, carpet............... 31 05
August 16/John Epeneter, tin roof on DEITY . .vveresieeenninennss 46 05 June 13|To Sterling School Furniture Co., desks ....| 259 41
August 16/Geo, Bebbington, lumber. . . .. S T e R 105 03 June 13|To M, Folsom, freight........ cevcivivianes 35 84
August 10/ John Jackson, irons for railings......covovvrunnnnn... 55 Aun 16/To W. H. Goff, feneing ..................... 6 bo,
August 16John Kelley, sand...... o o P = T 2 66 Sept. 80|To 8. 8. Kellar, furniture . .....ccoeeniaaiss 904
August 16/, M., J, Reynolds, carpenter.......... R AR 13 75 Balance on hand. . . cossssesvensspesios 100 09
OBt 10I0, Branhy DIIOK: s sws v om s« o avonnmasmses o 4 50
pt. 1007, L. Hambright, CAFPenter. - ... ...eovseersvensesrnss 50 00 R T et b v d 2 eIV '8 soooool. 2000 00
pt.  16/Chas. W, Williams, painting .....ooevvveiiniinnn. 45 00 Oct. 1/By cash in hands of Treasurer.............. 100 90
Sept.  10.). F. Sneethen, labor........... A A R e an o SN 9 00
16/A. J. James, labor. ..... S SN A S R Sl b s 0 00
Bept. 16|L. C. JONIER, DO, . oo vss veonvavensnnessvanss el 11 62 Jonx M. STUBENRAUCH,
Sept.  16/Harle & McKune, paints and 0il8. ....ooooeeniian... & 52 63 Treasurer.
, 16 John Hammer, lime and sand. ...............c.vnenn. : 2 00
16.Johm L. Hambright, BBE i e v v sy 2 3 22 50
10'Chas, W, Williams, pain A T s AL 22 50
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APPENDIX.

THE EARLY HOME TRAINING OF DEAF-MUTE CHILDREN *

Ix view of the annoyances and the injustice to which the deaf-mute child
is exposed, and against which the most faithful guardianship and caution
cannot always protect him, he should early be taught to be patient and un-
assuming, and accustomed “rather to suffer wrong than to do it.” “Even
in the deaf-mute child lies the capacity to form an idea of God, the Lord of
heaven. It needsoniy promptings from without to awaken this idea, The
religious emotion is first enkindled by the religious sentiments of the parents.
Out of consideration for this deaf-mute child they should give their religious
reelings visible expression. If he sees that his father or mother never sit
down to eat without first folding their hands and raising their eyes heaven-
ward; if he sees that evening and morning they look reverently up to
heaven, and in all cirenmstances exhibit a sacred awe of One above, who is
invisible; that they pray to Him, give thanks to Him, fear and love and
trust Him, he will ask to take a part in all this himself, and so will be
awakened in him involuntarily a holy awe of Him who sees us although we
see Him not; who sends thunder and lightning, storm and rain ; who regards
the good graciously, but the bad, with disapproval: who threatens and will
punish these, but receives those to Himself at their death,” But all this,
and in general the whole matter of the education of the deaf-mute child,
must be pursued earnestly, and in the love of Him who said “Suffer little
children to come unto Me.” In reference to this Yayer says: “Only treat

the deaf-mute child affectionately, and you will find that with him, too, love

begets love, This should especially be the case in the home circle. Kind
treatment on the part of his friends is the necessary condition of his in-
struetion in morality and religion. Gratitude to his parents and other bene-
factors, and love for his brothers and sisters and youthful companions, must,
with the deaf-mute child as with others, prepare the way for gratitude to
God and charity to all.”

How such love may affect the deaf-mute and be shown toward him, has
been already pointed out in various ways. This may be mentioned in addi-
tion: It is undeniable that the deaf-mute child, in consequence of his in-
firmity, loses much which might contribute to his enjoyment of life; but if

* Translsted for the American Annals from the Report of the Royal Wurtemberg Institution
for the Deaf and Dumb.
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love seeks to compensate him for this it can find a way. Where the deaf-
not repulsed, but rather admitted to intimaey, there indeed his
heart swells with delight. Therefore, he should not be allowed to feel his
condition when it can be avoided: he should never have reason to suppose
that his brothers and sisters are preferred before him; and both in his own
family and in the place where he lives, he should receive, as far as possible,
kind, forbearing treatment.

[Te should, also, often be unexpectedly delighted by little gifts, such as toys

not easily broken, a picture book, or a slate: but with the playthings should
always be furnished, if it is at all possible, a playfellow. Especially should
hearing children be persuaded to admit the deaf-mute child to their play,
and help him on all occasions to be pleasant to others. The deaf-inute child
should be taken out to walk, and by leading him to see and observe nature
hig mind should be opened to notice the fulness of motion and beauty in it—
a rich source of instruction and pleasure. He should be taken to every
place where something useful is to be seen, from the country to the city, to
the weekly and yearly fairs, to the different trades and other employments,
to the shops and booths, to chureh, ete,

Although what has been suid refers principally to the duties of the parents
and the home training, yet it must not be thought that the co-operation of
others is to be excluded. Since, especially in modern times, schools for little
children are to be found everywhere, even in the country and in villages, the
opportunity to send the deaf-mute child to them should not be neglected,
especially by those parents whose business takes them from home the
greater part of the day. But of especial importance is the relation into
which the parents of deaf-mute children should enter with their pastors and
teachers, From the moment when a doubt oceurs to them with regard to
the hearing or the power of speech of their child, careful and conscientious
parents will turn where, especially in the country, they are accustomed to
turn in all important matters.

One of the most important, certainly, is this which is here treated of, and
they should confer with the pastor and teacher, who are generally the only
ones who possess an understanding of the case. Parents whe love their
children will not liesitate to tell the minister and teacher of what agitates
their hearts, to obtain competent advice from them and to act upon it. All
the observations of the child, all the experiments and efforts with him which
have been spoken of, should, we think, take place under their advice and

control. They will readily answer the questions of the parents, and assist
them in their often diffieult duty. It will not be enough, where such a child
is concerned, that the teacher should receive information of him, or be con-
sulted once about him. He should himself, the oftener the better, look up
the ehild at home, ascertain the proper treatment of the case both physically
and intellectually, give the parents the advice they require, and, if necessary,
speak to them conscientiously of the sad consequences of neglecting their
¢hild or treating him ecarelessly, and confer on the subject with the local
sehool authorities, When the child comes to the usual school age he has a

mute child is

1880.] APPENDIX. 4

still greater claim to the attention of the teacher and pastor, and they should
share this duty with the parents. All deaf-mute children, where health will
permit it, should attend school. Here pastor and teacher come under very
important obligations; il is their duty, above all, to see that this is done, and
that it is not done in vain. If they have already exerted an influence l’l]iOII
the educational training of the deaf-mute child at home, the workAuf the
school will not be too diffieult or without results. ,
The duty of the teacher to the deaf-mute in the common schools falls out-
side the limits of this paper, which ends where the school age begins. The
following hints, however, are given. At first the teacher should only attempt
to teach mechanical writing, drawing, and such other simple (\‘(.nl"ci;“.q ué “.il"
naturally ocenr to his mind. So far as time and circumstances pvrlnit tl
teacher should use the sign-language as it has heen employed at home, ar “;
should bring to the child’s notice objeets near and remote; f(;r which pm: :c
plctu.ms instead of objects may be used. In the next place, sig:ns‘sll(»;lldpolu-
m.) joined to written language that the written word may be translated by
signs, and inversely the sign be given and he gradually be put into ]mssq“;-
sion of a stock of words and ideas of written language. Then the idea (;!'
numbers will be necessary. Figures may be put togét,h«r, which, progres-
Hmﬁ f:-um.t,lw figures of the hand, may be extended h}‘ various me;ms, éuch
::?ml;,tl ::tu-ks, beans, buttons, ete,, and especially by the Russian calenlating
.sium, however, the technical peculiarity, what might be called the highest
aim of deaf-mute instruction, depends upon the communication of spoken
language, many teachers will wish to solve this problem for the children
am.nt to them. Here, however, it must be taken into consideration that for
.tlns thorough preparation and tested skill are necessary, without which no
important result can be reached, but mueh harm may be done, and latter
instruction in an institution may be made more diffienlt, Teachers of deaf-
mutes are generally agreed that the co-operation of the common schools in
their education should not overstep the hounds of an effective preparation fo
the entrance into special schools for deaf-mute instruetion; and this prepar-r
ation, with rare exeptions, should not inelude instruction in artieulation
On the contrary, it is now the duty of the ministers and teaehersrto sho ;
the children to whom they have devoted themselves with self-sacrificing tevl‘lv
the greater favor of obtaining their admittance at the proper time vlnboa;
;leuf-mute institution. Good and sensible parents will eonsider ita;mred
u:;ye rt&:ae .the surest means for the accomplishment of the work they have
= en; they will readily lend a helping hand to commit their ehild to
@ cara of an institution when it comes to the proper age. Where it is
sible this should not be later than eight or nine years of age. o
If, however, any parents should be deterred by prejudices and difficulties,
:; all the loeal anthorities should co-operate to overcome them. It is said
very often the poverty of the parents and the community hinders their
providing for the deaf-mute children. But in our country so much is done
by the State to assist cases of poverty, that if the case is only taken in hand
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earnestly, if the right means are only used, no insuperable difficulties will
be found, If, on the other hand, wealthy parents are prevented, by avarice
and selfishness, from doing anything for their child, it will not be difficult
to show them the falsity of their ideas and the responsibility with which
they charge their conscience before God and man. If some would excuse
themselves by saying that they must provide for their other children, we
would answer that the deaf-mute child causes expense even at home, and
that his brothers and sisters will owe them little thanks if later in life his
incapacity to eare for himself proves burdensome to them.

8o, also, the community makes a great mistake when, from motives of
economy, it refuses to educate a poor deaf-mute child, who when grown, is
all the greater burden upon its hands. If he had been educated in school and
in some trade he could support himself.

A silly love and weakness on the part of the parents will often lpad them -

to refuse to give the child into strange hands. But is it not possible to con-
vince them that such love, so far as it withholds the best gifts from the
child, is only egotistical and false? Tt is also a false shame that induces
many parents to try to hide the fact that they have such a child in their
tamily, Will it not afterward be a real disgrace and shame to them, when
it ean no longer be concealed, that they, through their own fault, have
allowed o grown-up relative to remain among them in the conditition of a
brute? Many neglect it, also, from indifference and a want of education in
themselves, If, then, remonstrance and admonition are of no avail, if they
are not terrified by the thought of seeing their children deprived of the bene-
fits of school and church, of the Word and sacraments, of confirmation and
the Holy Communion, the means are yet at command by severity and rigor,
viz: by a firm carrying out of the existing laws of morals and school police,
to make an effectual impression upon parents who have no conscience.

When, after all, the relatives do not cease to expect the opening of the ears
and the gaining of speech by the help of nature or the physician, and so run
the risk of losing the only real, practical help, then the physician should
certainly not be called upon in vain to put an end to such a delusion, and to
induce them to attempt the improvement of their child in school and a deaf-
mute institution. In all cases of resistance and delay the best effect will be
produced if the parent ean be made to see what the deaf and dumb are capa-
ble of doing when educated, by inducing them to visit deaf-mute institu-
tions. It is true, after all, that human stubbornness and obstinacy are
conquered by force. But it seems to us that if the means at command are
only rightly and properly used, in by far the most cases such children may
be saved.

A deaf-mute cannot be expected to gain the mastery of a language so
complicated as ours by the efforts of the teacher alone. The teacher may,
indeed, give him a knowledge of any branch of study, which, like mathe-
maties, proceeds by rule and method ; but, let him work ever so assiduously,
he never can implant in the undeveloped intellect of a deaf mute that fine
perception, that delicate sense of propriety, which would enable him always.
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to put a noun, a verb, and their modifiers, in the right place. Neither is it
possible for the instructor to explain the subtle differences of meaning be-
tween one and the same word used in different connections. These various
sluudes of meaning, as well as the numberless synonyms which our mother-
tongue has inherited from several languages, are to be understood only after
a long eontinued course of reading. To a deaf-mute there is no difference
‘hetween a wood house and a wooden house; both mean the same to him.
He is apt to take words too literally; as, for instance, when we say this lec-
ture drew a full house, or that politician is running for Congress, he will
believe that the lecture actually drew the house along in some way or other,
and that the politician is footing it to the national capitol. Such is his
ignorance of the meaning which a word assumes in different positions that
he will invert the meaning of compound words without being aware of the
difference in the two expressions. * Prize-fight” is a case in point, for 1 have
seen it spelled “fight-prize,” ;

For the same reason a joke is lost upon him, he being unable to see the
flash of wit in a combination of words having a double meaning. It seems
to me, the only way to remedy these deficiencies is that of constant and
careful reading; for, by meeting a word again and again in different posi-
tions, he will gain a elearer idea of its meaning. There are not a few deaf-
mutes to<day who have educated themselves in this way, without ever
having used a dictionary. It is a wonder that teachers, knowing as they
must the importance of reading as an aid in the education of the deaf and
dumb, have not taken a more active interest in providing reading for their
pupils outside of the narrow precinets of the school-room; for many are
content to do their daily routine of duties, and when these duties are ended
for the time being, they are too easily satisfied with having done their part ;
forgetting that the English language can never be taught, but must he
learned,

The deaf-mute expresses himself oftener in signs than in words; and, as a
consequence, he is liable to lose whatever command of language he has, The
teacher cannot re-stock the mind of the pupil with words, phrases and idioms ;
that he must leave to constant practice in reading.

More care should be taken in the selection of books for the library than is
generally done in institutions for the deaf and dumb; the quality and merit
of the books memseh"es being now commonly considered rather than the
tastes or wishes of the pupils.

1 a!muld think such works as those of Trowbridge, Aldrich, and Jacob
Abbott, would do more toward creating a thirst for knowledge than those of
Seott, Dickens, Irving, Thackeray, and George Eliot, delightful as these are
to older people.

“Reading maketh a full man,” says Bacon, and deaf-mutes need to read
mueh to be full men.
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HOME EDUCATION FOR THE DEAF AND DUMB.-*

Education, to be complete, must begin and end at howme. The foundation

must be laid in the plastic mold of infaney: in thoughts, principles and
habits, with whieh the child opens upon life: and over the strueture built up-
by many hands, must be thrown, for its final completeness, the grace and
refining influences of home, Man is 80 constituted that the influences of
home are stronger than all others, and his destiny, so far as it is not directly
controlled by himsef and by his Creator, is marked out by his home, Inthat
implicit faith which, in the arrangement of Providence, the child places in
its parent, is & wonderful power Lo shape and determine its character. Here,
unnoticed by most, is the silent bedding and nurture of those habits of mo-
rality, habits of intellect, and lhabits of conduct, which germinate, grow and
bear fruit in the future development of life. Education is not simply the
teaching of the schools; it is the silent teaching of example in the intimate
and trusting communion of life; it is a word spoken in season: it is hope
for the discouraged, and aid to the weak; and over all and above all, it is
the powerful stimulus of love and virtue, working in their outward mani-
festation the development of the spirit of man. As the plant whose shoots
just spring out of the ground may be made, by care, to assume a shape of
symmetry and grace into which it will grow, so, under the same general law,
the character will be shaped and established in the circumstances which af-
fect 1t.  And also, as the gnarled and unthrifty stock indicates that its early
life was brufsed and trodden down by neglect, so does a dishonored life testify
against the home in which it was reared.
. We have entitled our subject, Home Education for the Deaf and Dumb.
Our design will be to show in what manner parents may commence the in-
tellectual training of their children, before they are of suitable age to be
sent toany of the institutions for the deaf and dumb now in existence; to
offer some hints and suggestions in respect to the best means of unfolding
and enltivating their moral character, and to make such remarks as may oc-
eur, in respect to the proper method of gnarding against practices growing
into habits, which are overlooked in them in consequence of their peculiar
infirmity. Much that we shall have to say would be needless, were cases
of deafness so common that a stock of experience might be cherished up
and communicated from family to family; but so rare are the cases, that the
practical knowlege and skill acquired in the education or rearing of a deaf-
mute dies out in the family and neighborhood before a like case oceurs to
revive and establish the new ideas they had acquired. We believe that pa-
vents of deaf and dumb children are able to do much more for them than the
most sanguine imagine, and with an effort, too, so small, that few who have
the good of their children atall at heart will be unwilling to undertake it.

The first and obyious want of every deaf and iumb person is a vehicle of

* By 4. A. Ayers, In the Amerioau Annals of the Deaf snd Dumb.

1850.] APPENDIX. 49

communication. Knowledge is not innate in the mind. Thonght does not
grow and ripen there as the finit on the tree, vegetating and coming to ma-
turity by material law. Knowledge must be communicated ;: thought must
be mingled with thought, that it may be in any way better than dreams; the
wind must be stimulated by curiosity with the hope of some intelligent and
rational satisfaction of its inquiry. The parent, then, who would in any way
and to any desirable extent, profit his child and raise him above a simple ani-
mal existence, must seek for him a language, and such « language as he can-
not devise for himself. The natural language of signs, uncultivated and in-
tuitive, is but a single advance from the irrational call of brute life. Tt is
true, even this small ability of communication is valuable, if no greater can
be secured ; but every parent, with the smallest share of leisure to devote to
his children—and no parent has a right to be without this—can command a
better language. Any person of ordinary intelligence and skill can learn
the finger alphabet of the deaf and dumb, by devoting to it one or two hours’
study. When once acquired, it is in itself a perfect language, With it he
can converse upon all subjects upon which men can speak. He can use it in
the house and by the way, in his work and at leisure. It is, in brief, only
talking by spelling words instead of pronouncing them, and is as rapid a
method, to say the least, as oral spelling, This, it is true, is not equal to
speech, but it is a great advance upon no language, or upon the rude, ill-de-
fined and indefinite language of natural signs, Let the parent, then, who
would eduecate his deaf and dumb child, and throw about its opening infancy
the intelligent instruction, the fond endearments and the sacred influences
of home, devote a short thune to the acquisition of a language which will
cheer and comfort its solitary hours., Let the household all learn it, and then
the young immortal, started so roughly along his journey, will find himself
no longer alone in the midst of company, but mingling with it, in the enjoy-
ment and social intercourse of life.

But no one will suppose, because a parent, by the lahor of a few hours, has
aequired a langnage addressed to the eye, that therefore he is ready to enter
at once into pleasant and easy intercourse with one whose life up to this
time has been an intelleetual waste. No child is born to the use of language
any more than it is born to a familiar acquaintanee with the systems of phi-
losophy. The acquisition of language is to every child a slow, difficult and
labored undertaking. The beginnings are always small, and patience has to
wait long before it is permitted to see any considerable fruit. But the pa-
rent, with this language, is prepared to teach it to his child, and to make it
o medinm for the communication of thought, just as he would teach and use
it by speech to his more favored offspring. The progress will be slower and
the results farther off, yet they will be none the less sure, Nor does it mat-
(er that the parent may be at first slow and unskillful in the use of this new
language, His ability to use it will, at all events, be in advance of that of
the ehild whom he instructs, and practice will soon make that which seems
at first awkward and difficult, to become both graceful and easy. Like the
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exercise of any other mechanieal skill, practice will perfect in execution
what knowledge devises.

But we know that to many persons, well informed upon other matters, the
whole subject of the instruetion of the deaf and dumb is a mystery, and
above all, the commencement, the earliest efforts to enlighten the mind so
strangely enclouded, is a work of peculiar perplexity and corfusion. We
remember the time when our own condition was much the same, and when
our faith, unenlighteneéd by information or experience, was slow to confide
in the aceuracy, rapidity or value of a language whieh was not speech. We
will endeavor to give in detail and with a plainness that all can apprehend,
the course necessary to be pursued by a parent who would thus bring his
deaf and dumb child into the communion of his home and enable him to
possess, 50 far as possible, all its advantages and enjoyments.

All parents understand the language of natural signs. No one ever mis-
apprehends the nod of encouragement or affirmation, the approving smile, or
the stern frown of disapprobation and rebuke, They are the evident man-
ifestations of the spirit in the ontward man which all are born to appreciate.
This language of signs—and we shall not be understood to speak here of the
systematized langnage of signs used in our asylums for the deaf and dumb,
or as they are called by the French, signs of reduction—is the foundation of
all language. Tt is just as necessary to the child who hears, as to the child
who is deaf. Tt is the first vehicle of thought, the first means of intellect-
ual or soul communion. Tmperfect and feeble as it is, it is yet perfect in it-
self, But its range is limited, its capacity small, and its use but for a brief
period. Upon this stock is engrafted, in the case of the child who can hear,
language or speech, He grows into it by use. Signs which he understands
are accompanied by language which they explain, and in a short time he is
able to pass from his feeble and narrow modes of expression, to the more
full and convenient forms of speech, Yet the first lessons in language, pro-
vided by nature, are the same for the deaf and dumb child, and the child
who enjoys the faculty of hearing. Each understands and appreciates signs
and expression ; they rejoice in the smile, and fear the frown, alike. Only
in one thing, up to the commencement of speech, does the deaf and dumb
child feel its disadvantage. In emphasis and intonation of the voice, it loses
a part of that instruction which is peculiar to infancy. Yet these are but
duplicates of the expression of the countenance, and care and attention on
the part of the parent are able almost wholly to counterbalance the loss.
But when we come to that period when language properly begins to be used,
the deaf and dumb child falls at once far and sadly behind his companion.
The language of infaney is not the language of ¢hildhood or manhood. Con-
sequently he stands still while the other passes onward into a new world.
It is at this point that the deaf and dumb child is commonly left, until he is
of age to be sent to an institution for systematic instruction, It is here that
we propose to take him up and show parents and all interested how, with a
little care, they may unfold to him the mystery of speech at home, slowly it
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ig true, and by feelile steps at first, yet with results as sureand as regular as
those seen in other children,
The first step which the parent should take toward commencing the edu-
cation of his deaf and dumb child, is, to make himself acquainted with the
manual alphabet, by which words are spelled upon the hand. It is, in brief.
words addressed to the eye instead of the ear. He can become acquainted
with this alphabet either by studying the printed sheet which shows the
form and position of the hand for the several letters, or by personal instrue-
tion from some one acquainted with its use. The latter method, if conve-
nient, is to be preferred, inasmuch as one learning the alphabet merely from
a printed impression, is apt to form a part of the letters in a stiff and awk-
ward manner. Having taken this, his first and only necessary lesson, he
teaches it to his child. He shows it how to form on its little ln;nd the first
letter of the alphabet; he does not speak it, he does not write it, hut he
simply teaches the child to place its hand in the proper position and it rep-
resents, and is to his mind, the letter @, with an idea just as elear, just as in-
telligent and just as well defined, as though he had heard it spoken or seen
it written dowh. In like manner he proceeds through the alphabet, showing
the child the position of the hand for the letters, and by repetition enabling
him to remember them. When the child has committed them to memory, he
has taken his first step in absolute knowledge. He has learned something
whieh signifies nothing in itself and yet is to be the interpreter of all knowl-
edge. He has commenced with a new language and is prepared to begin its
use.  And although he may not commence as early as though he possessed
his perfect faculties, inasmuch as the way in whieh he is to walk is more
rugged and arduous, yet he is not long delayed. As early as a hearing child
is ready to undertake any course of systematic instruction, the deaf and
dumb child is prepared to begin his task, not in the way of formal lessons,
but just as his little companions have already learned to speak. The mother,
with her child upon her knee, teaches it to lisp after her its first words of
speech, not by systematic instruction, but by a moment at a time, and by
every little means she can devise to awaken its curiosity and stimulate its
effort. In preecisely the same manner may the deaf and dumb child be
taught. The mother, holding up before its sight a cup, spells the three let-
ters which form the word and the little fingers follow slowly and uncer-
tainly in their first effort. But now it has mastered the achievement, and as
it runs about in its play, it stops to spell over on its fingers the mysterious
word or runs back to its mother for the smile of approbation at the display
of its accomplishment. Every word learned is a lever to work upon the fu-
ture. Like the processes of geometrical progression, knowledge multiplies
itself. Tn a very brief space indeed, and at an early age, the child properly
cared for and instructed begins to seek knowledge of itself, and its little vo-
cabulary, swelling by degrees, will soon embrace the names of all familiar ob-
Jjects in its vieinity. It commences talking in words only, at first, as all other
children do. At the age of three years and even younger, the child may be-

gin thus its study of language. We have seen such instances and witnessed,
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with no little curiosity and pleasure, the same interest and desire to repeat
to itself and exhibit to others its little stock of knowledge, which we wit-
ness in children in their first efforts at speech, and in their thousand repe-
titions of words and sentences, unimportant in themselves, to which their
minds continually recur and about which they linger, as it were by an in-
stinetive effort of memory.

In the natural orderof things, the deaf and dumb child learns the names
of things and persons [irst, and many who see their way clear to this point,
will be apt to falter here and think that this surely is the extent of his pro-
gress at home, On the contrary, he is but at the threshold and more ready
and able to advance than he was to commence. Supposing a mother to re-
peat to her deaf and dumb child, shut the door, if he knows the word door,
he will guess the rest. and having guessed right, he will know it in future.
If she says to him, when detected in some wrong-doing, you are naughty, he
will understand it by intuition. Children never learn language by begin-
ning with that which is difficult first. The progress is ever from that which
is easy to that which isarduous, and in this way the deaf and dumb child
may proceed from simple words to the understanding of all common lan-
guage, as steadily and as surely as the child who hears. The two processes
are perfectly, and step by step, analogous. But the progress of the deaf and
dumb ¢hild must be slower, because his method of communication is slower.
The great secret of suceess is practice. Teach the child to talk at all times.
Talk to him and talk with him. Let all the household do the same. It is
not by lessons; it is not by systematic instruction, that any child learns lan-
guage well, 1t is by conversation, here a little and there a little, as his ne-
cessities, his inclinations, or his circumstances prompt. And there is this
great advantage in thus teaching a deaf and dumb child at home; the lan-
guage which he acquires is his mother tongue; he thinks in it and he con-
verses in it whereas, the language used at all institutions for the deaf and
dumb is the systematic language of signs; and although this is a beautiful
language and, where understood, the language which the deaf and dumb will
not fail to use to a certain extent, yet being necessarily an unwritten lan-
guage, and far from copious, it should always oceupy a place secondary in
importance. 1f, therefore, the deaf and dumb child learns to use written
language first, it will always be to him more natural, more peculiarly his
own, than if he learned it as a translation from signs.

Books, with pictorial representations of the text, will be an important aid
in the early efforts to instruet the deaf and dumb child at home. They will
instruct all the better, because they amuse, and to a child toiling after lan-
guage under cirenmstances so perplexing and difficult, it is peculiarly im-
portant that no reasonable and proper incitement to curiosity be wanting.
Having thus made the deaf and dumb child to speak, having made him ac-
quainted with language as it exists and is used about him, the way is pre-
pared to teach him as you teach any child, Any one familiar with the man-
wal alphabet may take him as a scholar. He can be provided with a teacher
at any time at a few hours’ notice, and the process and appliances of instrue-
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tion will be the same with him as with the ehild who hears. If the lesson
is in geography the questions are asked, the information communicated, and
the illustrations made as in oral teaching. There is no difference, only that
while the voice is silent the fingers speak, vet with the same words, tlu; same
significance, and the same results.

But the education of the soul of the child and the habit of its spirit, must
move on harmoniously with its intellectual progress. Docility, kindness,
diligence, self-restraint, all proper obedience, trust, and love, I.nllﬂt be the
daily instruetions of home. There can be no greater unkindness to a child,
compelled by his situation to bear up against a peculiar misfortune throngh
life, than to unnerve and unfit him for the struggle by inconsiderate and un-
reasonable indulgenece in the outset. Steady and judicious government is as
necessary for the deaf and dumb child as for any other, The peculiar ten-
derness with which one laboring under so great a calamity is commonly re-
garded at home, is not unfreguently allowed to rule out, in his favor, that
firm and unfailing discipline which is practiced toward the other members
of the family. Yet such indulgence only makes the virtuous life of thechild
afterward a harder struggle against early habit. Many suppose that the
proper and efficient government of a deaf and dumb child is peculiarly difii-
cult, and until there be some rational channel of communication opened, it
doubtless is. Restraint, force, or punishment, without any reason given, or
without an understanding of its justice and design, is perhaps worse than in-
dulgence. It certainly is no government., Until such time, then, as the pa-
rent can converse intelligibly with his child, it will need all his skill and in-
genuity so to train him up, that he shall not feel abused and oppressed, while
at the same time, he shall be taught, fully, filial obedience and subjection.
When, however, this point in instruction is reached, and the mind of the
child is no longer in darkness in respect to the reason of things done, no
child is more easily governed; indeed we may say, no child is governed so
easily; for inasmuch as not a little of the corrupting influence of unworthy
associates is impotent in effect upon one unable to hear, his mind turns with
a purer affection and a more confiding obedience toward the parent whose
love is the solace of his life.

Not a little solicitude is felt by many parents in respect to the spiritual
condition of their children previous to their receiving an education. They
see, in their outward lives, painful evidence of jar and disorder in the inner
being. Whatever else their privation may have shut out, it, at least, has not
shut out the seed of corruption, and they feel, often with painful intensity
the necessity of implanting the germs of virtue, of morality, and of religion.
To such parents we can offer no encouragement except in the vigorous pros-
ecution of the intellectual course we have recommended. It is generally
conceded among those conversant with the instruction of the deaf and dumb,
that with persons born deaf, there is no proper idea of God or of the soul,
until the commencement of systematic instruction; such instruction as is
given in schools for the deaf mute. But let the parent teach his child lan-
guage, even in a rude and very imperfect way, and he may then teach him
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all things, even as he teaches his other children, by conversation, by direct
instruction, and by books.

It may be asked, perhaps, why the parent should not learn the cultivated
language of signs and thus be able to communicate with his deaf and dumb
child, There are two reasons against it, either one of which would be con-
clugive. To learn the language of signs, requires a practice and effort equal
to that necessary to learn a foreign spoken language; besides, it cannot be
learned from hooks; it must, in all cases, be taught by the living teacher.
Of course its acquisition would be an impossibility in most families. Inthe
next place, signs, however highly cultviated, are only a secondary language.
They cannot be written. They are not an end or aim in deaf-mute instrue-
tion, but only a help, an aid in the acquisition of a more perfect channel of
thought. But the little child, beginning to learn words at home and almost
in his infaney, can dispense with these. He has many years before him and
can afford to eome into language in the natural way. It will be said by
some, perhaps, that we disparage the language of signs, but we think not.
We believe that we appreciate signs; that we are attached to their use we
know. They are invaluable to the deaf and dumb, They are the charm of
conversation, the gist of a story, the essence of pleasantry and mirth; they
are beautiful in narration and fervent in prayer; and especially to a large
class of deaf-mutes, whose intellects, being slow, are never able fully to ap-
preciate written language, are they a treasure beyond price. Were we de-
prived of hearing and speech we would not part with them for the wealth
of the world, Yet their very beauty and facility of acquisition may dispose
the mind to linger about them and be satisfied with them, when the whole
faculties should be bent to the acquisition of a langnage in which the intel-
leet may expand to the full extent of its capacity.

We cannot, then, avoid the conclusion that the deaf and dwmnb child, com-
mencing his education at home, possesses these two great advantages; first,
that he comes naturally into the possession of written language. It is his
first language. It is not a translation from signs. Helearns it, as we all do,
by use, proceeding from step to step in the ordinary progress of childhood
Words possess a significance to him which only a long course of experience
ean give, where language is learned through signs.  And in the second place,
childhood is not to him a blank period. To the child who commences learn-
ing at the age of tenor twelve years, there is a portion of his life which has
passed into oblivion, He begins to live intellectually at a disparity with his
body. His thoughts and feelings, his inquiries and errors are such as we
look for in a ehild of a few years, and contrast strangely with the maturity
of his physieal frame. Something from his past history is gone; an experi-
ence he cannot recall,  From infancy to maturity there is only a confused
remembrance, and he feels, often painfully, that a part of his life is wanting
to him,

If it be asked, why may not a parent, then, educate his deaf and dumb
child at home, without the aid of a publie institution, we reply that he may;
but as few parents have either the time or the ability to perfect the educa-
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tion of their hearing children at home, still fewer will be found who can
successfully carry on and complete the education of a deaf and dumb child.
It is not of this we have spoken, but of the ability and obligation resting on
all parents to teach their children who are deprived of hearing to use the
language of daily life in their early years, and under the genial and foster-
ing care of home.

To those who may have children destitute of the sense of hearing, we
would earnestly recommend the attempt thus to teach them. Even if they
fail in part, or if the progress be slow, it will yet avail much. Every ad-
vanece secured will make the succeeding efforts easier, and even a very simall
acquaintance with language, obtained in infaney, will aid greatly in the after
mental development. When placed in a public institution for systematic
training and instruction, it will be a vantage ground from which to start,
and other circumstances being equal, their future progress will more than
maintain their relative superiority.

THE METHODS OF DEAF-MUTE EDUCATION.*

The methods employed in teaching mutes are especial only as they relate
to the teaching and use of language. Mental discipline and the acquisition
of knowledge, so largely the objects of general education, are secured by
mutes by methods the same as those pursued in ordinary schools, The
prominent use of object lessons, so frequently remarked by visitors, is an ap-
pavent characteristic resulting from the nse of pantomime which, as far as
it goes, represents ideas far more vividly than any mere word deseription.
Mental discipline is gained indirectly by the exercise of the faculties upon
the successive branches of study which constitute the course, and which ex-
tend from the primer to the most advanced studies of the high school, the
study of language having a prominent place throughout.

Disciplined mental power can be readily developed by the training of a
series of years. Elementary knowledge upon the various subjects embraced
in the course of study can also be readily imparted, it the instructor is a
skillful user of pantomime. But, this done, if no more has been done, the
graduate, diploma in hand, is worth less to himself and to the community
than many a six-year-old urchin first erossing the threshold of the primary
school.  The ability to read and write, and perhaps to speak the English lan-
guage, while by no means a measure of the discipline and learning of the
mute, is yet the real measure of his value in human affairs.

The different opinions held by the educators of deaf mutes, and all the
discussions, more or less heated, of the last fifty years, have centered around
the question, how best to teach language in its spoken or written forms.

*By Supt. G. O, Fay, in the 46th Annual Report of the Ohlo Tnstitution.
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These are the living questions of to-day. They are embraced in the follow-
ing-category :

1st.  Why not nse and require of the pupil oral speech ?

2d. Why not use and require spelled or written speech ?

3. Why not use and require syllabic or word signs made in the order of
the English sentence ?

4th. Why not use pantomime ?

The discussion of these questions will develop the principles and methods
which underlie the subject of deaf-mute education, and which in their logi-
cal results determine the details of the daily sehool-room routine.

1st.  Why not use and require of the pupil oral speech.

In a hearing school, the very first morning, there gathers around the
teacher a group of children who, every one of them, can hardly restrain the
disposition to talk and whisper long enough for him, in a few well chosen
words, to draw his first lines of order.  Why not pursue the same way, only
more patiently, with a class of keen-eyed mutes? The fact is, the teacher of
the hearing school, his first morning, can use language with a certainty of
being understood, and will listen to statements expressed with a correctness
which the best talkers and lip-readers among mutes have never equalled in
any school upon their graduation day. By experiment the teacher of the
mute class will ascertain that one or two of the twenty can hear words
shouted near to one or hoth ears. He may also discover one or two more,
who did not lose their hearing until after they had learned to talk, and from
these, by pronouncing familiar words composed largely of labial sounds,
slowly and with frequent repetitions, he may occasionally secure a response,
assuring him that he is understood. The teacher is glad to find two or three
even who escape the designation of “mute.,” But how with the sixteen or
seventeen remaining who can neither understand the teacher nor talk to
him, but who yet constitute the body of the class and give it its character ?
They are children who, for ten years, the most plastic years of life, have
been surrounded by talkers whose social interest in them has been chiefly
expended in efforts to induce them to talk, or at least to understand what is said
to them, BaMed and disappointed in this, the parents have brought their
child, always the pet of the household, to the institution to be educated.
Withdrawn from his home life, the social influence of which has failed to
draw him from his profound isolation, he is now added to a community of
hundreds similarly afflicted with deafness. Fond parents, who have perhaps
expended hundreds of dollars in efforts to restore the hearing of their child
—efforts only to be abandoned as abortive—still cling to the possibility that
their particular ehild may be able to acquire the art of articulation and lip-
reading, and 8o be restored to general society. Poor mute child! What hast
thou not suffered at the surgeon's hand, guided by the sympathy, it may be
the pride, of the parental heart! What art thou yet to suffer in laborious
efforts to get what, in a large majority of cases, can never be obtained!
Theorizers, and, it may be, teachers, have told the parent that all is easy,
and that the good day is coming, is even now dawning, when the name
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“mute” will cease to be applied to any intelligent youth, except as a stigma,
The answer to these fond parental expectations, and these positive profes-
gional claims, is fonnd in the experience of the hest European schools, where,
after two generations of experiment, it is admitted that but a small fraction
of the pupils taught are ever able to hold easy oral conversation with their
fellow men. The intelligent gentleman or lady, as the case may be, whom
somebody has met somewhere, who understood all that was said in private
and in public, and who conversed readily upon all subjects without exciting
the suspicion of his deafness, is a mythical personage, finding a place nat-
urally in the poetical department of the literature of deaf-mute edneation.
With the greater number of deaf mutes, as they exist in our communities,
efforts to carry forward their education by oral speech will fail to give speech
to any useful extent, and, which is a very serious evil, will also consume the
time needed to acquire the elements of a good English education by an easier
way. Itis probable that with a large majority of deaf mutes the im proved
method, as it is called, if applied and persisted in, will prove to be merely a
mangling process. Pains should be taken to restore to the use of oral speech
those who are partially deaf, and those who retain something of the speech
which they had acquired before they became deaf. A few other mutes, con-
genitally so, will also be discovered possessing sufficient ambition, adapta-
tion, and skill to undertake the difficult art. Excepting the partially deaf,
who properly are excluded from the category of deaf mutes, these latter
should pursue the art, at institutions at least, as a separate branch of study.
The results of this study, growing from year to year, should be utilized by
the couscientious teacher in the exercises of the school-room, where all who
can talk or read lips with any facility or satisfaction should be encouraged
and required to do so to the extent of their proficiency. How large a frae-
tion of the school these will constitute, the experience and inereasing skill
of the future must determine. At present, in our state institutions, it com-
prises a little above one-tenth of the whole number.

2d. Why not use the required written or spelled speech ?

Granting that oral speech, except with a small fraction, is impractica-
ble, and that for the mass of deaf mutes some other method of approach
must be pursued, may not the teacher maintain the second line proposed,
namely, that of using himself, and of requiring the pupil to use written
speech or language spelled with the manual-alphabet

Excepting the semi-mutes described above, at the outset of the conrse, at
least, this is impossible. The teacher has yet to give the pupil the first
forms of words, and to do it most effectively, numberless illustrations and
associated ideas should be introduced. Pictures ean be used, and they are
relied upon, as far as available, but their scope and adaptation are very lim-
ited. The necessities of the situation, in all schools, articulating schools in-
cluded, foree the teacher to avail himself for a time of the mute’s own lans
guage, pantomime, a language characterized sometimes as a most dangerous
thing. The emergency, however, calls for desperate expedients, and the lans

8
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guage is used and the chasm bridged over. With advancing education, how-
ever, acquaintance with written speech advances quite rapidly, and comes
to Le used in place of the dangerous dialect of pantomime, licensed tempo-
rarily under protest, The permanence and clearness of a written statement
give it as a method of eommunication a high value, and one recognized
largely in the best hearing sehools. But in school exercises, continued
throughout a whole day, and day after day, a serious drawback arises from
the great amount of time consumed in the merely mechanical labor of writ-
ing. Writing at the usual rate, as compared with ordinary oral speech, has
been found torequire a time about nine times as long. To obviate this evil
the manual alphabet has been invented, and is now universally employed in
the education of mutes, Finger spelling, confusing though it appears to a
noviece, really cuts down the mechanieal element of time to one-third, or to
only three times the time occupied by oral communication. Still, even with
the assistance of the manual alphabet, written or spelled speech is to a mute
exceedingly tedions, ITis mind chafes to escape from its mechanical fetters,
No mute, however well educated, employs the manual alphabet to any con-
siderable extent, much less written speech, in his familiar intercourse with
his mute friends, The same is true also of those who spoke fluently up to
a certain age, when, becoming deaf, they came to the institution for edueca-
tion. This irrepresible liking for another language does not, however, ex-
clude the ready use of written speech, and, as a method, written speech, sup-
plemented by spelled speech, should be employed in all cases where it is
readily understood, and for a time as prolonged as may be, without wearying
the pupil, or destroying his interest in the immediate object of recitation or
attention. 1ts use will steadily inerease until at length, in the more ad-
vanced classes, it will be used almost entirely.

ad. Why not use and require syllabic or word signs, made in the order of
the English sentence?

The part of this question referring to syllabie signs has been already
answered, for syllables have no value until the words which they compose
are understood. Words learned, a syllabic alphabet, if clear, would be as
much superior to the manual alphabet as it should prove to be more rapid.
Of the various syllabie alphabets as yet offered to the mute, all have been
rejected for their obscurity and ambiguity. 4

Word signs are ordinarily free from both ambiguity and obscurity, and
win a ready acceptance. They are rapid, more rapid even than oral utter-
ance. Now, why cannot a teacher, driven to the temporary use of panto-
mime bhefore his pupils have gained a knowledge of written langnage, use it
in a modified form, so constructing, dividing, and arranging a series of word
signs as really to use the order of the English sentence, each word being rep-
resented by its own characteristic sign? Would not such a method tend to
restrict the exuberant disorderly mental operations of the pupil to the order
of the English sentence, and so, while escaping the detrimental influence of
pantomime, prepare him, unconsciously, for the acquisition of a correct order
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whenever, in his advancement, his word signs have become translated into
their spelled, written, or, it may be, oral equivalents ?

We do not claim for the English language an order the most natural, and
yet we experience no particular difficulty in carrying forward our mental
cominerce along its channels. We are familiar with the fundamental con-
nection existing between our mental order of thought and our written style.
When we attempt to compose in a foreign tongue the influence of our wr
nacular speech in corrupting the necessary order of the sentence we know.
And how often do we observe the same influence at work corrupting the
English style of a foreigner. This corrupting influence of a vernacular
language constitutes the central objection to the use of pantomime., From
this element comes whatever of injurious influence it exerts upon the mute.
Now, what difficulty is there in constracting a sign language to order, one
from which the corrupting element of a faulty order has been eliminated ¥

Sueh has been the reasoning of the educators of deaf mutes for fifty vears.
The desirability of so important a result has been universally mlmitt.ﬁ‘l, and
to secure it, the sign making of institutions has been reduced rigorously to -
the order of the English sentence, and that for a generation. And in other
institutions, with the same ultimate purpose, the same course has been pur-
sued more or less, especially with the younger classes. And yet in every
class of every institution in the lund, the moment the pupil passes the thres-
hold which separates the proprieties of the school-room from the freedom of
ordinary social intercourse, every muscle, and feature, and limb of the pupil
combine to enact a panorama of pantomime, in which many of the teacher's
signs are used indeed, but no more resembling them than the finished gar-
menk resembles the fragments npon a tailor's table. All attempts to eontrol
theorder of the mute’s pantomime have utterly failed. The language has a
genius and laws of its own which he who uses it must respect, Shall a
teacher persist in using a language of his own, theoretically valuable, when
every one of his pupils eontinually uses, and prefers to use another? With
their remarkable ingenuity in comprehending signs, it is probable that they
will cateh the teacher’s meaning with his English order, but not one of
them will ever adopt it for himself, nor will the teacher himself use it
outside of the school-room. Why not, then, when necessary, use the pupil’s

own language, inverted as it is, but no jargon, and so secure greater vivid-
ness of impression, and at the same time, by patient toil, educate the
pupil away from the faulty order induced by his vernacular?

4th. Why use pantomime ?

Or rather, why not use pantomime? What else can the teacher use in ear-
lier stages of gﬂm course? And at every stage explanations will
be needed, where nothing can be substituted for it. It is the natural lan-
guage of every deaf person, whether born so or made so subsequently,
Amid influences favoring the development and use of pantomime and unc
counteracted, it will surely come, and the speech previously possessed will
gradually disappear. This powerful proclivity of the deaf to pantomime is
not always allowed its due weight. Because a mute boy, upon entering
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gchool, has but a few uncouth motions, it is sometimes said that he learns
his signs at school, which is largely true, and the wonder is expressed, why
80 much pains has been taken to teach what has so little value compared
with the English language itself. And sometimes it is even suggested that
the instructor has been delinquent in allowing the mental ground of the
pupil to be so preoccupied. But the fact is, the teacher cannot exclude signs
from use if he would. The language is the outgrowth of the mute'’s social
instinets, and is as natural to him as oral speech is to the hearing. He came
to the institution with few signs, because his circumstances had been unfa-
vorable for their development,

How many articnlate sounds, if indeed a single sentence, would a hearing
¢hild utter, if from infaney it had been confined to the society of mutes?
Give the hearing infant a speaking parent, and it acquires oral language,
and we say it is its natural language. So give a mute child a mute parent,
and it will come to school at ten years of age with a sign language of con-
giderable value. The rude sounds of the isolated hearing child and the un-
couth motions of the isolated mute are both indications of a natural desire
and adaptation for a better language. Two hearing children isolated would
rapidly eonstruet an oral language; and so two mutes associated will soon
construet a stock of signs mutually understood. It matters not whether
they are significant or conventional ; they are signs, and are accepted by the
ugers as representative of ideas, It needs no instruction to give a cirele of
mutes a sign language. A teacher can undoubtedly help them to one much
more expressive and exact than the one which they unaided will adopt. He
is familiar with the efforts of many years and, it may be, of generations.
He has given to the language the study and the eriticism of a cultivated
taste. He can and, therefore, should do all in his power to improve their
language, but he cannot prevent them from having one, The most stringent
rules of articulating schools have never been able to repress it. Crushed to
earth, it will spring up again upon the first shower of feeling. Semi-mutes
even, who already possess a correct use of langnage and have a cultivated
literary taste, take up the sign language, in spite of all the exhortations of
their teachers, with great avidity, and prefer to use it ever after, when with
hearing people even, if the latter will allow them to do so. :

The mind of a deaf person craves a langnuage addressed to a living sense.
Any other language is to him an artificial one in the most real sense of the
term, This natural tendeney of the mute to the use of pantomime, and his
actual use of it upon every conceivable subject, affords to the instructor an
exact and rapid method of communicating with his pupils, if he chooses to
usge it. However educated the pupil may come to be in subsequent years,
the time will never arrive in his history when he will not prefer it in con-
versation, if his companion is equally skillful in its use. Supplemented by
manual spelling for technical expressions, it is fully equal to all the necessi-
ties of the school-room, the lecture-room and the pulpit. By using it, the
teacher, the first morning of school, may communicate ideas and offer illus-

trations, which could not be introduced by the forms of oral or written lan.
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guage for years thereafter. However slow the pupil may be to remember
his written or printed lesson, he forgets no pantomime. The teacher, how-
ever, knows that, potent and sufficient as pantomime really is as an educa-
ting influence and as a vehicle of ideas, yet the pupil must eventually come
to the correct and free use of the ordinary forms of expression if he is to
be, in any substantial sense, restored to society, and to have for himself the
full benefit of books and newspapers. The judicious teacher will, therefore,
use pantomime only when the slender stock of words understood by the
pupil requires it. Used freely at first, it will gradually give way to better
forms of thought, the teacher keeping his eye the while steadily upon that
highest and best achievement of mute education—the ability to use the Eng-
lish language correctly.

Or, comprehensively, the true methods of deaf-mute education are—to
use and require oral speech, if possible; or, if that cannot be, to use and
require written speech, as far as it can be done intelligibly and without wea-
riness, leaving for all those processes of education where neither is available
the use of the mute's own pantomime, remembering ever that it is but a
scaffolding, employad by the safe builder until the main structure—language
—is completed, and then laid aside. The mute will, indeed, always return
to it with the affection felt by every person for his own vernacular tongue;
but living, as he does, surrounded by speaking persons, he will, however re-
luctantly, conform to their chosen medinm of ideas, looking forward with
earnest hope to that great unfolding where the many tongues of earth, dis-
cordant now, will blend in one universal language. :

METHOD OF INSTRUCTING DEAF-MUTE CHILDREN AT HOME.*

For the benefit of those who desire to do all they can to instruet their own
children before sending them to an Institution, the following deseription hag
been prepared of the method to be pursued. It is hoped that all having
mute children will spare no painsg in their home instruction, and however
little progress may be secured, it will still be of value to the child. Insome
cases, it may be weeks, or months, before the child is able to write a single
word, but if the plan here explained is perseveringly earried ont, suceess is
certain,

The method here presented is not a new one; it has been in vogue more
than half a century, and is still used with great success by some of the best
instructors. Possibly the section on Arithmetic, which grew out of a method
used by the writer in teaching the elements of the science to new pupils,
may have some new features. The method of teaching language, here pre-
sented, has not been published in a popular form, except by two writers.

‘D’ﬁl.l.tm W“ﬁ.'ﬁ.’n”‘"’“ Institution. I3 v | 1"
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The first of these, John R. Keep, Esq., of the Hartford Institution for Deaf-
Mutes, published several years since a little book based upon a method
essentially the same. More lately the system has been still further devel-
oped, and some novel modifications introduced by Dr., Isaac L. Peet, the well
known and esteemed Principal of the New York Institution, in his *Lan-
guage Lessons for Deaf-Mutes,” To the latter tife writer is indebted for
some useful hints in the preparation of this article.

In addition to writing words and sentences, let the child also spell them
by means of the manual alphabet, of which an engraving is given in this
report. In memorizing this alphabet, the best way is to learn thoroughly
each horizontal row of characters before commencing the next one below.
If this is done, the alphabet will be perfectly mastered in less than an hour.

It is also well to use every means to preserve the vocal utterance of the
child, for, though hearing cannot be recovered, speech may, in many cases,
be retained, if the child is constantly practiced in the use of its voice.

The child may be taught as early as the age of three or four to write a few
words, From that age, until six or seven, he should be practiced by the
method here given, and then sent to some institution, where his progress
will be very rapid if this preparatory home training has been well performed.

L

Begin by writing in a plain round hand the name of some common object.
Show to the child first the object and then the name, pointing from one to
the other until he sees that the name stands for the object. Get him to copy
the word, and when he has mastered it, teach him another in the same way.
Always write the before the names of objects. As ahove explained teach
the following list of words containing all the letters of the alphabet:

the box., the cul the mug. the jar.
the key. the quill. the fender, the razor.
the wateh. the shovel,

Besides these, the names father, mother, the child’s own name, and those
of his brothers and sisters, should be taught.

1 %

As soon a8 the child ean write the names of five or six objects, sentences
may be taught, To do this a short direction to do something, as, T'ouch the
bow, is shown to the pupil. Then the teacher himself touches the box and
gets the child to imitate him. After several repetitions the child is made to
copy the sentence, I' touched the box, as the proper way of expressing what
he has done, He is then directed in writing to touch some other object of
which he knows the name, and, if he does not understand, the teacher again
explains as before. This is repeated frequently until the pupil, on being
shown a direction to touch a familiar object, will at once go and do so. This
process of writing a short direction, showing the child what it means by
simply performing the action indicated, and then having him copy the proper

1880.) APPENDIX, 63

form of sentence to express what he has done, is to be always carried out.
Proceed in the same manner with many examples like the following:

Touch the key. Touch the table.
Toueh the cup. Touch the chair.

Toueh the mug. Touch father.
Touch the jar, T'ouch mother.
Touch the razor. Touch John.
Touch the watch. Touch Mary.

The teacher must also touch objects himself, and get the child to deseribe
what he has done, by using you in place of I, thus:
You touched the fender. Y ou touched the fork.
You touched the shovel. Y ou touched the glove.
A third person should also be asked to do something in the presence of the
child, and the latter taught to deseribe it, as:

Father touched the slate,
Mother touched the pail.
John touched Mary.

John touched the fan,
Mary touched the jug.
Mary touched! John.

When the pupil has become expert in these exercises, direct him to touch
two or more objects, which must at first be placed together before him.
Vary all of the foreguing exercises, as in the examples given helow:

I touched the hat and the key.

I touched the chair and the table.

You touched the fender and t‘he shovel,
You touched the pencil and the slate.
Father touched the door and the mantel.
John touched the knife and the fork.

The saine exercises should now be continued, with the following words in
place of touch. Each word must be used quite often and thoroughly mas-
tered before a new one is given:

bring, open, shut, kick, strike, throw,
hit, push, ull, ﬁther. break, pare,
tear, eut, B.ﬁ. t:e‘ wash, wipe,
sweep, eat, drink,  smell, taste, slap,
clean, whip, raise, pat, rub,

bind, shake,  roll, sluch. lock, unlock,
caver, uncover, toss, emply, scrape,
. g light, punch, le, comb, h,

tie, untie,  &e,

The following phrases, it will be seen, are as easily explained as any of the
single words above given, by merely performing the act indicated. These
should be used very often, and with as many objects as are appropriate to
them;

sit on, stand on, walk on, lie on, kneel on, write
on, ranon, jump on, vroll on, stand in, -ugk
n&r walk to, come go into, walk into, run i
out of, wallt outi):s, run out of, put on, take
fi:m over, ore, stand behind, stand beside,
near, walk around, walk across, stand between,
point to, bow to, shake hands with.
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The following examples will show how the above phrases are to be used:

1 sat on the chair, I stood in the tub.
I stood on the box. [ blew out the match.
I went to the table, I walked to the gate.
You ran on the grass, You went info the house.
Y ou turned off the gas. You jumped over the stool.
You walked around the chair. Y ou sat near the fire.
John walked across the room Mary ran from the dog.
John stood before father. Mary stood behind mother,
Mr. Smith put on the coat. The cat jumped from the chair.
I stood between the chair and the table.
I stood between the door and the window.
John sat between father and mother.
Father stood between John and Mary.
You walked from the chair tp the table,
You ran from the door to thé gate,

I

The process of teaching color, size, forin, possession, and number will now
be considered. In explaining these, some object having the qualities de-
seribed by the words used must always be placed before the child ; otherwise
the meaning cannot be made clear to him, He must always learn by seeing,
handling, smelling, and tasting the objects. 3 Y

To explain color, make a number of balls of yarn of different colors.
These should be of black, white, brown, gray, purple, red, orange, yellow,
green, blue, indigo, violet. Pieces of ribbon, eloth, or sticks painted of these
colors, will answer as well. At the printer's, eards of most of the above col-
ors can be had for a trifling sum.

- Place one of the balls, say black, before the child, and write the direction
—Touch the black bell, and proceed as before explained. Continue this with
all the colors in turn, "I'hen have all the balls together, or placed in different
parts of the room, and keep on until the child, when directed to touch or
bring a ball of any color will at onee do so and write out what he has done.
The exercise may then be continuned with a variety of other objects having
color, as flower, fruits, ete.  Vary these exercises in all the ways before
described,

Also, explain the following words of opposite meaning, with suitable ob-
Jects, The contrast in meaning is a great help toward understanding them ;
and for this reason first one and then the other should be used :

hot, cold; hard, soft; wet, dry; clean, dirty; sweet, sour;
thick, thin; fat, lean; sharp, dull; new, old; high, low;

full, empty: smooth, rough; straight, crooked; wide,
narrow; sound, rotten; fragrant, fetid; light, heavy; ete.

Size will now be considered, Get two objects of the same kind, but differ-
Ing much in size, a8 stones, potatoes, apples, books, ete., and with these teach
the meaning of the words large and small.  Place both before the pupil and
direct him to touch one, and give him the proper form of sentence to de-
scribe what he has been doing. Do the same with the other, and repeat until
the words are understood.
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Get two sticks, one long and the other short, and in the same way teach
the meaning of long and short. Go on as before with other objects, such as
cils, strings, and cords.
pefla:: the (g;ld learn to describe things belonging to himself and others.
Let him touch something of his own, and write, as the case may be:

I touched my book.
1 touched my knife.

Then let him toueh something belonging to the teacher and write:

1 touched your hat.
1 touched your overcoat.

Next let him touch or bring things belonging to his parents and others of
the family, and get him to write such sentences as the following:
I touched father's hat.
1 touched John's hand.
I brought father's new slippers.
I brought mother’s red shawl.
I brought Mary’s little book.
1 brought John's large book.

V.
In teaching number, get stones, stieks, beans, or acorns to count with.
Then give the following directions, and show the child how to carry them
ont and express what he has done:

Put one bean on the table,
Put two beans on the table.
Put three beans ou the table.

This exercise may be continued until all the numbers up to one hundred
have been learned. Let the child learn both the names and the characters
used to represent the numbers. Let the teacher himself, as well as other
persons, put objects in different places, and teach the child to descrile what
they do. In this exercise, language us well as number is being learned at
the same time, as the examples here given will show : :

I put four books on the table,
I put nine stones in the pail.
I put fifteen beans under the chair.
Yg: put one stone and seven sticks in the hat.

apples and three nuts to Mary.,
%ﬁ gp?l‘tfet:: ggga in the basket, and five tx?urﬁrlurs on the table.

‘ather two figs and three apples to John.
H .&u :1'; fi uﬁ"l four rdaln£
Mother dro; three knives and two forks on the floor.

Addition, subtraction, multiplication, division and fractions may be taught
with very little real difficulty. Nothing more is required than to carry out
with patience and judgment the direetions here given. Until ntlihm
are mastered, objects must, in every case, be used to perform the operations

with, :
To teach addition, putdownmhmnwmthouhm,mdpﬂtu.m

9
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one to the other, give him the sentence, One and one are two, to copy. When
this is mastered place one bean at his left hand and two at his right, and let
him write, One and two are three. Then, with one and three beans, placed
in the same way, teach him to write, One and three are four. Go on in this
Way up to One and ten are eleven. Keep on until the child can write out this
part of the table correctly,

Then, in order to test the child’s understanding of them, write the above
sentences in a different order, and leave blanks for him to #ill up himself,

thus:
One and three are —,
One and five are —,
One and one are —,
One and seven are —,

When the child is able to fill up the blanks with the correct number, no
matter how the places of the sentences are changed, we know certainly that
he understands  Should he forget, always demonstrate to him what the sum
is by the aid of the beans or other objects used.  Encourage him to use them
himself in finding out the sums of other numbers. After a while he will be
able to do without them ; but at first they are indispensable, The other
parts of the tables in addition may be learned in the same way.,

When we come to subtraction we have simply to place a row of beans
before the child, and taking away one or more, give him the proper form in
which to express the operation, 3

Begin by placing two beans before him, and then taking away one, write
One from two leaves ome. So proceed up to One from eleven leaves ten.
When this is mastered, change the places of the sentences and let the child
fill up the blank spaces thus:

One from six leaves —.
One from two leaves —,
One from nine leayves ——,

Proceed in this manner until the tables in subtraction are thoroughly
mastered,

In multiplication the beans are to be arranged in groups containing an
equal number. First place one bean hefore the child, and another a little

" way from it, and have him write, 7'wo times ome are two, 'Then place two

beans in each group, and write 900 times two are four. Next put three beans
in each group, and write 7wo times three are six. In this way proceed to
T'wo times ten are twenty.  As before, finish by changing the places of the
sentences and leaving a blank for the pupil to fill up. Teach the remaining
tables in the same way. 1
In division there may be a little more dificulty, but patience will overcome
all.  Here the process consists in arranging a row of beans before the child,

‘and then separating it into groups containing the sume number.

Place two beans before the pupil.  With both hands separate them and
draw each a little to one side. Then write One is in two twice, Now sepa-

Tate in the same way a row of four beans, and write 7wo is in four twice.
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In this manner continue till T'en is in twenly twice, has been ma?-hfld.
4 1 proceed as before described. Finish
Change the places of the sentences, and

in division in this way. .
‘“T‘ll:t::!l& of fractions is far less difficnlt than may at first sight ap-

pe::ttlwm be some apples in the room, and give ?he (‘h‘il(? the direction,
Bring meone apple. Take the apple, and in his sight divide it into tfvo
ual parts. Then write the direction, Bring me one-half the apple, expl.mu-
:: the phrase one-half of the apple, by pointing to it and then to the object.
Tfm write, Bring me two halves of the apple.  As in the previous exorvls.as.
let the child be practiced frequently, until he has uu.mwr«l this. Show him
that one-half and ' mean the same thing. Now divide mu-rtht-r apple into
three equal parts, and direct him to bring one-third, two-thirds, and three-
thirds of the apple. Next, divide one into four parts, and afterward divide
others into five, six, seven, eight, nine and ten equal gturts.
Get some sticks of equal length, and huve'them divided by pencil marks
into equal parts. Then write out such divection as:
Cover one-half of the stick.

thirds of the stick.
(()‘.oo::; %:&:—ﬁfths of the stick.

Let the parts indicated be covered over with a newspaper or anything con-
venient for the purpose, Repeat these exercises often and vary them in
different ways, as the following examples will show :

Give one-half of the apple to m{e
f le to mother and two-thirds to John.
g:n‘éeoonn::f?tinrr?ho ofm:h:p:pple on the plate and three-fourths on the

window sill.
one-fi ve three-fifths to father.
gudt; tour-alllngtmtg: W:p;?: Ein the chair and five-tenths under the
table,

¥.

| of animals
Good pictures will be of great use, especially colored pictures
mdozh:r‘ objects. By the aid of these the names of a great many things
can be taught, Place a picture before the child and encourage him to de-

geribe what he sees, thus:

the cow.
%xthuhommdﬂww n.

I see two dogs and
Imthash‘}%?

direct the child to point to or touch objects in the picture, and also
»Aﬂ:ov‘r them to others. It is also well to teach the following expressions,
while the events are actually taking place. By judicious management and
constant repetition it will be possible to get the child to understand many
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expressions of this kind. The teacher can make use of gestures on many
oceasions to assist in making the meaning clear:

It is raining. The sun is rising.
1t is snowing. The sun is setting.
The leaves are falling. The moon is not shining.
The dog is running, The cat is sleeping.
John is walking. Mary is jumping a rope.
Mary and John are dancing,
Father is reading the newspaper.
Mother is washing the dishes,
Father and John are playing checkers.
The hens are eating the corn.

The following examples are given to illustrate the use of phrases which
may be taught as readily as single words. These should all be learned by
the pupil, besides many others which will readily oceur to any one. The
action indicated must always be performed first, and immediately after the
child must write out in proper form what himself or others have done. The
idea is to get the child to associate things taking place with their proper
expressions, and this ean only be done by frequent repetition. The exer-
cises here fiven should, therefore, never be discontinued until from instrue-
tion received both at home and at school, a ready eommand of language has
been acquired :

Toueh the knob of the door.

Touch the panel of the door,

Touch the lid of the box.

Toueh the side of the hox.

Touch the elge of the box.

Touch the corner of the box.

Touch the bottom of the box.

Touch the end of the stick.

Touch the middle of the stick,

Open the door of the room.

Shut the door of the closet,

Stand in the corner of the room.

Stand in the middle of the room.

Bring a pail of water.

Bring a bucket of coal,

Bring an armful of wood,

Put the bottle of ink on the table.

Pat the paper of tacks on the mantel,

Put the ear of corn under the chair. i

Put a lump of coal in the five,

Put the book in the drawer of the bures.

Put an apple in father's coat pocket,

Strike the door with your hand.

Strike the chair with the long stick.

Touch the dog with the cane,

Hit the tree with the small stone.

Hit the box with the red ball,

Bring the stick with a noteh in it,

Bring the stick with two nails in it.

Bring the stick with a noteh in the middle of it. v

the stick with a nail in the end of it. ~

B e oo W S T T o e the )
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Put the stick with a red mark in it between the table and the chair.
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Put the cup with a crack in it on the window sill.

Put the cup with a broken handle in the basket.

Place the blue stick across the red stick.

Draw & square on your slate.

Draw a large square on the sheet of paper.

Draw four amﬂl squares on your slate.

Draw two large cireles on your slate,

Draw a stmigﬁ line on your slate,

Draw a crooked line on your slate.

Draw a large square in the middle of your slate.

Draw a triangle above the stfua.re.

Draw three small circles under the square.

Draw a row of circles on your slate.

Draw a row of triangles on the sheet of paper.

Draw a horizontal line on your slate,

Draw a vertical line on your slate.

Draw an oblique line on your slate.

Give a glass of water to John.

Carry the basket of potatoes to mother,

Toueh the knob of the door and the lid of the box.

Give the hammer and the box of nails to John.

Take the spool of black thread and the paper of pins to mother.

Give the red apple to Mary and the yellow apple to John.

Go up stairs and bring the ball of red yarn and the piece of blue cloth
on the bureau, g

Go down to the cellar and bring six agga.

Go to the burean drawer and bring the box of paper collars to father.

Take off your coat and sit down near the fire,

Put on your overcoat and hat and go to the post-office with John,

Go to church with Mary.

Make a bow to Miss Smith.

Shake hands with Miss Jones,

Play a game of checkers with George

Plagou me of blind-man’s buff with the boys and girls.

Go to the grocery store and buy three pounds of sugar.

Help John carry the pail, \

Take a walk in the garden with Mary.

These examples will suffice, and others on the same model will readily pre-
sent themselves to the teacher. In teaching the names of things made up of
two or more words, do not attempt to explain each word singly, but get the
child to comprehend the meaning as a whole. This is usually best done by
showing the thing, and then giving the phrase which signifies the thing and
drawing a line under it like the following:

the piece of bread.

the spool of thread.
the ear of the cat. the ear of the dog,
the piece of brown calico. the pile of books,
the plate of nuts. “the piece of red ribbon,
the plate of cakes. the piece of blue ribbon,
the plate of apples. the piece of black ribbon.

- Itis very important to accustom the child to the use of such phrases. If
the action indicated in the directions given to the child is performed over
and over again, he will finally understand. Of course, in carrying out the




70 INSTITUTION OF THE DEAF AND DUMB. | No. 18,

programme here laid down, tact and judgment must be used, and the more
difficult sentences introduced gradually, as the pupil becomes able to master
them. Praise the child, and encourage him in every possible way. It is
quite easy to make children take a lively interest in these exercises, as the
writer can testify from actual experience.

METHOD AND PROCESS OF TEACHING MECHANICAL ARTICU-
LATION AND READING ON THE LIPS*

The employment of articulation and reading on the lips as instruments
of instruetion is peculiar to the German school on account of the regular or-
thography in respect to pronunciation being favorable in the way of success,
while the many inflections of the French and English languages interpose
insnrmountable obstacles to those who cannot call into requisition the aid
of the ear.

The following methods and processes are given in full from the pen of
Rev. Dr. Day, who was specially commissioned to enquire into all sources of
Information bearing upon the education of the deaf and dumb in Germany,
with the view to refute the arguments of Horace Mann, Esq., Chief Super-
intendent of Education, U. 8, who, in one of his annual reports, speaks in
glowing terms of the success which erowns the efforts of the German mas-
ters in teaching articulation,

METHOD OF INSTRUCTION.

Before describing the manner in which speaking is taught, without the
aid of hearing, it seems necessary to observe that deaf mutes in general pos-
sess perfect organs of speech! They make involuntary and frequently also
voluntary sounds, and could they only hear what sounds are made by others
in speaking, would be able to imitate them, or in other words to talk. As
total deafness debars from all such knowledge, they necessarily remain silent
or mute; in other words, they are dumb solely in consequence of deafness.
Even where a child has already learned to talk, but subsequently at a tender
age becomes deaf, he gradually loses one word after another, from no longer
hearing them spoken, and finally relapses into silence.

The end proposed in teaching articulation is, by means of the eye, aided by
the sence of tonch, to supply to the deaf mute the lost sense of hearing. As
different sounds represent themselves, each in a different manner, on the
lips, or in the position and play of the voeal organs, although frequently
with very slight variations, the effort is made to acenstom the deaf mute to
notice and recognize these positions and variations on the one hand, and on
the other, to imitate them himself, with the addition of those emissions of

*ByJ. B, MoGaun, Head Master of the Deaf and Dumb Institution at Hamilton, 0. W.
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sound of whieh he is naturally capable.  In this process nearly every teacher
has certain peculiarities of his own, although in the main they do and must
agree. In the following description Mr. Hill's course has been generally
preferred, as being on the whole as successful as any, with occasional refer-
ence, also, to other teachers and published works,

1. Qualifications required in an instructor. In order to be a suceessful
teacher of articulation, according to the German measure of sucecess, it is
necessary to have, first, well formed and perfect organs of speech, and cor-
rect pronunciation ; secondly, an accurate knowledge of the voeal organs, and
of their positions and motions in the production of different sounds; thirdly,
skill in making the deaf mute perceive the different motions of the mouth,
and teaching him to imitate them himself; and #nally, “ infinite patience.”
“The diffieulty,” says one, “consists more in the expenditure of strength,
which the exertion of teaching the deaf and dumb to artieulate requires,
than in the understanding of what is to be done, which demands no special
genius.”

2. General description of the method of teaching. In order to make the
pupil acquainted with the position of the organs necessary for the produe-
tion of the sounds of langnage, the teacher places his own organs in the
necessary position, makes the scholar by sight and feeling notice these posi-
tions; encourages him to do the same himself; and finally, proceeds from
simple to composite sounds, that is, to syllables and words, and from these to
sentences,

As apparatus, a looking-glass, in which the pupil may view the position
of his own mouth, as compared with that of the teacher’s, and a paper-folder,
used to direct the motions of the pupil’s tongue, are generally employed.
Such contrivances as India rubber tongues, the expediency of which has
sometimes been suggested, are in fact never resorted to. Some teachers, in-
stead of u paper-folder, put their fingers into the scholar's mouth. This Mr.
Hill discountenances, on the gronnd, among others, that “ sometimes unwit-
tingly and sometimes on purpose, the scholar is in danger of biting it."*

One of the earliest requisites in such a course is evidently the power on the
part of the deaf mute of making voluntary sounds. When the hearing is
only purtially lost, or the child has become deaf after having onee learned to
talk, and in certain other cases, there is no peculiar diffienlty. Sometimes,
on the other hand, considerable time and labor are spent in making the pupil
understand what is required of him. At Leipzig I saw a little girl who had
been under instruetion a couple of weeks, but without making any progress.
Day after day she had been called up, and the teacher had pronounced the

i never the slon made npon in the efforts
p of the letters . for
i sound he made was that
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usual sound o (a as in father), with the customary devices of prolongation and
percussion, placing her little hand before his mouth and under his chin, to
gshow her that the breath must be strongly expired, and a jar be made in
the voeal organs, but all to no effect. She placed her hand, as she was di-
rected, before her own mouth and under her chin, breathing strongly enough,
but making no sonnd, As I saw her from time to time, on my visits to the
school, with her mouth wide open, but in complete ignorance of the manner
of producing the jar she noticed in her teacher, I became interested in the
case, and requested the teacher to inform me as soon as she succeeded. In
the course of the week he brought me word that she had overcome the diffi-
culty. When his own patience was nearly exhausted another deaf and dumb
girl had undertaken the matter, and instantly succeeded. Very possibly the
teacher himself wounld have attained the same result had he continued his
efforts a moment longer. The child, it appears, had first succeeded in making
a sound when her hand was under her chin; and in consequence such an as-
sociation between the vibration and the position of the hand was established
in her mind, that in no other way was she able for some days to make any
sound at all. The instant her hand was removed the sound ceased.

The process of instruction is exceedingly slow and elementary, and re-
quires that only one scholar be taught at a time. Seating himself beside a
window, so that the light shall fall fully upon his face, placing his head in
an easy position, and bringing the scholar before him in such a manner that
the pupil’s eye shall be on a level with the teacher’s mouth, the latter com-
mences with a single sound, and then gradually passes on to others, un-
til all are exhausted. 1t deserves to be noticed, although it cannot be said
that one has borrowed the improvement from the other, that in Germany,
both in the schools for hearing children and the deaf and dumb, the sounds
of letters of the alphabet are taught instead of the names. For deaf mutes,
indeed, no other course would be practicable,

The best order in which to teach the sound of the alphabet varies some-
what with different pupils; and hence it is the practice of the best teachers,
as early as possible, to try all the sounds of the alphabet, in order both to
test the pupil’s capability, and ascertain to what points their attention must
be specially directed, Generally, however, experience has shown the follow-
ing order to be as successful as any, viz: h; a (ah), u (v0), i (¢e), p, t, k, or
b,d,g; o,e(ainfate); au (ou), ai (i in lion); f, s, ch (the last a peculiar
sound ; w nearly (v), f, j(y); @ (or ae); b, d, g,or p,t,k; sch (sh)! m, n,ng;
I; r; 0 w'(the two last have a peculiar sound). Care must be taken not to
practice the pupil too long on the consonants alone, but, as soon as possible,
to bring & and t, for instance, into connection with the vowels, in the forma-
tion of simple syllables. This is the first stage. With some variations in
the order of the letters and syllables, relieved also by exercises in learning
to make the written characters, the pupil is practiced in these elementary
sounds during several weeks,

Next follow the consonants placed after the vowels, and forming of sig-

nificant words, as af, of, Ruf, Ohr, ete. “ The main object here is rather
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mechanical readiness in speaking, than acquaintance with the meaning of
words.” Afterward, syllables are are united into words and these into sen-
tences.

What infinite patience is required in the course of instruction thus briefly
sketched, in which the teacher's mouth, the looking-glass, and constant
watching and feeling of the position of the tongue, must be relied on to sup-
ply the loss of hearing, a few of the mistakes into which the pupils are most
apt to fall, will be suflicient to show. We may commence with the letter A.
It is a mere emission of breath, but yet must be made in a certain fixed man-
ner, In attempting to imitate the teacher the pupil not unfrequently makes
a sound, instead of an aspiration, or sends the air though his nose. The
remedy consists, for the first mistake, in placing the pupil's hand under his
own chin, and then under the teacher’s, and making him perceive that there
must be no vibration: for the second, in pressing the tongue into the right
position by means of a paper-folder: and for the third, in pressing the pupil's
nose, and preventing the passage of the air in this direction. This must be
repeated, until the pupil has acquired the habit of instantly recollecting the
proper position, on the one hand, and the mechanical expertness necessary
to secure it on the other,

In passing next to vocal sounds, as the deaf mute has ne ear to guide him,
either in respect to piteli or intonation, he can be expected in many cases to
utter only those which are rude and unpleasant. Sometimes these sounds
are so high as to be almost a scream; sometimes extremely nasal. To rem-
edy these defects, even very imperfectly, is a work, as all confess, of time
and labor,

The sound of the vowel a (ah) is generally attended with less dificulty
than any other to the deaf mute. Still, if he opens his mouth too wide, or
lifts his tongue too high, he is sure to make an incorrect sound. Such cases
oceur: and here the looking-glass, the folder and the teacher's mouth must
again be brought into active requisition.

The vowel { (ee) not unfrequently makes a great deal of trouble, but “one
must not lose courage if he does not at once succeed.” The letters p, ¢, k, are
often diffieult for the less competent deaf mutes. Such mistakes as mpe
instead of pe, me instead of pe, £, ch, and ng instead of k, are of frequent oe-
currence, R is for many the most difficult sound. Indeed, there is not a
sound in the whole alphabet which has not to the deaf and dumb its peculiar
difficulties, and does not subject them to the danger of mistake. In respect
to the sounds peeuliar to the German language, represented by'o and u, the
attempt to teach their correct pronunciation is seldom if ever made. Con-
tenting themselves with the remark that these sounds ave often confounded,
by those who hear, with ¢ and i, the teachers wisely allow their pupils to say
Mehre tor Mohre, Bicher for Bucher, ete.

The union of different letters in one word, and the modifieations in sound
which hence result, constitute a still further difficulty. A long time is
usually requisite, in order to bring the slow-moving organs of the deaf and
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dumb to the necessary quickness in pronouncing the short vowels. Some-
times they pronounee i (ee) and o like 7 and % (00). Sometimes they actually
drop them. A very frequent mistake is the too great prominence given to
the consonants, e, g—w, m, n, I, r, when connected with the short vowels,
which “of course renders the sound very unpleasant and unintelligible.”
The union of consonants, without an intervening vowel, which demands for
their pronuneiation much exercise and flexibility of the voeal organs, con-
stitutes a special difficulty for the unpracticed organs of the deaf mute. In

pronouncing such syllables as pla, tra, abt, he is almost sure either to Sepi-

rate the consonants, take breath hetween them, or interpose a vowel sound,
as pela, tera, abet, ete.

It would be tedious to follow out all the errors into whieh deaf mutes in
this toilsome process fall, and the particular directions given for endeavor-
ing to rectify them. What has already been said will be sufficient to show
that this process is correctly called by the German writers mechanical speak-
ing; that much time must necessarily be devoted to it, and that with the
greatest efforts only a defective utlerance can be reasonably expected, even
under the labors of the most experienced instructors.

2, METHOD OF INSTRUCTION IN READING.ON THE LIPS,

This branch of instruction, though carried on at the same time with artic-
ulation, has difficulties of its own, which are confessed by the German
teachers to be peculiar and great. As the former exercises have for their
abject the enabling of the deaf mute to express his own ideas in articulate
language fo others, it is the object of this to teach him to understand what
is sald by others, by watching the motion of the lips. How formidable the
attempt (well for the deaf mutes in the German schools that they are im-
perfectly aware of it) will appear from considering the following cireum-
stances, mentioned by the German teachers themselves:

1st.  There are many sounds which demand positions of the Organs so en-
tirely similar to each other, as it respects external observation, that only a
very practiced eye can discover the difference,

2. No peculiar opening of the lips is necessary in the pronunciation of
most of the consonants. In such eases it is usually decided by the vowel
immediately preceding, and as the lips then coneceal, for the most part, the
interior of the mouth, the scholar must hence, in respect to many consonants,
remain in uncertainty,

. In the fdow of discourse, sounds run so much into one another that
only a very practiced eye can seize hold of the individual parts.

4th.  The pronunciation of different persons has to the eye S0 many varia-
tions as sorely puzzle the deaf and dumb.,

5th.  In connected discourse, many sounds which properly belong to words
are lost, which greatly increases the difficulty of understanding by means of
sight. For instance, in the sentence, this singer ran nineteen miles, few per-
sons pronounce so distinetly as to make the s, r, and % twice perceptible,
even to the ear, much less to the eye. L
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So great are these difficulties, both singly and in combination, that it is not
pretended that mutes ever become able, in ordinary discourse, to make out
each word, or perhaps the greater number. All they do is to make out a
few and guess at the remainder. This was distinetly told me by the most
accomplished reader on the lips whom I saw in Prussia,

Method of instruction. In learning to utter sounds himself the deaf mute
has the aid of two senses, sight and feeling; in learning to read on the lips,
however, he must trust exclusively to his eve. Hence the need of special
exercises in this department. The following may be pointed out as the most
noticeable things in such a course,

1st. At first the teacher speaks as slowly as possible, opens his mouth
wide, and distinetly utters every sound. The consequence is, as I have had
repeated occeasion to observe, that the pronunciation of many teachers to
their scholars is very unnatural, and such as is never heard in society. This
probably is one reason also of unnaturalness observable in the pronuncia-
tion of even the educated deaf mutes, which I shall presently have occasion
to notice,

2d. The most experienced teachers divide the sentences they utter into
small groups of words, with pauses between them. Sometimes this divis-
ion goes so far as the making of a pause after every word or even syllable,

8d. Oceasion is taken as often as possible to make speaking a medium of
communication.

4th. The pupil is generally required to repeat after the teacher, either
silently or aloud.

bth. When the pupil fails to cateh the word it is either written in the air
or on a slate, to aid him. A few teachers use the manual alphabet for this

purpose,

THE ELEMENTS OF HUMAN SPEECH AS APPLIED TO THE IN-
STRUCTION OF DEAF-MUTES IN ARTICULATION *

We propose, in the first place, to try and explain what the elements of
hnman speech are; and, secondly, to illustrate what we believe to be the best
method of teaching deaf-mutes to make these elementary sounds, and eom-
bine them into syllables and words.

By the term speech we mean the expression of the thoughts by means of
the voice, modified in its passage from the drynx to the outer air by the
voeal organs, at the will of the speaker.

By the elements of human speech we mean those changes perceptible to
the ear which the sound of the voice undergoes as it passes on, and of which
all the syllables and words of a langnage are composed.

*By Joho Phillips, in the American Annals of the Deaf and Dumb,
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The prime element of speech and song is produced by the vibration of the
chorda vocales, or voeal chords, set in motion by a stream of air passing from
the lungs.

During the ordinary process of breathing these chords lie loosely, and in-
cline toward each other at an acute angle. But by an effort of the will, as
in speaking, and by the aid of certain museles, they become extended and
placed parallel to each other. In this position they are set in motion by the
passing air and vibrate rapidly, making a noise, sound, or tone in the larynx.

This tone, as it passes on and escapes through the mouth or nose, becomes
affected, varied, and modified by the glottis, palate, tongue, teeth, and lips,
commonly called the organs of speech; and certain of these modifications
are what we call the phonetic elements of any given language, or, in a wider
gense, the elements of human speech.

Though the absolute number of sounds in any language may be said to be
equal to the number of words in that language, yet the number of elemen-
tary sounds of whicl all the separate words of a language are composed is
very limited ; and on the printed page each is, or ought to be, represented by
u separate symbol or letter. '

The phonetic slements or elementary sounds of the English language are
forty in number, according to Latham and Fowler, the most reliable anthor-
ities in England and America, and every Anglicized word in the language is
made up of one or more of these sounds. They are divided into voealie, or
voice, and consonantal, or artienlate sounds, and are produced, the former, by
allowing the stream of air conveying the sound to pass uninterruptedly
through the mouth ; the latter, by checking the breath, and consequently the
passing sound, by bringing certain parts of the mouth into contact.

Though the number of vocalic sounds we have the power of emitting is
unlimited, yet a certain few are always agreed upon as the vowels of any

particular language. In English we have twelve of these sounds, repre-

sented by only five letters; a striking illustration of how extremely deficient
our alphabet is! So deficient, indeed, is it, that the forty primary sounds of
our language have practieally to be represented by twenty-three letters, our
e, ¢, and @ being redundant, in so far as sound is concerned.

Let us now examine the different sounds of our vowels, aind aecount for
them,

What causes the difference of sound or tone of @ in father, in fall, and in
Jate; of e in mete, o in note, and u in rule, o perceptible to the ear?

How could we explain them in writing to a person at a distance, unac-
quainted with any of them? How could we illustrate them with our own
organs of speech to a person whose closed ears were never penetrated by a
wave of sound? R

On analyzing the different voealic sounds and their modes of production,
we find they are formed and perfected in different parts of the mouth. The
grave or Italian sound of @ in father, the most natural of all voice sounds
~the sound emitted by the infant on first breathing the breath of life; the
sound, the different modifieations of which are emitted by so many species
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of animals, and the sound which justly takes precedence of all others in
leading off the alphabets of so many different languages—is formed in, or
emitted from the throat, with the mouth moderately open.

That of a in ball reaches up to the root of the tongue, and is sounded with
the mouth wide open; while that of @ in fate is collected in, and emitted
from, the back part of the mouth.

The squeezed sound of « in mete or e in feet, is formed in the middle of
the mouth, by pressing the central top part of the tongue as closely as pos-
sible to the roof of the mouth without touching it, and forcing the breath
between.

The name sound of 7, and its long sound, as in pine, we have to discard
altogether as a simple elementary sound, and classify as a double vowel or
diphthong. Its short sound in such words as fit is in reality the short sound
of e in mete.

The sound of o in note is collected, not in the throat, the back or middle
of the mouth, but in the front part, just inside the lips.

The sound of w in rule, which is identical with that of oo in pool, is made
between the lips, on protruding them ; whilst that of w, very properly named
in this respect, is produced by protruding the lips still farther, and nearly
closing the circular aperature between them.

Thus we see that the peeuliar tone of each vowel depends on the part of
the mouth from which it proceeds, or the length of the buceal tube through
which it is sounded.

The present name of onr u, and its sound in cube, tube, ete., we have to
classify as diphthongal. It originated in this manner: after the Norman
conquest, our Anglo-Saxon progenitors, finding the close Norman u dificult
for Saxon tongues to pronounce, preferred their own open sound of the let-
ter. The pr?ud Normans, on the other hand, disdaining to adopt the lan-
guage of their conquered serfs, totally ignored the Anglo-Saxon . Things
went on in this way until the transition period of our language, when they
compromised the matter by eombining both into the diphthong eu, or w,
and thus transmitted to us in perpetuity a compound, instead of a simple or
elementary vowel sound.

In treating of the sounds of the consonants, all we cin do at present,
without extending this paper far beyond its assigned limits, is to give the
organie production of a few of them.

Consonantal sounds are those which do not coalesce into syllables and
words except when joined to vocalic sounds, and prononnced with them,
The former, however, can be isolated from the latter, and analyzed.

B, the fivst consonant and second letter of our alphabet, is sounded by
closing or bringing the lips together, and then forcing them apart by the
breath, or exploding the voice sound between them. If we close the lips,
and, while keeping them together, try to give the name of the letter b, we
recognize a sound, or something approximating to a sound, in the larynx,
Whilst this is struggling to escape, if the breath forces the lips apart, the

escaping air conveys the sound of this letter along with it.
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The sound of p is produeced organically in the same manner as that of b,
with this difference: that while keeping the lips closed and attempting to
give the sound or name of p, no hum or struggling sound is heard in the
larynx. The breath barely presses against the lips and interior of the mouth,
and on its explosion eonveys the sound of this letter.

The sound of b is said to be sonant, because the voice is an indispensable
element in its production. The sound of p, on the other hand, is ealled surd,
becanse there is no voice sound nsed in producing it. In sounding b, the
voeal chords are set in motion ; in sounding p, they lie quiescent, as in ordi-
nary breathing. Their whisper sounds are identical. If we pronounce the
words bill and pill successively, both in the lowest andible whisper, the one
cannot be distinguished from the other, and the only way they can be known
apart is by their connection, as, the bill is pald ; the pill is swallowed. The
gounds of hoth are said to be explosive, because we cannot dwell upon or
prolong them, as we can those of 7, m, or n.

These two are the only pure labial or lip sounds in the language, and their
representative letters have each but one sound, thongh in a few words each
is silent, a8 in psalm and dumb.

M is a labial-nasal, It is formed by closing the lips and foreing the voice
sound through the nose. Several species of animals utter this sound. The
cow, calf, deer, sheep, and goat give it as plainly as any human being. They
often give it alone, without parting the lips and giving the volealic sound
after it.

Some grammarians say consonantal sounds are peculiar to man, and that
animals utter vowel sounds only. This is a mistake.

L is produced by placing the tip of the tongue against the roof of the
mouth, near the front teeth, and letting the sound and breath escape through
the month.

N is a palatal-nasal, formed by placing the tongue against the palate, stop-
ping the passage of the breath through the mouth, and foreing it and the
voiee sound through the nose, with the mouth open.

The sibilant & is formed by placing the tongue forward in the mouth and
hissing the breath out between the front teeth, with the mouth nearly
closed, but the lips apart. The other sibilant, z, is produced in the same way,
with this difference: the voice enters into the composition of the latter
sound. The s is surd, the z sonant, The same relation exists between them
as between p and b, From this it is evident there can be no more organic
difficulty in sounding & than z, the testimony of foreigners to the contrary
notwithstanding. Indeed, the difference is in favor of the s, as may be seen
in comparing the s in seal with the z in zeal, the latter being the more com-
plicated, as more organs are requisite to pronounce it; yet a German finds no
difficulty in pronouncing the latter word, but finds considerable in sounding
the former correctly, and for this reason: in German, the s is sonant, and the
z surd—just the opposite of English. The Germans sound s nearly as we do
2, the voice sound not being quite so strong; therefore a German, in speak-
ing English, pronounces seal nearly as we do zeal, and complains that our
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letter & is so hard to sound! The 7 in German is a compound sound, repre-
sented in English by the letters ts. The German word Zelt, for example, is
pronounced in German as if written fselt fn English. Who will argue that
our English word Celt, which we pronounce as it spelled selt, would be more
vasily pronounced if spelled fse?t? In short, be it well understood that,
organically, the sibilants s and = are more easily pronounced or sounded in
English than in German, and, consequently, are sounded with greater facility
by Englishmen in English than by Germans in German.

The sound of th is an elementary one, though represented in modern
English by two letters, 1t has, properly speaking, two sounds, being surd
in thick, length, ete., and sonant in the, this, ete. In Anglo-Saxon, the surd
sound was represented by one letter and the sonant by another, both of which,
unfortunately, afterward fell into disuse. The surd sound is made by plac-
ing the tip of the tongue against the upper front teeth and foreing the breath
between : the sonant, by foreing the voice sound out along with the breath.
Thereis no organie difficulty whatever in pronouneing either of these sounds.
They are, at least, quite as easily made as those of the sibilants. Yet what
a hindrance ave they to Frenchmen and Germuns in learning to speak our
language correctly, becanse they have no sound approximating to either in
their own languages. When surd, they give it the sound of t, as tick and
pat for thicvk and path ; when sonant, that of d, as den and dat for then and
that.

These few remarks are all we can now make on our consonantal sounds,
We have had to be very brief, and refer to only a few of the elementary
sounds of our langnage, either surd or sonant, voealie or artienlate,

We are now prepared to take np the second part of our subject, and explain
what we believe to be the best method of teaching deaf-mutes, and more
especially semi-mutes, to produce or make these elementary sounds, and com-
bine them into syllables and words—that is, to speak as other people do, In
doing so, we shall sketeh barvely an outline map, leaving details to be filled in
as the ground is gone over,

The first thing to be effected is to get the pupil to make u noise or sound
in the Iarynx, by setting the voeal chords in motion. All teachers of any
experience know how to begin here.  When the pupil ean make this sound
voluntarily in a conversational tone of voice, without putting the hand to
the throat, the first step has been made in advanee,

This sound, as alveady stated, is the prime element of speech and song in
man. And though we never expect to evolye song out of this rude element
under existing circumstances, yet to develop it into speech is onr reasonable
expectation,

As good a way as any to go about this is first to convert it into vocalie
sounds. For this purpose we take one of our pupils and seat him in front
of us; then, opening our mouth, we give successively the sounds of a in
Sather, a in fate e, o0, and u in rule, directing at the same time the pupil's
attention to the different positions of the mouth as the sounds one after the
other are given, After pointing to the letters, and giving their sounds over
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and over again, the pupil is directed to open his mouth and try to do the
same. In trying to get his pupils to follow his directions, each teacher is
thrown almost entirely upon his own resources. The signs and motions that

one pupil will understand will often be incomprehensible to another. One

method or expedient, which we have found to be an excellent one, is to take
a short tube of some sort, and explain to the pupil by some means that in
sounding the vowels the mouth is shaped into tubes of various lengths. That
the sound of @ in father proceeds from the extreme back part of the mouth;
a in fate from the end of a short tube extending above the root of the
tongue; ¢ from one extending to the middle of the mouth and terminating
at the top of the tongue pressed close to the roof of the mouth, but not
touching it; o from a wide tube the whole length of the mouth; and % (in
rule) from a long narrow tube not only the full length of the mouth but
extended to the middle of the lips, protruded in the shape of a funnel. So
soon as the pupil succeeds in sounding any of the vowels, we signify our
assent, and point to the letter; then make him sound it again and again
until the position of the mouth is fixed in his memory. When he sounds
another we do the same, and indicate to him that it issues from a position
in the mouth either backward or forward of the other one, and so on until
these five vowels are mastered.

We now turn to the consonants, paying no attention to the other vocalic
sounds for the present.  We begin with the cognate consonants. We take
pand b for instance. The sound of p, if it can be called a sound, is very
easily given, being barely a puff of the breath between the lips; then, in
giving b, we place the pupil’s hand upon onr throat, just above the projec-
tion of the thyroid cartilage, where he feels the thrill caused by the vibra-
tion of the vocal chords, and at once comprehends that the voice sound is
indispensable in giving the sound of this letter, but has nothing to do in
giving that of p;and that this is the only difference in their organic pro-
duction. 1In the same manner we proceed with ¢ and d, k and g, £ and v, &
and z,

‘We may next take all the letters of the alphabet in rotation. The pupil
will recognize the fourteen already known to him as old acquaintances, and
the twelve strangers can be introduced one by one. When this is done, the
pupil may be said to have advanced a second step or stage in his course of
instruction, although there are many elementary sounds he cannot yet artic-
ulate,

We now begin to exercise our pupils in combining all the consonantal
sounds they have learned with each of the five voealic sounds at first ac-
quired, as:

bd, ba, be, bo, bu,
dd, da, de, do, du, etc.

Then place the vowels first, as:

dam, am, em, om, um, etc,
-
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There are a few sounds which will not coalesce, as aq, eq, aa, xe, ete,
which of eourse must be omitted.

For these exercises we strongly recommend the old-fashioned spelling-
books containing the “abs,” as they used to be called, or cards with the
“abs” printed on them in all their combinations. These exercises serve the
double purpose of combining two elementary sounds into one, and fixing the
sounds of the letters or their organic productions in the memories of the
pupils.

While these exercises are going on, the remainder of the forty elementary
sounds may be mastered one by one, viz: e in all, th in thin and then, ng in
song, ete. When these exercises are completed and all the elewnentary sounds
aequired, the pupils will have advanced another stage. .

Now comes our flrst, or if not our first, certainly our greatest real difli-
enlty : we have now tomake our pupils combine three or more simple sounds
into one compound ; in short to combine sounds into syllables and monosyl-
labic words—the most difficult task to be accompl ished in the whole course
of deaf-mute instruction in articulation. Such, at least, has been our expe-
rience. After the sounds of the letters are acquired it is easy to get deaf-
mutes to combine two sounds into one, in ba, be, bo, bu. But when we come
to add another sound or letter, us bad, bet, bon, bus, they pronounce them
bad-de, bet-ta, bon-na, bus-sa ; and it is all but impossible to make them drop
this additional syllable at the end of each. The reason is this: when an
ordinary person says but, for instance, the very instant the tip of the tongue
touches the roof of the mouth, makes the ¢ sound, and completes the word,
that instant the vocal chords stop vibrating and the voice sound ceases. To
be sure, il may cease only for an instant, yet it ceases. But the deaf-mute
prolongs the sound until after the tongue is detached again from the roof
of the mouth, consequently he says not but, merely ; he says, hut-ta. Placing
the tongue against the roof of the mouth and checking the breath in saying
but, has a tendeney to stop the voice sound; and the pupil must be trained
not to continue the sound with the escaping breath on the removal of the
tongue. Again, it is often less difficult to break a deaf-mute from saying
but-ta than man-na, because the tongue in the ¢ sound checks the breath and
sound for an instant, whereas in the # sound it only changes the course of
the breath and sound from the month to the nose.

This defect in articulation has to be remedied before a pupil can be ad-
vanced a step further. While a pupil says man-na for man it would be
futile to put him on to words of two or more syllables, or to join short words
in the form of sentences. If we try to make him say, Man is mortal, he
will say, man-na is-sa mor-a-tal-la, and will drawl it out in such an unna-
tural tone of voice as will be distressing to listen to. Unless he can be
broken of this, it is far better to waste no more time in trying to teach him
{o speak.

But how this defect ean be remedied is a question more readily asked than
answered. We suggest: write down the word man-na just as the pupil

11
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pronounces it, and show it to him, comparing it with the word man as it
ought to be pronounced. Let him see “what his mouth is doing,” as Mr.
Bell aptly expresses it. Then make him speak it quickly; do not give him
his own time todrawl it out and supplement it with the na. Make him
utter man in a short, explosive sort of shout; and when that is said, do not
give him time to put his suflix at the end of it, but raise your hand, or clap
vour open palm to his mouth and keep back the na.

Making the pupil explode his syllubles at once will have many desirable
effects, It will throw life and spirit into his manner and tone of voice; it
will check that echanical drawl in his speech, so tedions to him and dis-
tressing to the ear of the listener, and with the aid of dozens of other ex-
pedients which the ingenious teacher may devise, will in time remedy the
defect we are speaking of, in the majority of instances.

All deaf-mutes that surmount this last difieulty will have smooth sailing
beyond. 7They can be taught to speak. By this we mean they can be taught
to articulate a sufticient number of words to express their ideas and make
known their wants, Their vocabulary can be extended to that of a child of
five or six years, and will chiefly consist of words of Anglo-Saxon origin,
eagily pronounced, and not containing many silent letters. Difficult words
of elassic origin, or what children eall hard words, we need hardly expect
many of them to make mueh progress in articulating, though of course we
may meet now and then an exceptional case,

We feel called upon in this communication to express our opinion of Mr.
Bell's system of * Visible Speech as a means of communicating articulation
to deaf-mutes.”

Were we to consult our own feelings at present we should say nothing on
the subject, but should leave it to time and experience to sanction or set
aside that system, IHaving, however, expressed our opinion of it upward
of a year ago, and that opinion being adverse to the system, we are now
reasonably expected to reassert or retract it; and as our opinion is yet un-
changed, all we can do is to state it again, in substance, as briefly as possible,

We have no faith in * Visible Speech as & means of communicating artie-
ulation to deaf-mutes,” as treated by Mr. A. G. Bell, in the Annals* because
it is inapplicable to the purpose ; because neither the system nor any symbol
of it has ever yvet been the “means” of communicating the articulation of
a single elementary sound to any deaf-mute, or ever can be; because deaf-
mutes have to learn (o articulate before they can understand the symbols
or alphabet of “ Visible Speech,” or the “deep meaning underlying” these
symbols; because, in short, Mr. Bell “puts the cart before the horse,” for it
is articulation that is the means of communicating *Visible Speech” to
deal-mutes, y

Indeed, we are thoroughly convinced that instead of “ Visible Speech™
being a help in teaching deaf-mutes to articulate, it is a great hindrance ; and
that, however suecessful Mr. Bell may be in his landable endeavors, he wonld
be much more so if he could resolve on throwing his “ Visible Speech” to

*Vol., xvii, p. 1.
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the winds, and substituting the letters of the alphabet as the representatives
of primitive sounds, deficient as they are in number,

That we are correct, we think will be evident from the following eonsider-
ations.

In teaching an ordinary child the alphabet, we point to each letter and
name it, the child naming it afterus. In commencing to teach a deaf-mute
to speak, we point to each letter and give its sound ; bat as the mute cannot
hear, we have to show him how the sound is made,

As an example of the manner in which a deaf-mute is tanght to articulate
a particular sound, let us take that represented by the letter s, and compare
the ordinary method with that of Mr. Bell. The teacher, after pointing out
the letter, closes his lips in the presence of the pupil, and placing one of tlfe
deaf-mute’s hands upon his (the teacher's) throat, and the other upon his
nose, sets the voeal chords in motion, and this produces the nasal hum, the
peenliar sound of this letter. Whilst the teacher continues to prolong the
sound, the pupil feels the thrill caused by the vibration of the voecal chords
in the larynx with the one hand, and the thrill at the sides of the unsv. and
the escaping breath with the other. After the repetition of this a few times
until the mute understands to what his attention i3 being directed, he is
motioned by his teacher to close his own lips, place one of his hands upon
his own throat, and the other upon his nose; and if he sueeeeds in making
the thrills in his own throat and nose, he has the required sound, for no one
can produce these thrills with closed lips without making the sound repre-
sented by the letter m. At first the pupil may make some very awkward
motions in trying to imitate his teacher. He may make a disagreeable
gurgling noise in the throat, or expel the breath too foreibly from the nose,
but under the direction of his teacher he soon gets over this, and after
making the real sound a few times and finding how easily it is done, he
becomes encouraged. After repeating it for a few days or weeks in succes-
sion along with other gounds, and especially after combining it with the
vowel sounds previously acquired, he will never forget it. He will sound it
instantaneously on the letter being pointed out to him, without waiting to
think how the organs of speech are to be placed, and with as little hesita-
tion as an ordinary child gives its name.

"This is the method we followed before ever hearing of “ Visible Speech.”
This was the method followed in Germany before we were born.

Now for Mr. Bell’s method. Instead of taking the letter m as the repre-
sentative of this sound, he introduces his symbol. He represents this
gimple sound by a compound character, consisting of four elementary parts,
or simple characters. These simple characters are straight and eurved lines,
arbitrary representatives of the under lip, the nose, the sound of the voice,
and the verb to shut. These four elementary signs, combined in a certain
manner into a compound symbol, represent the sound of m, and when ex-
plained, mean “lip, shut, voice, nose,” or, “Shut the lips, and pass the voice
sound through the nose.”

This symbol, and all its parts, Mr. Bell now explains in full to his pupils.
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Well, of course they all at once shut the lips, pass the voice, and give the
sound of the letter m? Oh, no; not at all! What then? Why, Mr. Bell
just takes his pupils one by one, and goes through the very same modus
aperandi we have just been describing! !

Not one of his pupils even understands the symbol, or knows anything

about the “deep meaning underlying it,” until he has learned the organie’

production of the sound that symbol represents; nor then either,.in all
cases, we are inelined to believe.

Unless we look upon Mr. Bell as an enthusiast, it is inexplicable to us that,
after going the rounds we have indicated in teaching a deaf-mute the organie
production of an elementary sound, he attributes his suecess in making him
produce that sound to one of those symbols of “ Visible Speech.”

In conclusion, we freely confess that all the information we have had in
regard to “ Visible Speech™ as a means of instructing deaf-mutes is con-
tained in the article mentioned, and if we misrepresent the utility of that
system we do 80 involuntarily. ‘That article is written in such plain, une-
quivocal lunguage, that we do not think it possible we can be mistaken.

If at any future time we find we are in error in regard to the system, we
shall take great pleasure in acknowledging it.

We believe that, whether * Visible Speech” is a help or a hindrance, Mr.
Bell has done good serviee in pressing the question of articulation on the
attention of the educators of the deaf and dumb, and that the time is gone
by when a child who loses his hearing after learning to speak must neces-
sarily lose his speech also.

ON ATTEMPTED CURES OF DEAFNESS*

As It is desirable that the credulous portion of the community should, at
all times and on all subjects, be guarded against the designs of traveling
doctors, I propose to examine and to state, in the present letter, all that zeal
and science and humanity have been able to effect for the physical relief of
the deaf and dumb, in order that a plain wayfaring man may form his own
Judgment as to the benefit he may probably derive from feeing an adver-
tising or a be-puffed aurist,

I am willing to allow that there are cases of partial deafness that may
be relieved by the simple modes which are known to every well educated
surgeon; but my remarks will chiefly refer to the attempts to cure total
deafness and are not intended to apply to the regular practitioner, but to
that class of professionals who prey on the unwary, and by their exorbitant
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demands and magnificent promises of benefit to be derived, tax the pockets
of the community, and bring the art of healing into disrepute.

Empiries abound in our country, and are not mnﬁuai. to those .whc pmfe:g
to cure. A particular preparation is found sen'icc-uh.le in removing or allevi-
ating a complaint. With no more knowledge than this bare fact, some person
who hears of it and has the same complaint, or who fancies he has it, upplxaﬂ
the remedy, without considering—indeed, without the means of knowing, if
he did consider—whether he is in the same circumstances as to habit, temper-
ament, diet, ete., as the individuals previously relieved, S'houhl the nostrum
be suceesstul, or be thought to be successful (for the puu‘ent,‘s natural con-
stitutional vigor may have trinmphed over the disease), its fame ifi trump-
eted forth; should he experience no relief, the application of the umq.qm
remedy is soon forgotten. Empiricism, in its best sense, is not to be relied
upon, ;mr should an experimenter, known as such, be suffered to Plll(‘!’ the
field against that man whose practice is founded less on his own ex;‘)ﬂnemm
than on a knowledge of the parts and offices of the wonderful moving uful
reasoning machine whose irregularities he is ealled upon to repair, f‘"d rein-
state in their native vigor. Hence the danger of universal medicines; the
folly of single specifies; hence, too, the misleading tendency of a custom
into which many reputable medieal practitioners have fallen, of appearing
to countenance empirical preparations by testifying to their efficacy.

Every important organ of the body is liable to a variety of disorders; now,
what c;m be thought of a practitioner who professes Lo cure all the disor-
ders, of only one organ, by a single specific? Yet such is a common profes-
sion, and it is encouraged, as the vietims to the practice can readily testify.

The human ear is one of the most delicately formed organs of the human
frame. It is subject to a great variety of diseases; the parts adjacent are
also subject to diseases by which this organ is affected. Some of these dis-
orders ocenr before birth, some are not developed till after birth, and some
supervene on other diseases. The principal diseases to which the organ
itself and the adjacent parts are liable, are the following:

Malformation of the auricle, or external ear.

A diminighed or an excessive seeretion of wax.
Obliteration of the auditory passage.

An enlargement of the auditory passage.

Extraneous matter in the Eustachian tube.

Closure of the Eustachian tube. s

A gristly consistence of the auditory nerve.

Disease of the brain.

Diseases of the throat and glands.

The anditory passage being loaded with hardened wax.

i

The growth of polypi from the lining membrane of the auditory passage. -~

Total deafness, as T have said, follows npon various diseases. The records
of the various institutions will show that deafness follows upon hydro-
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cephalus, brain fever, scarlet fever, measles, dentition, convulsions, inflam-
mation of the lungs, colds, small-pox, whooping-cough, and other diseases.

I would therefore ask any rational person to consider, if the man who
professes the cure of the various diseases of the ear, and its parts, by any
one remedy, is likely to be suecessful in many cases, the diseases being so
distinet, and the causes of such diseases so totally different. My experience
among the deaf and dumb has extended over fifteen years, and during the
whole of that time 1 have inquired much into the physical means employed
to restore hearing. T have heard of some instances of partial success in
cases of acquired deafness; but I have heard of but one single instance in
which a totally deaf person was restored to hearing, and this was at Brus-
gels fifteen or sixteen years ago, This ease I only know of by report, and
have never seen it recorded. Hundreds of attempted cures have been made
known to me; professional men of high character and attainments have
devoted themselves to the subject, but in all cases they have ultimately
despaired of success, have left the practice, and the ground, thus deserted
by regular practitioners, under the impression that nothing satisfactory
could be achieved, has been most profitably occupied by empirics, and ig-
norant pretenders.

Two hundred years ago it was a general opinion that dumbness was caused
by some organie defect in the organs of speech. It is now well known that
the deaf have the power of producing vocal sounds, and indeed of speaking
and reading, and that these persons are dumb only because they are deaf.
When this was first ascertained, it was natural that every method should be
resorted to that science or medicine offered, to accomplish their restoration
to hearing, for possessing this faculty, language would soon be acquired, and
they would be at once restored to the society of their fellow men.

Many distinguished physicians have, in different places, directed their
skill and seience to various modes of curing or relieving deafness. Among
these, the much lamented Sir Astley Cooper and Mr. Cleland, in England ;
Drs, Itard and Deleau, in France; Hendriskz and Guyot, in Holland ; and
Hymly, in Germany ; may be mentioned as having taken extraordinary pains
to insure success in the means they devised and adopted.

It is now universally believed among those who have given the most im-
partial and disinterested attention to the subject, that there is nothing suffi-
clently encournging in all that has been done to warrant the conclusion that
deafness can be removed, though it may be alleviated in some cases, in a
slight degree, and that the very few instances of its removal must be regarded
a8 isolated exceptions, which do not destroy the general prineiple.

Such have been the efforts of the skillful and the scientific to remove deaf-
ness, and so little the suceess by which they have been attended. Enough,
however, has been done to show that it is difficult, and generally impossible,
to discover the cause of the deafness; and that when it has been discovered
in a few instances, the most various modes of treatment have failed in im-
parting hearing; and enough to lead any one to the very reasonable con-
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clusion that the man who professes to restore the deaf and dumb u.» hearing
and speech is merely a pretender; and that if he professes to do th}s by any
single mode of treatment, he should be driven t'rnm‘ respectable and informed
society, with the stigma of impostor attached to his name.

HISTORY AND METHODS OF DEAF-MUTE INSTRUCTION®.

The eye of the deaf-mute is bright and active. All t‘lw .\wulth of ln?uuty

in form, color, and arrangement in the world around him, is open to his en-

joyment. Hisonly physical disability is the want of hearing, Inmost cases,

the closest inspection can disecover no imperfection in the ear of th'e living

person, and after death, dissection detects none. For some m_\'stf-rmns. rea-

son, the auditory nerve fails, in his case, to transmit to the brain the vibra-
tions of sound. A casual observer might regard this as an inconvenience,
rather than a serious deprivation. To the well-furnished mind of the
scholiir, even total deafness brings no direct infliction. Tt is simply cutting
off certain channels of communication with the outward world, and does
nothing to impair the value or the availability of the treasures within,
Deafness, to a mature mind, is only a negative loss, not a positive infliction.
Notwithstanding these considerations, sad experience shows that when to-
tal deafness occurs at birth, or in the early years of life, it is one of the
sorest calamities that aflict humanity. The deaf-mute is eut off almost en-
tirely from communication with his fellow-men. He hears nothing of the
conversation of the family eircle and the social meal. Of the incidents oc-
curring in the community of which he forms a part, and which make up
s0 mueh of the history of individual life, he knows only what takes place
under his own eye. A large portion of our knowledge, in the early periods
of life, is derived from the observation and experience of others. The chan-
nels which render this light and intelligence the common property of other
minds, are to the deaf-mute closed. He knows nothing of the shape of the
world in which he lives, of the races that inhabit it, or of their past history.
The family traditions of place and country, the exploits or renown of an-
cestors, which might exeite a worthy pride or stimulate to an honorable am-
bition, never fall upon his palsied ear. More than all, his infirmity draws a
thick veil over the realities that lie beyond the present life, and hides from
his view the immortality that awaits him. So dark and inert is his mind,
that the great problems of a future life, fail to awaken his curiosity or ex-
cite his attention. There is no authenticated ease on record of a congenital
mute who, by his own unaided efforts, has found out the being of a God, or
diseovered the fact of his own immortality. It is the universal testimony
of educated mutes, that previous to instruction, they had no knowledge of

* By Rev. Collirs Stone, in American Annals of the Deaf and Dumb.
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these great truths. The deaf-mute, therefore, though he may be Jiving in a
Chrigtian community, and the object of tender affection, yet, from the ig-
noranee and terrible darkness of his condition, appeals most touchingly to
tvery kind feeling of our nature. It is estimated that at least five hundred
thousand of the human family are thus aficted,

As the same causes that now produce this infirmity, have always existed
among men, deaf-mutes have probably, in all ages, constituted a portion of
human society. Repeated allusions made to them in the Seriptures, and in
ancient history, confirim this supposition. Their condition has of course
been modified by the kind and degree of the civilization in which they have
lived, yet we have abundant evidence that their lot has been a hard one. In
early times, and in uncivilized eommunities, they were regarded as mon-
sters. They were thought to be under the special curse of God, and their
infirmity was looked upon as the direct result of Satanic influence. Deaf-
mute children were often put to death as soon as their infirmity was dis-
covered, The familiar couplet of Lucretins:

“To (nstruct the deaf, no art could ever reach,
No eare lmprove them, and no wisdom teach,”

seems to have been the judgment of thinking men, upon the hopelessness
of their condition. As late as the fourth eentury, Augustine declared that,
“as faith cometh by hearing,” it was manifestly impossible to the deaf-mute;
he could neither hear the word, nor learn to read it, The eode of Justinian,
which seemed to embody the essential principles of right, for all countries
and for all times, by positive and distinet enactment, denied the congenital
mute all eivil rights, consigned him to perpetual legal infancy, and consid-
ered him as ineapable of managing his own affairs, or of transmitting his
property.

During the golden days of Greeian and Roman refinement, the art of express-
ing ideas by pantomime was much cultivated, and was carried to a high de-
gree of perfection, It is related that a contest once took place between Cie-
ero, the eloquent Roman orator, and Roscius, the great eomedian, to see
whieh eould express a thought most foreibly, the one by his gestures, or the
other by his words, The very proposal of such a trial, indicates the at-
tention which had been given to this method of communicating ideas. The
soulptor, by aftitudes and expressions of the countenance, caused the breath-
ing marble to speak forth the feelings of the soul. The painter pictured
upon canvas the course of history, and deseribed the progress of nations, and
the exploits of individual men. Tdeographic language was in use, particu-
larly among the Chinese and the Egyptians. It is remarkable that it should
never have occurred to the gifted men of those times, by some of these
methods, to address the eyes of that large class among them, whose ears
were closed to the entrance of sound, We search, however, the records of
Grecian and Roman civilization in vain, for the account of a single deaf
mute being educated, much less for the establishment of a school or system
of education for their benefit. Individual cases may have oceurred in the
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course of these long, dark centuries, in which ingenuity and affection dis-
covered methods to break in upon his isolation, and bring him forth to the
light. If such cases existed, they wete single spots of brightness in a field
of wide-spread and impenetrable darkness, The Seriptures tell us tha?t the
touch of the Master brought instant restoration to many of thefw stricken
ones; and it is only under Christian institutions that their mnditmn‘hus.ex-
cited attention, and efficient means have heen taken for their vmancu.mtmn.

To Pedro Ponce de Leon, a Spanish monk, of the fifteenth century, is usu-
ally accorded the high honor of being the first successful instructor nf deaf
mutes. Ponee was born in the city of Valladolid, in the year 1620. His first
pupils were two brothers afd a sister of the Constable of Castile, and af-
terward he is supposed to have had a considerable number under his in-
struction. According to his own account, he taught persons who were deaf
and dumb from birth, “to speak, to read, to write, to keep n(.-cmmts,. to re-
peat prayers, to serve the mass, to know the doctrines of the Christian re-
ligion, and to confess themselves, viva voce.” To some he taught Latin, to
others Latin, Greek and Ttalian. It is quite possible, that some of Ponce's
pupils were of a class who retained a portion of their hearing. The stories
of these times partake largely of the marvelous, and Ponee's aceount of his
work should doubtless be take with allowance, yet he was probably highly
successful as a teacher. Ponce died in the Convent of Ona, where most of
his life was spent, in the year 1584, greatly honored for his benevolence and
“Sn::e thirty-six years after the death of Ponee, John Paul Bonet, also a
Spaniard, published an extended and valuable treatise on the art of deaf-
mute instruction. The work of Bonet, now extremely rare, has the distine-
tion of being the first formal essay published on this subject. Tt is a pro.
duction of great merit, and shows its author to have been a man of brilliant
genius. The manual alphabet, so generally in use among the deaf and dumb,
is first found in Bonet’s works, and he has been regarded as its inventor. Tt
is known, however, to have been in use at an earlier period. Bonet died in
m:?heﬁut English writer on this subject was a physician by the name of
John Bulwer, who, in 1648, published a book entitled “ Philocophos, or the
Deafe and Dumba Man’s Friend.” On the title-page of his hook he claims
that “a man borne Deafe and Dumbe may be taught to Heare the sound of
words with his eie, and thence learn to speak with his tongue.,” Bulwer was
also the first distinetly to propose the use of pantomimie signs, as & means
of teaching language. .

The first practical teacher of deaf mutes in England was Dr. John Wallis,
an eminent Professor of Mathematics in the University at Oxford. Dr.
Wallis was distinguished as an able writer on deaf-mute education. His
first work, “ Grammatica Lingue Anglican®,” was published in 1653, His
writings passed through several editions, and are held in high estimation at
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the présent time. One of his pupils was, in May, 1662, exhibited before the
King and nobility, and the Royal Society of London.

In 1680 George Dalgarno published his “ Didascolocophos, or the Deaf and
Dumb Man’s Tutor,” an original and learned work which attracted great at-
tention. Prof. Porter styles it, “ one of the most remarkable and important
productions in the whole history of the art."

During the sixteenth and seventeenth centuries, at various intervals, the
peculiar conditions of the deaf mute attracted the attention of thinking
men, and we find in Italy, in Holland, in France, Germany and Great Brit-
ain, notices of individual mutes who received education. The processes by
which this was effected, however similar they may have been, were doubt-
less independently discovered by those who put them in practice. It should
be remarked, however, that this relief came only to isolated cases—generally
to members of noble families, who were able, by their wealth and influence,
to secure such instrucetion, and riehly to reward it; while the generations of
deaf mutes, doubtless to be found then, as now, in all countries and commu-
nities, were left to grope their way in darkness and solitude through the
world. It is only about a hundred years since, even in the most prominent
conntries of Christendom, systematic provision has been made for the great
mass of this sadly afflicted class of society.

The middle of the eighteenth century is the brilliant era in the history of
deaf-mute instruction, About this time, De 'Epee in France, Braidwood in
Seotland, and Heinicke in Germany, founded Institutions, which, under va-
rious changes, remain to the present day. But more than this, it is through
the labors and writings of these noble men, that the care and education of
the deaf mute has been recognized and aceepted in all Christian States, as
the indispensable duty of humanity.

Among the names that shine out on the page of history, as the distin-
guished benefactors of the class we are considering, that of the venerable
Charles Michael De I'Epee, is without question, entitled to the highest place.
De I'Epee was born at Versailles,on the 25th of November, 1712, His father,
an architect in the service of Louis XIV, impressed his children from their
earliest years with principles of benevolence and piety. Young Charles
early developed a character mmarked with purity, simplicity, and an ardent
desire to do good to his fellow-men. When he reached the age for choosing
a profession for life, his desires turned strongly to the service of the church,
and he went through a eourse of study to fit him for its duties, On apply-
ing for ecclesiastical orders, however, he was required to sign a formula of
doctrine to which he could not assent. This he refused to do, He then
turned, reluctantly, to the law, and after making the necessary preparation,
was admitted to the bar, and entered upon his new profession. He found it
exceedingly distasteful, and soon became disgusted with the atmosphere
which surrounded him. He had no pleasure in duties which brought him in
contact with so much ehicanery, duplicity and crime, and longed for some
employment more congenial, and which might more fully gratify the ar-
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dent wish of his heart to be useful. While his way seemed thus hedged in,
an incident oceurred that opened to him the path of usefulness Providence
designed him to occupy.

Qalling, one day, at the house of a friend, he noticed two young ladies en-
gaged in needlework, and on addressing them. received no reply, Repeating
his remark, he still failed to secure from them the least attention. On ex-
pressing his surprise at this seeming rudeness to their mother, who soon en-
tered the room, she informed him that her daughters were deaf and dumb;
and added, with tears, that their teacher having just died, they were now
left without any instruction. The sympathies of the benevolent Abbe were
warmly interested. * Believing,” he says, “that these two unfortunates
would live and die in ignorance of veligion if I made no effort to instruet
them, my heart was filled with compassion, and I promised, if they were
committed to my charge, that I would do ail for them I was able.” Del'Epee
now entered with enthusiasm upon his life-work. He at once opened a
school for indigent deaf mutes, maintaining them at his own expense. He
at first refused to receive the children of the rich, and afterward consented
to do so with extreme unwillingness.s “The rich,” he said, “come to my
house by tolerance. It is not to them that T have devoted myself, it is to the
poor only; but for them T should never have undertaken the instruction of
the deaf and dumb.”

De 'Epee was a man of gentle spirit and of disinterested kindness. His
ircome was but £400. Reserving £100 for his personal expenses, he devoted
the remainder to the support of his indigent pupils, whom he regarded as
liis own children, giving all his strength in self-denying labors for their im-
provement and happiness. His warm-hearted kindness and his brilliant
success, soon attracted the attention of the world, Crowned heads, and the
highest orders of the nobility, erowded to his humble establishment to wit-
ness the progress of his pupils, Several incidents are related which show
the simple and earnest spirit with which he pursued his labor of love. In
1780 the Ambassador of the Empress of Russia, on visiting his school, of-
fered him valuable presents in the name of his Sovereign. The Abbe, de-
clining the benefaction, replied to the Ambassador that he never received
money, but if his labors seemed to impress the Empress as worthy of any fa-
vor, he desirved her to send some poor ignorant child from her dominions, to
whom he might give instruction.

Joseph, Emperor of Austria, also visited De I'Epee, and was astonished at
his success. Expressing his surprise that so excellent a man should be in
such straightened cirenmstances, he offered to confer upon him the revenue
of one of his estates. Declining the generous offer, the Abbe replied: “I
am now an old man. If your Majesty desires to confer any gift upon the
deaf and dumb, it is not my head, already bent toward the grave, that should
receive ity but the good work itself. It is worthy of a great prince to pre-
serve whatever is useful to mankind,” The Emperor, readily interpreting
his wishes, dispatched one of his ecclesiastics, the Abbe Storeh, to Paris,
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who, after acquiring the art, established at Vienna the first National Insti-
tution for the deaf and dumb in Austria. -

De I'Epee died in 1789, at the age of sixty-seven years, greatly beloved and
lamented. He was buried, with distinguished honors, in his native city
where a monument is erected to his memory.

In 1760, five years after the opening of the school at Paris by De 1'Epee,
Thomas Braidwood commenced the instruction of the deaf and dumb at
Edinburgh. He at first began with one pupil, the son of a rich merchant of
Leith, The number afterward increased, and he attained a suecess which
excited great interest among the distinguished men of his time. Braidwood
kept his methods a profound secret, endeavoring to make his art the source
of pecuniary emoloment. A lady is said to have paid £1500 sterling, for the
education of her son in Braidwood's school. The great expense of this
school, led to the establishment of the Asylum at Kent Road, L.ondon, where
indigent deaf mutes might receive a free education. The London Asylum
was opened in 1792, under Dr, Thomas Watson, a nephew of Braidwood. In
1782 Braidwood'’s school was removed to Hackney, near London, where it
continued till his death, in 1806, His methods of teaching remained a se-
cret in his family for sixty years, His school was the parent of those since
established in the British Isles,

Samuel Heinicke was born near Weissenfels, on the 10th of April, in the
yvear 1720, His father, a simple agriculturist, intended his son for the same
employment. Heinicke, however, feeling a decided repugnance for so quiet
a life, left his home, and, at the age of twenty-one, entered the military ser-
vice of the Elector of Saxony, He remained here but a few years, in the
mean time devoting his leisure moments to literary pursuits, in which he
was greatly interested. He entered the University at Jena at the age of
twenty-nine, applying himself to his favorite studies with great zeal. It is
a singular coincidence that the same year, 1755, in which De 1’Epee opened
his school at Paris, Heinicke became engaged in the instruction of a deaf-
mute boy in Dresden. 1In April, 1772, Heinicke, with nine deaf pupils,
opened at Leipsic the first Institution for deaf-mute instruetion in Germany,
which has since been followed by a large number of flourishing schools. He
continued his benevolent labors with marked success till his death, which
oceurred on the 30th of April, in the year 1790. A circular, issued a few
years since to raise funds for a monument to his memory, thus speaks of
him, “He was a man of pure character, of a sensitive and profoundly reli-

gious spirit, gifted with the rarest qualities of genius, of a clear intellect
and noble heart; who, full of the liveliest sympathies with the misfortunes
of his fellow-men, made it the labor of a life, consecrated to God and hu-
manity, to comfort the forsaken, to dry the tears of those who wept, and to
minister to all who were in distress.”

It thus appears that before the close of the eighteenth century, the work
of deaf-mute instruetion had become fairly inaugurated on the continent of
‘Europe and in the British Isles. It has been fully demonstrated that the
deaf mute was an intelligent being; that his infirmity brought upon him,
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i ility an i e which could be in good part re-

ental imbeecility, but an ignorance whie :
:::\':;. The obligation was also acknowledged by governments and by
christian men, to alleviate and remove the disability that bore so heavily

upon him.
While in Europe, deaf mutes e s
being provided for their instruction, in this ¢ ry the :
sy gru('ted attention., A single exception to this remark requires a

had thus excited general sympathy, and means
condition had

scarcely att

brief mention.
In the year 1812, in the family of Col, William Bowli

.o deaf mute children. The reputation of the
:l‘::fly;tm‘:rg:mt;::my reached this country, and a brother and sis-
ter of Col. Bowling had been sent there for education in 1795, Johm Braid-
wood, grandson of Thomas, was induced by the liberal oﬂer.s of 'Col. Bowl-
ing, to come across the sea to undertake the ed\u-atin?x of his children and
establish a permanent school. He soon fell into dissipated habits and the
scheme proved a failure. '

The first Institution for deaf mutes on this continent, as is
was opened at Hartford, on the 15th of April, 1817, The circumstances
whieh led to its establishment, are too recent and familiar to require recital
here. The desireof a prominent physician of that city to secure the edu-
cation of a daughter, led to the founding of a school which was at first
thought to be sufficient to educate all the deaf mutes of the country. A
little inquiry, however, revealed the magnitude of the need, and other
schools soon followed. The Institution at New York was opened in 1818;
that in Pennsylvania in 1822; the one in Kentucky in 1823, and this in Ohio
in 1820, From the original fountain, a noble stream has gone forth, bearing
the blessings of edueation to all the deaf-mutes of the country. The duty
{0 care for them has heen willingly aecepted, and there is now searcely a
State in our widely extended domain that does not offer to them the oppor-
tunity of instruetion.

In the rapid view we have taken of the interest which deaf-mutes have
excited in the world, I have refrained from commenting upon the peculiar
methods that have been adopted to gain access to their minds and secure
their development. T will now give to these a few moment’s attention.

We have seen that the infirmity of the deaf-mute bears upon him in two
directions, Tt cuts him off from intercourse with his fellows, and leaves
him in profound ignorance, by closing np from his mind the avenues of
knowledge. No system of education is of value to him that does not bring
velief in these two particulars. It must give him the means of easy and
rapid intercourse with others, and it must open his mind to the sources of
information. How this can best be done, is a problem which has been long
and carefully studied by many able minds, and its solution attempted by two
widely different methods,

Nearly all the early efforts to educate the deaf and dumb, proceeded on
one theory, viz: that speech is essential to thought; that the mind can only
attach ideas to voeal sounds, and that, consequently, all ideas must necessa-

ng, of Goochland

well-known,
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rily be communicated through this medium. This theory seems to reach
back to the first communication of language to man by his Creator, and sup-
poses that God gave man, by speech, the means of acquiring all the knowl]-
edge he is capable of receiving. g

The earliest and most distinguished advocates of this theory, was John
Conrad Amman a Swiss physician, who, in 1680, published an able work in
support of his views. Amman aseribed to spoken language a mysterious
and almost divine power. “In the human voice,” he says, “may be said to
dwell the very essence of life, The voice is a distinet emanation of that im-
mortal spirit which God breathed into the nostrils of man when he created
him a living soul. Among the immense number of gifts of God to man, it
is speech, in which eminently shines forth the imprint of divinity. In like
manner as the Almighty ereated all things by his word, so he gave to man,
not only in appropriate language, to celebrate worthily his author, but fur-
ther, to produce by speech whatever he desires, in conformity with the laws
of his existence,”

Heinicke drank his inspiration from the work of Aminan, and embraced
essentially his theories. To his mind, also, * it was the voice which showed
forth the glory of God's gift to man. It was speech only which fully com-
prehended, contained and expressed the movements of the soul. Every
other means of communication was dead,” Views so extravagant, would
naturally soon be materially modified by thinking men, yet, we find that,
even to the present day, while no one will confess his acceptance of such ab-
surd notions, their general influence is widely felt in the efforts made to re-
store this lost faculty to the deaf mute.

With regard to the vital point in this theory, that ideas can only be com-
municated by voeal speech, it is proper to say that it is a baseless and wholly
erroneous assumption.  Voeal sounds, so far from being the only basis or
wedium of thought, are simply the conventional and arbitrary representa-
tives of ideas. They convey no meaning whatever to the mind, in the first
iustance, but must be explained by some other means, before they have any
significance or power of suggestion. What idea do you obtain from the
sound of a word, in a foreign language, which you do not understand? No
amount of repetition will make it intelligible to yon. The sound you recog-
nize, but it must have an interpreter before it can convey ideas to your
wind. To the deaf mute, the case is still worse. It should never be forgot-
ten, that by the loss of hearing, his relation to voeal language is entirely
changed. To him words have no existence; he hears them not. No vibra-
tions fall upon his palsied nerves, and no art or theory ean change this es-
sential fact of his experience, Voeal language is abnormal to him. Sounds
o not address the eye, which, in his case, must perform the duty of the ear.
He only sees the rapid motion of the organs which produce the sounds, and
these, difficult as they are to distinguish, must be interpreted to him by
some medium of which his eye takes cognizance. No substitution of other
words or sounds will avail, for, as already remarked, these have no existence
to him us sounds, and no meaning as words. What, therefore, must you do
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in teaching a deaf mute to speak? You impose upon him two most difti-
cult tasks. He must first distinguish by the movement of the voecal organs,
rapid and scarcely perceptible as they are. the words that are Spl.)kNI. These
must be explained to him, in the first instance, by significant signs. When
he comes to understand the words and their meaning, he mus‘t learn to ar-
range his own organs in the way to produce, not some uncertain sound, buy
precisely those demanded by the combination of letters that compose the
word. : . :

Suppose you who speak, were reduced to this method of m.nnunu:lmtion
in your family cirele, making no sounds and using only the lum: Y ou un-
derstand the meaning of language, and know what to say,and this, with the
deaf mute, is two-thirds of the battle. You will find, however, on the ex-
periment, that you must be near the person addressed, who must concen-
trate upon you his profound and painful attention, that you can usually
speak to but one person at a time, that your conversation must be confined
to familiar subjects, or those which lie within a very limited range, that fre-
quent repetition will be inevitable, and that you must enunciate your words
with careful and tedious deliberation. You will be specially fortunate, if
with all these restrictions, yon are able to make out, here and thére a wox:d
of the sentence addressed to you, from which you may guess the rest. If,in
addition, you were to have the utterance of sounds which have no ear to
modulate or guide them, you would soon be inclined to raise the inquiry
whether there might not be some other more intelligible and agreeable
method of communiecation.

There is a better method, a language that appeals directly to the percep-
tive faculties of the deaf mute, and needs no process of translation to
make it understood. Tt is the language of signs, or of pantomime.

The language of pantomime is common to man in all ages, and in all
states of civilization. Tt is invariably resorted to by voyagers, in convers-
ing with the natives of newly discovered countries, and is universally un-
derstood. The Rev. William C. Woodbridge, an eminent scholar, and a for-
mer teacher of the deaf and dumb, afirms that he has seen this language
employed in intelligent conversation with an Indian, a Chinese, a Sandwich
Islander, and with deaf mutes from England, Scotland, Ger many, France
Ttaly and Switzerland, A native of the Sandwich Islands, visiting the Asy-
lum in Hartford, gave an account of his early life, which was fully compre-
hended by the pupils, Some years since, when the Amistad Africans were
in Hartford, waiting a judicial trial, they were visited by Dr. Gallaudet, at -
that time the Prineipal of the Asylum. He found himself able to converse
with them freely, and drew from them the particulars of their country, their
families and the incidents of their early life. The Indians in our western
territories are divided into many distinet tribes, speaking different dialects
yet they easily hold converse with each other by a common ge of
pantowime, Many of these signs are identical with those used by deaf and
dumb, and a bright mute would find no difficulty in conversing with them
on ordinary subjeets. : g
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The definiteness and copiousness of the language of signs will, of course,
vary with the intelligence of those who use it. All language is a creature
of society, rather than of individual life, and is expanded and refined by
use and the wants of men. The language of signs, as employed by deaf
mutes in an Institution, and by the cultivated men who make it the medium
of their instruction, is capable of indefinite expansion, and of expressingall
ideas that can be expressed by articulate sounds. It has the great advantage
of grouping together several ideas, and representing them at once before
the mind, as a painting, which in language must be expressed. In simple
narratives, and.in depicting the emotions,signs are far more expressive than
words, and they also surpass them in the rapidity of communication on
common subjects, You would be much more interested in the story of the
boy stealing the old man’s apples, if represented in graphic signs, than if
reluted in words. A deseription of Niagara, the tumultuous rush of the
seething waters, the awful plunge, the clouds of spray, pictured to the eye
in expressive pantomime, is far more impressive than if given in written
or spoken words, So the countenance beaming with love, kindling with ex-
pectation, glowing with admiration, scowling with hatred, or flashed with
anger, deseribes these feelings much more vividly than the simple words
used to represent them can do, Contrast, too, the clasp of affection with
the impassive phrase that affirms its existence, or the glare of defiance with
the strongest expression of such feelings in language. How tame would be
the conversation of the Frenchman and the Italian without the accompa-
nying gesticulation! Compare the eloquent periods of the advocate, when
delivered with foreible and appropriate action, with the same wor(;s pro-
nounced with a frigid countenance and an immobile person, or the expres-
sive pantomime of the tragedian, with the same language either spoken or
written, without this accompaniment, and you will recognize something of
the power of significant gesticulation in the common intercourse of society.
By means of the sign language, social worship is condueted in all our Insti:
tutions, and is exceedingly effective. The beautiful narratives of the Serip-
tures, and the truths of Divine revelation, can thus be brought clearly to
the comprehension and to the interested attention of the deaf mute. The
events of history, the facts of science, the theories and teachings of philoso-
phy, can be as clearly presented to them by this expressive medium, as
they can to hearing persons by oral speech.

The learned Jerome Cardan, Professor in the University of Padua, first
announeed this principle, upon which alone the education of the deaf mute
.cnn be successfully accomplished. Cardan thus expresses himself: “Writ-
ing is associated with speech, and speech with thought; but written charae-
ters and ideas may be connected together without the intervention of sounds,
a8 in hieroglyphics. If sounds are not essential to render written charac-
ters intelligible, no more are they to explain gestures or signs.” It is not

known that Cardan put his principle, so important and so distinetly brought
out, to the test of practical experiment.

The Abbe De I'Epee, when at the-age of sixteen, received from his tutor
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the same principle. It profoundly impressed his mind, and he afterward
made it the basis of his system of instruction. The Abbe states it in the
following terms: *“There is no more natural and necessary connection be-
tween abstract ideas, and articulate sounds which strike the ear, than there
is between the same ideas, and the written characters which address the
eye)” It seems surpassingly strange that so simple a principle, and one
so constantly proved by observation and experience, should not earlier have
been put to practical use, and stranger still that it should ever have been de-
nied. Tt was sharply disputed, however, by the cotemporaries of De I'Epee,
who, were the champions of articulation, and was considered by them a
philosophical heresy. De I'Eppe demonstrated the truth of his proposition
by the best possible evidence, that of successful experiment.

But written characters require an interpreter to the deaf mute as well as
sounds; how shall they be made intelligible to him? How shall he know
the meaning of written language? The Abbe soon came to the conclusion
that the best instrument for explaining it, was the natural language of the
deaf mute himself—that of pantomime—and that this, corrected, enlarged
and perfected by a skillful hand, would prove adequate to interpret written
words, and to express every shade of thought. The development and appli-
cation of this principle by De I'Epee was the crowning glory of his life, and
for this, his name will be embalmed in grateful remembrance as long as,
among the generations of men, there shall be found one whose eye must per-
form the service of the ear.

The experience of a hundred years in this branch of education has hap-
pily brought all practical teachers into substantial agreement, with respect
to the indispensable value of signs in developing the mind of the deaf mute,
in explaining words, and in communicating facts. Even the most strenu-
ous advocates for articulation as an aid to the mute in his intercourse with
gociety, give their emphatic testimony to their worth and necessity in this
regard. For his social enjoyment they are equally indispensable. It is as
cruel as unwise, to deprive a mute child, in a family or in a school, of the
pleasure and aid of his own beantiful and graphic language, and to compel
him to express his ideas and wants in the, to him, unnatural, distasteful and
unmeaning form of words, which he cannot understand, till they are ex-
plained to him. The fact, on the one hand, which the most enthusiastic ad-
vocate of articulation must admit, that the highest attainment of articulate
speech, when it is made the medinm or the end of education, can only give
to a comparatively small proportion of deaf mutes a slow, tedious, uncer-
tain means of eommunication with hearing persons, on a limited range of
themes, and on the other, that signs give the power to address them when

assembled in companies, of conducting social worship (which is entirely
impracticable by articulate speech), and of educating all who are afflicted
with deafness, should, aside from other considerations, have some weight in
deciding the comparative merits of the two systems we have discussed.
Theories apart, no one can dispute that by means of signs, thousands of
deaf mutes, relieved in a great measure from their disability, have been re-
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stored to their friends and society, and not a few have risen to eminence as
men of genius and eulture. It is also worthy of special remark, that not a
solitary instance has appeared in history, of a congenital mute, educated by
articulation, who has risen to any prominence. The fact has also some sig-
nificance, that the most successful articulators of whom the world has
heard, have resorted to other methods of communication in intercourse with
their familiar friends. Saboureaux de Fontenai, the favorite pupil of Pe-
reira, who was a cotemporary of De I'Epee, was exhibited before the Acad-
emy of Sciences at Paris, for his ability to articulate, yet he was in the habit
of conversing with his friends by spelling and writing. Lowe, the cele-
brated pupil of Dr, Watson, and a deaf mute barrister of London, informed
Dr. Peet that his usual mode of communication with his family was by the
fingers, and with strangers by writing. The practical value of articulation
as 4 means of easy communication with hearing persons, is revealed by such
fucts more foreibly than theory can do, and it would seem to prove that it
gives but a slight return for the immense labor it costs to acquire it.

Although, as already intimated, the introduction of deaf-mute instruction
into this country, dates something more than fifty years after its permanent
establishment in Europe, yet the work has been here most intelligently and
successfully pursued. We have taken hold of this great interest with the
good sense and practical wisdom which is characteristic of our people. In
several particulars, I think, we may claim for our Institutions a pre-emi-
nence over those of any other country in the world.
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