

































































VI. AN ERA OF REVOLUTION

Time allotment: 24 days

Unit Objective
To appreciate the forces that
brought about social, political,
and economic revolutions

Specific Objectives
1. To understand and appre-
ciate the causes of the French
Revolution

2. To understand the changes
effected by the Revolution

3. To learn the relationship
of Napoleon to the Revolution

4. To understand and appre-
ciate the Industrial Revolution

5. To understand the changes
effected by the Industrial Revo-
lution

6. To understand and appre-
ciate the influences that caused
the Industrial Revolution to be-
gin in England

7. To understand the politi-
cal ideals that dominated the
ruling classes during the first
half of the nineteenth century

Teacher Procedures

97. The teacher will construct a test over
each unit. The following test items on this
unit are suggestive of what should be done,
though they make up perhaps only one-sixth of
what should be an objective examination over
this unit:

Directions: Carefully read each statement
and the items that follow it. Draw a circle
around the letter preceding the items that are
true. Do nothing with those that are false.

Example: The following men have served
as presidents of the United States: a. Mussolini
(b.) Washington ¢. Ford (d.) Lincoln e. Edison

1. Demands of the Third Estate before the
meeting of the Estates-General in 1789:

a. The immediate abdication of the king,
Louis XVI

b. The abolition of all rights to own
property

¢. Double representation for the Third
Estate

d. The confiscation of the church lands

e. Vote by ‘‘head’’

2. Things that were wrong with taxation in
France prior to the outbreak of the Fremch
Revolution:

a. The failure to realize money by selling
offices

b. The even distribution of the tax bur-
den throughout the provinces

c. The inequality of the tax burden on
the three estates

d. The free trade principles governing
the imports and exports

e. The wasteful method of ¢‘farming’’
taxes
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Pupil Activities
1. See suggested pupil activities under Unit I

2. The pupil should read, outline, and report
on materials such as the following:

I. Source readings (for the entire unit)
Robinson, Readings in European His-
tory, Vol. II, Ginn
Robinson and Beard, Readings in Mod-
ern  Euwropean History, Vol I, Ginn

II. Detailed .references to match outline
A. The French Revolution and Napoleon
1. Supplementary
Fisher, Napoleon, Holt
Fournier, Napoleon the First, Holt
Lowell, The Eve of the French Revolu-
tion, Houghton Mifflin
Madelin, The French Revolution, Put-
nam
Mathews, The French Revolution, Long-
mans Green
Southey, Life of Nelson, Longmans
Green
‘Wheeler, The Boy’s Napoleon, Crowell

2. Fiction

Adams, Red Caps and Lilies, Macmillan
(easy)

Brooks, A Boy of the First Empire,
Century (easy)

Dickens, 4 Tale of Two Cities, Burt

Hugo, Ninety-three, Little Brown

Madden, Two Royal Foes, McClure
(easy)

Sabatini, Scaramouche, Houghton Miff-
lin

B. The Industrial Revolution
1. Supplementary

Cheyney, An Introduction to the In-
dustrial and Social History of Eng-
land, Macmillan

Kirkup, A4 History of Socialism, Mac-

_ millan

Osgood, History of Industry, Ginn

Evidences of Mastery

1. To be able to recognize
these dates-events in any con-
nection: 1794, the end of the
Reign of Terror; 1815, Water-
loo, the Congress of Vienna;
1823, the Monroe Doctrine;
1832, the Great Reform Bill;
1848, revolutions in France,
Austria, Germany, and Italy

2. To be able to discuss these
historical personages in a 300-
word theme or floor-talk: Boli-
var; Hargreaves; Metternich;
Napoleon; Newton; Robes-
pierre; Rousseau; Watt

3, To be able to identify
these historical personages in
any connection: Arkwright;
Blucher; Bright; Brindley;
Cartwright; Cobden; Cromp-
ton; Danton; Charles James
Fox; Fulton; Louis Philippe;
Kay; L ’Ouverture; Louis
XVI; Macadam; Marat; Marie
Antoinette; Mazzini; Mira-
beau; Montesquieu; Necker;
Nelson; O’Connell; Robert
Owen; Peel; Pitt (younger);

- Stephenson; Turgot; Voltaire;

Wellington; Whitney; Arthur
Young

4. To be able to explain these
historical terms: assignat;
cabinet; cahier; capital; com-
mune; cotton gin; coup d’etat;
dauphin; department; direc-
tory; factory system; guillo-
tine; intendant; labor; large-
scale production; lettre de cach-
et; liberal; mule spinner; poc-
ket borough; power loom; re-
action; socialism; spinning
jenny; water frame
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Teacher Procedures
3. The following were some of the reforms
initiated by Turgot in his attempts to save the
government of Louis XVI from disaster:
a. The reduction of the expenditures of
the court
b. The issue of assignats to relieve the
shortage of money
c. The removal of most of the restrie-
tions on the grain trade
d. The adoption of a national constitu-
tion
e. The abolition of forced work on roads

4. In the year 1830 revolutions broke out in:
a. The British provinces of Quebec and

Ontario
b. France
c. Belgium
d. India (The Sepoy Mutiny)
e. Certain German states
5. Résults of the Napoleonic occupation of
Germany
a. The annexation of West Prussia to

Prussia

b. The reduction of the German states
to 38 in number

c¢. The dissolution of the Holy Roman
Empire

d. A remarkable development of the
spirit of national%sm

e. The granting of liberal constitutions
to the peoples of many of the German
states

6. Austria was able to crush the revolution

within her boundaries in 1848 aided
by

a. The loyalty of the army

b. The betrayal of the revolutionists by
Kossuth

c. The rivalry and the antagonism be-
tween the many races of the kingdom

d. The personal popularity of Metternich

e. The efficient military aid of Russia
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Pupil Activities

2. Fietion

Brizhouse, Hepplestall’s, McBride
Dickens, Oliver Twist, Burt

C. Reaction and Revolution
1. Supplementary

Hazen, Europe since 1815, Holt

Marvin, The Century of Hope, Oxford
University Press

Schapiro, Modern and Contemporary
Euwropean History, Houghton Mifflin

. Fiction

Meredith, Vittoria, Scribner
Weyman, Chippinge Borough, McClure

Evidences of Mastery

5. To be able to compare the
social, economie, and political
life of the people before and
after this revolutionary period,
and then to summarize the con-
tributions made to ecivilization
during this period

6. To be able to construct an
informational outline over the
entire unit, or one of the main
divisions. This is to be domne
without reference to text or
notes

7. To be able to give a floor-
talk on the entire unit, or one
of the main divisiong

8. To be able to make a map
showing the rise and fall of
French power during the Revo-
lution and wunder Napoleon,
with special emphasis on the
situation in the years 1789,
1807, and 1815. Outline maps
of Europe may be used and so
colored as to indicate clearly
the shifting territorial boun-
daries of the European powers

9. To be able to write

a. A diary from the French
Revolutionary period

b. A newspaper story of some
important happening of
this period

c. A letter by a workingman,
telling his views regarding
some of the inventions of
the Industrial Revolution

d. A tabular comparison of
farm conditions in Eng-
land before and after the
agricultural revolution
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28.

Teacher Procedures

In this unit the teacher through her

assignments will develop some such outline as
the following. It may also serve to indicate
the points that should be developed by the
pupils in their informational outlines

A. The French Revolution and Napoleon

1. The Old Regime: class privileges; tax
inequalities; trade restrictions; abso-
lutism

. The intellectual awakening: scientific
discoveries; the writings of Rousseau,
Voltaire, and Montesquieu; the influence
of the American Revolution; the pamph-
lets and cahiers

3. The early stages of the revolution, 1789-

1799
a. Problems confronting the French

people: to solve the financial tangle;
to abolish autocracy and privilege;
to put down opposition to the revolu-
tion at home and to defeat the ene-
mies of the revolution abroad; to
create a democratic government; to
spread the revolutionary doctrines

. Important events: the Tennis Court

Oath; the Fall of the Bastille; the
Flight to Varennes; the reorganiza-
tion of the church and the issue of
assignats; August 10; the Reign of
Terror; the Ttalian Campaign of 1796

. Contributions of the early stages of

the revolution to civilization: the abo-
lition of privilege; the reforms in the
church; the judiciary and adminis-
trative units; the reorgamization of
public education; the metric system;
the abolition of slavery; the ecodifi-
cation of the law; the revival of
interest in history (the Rosetta Stone)

4. The supremacy of Napoleon, 1799-1815
a. Problems confronting the French

people: to restore social tranquillity
and economic prosperity., to expand
France into a world empire; to spread
the revolutionary reforms over Europe

(continued on page 47)
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Teacher Procedures
b. Important events: the coup d’etat of 18 Brumaire; the Louisiana Pur-
chase; the reorganization of Germany; the death-grapple with Great
Britain; the nationalist reaction in Spain, Portugal, Prussia, and Aus-
tria
c. Contributions of the Napoleonic era to civilization: the Code Na-
poleon; the organization of institutions of higher learning; the com-
mercial and industrial development of France; the Bank of France;
public works
B. The Industrial Revolution, 1740-1830
1. Characteristics of the domestic system: man power; steady work; rather
even distribution of wealth; close relationship between employer and
employee; absence of commercial fluctuations
2. Inventions and changes leading to a revolution in the textile trades: the
inventions of Kay, Hargreaves, Arkwright, Crompton, Cartwright, Whit-
ney, and Watt; the factory; large scale production
3. Revolutionary changes in transportation: Macadam and the turnpike;
Brindley and the canal; Fulton and the steamboat; Stephenson and the
locomotive
4. The economiec, and political results of the Industrial Revolution: the
growth of towns and cities; the separation of interests between capital
and labor; child and woman labor; unemployment due to fluctuation in
the supply of raw materials and in the demand for the finished product;
the growth of socialism; free trade; the victory of Great Britian in the
struggle with France for economic supremacy
C. Reaction and Revolution, 1815-1848
1. Metternich and the reactionary movement; the Congress of Vienna; the
Bourbon restorations; reaction in Germany and Austria; the Tory re-
action in England; the Holy Alliance and the policy of intervention
2. The struggle for democracy, 1820-1848
a. Causes: the desire for social, economie, and political reforms; the
rising spirit of nationality
b. Important events: the rebellion of the Spanish Colonies; the Monroe
Doctrine; the Catholic Emancipation Act; the Reform Bill of 1832; the
great revolutionary year, 1848
¢. Important results: Anglo-American coperation, independence for the
Latin American republics; the death of the Holy Alliance; an in-
creasing number of constitutions and increases in the electorate; re-
ligious toleration; revision of the criminal code; the abolition of
slavery; the growth of public education; factory legislation; free trade
principles develop
D. Supplementary Problems
. The revolution in agriculture
. The revolution in iron and steel manufacturing
. Constitutional development in Canada
. The consolidation of British power in India
5. The work of liberation in South America
See also paragraphs 29-37
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VII. NATIONALISM AND IMPERIAL EXPANSION

Time allotment. 24 days

Unit Objective

To appreciate the forces that
led to the development of a
stronger national spirit among
the nations

Specific Objectives

1. To understand and appre-
ciate why so many peoples
achieved mnational solidarity
after 1848

2. To understand the factors
underlying the rapid penetra-
tion of the great powers into
Africa and Asia

3. To understand the causes
that led to a period of awaken-
ing in the Far BEast

4. To understand and appre-
ciate the justification, if any,
for political and economic im-
perialism

5. To understand the great
problems that confronted the
nations during the period, 1871-
1914

6. To understand and appre-
ciate the prevailing trend in
governmental institutions dur-
ing this period

Teacher Procedures

29. In this unit the teacher through her
assignments will develop some such outline as
the following. It may also serve to indicate
the points that should be developed by the
pupils in their informational outlines

A. The Development of Nationality, 1848-
1871

1. France and the Second Empire: its es-
tablishment; the character of Louis
Napoleon; his promotion of trade and
industry; his foreign policy and its
fatal consequences

2. The struggle for Italian unity: obstacles
to union; lessons of the failure in
1848; Mazzini and Young Italy; the
reforms and the diplomacy of Cavour;
annexations in northern Italy; Gari-
baldi conquers Naples and Sicily; the
final acquisition of Venetia and Rome

3. The struggle for German unity: failure
in 1848; the Zollverein; the threefold
policy of Bismarck; the proclamation of
the German Empire at Versailles

B. The Penetration of the Western World
into Africa and Asia

1. Causes
a. Economic: the development of trans-
portation and means of communica-
tion; the organization of ‘‘big’’
business; the influence of tariffs and
duties; over-population

b. Religious: the rise of the missionary
movement

c. Political:  European rivalries; the
growth of imperialistic tendencies

48

WORLD HISTORY 49

Pupil Activities
1. See suggested pupil activities under Unit I

. 2. The pupil should read, outline, and report
on materials such as the following:

I. Source readings (for the entire unit)

Robinson, Readings in European History,
Vol. II, Ginn

Robinson and Beard, Readings in Mod-
ern European History, Vol. IT, Ginn

II. Detailed references to match outline

A. The Development of Nationality, 1848-
1871

1. Supplementary
Cesaresco, Cavour and the Liberation of
Italy, Maemillan
Headlam, Bismarck and the Founding
of the German Empire, Putnam
Stillman, The Umion of Italy, Cam-
bridge University Press
2. Fiction
Bloem, T'he Iron Year, Lane
Haynes, One of the Red Shirts, Jacobs
Henty, - Young Franc-Tiveurs, Burt
(easy)

B. The Penetration of the Western World
into Africa and Asia

1. Supplementary
Douglas, Ewrope and the Far East, Put-

nam

Harris, Europe and Africa, Houghton
Mifflin

Johnston, The Opening wp of Africa,
Holt

Weale, The Re-shaping of the Far East,
2 vols., Macmillan

2. Fiction

Comfort, Down among Men, Doran

Frenssen, Peter Moor’s Journey to
Southwest Africa, Houghton Mifflin

Gilman, Son of the Desert, Century
(easy)

Johnston, The Man Who Did the Right
Thing, Macmillan

Evidences of Mastery

1. To be able to recognize
these dates-events in any con-
nection: 1867, Canada becomes
a dominion, the Second Reform
Act in England; 1869, the
opening of the Suez Canal, the
disestablishment of the Irish
Church; 1870, the Franco-Prus-
sian War; 1878, the Congress of
Berlin; 1898, the Spanish-
American War; 1899, the first
Hague Peace Conference, the
beginning of the Boer War;
1900, Australia achieves the
status of commonwealth; 1904-
05, the Russo-Japanese War

2. To be able to discuss
these historical personages in a
300-word theme or floor-talk:
Bismarck; Florence Nightin-
gale; Cavour; Cecil John
Rhodes

3. To be able to identify
these historical personages in
any connection: Baker; Dar-
win ; Dickens; Disraeli; Charles
Fourier; Francis Joseph; Gar-
ibaldi; Gladstone; Guizot; Hux-
ley; Kitchener; Livingstone;
Marx; Von Moltke; Napoleon
III; Pasteur; Perry; Stanley;
Queen Victoria

4. To be able to explain
these historical terms: arbi-
tration; autoeracy; big busi-
ness; blood and iron; democ-
racy; dictator; franchise; free
trade; nationalism; open door
policy; protective tariff; pro-
tectorate; Boers; Boxers; Bun-
desrat; capital; Carbonari;
Great Trek; imperialism; Italia
Irredenta; labor; militarism;
Reichstag; responsible govern-
ment; secret diplomacy; social-
ism; Zollverein
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Teacher Procedures

2. The partition of Africa

a. The early period to about 1880: the
activities of -missionaries and ex-
plorers,, Baker, Livingstone, Stanley,
ete.; the remmants of Portuguese,
Spanish, and Dutch colonial empires;
French and English interests

b. The period of imperial expansion:
The International African Associa-
tion; Congo Free State; England in
Egypt; Germany in East Africa and
in Southwest Africa; Italian efforts in
Somaliland and in Tripoli; Ceeil
Rhodes and the British ¢‘empire’’ in
South Africa; French Acquisitions in
Tunis, Madagascar, the Niger Basin,
and Morocco

3. The awakening in the Far East

a. Russian expansion eastward: colon-
ization in Siberia; the conquest of
Turkestan; interests in Persia and
China; the building of the Trans-Si-
berian railroad

b. Japanese expansion westward:

Perry’s opening of Japan’s ports to
commerce; the modernization of
Japan; clashes between Japanese and
European imperialistic projects; the
vietory of Japan

c. China, a victim of imperialism:

China’s policy of isolation; the Opium
Wars; concessions and annexations
of Chinese territory by the Powers;
the Boxer uprising; United States
and the ‘“open door’’ policy; the re-
form movement in China

d. The world expansion of the United

States: Alaska; Hawaii; Samoa;
Philippines and Porto Rico; Panama;
Virgin Islands
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Pupil Activities

C. The Struggle for Democracy
1. Supplementary

Ogg, Social Progress in Contemporary
Europe, Macmillan

Schapiro, Modern and Contemporary
European History, Houghton Mifflin

Seignobos, History of Contemporary
Civilization, Scribner

2. Fietion

Leslie, Doomsland, Seribner
Lysaght, Her Majesty ’s Rebels, Mac-
millan

Evidences of Mastery

5. To be able to trace the
evolution of democracy between
1848-1914, and to summarize
the contributions made to civili-
zation during this period

6. To be able to construet
an informational outline over
the entire unit, or one of the
main divisions. This is to be
done without reference to text
or notes

7. To be able to give a
floor-talk on the entire unit, or
one of the main divisions

8. To be able to make 2
map showing the imperial ex-
pansion of the great powers in-
to Africa, using outline maps
of Africa. They may be so
colored as to indicate clearly
the territorial expansion by the
great powers with special ref-
erence to the years 1848, 1890,
and 1914

9. To be able to debate: Re-
solved, that the native peoples
of Africa should have been per-
mitted to work out their own
destiny free from the imperial-
istic dominance of the great

powers

10. To be able to write 2a
diary by a young patriot fight-
ing for Italian independence

11. To be able to write a
newspaper story of Stanley’s
successful effort to reach Liv-
ingstone

12. To be able to write a
letter from a missionary des-
cribing the Boxer uprising and
its suppression by the punitive
expedition of the allies
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Teacher Procedures

C. The Struggle for Democracy, 1871-1914

1.

Problems facing the several nations:
militarism and consequent financial bur-
dens; nationalistic strivings by op-
pressed minority peoples; the relations
between church and state; free trade vs.
protection ; the education of the masses;
the spread of socialism

. The maintenance of the extreme mon-

archical principle: Germany and the
Hohenzollerns; Russian autoeracy and
the work of russification among subject
peoples; Austrian aggression in the
Balkans

. The trend toward democracy: the es-

tablishment of the Third French Re-
public; constitutional reform in Spain;
electoral reform in Austria; revolutions
in Turkey, Portugal, and Norway; ex-
tension of the suffrage in Sweden and
England; the Irish question and its at-
tempted solution; the emancipation of
woman ; the Hague Conferences and the
growth of arbitration; responsible
government in the British dominions

D. Supplementary Problems

1

The French Mexican expedition and the
Monroe Doctrine

. The Eastern Question and the rise of the

Balkan states

. The Open Door Policy
. Advances in science, or in medicine, ete.
. The rivalry for commercial supremacy in

South America

. A biographical sketch of a great leader

of this period

See also paragraph 30-37
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VIII. THE WORLD WAR AND WORLD RECONSTRUCTION

Time allotment: 18 days

Unit Objective
To appreciate the forces that
brought on the World War, and
to consider how a citizen can
aid the cause of preventing
future wars

Specific Objectives
1. To understand and appre-

ciate the underlying causes of
the World War

2. To understand and appre-
ciate the immediate causes of
the World War

3. To understand the part the
United States played during
the period of the war and after

4. To appreciate the efforts
that have been made to improve
international relations, and the
results

5. To understand the serious
problems confronting the na-
tions of the world

Teacher Procedures

30. The teacher of history is working in a
field that is particularly rich in experimenta-
tion in new procedures. The teacher who
sincerely desires to keep abreast of the times
will receive rich returns from continued reading
of The Historical Outlook. This journal re-
ports the recent happenings to the social
studies, reviews the best of the new books in
the field, publishes bibliographies of books on
Listory and government appearing throughout
the year, ete.

31. Books dealing with the numerous teach-
ing phases of the social studies are, among
others: Dawson, Teaching the Social Studies,
Maemillan, 1927; Johnson, The Teaching of
ITistory in the Elementary and Secondary
Schools, Macmillan, 1923; and Tryon, The
Teaching of History in Junior and Senior High
Schools, Ginn, 1921

32. Many teachers still practice the day-by-
day assignment method; others use the problem-
project approach, the unit-mastery technique,
the contract plan, the socialized recitation plan,
or variations from, or combinations of these
methods. Any of these plans has distinet possi-
bilities in the hands of the teacher who does not
try to substitute a method for thoroughgoing
teaching effort. All the popular methods have
able champions who have written at length ex-
plaining them. For example, the unit-mastery
plan of teaching is described in ‘¢Studies in
Secondary Education, I’’, Supplementary Edu-
cational Monographs, The University of Chi-
cago, 1923, and in the recent book by Henry C.
Morrison, The Practice of Teaching in the
Secondary School, The University of Chicago
Press, 1927
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Pupil Activities
1. See suggested pupil activities under Unit I

2. The pupil should read and report on ma-
terials such as the following:

A. The Background of the World War

1. Supplementary

Gooch, History of Modern Europe, 1878-
1919, Holt

Schmitt, England and Germany, 1740-
1914, Princeton University Press

Seymour, The Diplomatic Background of
the War, 1870-1914, Yale University
Press

Turner, Europe since 1870, Doubleday

B. The World War

1. Supplemertary

Braithwaite, Story of the Great War,
Stokes

Gibbons, An Introduction to World Poli-
tics, Century

Hayes, A Brief History of the Great
War, Macmillan

Irwin, The Next War, an Appeal to
Common Sense, Dutton

2. Fiction
Andrews, His Soul Goes Marching On,
Seribner
Andrews, The Three Things, Little
Brown

Atkinson, ‘‘Poilu’’, a Dog of Roubaiz,
Harper (easy)

Beith, The First Hundred Thousand,
Houghton Miftlin

Bishop, Bob Thorpe, Sky Fighter in the
Lafayette Flying Corps, Harcourt
Brace (easy)

Haines, The Dragon-Flies, Houghton
Mifflin (easy)

C. World Progress since the World War

1. Supplementary
Beard, Cross Currents in Europe To-day,
Marshall Jones
Beard (Editor),
Longmans Green

Whither Mankind,

Evidences of Mastery

1. To be able to recognize
these dates-events in any con-
nection: 1882, the Triple Alli-
ance between Germany, Austria,
and Italy; 1893, the Dual Alli-
ance between France and Rus-
sia; 1914, August the opening
of the World War; 1917, April
6, the United States enters the
World War; 1918, November
11, the Armistice with Ger-
many; 1921, the Washington
Disarmament Conference; 1925,
the Locarno Pact; 1926, the
formation of the British Com-
monwealth of Nations

2. To be able to discuss
these historical personages in a
300-word theme or floor-talk:
Clemenceau; Hoover; Musso-
lini; Wilson

3. To be able to identify
these historical personages in
any connection: Albert I; Beth-
mann-Hollweg; Charles G.
Dawes; Diaz; Foch; Archduke
Francis Ferdinand; Gandhi;
Lloyd George; Sir Edward
Grey; Haig; Hindenburg;
Joffre; Kellogg; Kemal Pasha ;
Kerensky; Lenin; Lindbergh;
Orlando; Pershing; Poincaré;
Sun Yat-sen; Trotsky; Veni-
zelos; Owen D. Young

4. To be able to explain
these historical terms: alliance;
armistice; blockade; Bolshe-
viki; ecantonment; common-
wealth; communism; contra-
band; draft; Entente Cordiale;
Fascisti; internationalism;
Junker; mandate; neutrality;
propaganda; reparations; sa-
botage ; self-determination; sov-
iets; ultimatum
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Teacher Procedures

33. The purpose of any aid in history is to
assist the teacher in planning worth-while pupil
activity and to assist and stimulate the pupil in
the performance of this activity. So many
types of aids are appearing in abundance that
it is possible to indicate only some of the out-
standing examples

Knowlton, Making History Graphic, Scribner,
1925, includes samples of work by pupils in
Grades VIII to XII, inclusive, over a period of
three years, in the Lincoln School of Teachers
College, Columbia University, and demonstrates
the possibility of vitalizing history teaching and
of enabling boys and girls to re-see and re-live
the past, a most fundamental step toward an
appreciation of the real value of history. The
types of work included are:: cartoons; dia-
grams; time lines; charts; graphs; maps; and
examples of written work

34. The McKinley Illustrated Topics for
Ancient History and Illustrated Topics for Me-
dieval History and Modern History, MecKinley
Publishing Co., 1913 and 1919, contain source
extracts, authentic illustrations, and references
for topical study

35. The teacher of history interested in
making use of the historical novel as an aid in
the teaching process, may examine a list of
readings developed in connection with the work
in the social studies in the University High
School, the University of Chicago. The title is:
Logasa, Historical Fiction Suitable for Junior
and Senior High Schools, McKinley, 1927

36.  Planning map work of various kinds is
important for pupils’ work in history. Outline
maps of various dimensions may be purchased
from such companies as D. C. Heath and Co.,
Denoyer-Geppert Co., A. J. Nystrom Co., Rand
MeNally and Co., all of Chicago; Silver, Bur-
dett and Co., of New York; and the McKinley
Publishing Co., of Philadelphia. The Denoyer-
Geppert Company also publishes small colored
reproductions of the various wall maps in their
histor’eal series. A. J. Nystrom Company pub-
lishes a series of combination outline and relief
maps
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Pupil Activities

Biographies of leading men of the
period from 1914 to date

Bowman, The New World, World Book
Company

Gibbons, Europe since 1918, Century

Magazine articles, especially on such
topics as the Kellogg Peace Pact, ete.

3. The pupil will construet through his own
study an expanded outline based on the follow-
ing:

A. Background of the World War

1. Industrialism

a. The rapid expansion of industry since
the Industrial Revolution

b. The struggle to dominate trade, mar-
kets, and sources of supply of raw ma-
terials: colonial expansion in Africa
and Asia; Anglo-German rivalry in
South America; the Berlin to Bagdad
railway project; Anglo-German naval
rivalry—commercial and military

2. International relations
a. The alliances: the Triple Alliance;
the Dual Alliance; the Anglo-Jap-
anese Alliance; the Entente Cordiale;
the Anglo-Russian Agreement; the
Franco-ITtalian Alliance
b. General distrust among the great
powers due to: injured mnational
pride; secret diplomacy; thwarted
nationalism ; the growth of militarism
and navalism; disputed territories;
the failure of the peace conferences
c. Serious international crises: Moroeco
in 1905 and 1911; Bosnia in 1908;
the Balkans in 1913

B. The World War

1. ITmmediate causes: Serbian ultimatum;
invasion of Belgium; mobilization of
Russia

2. The progress of the war to April 6,
1917: the number and resources of the
belligerent powers; trench warfare;
aerial warfare; the use of poisonous
gases; the blockades; submarine war-

Evidences of Mastery

5. To be able to draw
graphs presenting the cost of
the World War in man power
and in money to each of the
most  important  belligerent
powers

6. To be able to construct
an informational outline over
the entire unit, or one of the
main divisions. This is to be
done without reference to text
or notes

7. To be able to give a
floor-talk on the entire umit, or
one of the main divisions

8. To be able to make a
map, showing the territorial
changes in FEurope that have
taken place since the World
War. Outline maps of Europe
may be so colored as to indi-
cate clearly the territorial ac-
quisitions or losses of the great
powers

9. To be able to make a
comparison of the statements
as to war-guilt made by the
leading men of both sides in
the World War

10. To be able to make a
secrapbook collection of pie-
tures, illustrating various phas-
es of the World War

11. To be able to write a
letter such as might have been
written by Colonel Lindbergh
to his mother telling of the
story of his successful trans-
atlantic flight

12. To be able to debate:
Resolved, that the TUnited
States should immediately en-
ter the League of Nations
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Teacher Procedures

37. There are many syllabi in the field of
European history, most of them primarily de-
signed for the college level. A syllabus may be
of considerable assistance to the teacher in de-
veloping a unit organization. An example is:
Bowden and Nichols, Syllabus for the History
of Cwilization, Crofts, 1927

Notes by Teacher

WORLD HISTORY

Pupil Activities

fare; disregard for the rights of neutral
nations

3. The progress of the war after April G,
1917: causes for the entry of the
United States into the war; the mobili-
zation of American resources in men,
money, and supplies; the power of ideal-
ism; the unified command; Wilson ’s
¢¢Fourteen Points’’; the Armistice

4. Events after the Armistice, November
11, 1918: the terms of the Armistice ;
the terms of the peace treaties; the
creation of the League of Nations

C. World Progress since the World War

1. Efforts to promote better international
relations: the League of Nations; the
Court of International Justice; the
Washington Disarmament Conference;
the Locarno Agreements; the Kellogg
Peace Pact

2. The progress of democracy: the new
republics; the Irish Free State; the
British Commonwealth of Nations; the
spread of education; the extension of
the franchise

3. Some of the serious problems of the
world to-day: the reparatioms; the
Allied war debts; bolshevism in Russia;
the unrest in China; the failure to effect
more complete disarmament on land and
on sea; the increasing number of nations
ruled by dictators; the labor situation,
especially in England

D. Supplementary Problems

1. The military phases of the war in
France, or Russia, Italy, Africa, etc.

2. The League of Nations at work

3. The improved relations between the
United States and the other American
republics

4. Transatlantic flying

5. The progress in science during the last
decade

6 The growth of nationalism in China
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