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FOREWORD

Attention is directed to the close relationship which exists
between this volume and Volume VI in the series. the title of
which is, Social Studies. It was originally intended to include
both in one volume, since the handbooks in this area were to
be organized as social studies rather than as Independent sub-
Jects. However, because of the extensiveness of the course
and also because the social studies organization really termi-
nated with Grade VI it was decided to bring the material out
In a separate volume.

In order to insure complete familiarity with the organization
of the social studies material, teachers are urged to read the
foreword to Volume VI in which the philosophy governing the
organization of the social studies program is stated. From
this discussion it will be seen that the history which is taught
in the primary and intermediate grades is limited to that
which will make a contribution to better understanding of
the geography taught in those grades. Consequently, the
treatment given to history is limited and because it is organ-
ized around the geography it is not treated in chronological
sequence,

There are a number of reasons for organizing the social
studies material in this manner. Among them is the time
factor since with this organization one subject is eliminated
for those grades. Another important reason is that when
history is organized separately in the elementary grades the
pupils get three exposures to American history, organized on
a chronological basis. This does not seem necessary especially
when two courses so organized are offered at the junior high-
school and senior high-school levels.

Before attempting to teach any of the units in this course.
teachers are urged to read carefully the section headed, In-
troduction for the Teacher. This is important because here the
Committee explains in detail the manner in which the units
are organized and the best procedure to follow in using them.

This course of study is really a handbook in the true sense
of the word since only one unit is organized as a complete




teaching unit. This is Unit I for Grade VII, which i1t 1s hoped
will serve as a pattern for teachers to follow in developing the
remaining units in the course. Space limitations prohibited
more complete organization of the remaining units. Aside from
this fact there is perhaps the more 1mportant reason that
pupils and teachers both will gain much more from their expe-
riences if they have the responsibility of developing their own
units. Much helpful material is provided for each of the re-
maining units even though they are not complete.

It will be noted that the last three units in the handbook
deal with Iowa history. A good deal of Iowa history will
have been taught already in Grade V, along with the study ot
[owa geography. It is the feeling of the Committee, however,
that some additional work on ITowa history is needed and that
it would be good to have it come at this maturity level. These
[owa units need not be left until last but can be taken up at
any time when the material seems best to fit the purposes at
hand, since they do not depend so much on chronology. The
actual amount of time they receive will depend upon how much
of this subject has been previously covered in the intermediate
grades,

A unique feature about this course is the emphasis given
to the history of agriculture. Much time and a considerable
amount of research have gone into this effort. This is perhaps
the first time that an attempt has been made to trace the his-
torical development of agriculture at this level. Suitable refer-
ence material is not plentiful but suggestions are made
throughout the course that will aid in utilizing to full advan-
tage those which are available.

Special acknowledgment is here given to valuable consulta-
tive service rendered by Professor Louis Bernard Schmidt,
Head, Department of History and Government, Iowa State
College, and Professor Earle Dudley Ross, Department of His-
tory and Government, Iowa State College, in tracing the 1m-
portant events in the history of agriculture in this state. They
have given generously of their time and have been most con-
siderate in providing access to both their published and unpub-
lirﬁlh*nl materials, which have been indispensable to the Com-
mittee in tracing these events.

JESSIE M. PARKER

Superintendent of Public Instruction

Des Moines. lowa

March, 1946
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INTRODUCTION FOR THE TEACHER

General Statement

This handbook presents units for use in teaching American
history in grades seven and eight. lowa history 1s threaded
into appropriate units, and a separate section 1s devoted en-
tirely to Iowa. Considerable attention to certain phases of lowa
historv has been given also in Volume VI of this series of hand-
books. The title of the volume referred to 1s, “Social Studies.”

The units in this handbook emphasize all three phases of our
historv—political, social, and economic. The units are con-
ventional with one important exception. Unlike existing units
In common use in lowa schools, the units in this handbook treat
agricultural history as a major theme. This emphasis was
made In response to advice from the Central Committee, and
In recognition of the valid bases which exist for it.

Two reasons for stressing the history of American agricul-
ture will come to mind readily. First, lowa is mainly, although
by no means exclusively, an agricultural state, and pupils are
familiar with farming and problems associated with it. Sec-
ond, agriculture has been a far more significant element in
American history than is generally recognized—especially by
writers of history books for our schools.

Major Concepts in the History of American Agriculture

The units in this handbook are not fully developed. Space
limitations have prevented such completeness. Furthermore,
only the teacher and the pupils with whom he works can do
the complete job. No course of study can possibly include all
of the charts, reports, books, concrete objects, and so on which
really constitute a completely developed unit.

Pupil and teacher references are readily available for those
units and problems dealing with the more commonly treated
aspects of American history. Unfortunately, few pupil refer-
ences, aside from encyclopedias, are available on the history
of American agriculture. However, scattered as the material
1s, teacher references may be located which are fairly adequate
in their treatment of agriculture in its true significance and
importance as a major element in American history.

(7]




A course of study should point the way toward emphasis
upon neglected areas. If the bases for such re-direction are
valid, pupil reference materials will appear on the market. In
the meantime. the teacher will be able to share certain parts of
his references with the pupils. He will be able to re-write for
pupil use much pertinent material. It is becoming more com-
mon for writers of college books to include illustrations and
photographs. Even college students can profit from visual
aids. Such aids may be shared with pupils. Of course, teacher
and pupils will be able to share jointly in the collection of ma-
terials, objects especially. Just think for a moment of the
historical relics to be found in Iowa farm homes for a school
museum. Why not also develop a picture album of the history
of American agriculture. Newspapers, magazines and weekly
papers for pupil use (see page 41 in Volume VI of this hand-
book series for a list of papers for pupil use) are a rich source
of materials. For example, on July 12, 1945, the Des Mownes
Register carried a condensation of a report of the United
States Department of Agriculture entitled, “How Foreign
Trade Helps the Farmer.” On the same day the leading edi-
torial of this newspaper was entitled, “The Iowa Farmer as
a World Trader.” Towa State College and the United States
Department of Agriculture are important sources of authori-
tative materials relating to the place of agriculture in the local,
national and world communities. Additional ideas will come
to the teacher as a solution to the problem of collecting adequate
instructional aids.

As a guide to the teacher, the bibliography includes carefully
selected teacher references. In order to give further guidance
for the teacher, there is given below an outline' of the major
generalizations relative to the history of American agriculture.
These references and this outline will serve as a check-list for
use by the teacher in developing units. Agriculture is a strong

tlln'e;md. [t should be woven into each unit—not always treated
alone.

[. The Concept of the American Family Farm
A. Family farm as the most fundamental economic insti-
tution in American civilization
| “The family farm is the most fundamental economic
Istitution in American civilization. It has given char-

I'This outline is based almost entirely upon materials furnished by Pro-
tessor Louis Bernard Schmidt, Head of the Department of History and

Government at Iowa State College

[8]



acter to the whole of American life. This 1s true of the
family farm in all parts of the country. It has stimu-
lated idealism, economic and social reform, nationalism
and independence. It has strengthened democracy and
individualism. The influence of the family farm in
shaping the development of American soclal institu-
tions hardly can be overestimated. The farm family
has been regarded as characteristic of all that is good
in family life. It has made important contributions to
democracy and to representative government by put-
ting democratic theories into practice on a large scale.
The farm family makes democracy a truly national
achievement in our country.

The importance of the family farm as a fundamental
concept of the American way of life is based on two
definite and interrelated assumptions: first, that the
family farm, as conceived by the founders of the re-
public, is the corner stone of a democratic rural Amer-
ica; and, second, that it 1s the tangible expression of a
sound philosophy of agriculture without which we
cannot have a sound nation. The family farm consti-
tutes today, as it has in the past, the fulfillment of the
hopes and the aspirations of millions of people.”™

B. Definition of family farm

[I. From Ox Team to Farm Tractor

A. The agricultural revolution

1. Change in farming from a simple, self-sufficient
occupation into a modern business

2. Changes in farming most rapid and widespread in
the Prairie Plains and Great Plains regions

B. Factors in the agricultural revolution and their effect
on the farm family

1. The rapid transfer of the public lands to private
ownership. “In the main, the great West was con-
ISchmidt, Louis Bernard. The Family Farm in the Machine Age. Vol-
ume IIT in “The Challenge to Democracy,” p. 655. Bulletin P23 (New
Series) June, 1941. Ames, Towa: Agricultural Experiment Station
Agricultural Extension Service, cooperating, ITowa State College

(9]




quered by individuals or, to speak more accurately,
by families.”

a. Land disposal laws

b. Changes in American agriculture resulting from
or coming along with completed disposal of
public lands
(1) Transition from extensive to intensive

farming

(2) Growth of tenancy
(3) Decline of agricultural export
(4) Reorganization of rural life

Do

The settlement of the last frontier—the Prairie and

(Great Plains States

3. The mechanization of farming

{. The extension and development of transportation
facilities

5. The migration of industries from the farm to the
factory

6. The growth of domestic and foreign markets

(. The establishment of agencies for the promotion of
scientific and practical knowledge relating to agri-
culture

8. The political organization and action of farmers

to secure and maintain for agriculture an equitable

place In our economic system.

[II. What Will Become of the Family Farm?
V. The Family Farm as a Home

V. Cooperative Individualism and Governmental Responsi-
bility

V1. Conclusion

“The basic principle of a sound agriculture without
which we cannot have a sound nation is ‘the wide-spread
private ownership of the land’ for the ownership of the
land by farmers is ‘the ultimate assurance of freedom, of

IBeard, Charles A., and Beard. Mary R., The Rise of American Civiliza-
tion, Vol. I, p. 509. New York: The Macmillan Company, 1930,

[10]




democracy, and of scientific progress.” Economic security
is the foundation of freedom, and freedom is the founda-
tion of democracy and a condition essential to the progress
of science. Of this, then, we may be certain, that both
private and public action are necessary to secure a land
utilization that will preserve the family farm and indi-
vidual initiative as the characteristic features of Amer-
ican agriculture.”

The Plan of Organization of the Units in This Handbook

The units in this handbook are HI‘}J’iilli:{t'd 11['('“!'1“11}.! 10
Lhe following pattern:

1. Unit Title
2. The General Situation

3. Problems, with each problem developed by
a. Study guide
b. Materials
¢. Optional activities
d. Summary of problem solution

4. Unit Summary

5. Unit Test
Each unit title is descriptive and it is frequently a complete
sentence.

The term general situation has been used instead of headings
such as overview, unit approach, preview, introduction and
the like because problems arise from situations. When situa-
tions are real to pupils, they will cooperate with the teacher in
setting up related problems calling for solution. The teacher,
In so far as possible, should lead the pupils to participate in
the decision as to the wording of each problem. Their ability
to state appropriate problems 1s an indication that they have
a genuine awareness of the general situation with which they
are confronted. While it is true that, in most cases, the Com-
mittee has prepared a wording of the problems, the teacher
should use these prepared problems as guides only. Many
variations in the wording of any problem are possible.

The use of a study guide which involves utilization of proper
materials, and the performance of varied optional activities on

ISchmidt, Louis Bernard, op. cit., page 668.
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the part of the pupils give background for forming a useful
solution to each problem.

The Committee chose to present each unit in the form of a
series of problems for reasons already given, and because of
a desire to stimulate pupils to understand why American his-
tory has unfolded as it has. A high proportion of the problems
ask for an explanation of historical events, not merely the
naming of them. The problem approach presents a challenge
to the pupils. A problem that is real suggests that an attempt
be made to solve it.

Then the problem approach gives the pupils and teacher a
convenient basis for planning the blocks of work which will
make up the course. Certain problems can be handled in a
single period; others will take longer. A flexible plan may be
used In that certain problems may be omitted and others of
more significance to a given class may be included without
“upsetting’” the unit being studied.

The unit summary should do for the whole unit what the
summary of the problem solution does for each problem. The
unit summary, like the summary of the problem solution,
should be developed by teacher and pupils as a class discussion
activity, or by pupils individually with the aid of the teacher.

The unit test gives information about pupils’ understandings
which will serve as a basis for re-teaching. It also serves the
very useful purpose of providing a basis for recording pupil
progress. In addition there is evidence to show that pupils
retain what they learn more permanently when they know
that there will be a test. Obviously, care should be taken to
make the test in such a way that the emphasis is on under-
standing of historical events and not on factual memory alone.

Suggested Teaching Procedures

L. Spend enough time setting up the general situation for
each unit to be sure that the pupils understand it and feel
ready to help state the problems to be studied. The printed
statement given for the unit will be adequate in some cases.
l--'{num-m-, It will be wise to use various means of making the
situation real. Discussion; use of questions: showing of pic-
tures, charts, records, relics. and maps ; making excursions and
the employing of any other technique which will form a prob-

lem-provoking situation will be used from time to time by the
alert teacher,

[12]




2. Plan—in advance—to have reference material of varying
difficulty available for pupil use.

3. Develop each year and file for future use reading mate-
rials which must be re-written from sources not available to
your pupils or which are too difficult for them to use directly.

4. Urge pupils to collect materials and prepare tables,
charts, maps, and other illustrative items which may be used
also by the next class studying the unit.

9. Develop a school museum and a catalog of historical relics,
records and sites in the community which may be utilized when
the unit is studied.

6. Use prepared visual aids. The teacher will do well to
remember that much work in the field of visual aids is possible
without resorting to the use of films and slides.

First of all, reference books, pictures, charts, maps, and
historical relics or records should be provided. As already
suggested many of the best visual aids for history instruction
may be prepared or collected by teacher and pupils at little or
no cost.

The Committee does not minimize the value of visual aids
involving the use of films and slides. No attempt has been
made to assemble a list of commercial sources, but below
are listed four public sources in lowa from which teachers
will be able to secure help along all lines of visual education
illCllldil]ﬂ,’ films and slides, and Hil}_‘_'}_!'t*Hlit_r]]:-é a8 to H]ll]]'{l[}]‘i;itp
equipment for their use:

Jureau of Visual Instruction. Extension Division,
State University of Iowa, lowa City, lowa

Visual Instruction Service, Extension Service Division.
[owa State College, Ames, lowa

[owa Development Commission,

708 Crocker Building, Des Moines, lowa

lowa State Department of History and Archives,

State Historical Building. Des Moines, lowa

Note: Literature available from this source tells what
may be seen on a tour of the Iowa State His-
torical Building. A letter directed to Mr. Jack
Musgrove, Museum Director at the above ad-
dress, will bring information about his collec-

[13]




tion of color slides. He has slides available for
loan which relate to Iowa flowers, birds. his-
torical and scenic sites, mammals. insects and

fish.

(. Arrange tours to points of historical significance: organ-
lze community projects with history as the major theme as a
means of bringing parents and school patrons into cooperation
with the history work of the school.

8. Have some class discussion of each problem studied. It is
well, however, to allow pupils to work individually under super-
vision in preparation for a discussion of some phase of a prob-
lem. In certain cases one group of pupils might work out and
present the solution to one problem and a second group would
do the same for another problem. Time could be saved and
the groups presenting their problem solutions would know that
they were giving new material to the members of the other
group. A true audience situation is more likely to be present
1t the material presented actually is a contribution not just a
repetition of something already studied by evervone. Of
course, when a pupil presents the results of an optional activity
to the class, he is likely to enjoy a true audience situation.




SECTION ONE—GRADE SEVEN

Unit —The People of Europe Become Interested in
a New World

The General Situation

Almost one thousand vears ago, Leif Ericson led a band of
his fellow Norsemen from their homes in northern Europe on
a daring vovage over the Atlantic Ocean. They discovered
land. This land was probably North America. But there was
no rush of settlers to this new land at that time. In fact it
was about five hundred vears later before European people
again discovered America. Columbus i1s the man who 1s besf
known for the second discovery of America. He made his first
vovage in 1492. In this unit we will try first to learn why some
European nations had become interested in exploration at about
the time Columbus made his voyages.

Columbus died without knowing that he had discovered a
new world. In the second problem we will be concerned with
learning why he failed to realize this fact.

After Columbus made his discoveries, many explorers were
sent to the New World by European nations. Most of these
explorers were anxious to find a way to get through or around
the land which they found blocking their way. We will try
to find the reason for these attempts as we study problem three.

Problem One

Why did some nations in Kurope become interested in ex-
ploration at about the time Columbus made his vovages’

A. Study guide

1. Explanation of words or terms included in the problem
a. What is a nation?
b. What is meant by exploration?

2. Changes in ways of living in Europe
a. How were the countries of Kurope ruled before new

nations interested in exploration became powerful?
Sample work-tvpe reading exercise for:

[15]




Developing the ability to use the Table of Contents

to locate information

To the pupils: “Search through the Table of Contents
In your own textbook and in other books on the list
of references for this unit to find which books have
iInformation about the countries of Europe before the
discovery of America. Make a list of books whose
tables of contents make yvou quite sure that thev con-
tain the information needed to answer the above
questions.”

b. How did the people of Europe live before the dis-
covery of America”

Sample work-type reading exercise for:

Developing the ability to read to find the answers to
direct questions

T'o the pupils: “Use your textbooks and reference
books to find the answers to the following questions.”

(1) What was feudalism ?

(2) Who were the lords?

(3) Who were the vassals?

(4) How did the serfs and freemen differ?

(5) Why did the lords fight one another?

(6) Who were the knights?

(7) What kind of lives did the peasants live?

(8) What was the duty of the lord to his vassal?

(9) What was the duty of the vassal to his master?
(10) For what purpose was the medieval castle used ?

¢. Who were the Norsemen ?
Sample work-type reading exercise for:

Developing the abrlity to arrange ideas about a ques-
tion in their proper order

To the pupils: “Use the index of different books and
the proper volume in the encyclopedia set to find the
answer to the above question. Read what vou find.
T'hen write about six short sentences which tell briefly
who the Norsemen were and what thev had to do with
the discoverv of America "

[16]




d.

o

.

What were the Crusades?
Sample work-tvpe reading exercise for:

[)(”j”i”'”” th Hh?'fﬂ'f‘u‘ Lo IH'H”H?‘-:I material around «
definite question

To the pupils: “Locate and read information about
the Crusades. Organize what you find by telling when
the Crusades took place, why people went on them.
what people went on them, where they went, and how
successful they were in ecarryving out their purpose.

How were the Crusades related to the discovery of
America?

Sample work-type reading exercise for:

/Jrf‘f;ra‘]_i.;n‘f; f ¢ rr/u'h'.';_,r to prove a point by citing

words or phrases from the text or other refere Nee

To the pupils: “Below are some statements. Use
vour books to find which ones are true and which
ones are false. For each statement copy from the
book or books you are using the words or phrases
which prove that yvou marked it correctly.”

True False (1) The Crusades were led by Colum-

bus. Proof:

True False (2) The men who went on the Crusades
found that the people of Europe
had more luxuries than those who

lived farther to the East. Proof:

True False (:

-
p —

T'he Crusades helped kings and
towns to become stronger. Proof:

True False (4) The Crusades helped to increase
men's desires to find new ways of
trading with the East. Proof:

What did the invention of gunpowder, the printing
press, and the compass do to awaken the Old World ?

Sample work-type reading exercise for:

(17




h.

Developing the ability to supplement ideas read with
items of personal experience

To the pupils: “After you have read about gun-
powder, the printing press, and the compass, find how
each of these three things is used today. Learn how
to use a compass. Your science books will show how
L0 use a magnet, a needle, a cork, and a glass of water
to make a compass. Possibly the whole class could
go to the print shop and see a printing press operate.
Of course, you know that gunpowder is used in guns.
What other uses of explosive powder can you tell
about ?”

What was the importance of Marco Polo and his
book ?

Sample work-type reading exercise for:

Developing the ability to analyze what it is necessary
to remember about a ]u'nhh m

To the pupils: “Make a list of the things yvou would
like to remember about Marco Polo and the effects
of his book. You cannot remember the whole story
about Marco Polo. After you have located informa-
tion about his trips and the wide interest which was
shown by people in his book, vou should pick out those
things that are of interest to vou and which vou think
are important. We will ask each pupil to present his
list. Then we will decide what to remember.”

Why did Europeans want a water route to the East?
Sample work-type reading exercise for:

Developing the ability to explain a question by swm-
manrizing the reasons

To the pupils: “Write a list of all the reasons you can
find to show why the Kuropeans wanted to find a
water route to the East. Keep a record of the book in
which you found each reason which you use. You
do not need to use the exact words yvou find. You
will find often that you can express the reason in
tewer words than the book uses. If vou use the exact
words of the book, be sure to indicate this fact by
enclosing what you copy in quotation marks.”

[18)




. Who was Prince Henry and what contributions did
he make to exploration by sea? When and how did
Vasco da Gama carry out Prince Henry’'s dream?

Sample work-type exercise for:

Developing the ability to use an index to locate infor-
mation

To the pupils: “Make a list of pages in each book you
are using where vou can find the story of Prince
Henry. lLook in the index for the words, Henry,
Prince.”

B. Materials
1. Basic history textbook used in local school

2. Parallel textbooks (single copies of various history text-
booKks)

3. Maps, pictures, and other aids to be collected by the
teacher

4. Collateral reading materials

a. Encyclopedias approved by Department of Public
Instruction

(1) Compton’s Pictured Encyclopedia
(2) World Book Encyclopedia
(3) Britannica Junior Encyclopedia

b. Books of an informational type (single copies of

books whose contents are devoted entirely or in part

" to a special presentation of factual or documentary

accounts which can be used to give information con-
cerning one or more phases of the problem)

¢. Books of fiction

Note: The Pupil's Bibliography indicates for each
book the units and problems where it will be
most useful. Textbooks, maps, pictures, ete.,
are not listed.

C. Optional activities

l. Free reading

L1¥]
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b.

Choose a special book and read it. Possibly vou will want
to report what vou read to the class.

Route of l.eif Ericson

Trace the route of Leif Ericson on an outline map of
the world.

Travel—then and now

Make two drawings—one showing the differences be-
tween land travel in Europe before the discovery of
America and today, the other showing these same differ-
ences for water travel,

Demonstration of a compass

Arrange to show the class a compass and demonstrate
how it works.

Products of trade between Europe and the East

Make a list of products which were traded between
liurope and the East in the years before the discovery ot
America. Find out where we get these things today.

F'ood preservation—then and now

In the times before the discovery of America, the Euro-
pean people found it difficult to preserve their foods.
Find out how they did it and what products from the
tiast they used for this purpose. What ways of preserv-
Ing food do we now have which these people did not
have? Have we continued to use some of the same meth-
ods which they followed ?

Trade routes of the Middle Ages

Select an outline map of the parts of Europe and Asia
and the waters and large islands surrounding them.
Then use three differently colored lines to show the
three chief trade routes from tiurope to the East which
were used in the Middle Ages.

Time chart

Place important events in the order in which they
hu[menﬂi. Leave room on vour chart for other events
which will be studied in connection with the rest of the
problems in this unit. There are many ways to make

120




D.

such a chart. Look for ideas in various books, and ask
vour teacher for suggestions.

9. Additional activities

If vou find some additional things you would like to do,
discuss your ideas with yvour teacher and make arrange-
ments for their completion.

Summary of the problem solution

(Note to the teacher: The teacher and pupil should work
out the problem solution together as a final organizing step
and as an introduction to the next problem. The brief
statement given below 1s for the guidance of the teacher.
[t is hoped that, after having studied and discussed the
problem, the pupils will be able to prepare a similar state-
ment. It is not necessary, of course, that the summary be
written in paragraph form. In many cases an outline will
be useful, for example.)

More than mere contact with the New World was necessary
before 1t was effectively “found” by the peoples of Europe.
(Columbus made his voyages about five hundred vears after
Ericson made contact with North America. During these
five hundred years European life underwent important
changes which set the stage for exploration and discovery.
Travelers brought back new knowledge of lands far to the
[tast. The products of the East were in demand in Europe
and traders made big profits. Important inventions such as
printing, gunpowder, and the compass helped to speed up
progress. New nations became powerful, and at about the
time that Columbus made his vovages, these nations were
anxious to expand their power. It was possible for adven-
turous explorers to get aid for their voyages.

Problem Two

Why did Columbus think he had discovered a new way to
reach the East instead of a new land?

Study guide!

1. The plan of Columbus

I'The teacher should not regard these study guides as exhaustive lists,
nor should she try to limit her questions and problems to those sug-
gested here, tesourceful teachers will use these as examples for
further development of the lesson
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a. What were some of the navigation difficulties faced
by sailors in the davs of Columbus?

(Note to the teacher: Sample work-type reading exer-

cises were included tor problem one. However, lack of

space prevents including them for all the problems.
Similar exercises should be used by the teacher in con-
nection with all the problems. Excellent directions for
thelr preparation are readilv available.!)

b. What was Columbus’ idea about reaching the East”

2. The attempt by Columbus to carry out his plan

a. How did Columbus finally get the Spanish rulers to
provide him with the necessary ships and equipment
for his first voyage?

D. What are the facts about the three vovages made by
Columbus and what did he discover ?

¢c. Why did Columbus call the people whom he found
Indians?

d. Why was the new land discovered by Columbus called
America’?

B. Materials
See Pupil’s Bibliography, pp. 118-127. See also suggestions

made In the Foreword, Introduction for the Teacher. and
Problem One

C. Optional activities

l. Free reading

2. The voyages of Columbus
['race or draw a map showing the three voyages made by
Columbus. Use a different color of pencil for each
voyage,

3. Life and work of Columbus

Rearrange the following statements so that they will give
i proper order the main events in the life and work ot
Columbus:

'Bennett, H. K. 4 Plan jor Directed Study Through Work-Type Reading.
Mason City, Towa: Klipto Loose Leaf Company, 1929
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Columbus claimed the land for Spain.
He liked to study geography.
Ships, men, and supplies were finally provided by
Spain.
On Columbus’ third vovage he reached South
America.
He first saw land on October 12, 1492.
Columbus needed ships and supplies for the journey.
Columbus was born in Genoa, Italy.
He decided that the East could be reached by salling
west.,
Columbus sailed away with three small vessels.
Columbus’ first discovery was among the West Indies
Islands. ._
The second voyage of Columbus led also to the West
Indies Islands.
Columbus died without knowing that he discovered
America.
1. Kev words
In your study of problems one and two vou have used
many of the following words. Write the meaning of each

of them and tell of an event where the use of each word
could be used:

continent products luxury
navigator trade routes compass
vovage water route caravan

D. Summary of the problem solution

Columbus believed that he could reach the East by sailing
west. He and the people of his day, therefore. believed
that they had found the East when they came to land by
salling west,

Problem Three

Why did many of the explorers of the New World, who
came after Columbus, try to find a way across or through
the land which they found?

A. Study guide

. What did the people of Europe who explored in America
find out about the coast line. the presence of natural
water routes through the New World to the Pacific
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Ocean ; also the rivers, plains, mountains, climate. birds.
animals, forests, and vegetation (plants) of the New
World?

To the pupils: “This is a long question, but it is an im-
portant one to answer in completing the story of explora-
tion in America. You must remember that Columbus and
those who followed him were not really looking for a
new land. They were looking for a way to get to the East
by a water route. You know that Columbus thought that
he had arrived in the East and that a little more seareh-
ing would surely bring him to the shores of India, China.
and Japan. Of course, this was the reason that every
explorer kept traveling up and down the coast line of
America and sailing up every river and bay which he
hoped might be a passageway to the rich lands of the
FEast which all were so anxious to find. You can see that
all this searching or exploring gave people more and more
information about America. Finally, people began to
realize that the East had not been found at all. Really, a
big new land had been found. As people learned more
and more about it, many explorers became interested in
going into the land to find what it was like. After more
than one hundred vears enough was known about this
new land that people began to think about going there
to live and m2ke their homes. But we are getting ahead
of our story. We will learn about this in our next unit.
[t 18 now our job to learn the story of the early explora-
tions. Then we will be able to understand the settle-
ments much better.”

What was each of the tollowing explorers who came to
America looking for, what did each one do and find, and
from what country did he come? Here are the names:
John Cabot, Sebastian Cabot. Balboa, Magellan, Ponce
de Leon, Cortez (some books spell it Cortes), Narvaez,
Coronado, De Soto, Drake, Raleigh. Cartier. Champlain,
and Hudson.

What can you find in your text and reference books
about the Indians which the explorers found when they
came to America ?

Why didn’t the country which first discovered great
wen]tlj In America at once send its own people over to
America to live and make homes? What was the name
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of this country? What kind of wealth did its explorers
find? What was the nature of the work accomplished by
the missionaries from this country? What parts of what
i1s now the United States did explorers from this country
find? For example, when and how was San Francisco
started?

To the pupils: “We are interested today in our South
American neighbors. If vou learn the answers to these
questions, you will be ready to learn about the South
America of today which we will study in a later unit.”

B. Materials
C. Optional activities

1. Free reading

2. Early Indian Life in America

Write a story of early Indian life in America. Include in
yvour story the following:

How the Indians lived depended upon where they
lived. Include the eastern forest Indians, the Indians
of the great plains, the fishing Indians of the north-
west coast, the farmer Indians of the southwestern
desert, and the cruel Aztec Indians of Mexico; how
these different groups of Indians built their homes,
how they got their food and tools, how they traded,
what they used for money, what their religion was,
what work they did, how they waged war, how many
Indians there were when the explorers first came to
America, and how many there are today.

3. Collection of Indian materials
[Look through your books to see if you can find any
pictures of Indian money. Can you find pictures of
Indian tools and weapons? Have vou any of these in
vour school museum?

4. T'he work of the explorers
K'ill in this outline after you have read about all of the

exporers listed here:
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F'or what country ;
)ate oOf he claimed the What bacame

exploration | land he explored of him

The Cabots
De Soto
Hudson
(Champlain
Narvaez
Drake
Balboa
Ponce de Leon|.
Cortez
Magellan
Raleigh
Coronado
Cartier.

Pizaaro

4. Un an outline map of America show where each of
the above men explored. You might trace the route ot
each with a colored pencil.

b. After the name of each of the above explorers, write
why his exploration was important.

¢. What pictures can you find in your text, reference
texts, and encyclopedia which have to do with these
explorers and what they did?

D). Summary of the problem solution for the teacher’s guidance

For many years the ex
the East by salling we

plorers, like Columbus, tried to find
St. After they discovered that the

New World was not really the East, they began to look for
passages through or around it. In searching for this route,
the explorers learned more and more about North and South
America. Balboa discovered the Pacific Ocean in 1519;:
Magellan’s expedition went around the world in the years
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1519-1522. Only one ship made the full trip, but it really
did bring back a cargo of spices. Then only was Columbus’
belief that the world was round shown to be true.

European nations based their claims to territory in the
New World on the discoveries their explorers had made
while looking for a passage to the East. Spain’s explorers
found gold and silver, and Spain became verv powerful.
(Gradually the people in Europe began to know that wealth
could be found in the New World as well as in the Spice
Islands of the East.

Problem Four

Why did England delay serious exploration and settlement
a century after the Spanish?

Study guide

1. What were some of the internal problems of England
during the sixteenth centuryv?

Do

What things were necessary to establish a system of
colonization ?

3. How did the defeat of the Spanish Armada change
England’s position as a nation?

Materials

Optional activities

To be planned by the teacher
Summary of the problem solution

The sixteenth century was a period in which England was
finding herself as a nation. Although she possessed enough
sea power to harass and raid the Spanish treasure fleets,
it was not until after 1588 and the defeat of the Spanish
Armada that she was truly a great naval power. It is clear
that a nation could not establish an empire across three
thousand miles of the Atlantic without establishing its
sea power. It was also true that England during much of
the sixteenth century was very busy at home with religious
and political civil strife which stood in the way of true
national development. The reign of Queen Elizabeth ap-
peared to establish the power, the order, and the prestige
of the English nation on a substantial basis.
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summary of the entire unit

(The teacher and the [!l.l['r§]~ should hold a discussion and
summarize the problems of the entire unit.)

[/nit test

See sample test items on pages 48 to 49 and 72 to 73 for
suggestions.
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Unit II—European People Come to America to Live,
and England Wins the Struggle for Control
of Most of North America

The General Situation

After the explorers had made their first discoveries in the
New World, people did not immediately decide to go there to
make new homes. Spain had found wealth in the form of
gold and silver, and England was not yvet ready for coloniza-
tion. But within the one-hundred-year period after Columbus
made his vovages, Knglishmen began to plan for new homes
In America. Between 1578 and 1584 Sir Humphrey Gilbert
failed in his attempts to found a colony and finally lost his
life at sea. In 1585 some English people were sent out by Sir
Walter Raleigh with the idea of founding a colony in the New
World. Theyv stayved one year and another group of English
people who came here to found a colony two yvears later were
never seen again. Surely it was not easy to leave one’s home-
land to set up new communities in the New World. People must
have had strong reasons for their determination to go. Other
peoples besides the English found reasons for leaving their
homes and the number going to the New World continued to
grow. In later vears the English gained control of most of
North America.

Problem One

Why did people leave their homes to come to the New
World?

A. Study guide

1. What kind of reports from the New World helped people
to become anxious to go there?

2. The English people took the lead in taking families to
America to make permanent settlements. The first suc-
cessful colony by the English was Virginia, founded
at Jamestown in 1607. Why were people ready to come
at that time, and how was i1t possible for them to come?

a. Why were farmers and many other common people
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D.

d.

facing hard times at the beginning of the seventeenth
century ’?

Why were the merchants becoming rich?

What are the reasons that English merchants were
forming companies which were ready to send people
to America?

How did England make Virginia a successful colony’
Use the following topics as a euide for finding the
answer to this question:

Hard times in Virginia

Captain John Smith

John Rolfe

T'he raising of tobacco

The granting of land in Virginia to people who
would do their own farming.

The bringing of women to the colony as wives for
the settlers

The first Representative Assembly in America
(House of Burgesses)

5. The desire for profit is not the only reason why English

people were ready to come to America. Why did the
English people who founded Plymouth (the Pilgrims)
In 1620 and nther New England and middle colonies
such as Massachusetts Bay, Rhode Island. Connecticut.
Pennsylvania, and others come ?

.

b,

What trouble during this time did the people have
with regard to worshipping God?

Why did the Separatists go to Holland and later
come to America ?

(1) What are the main facts about the trip of the
Pilgrims to America in the Mayflower?

(2) What agreement about self-government did the
Pilgrims make at the time of their landing in
America?

Why did the Puritans want to found new homes in
America ?

(1) What are the main facts In the story of the set-
tlement of Massachusetts Bay Colony?
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(2) How did the people in Massachusetts Bay Col-
ony govern themselves?’

(3) Why did the Puritans have a somewhat easier
time getting their settlements started than the

Pilgrims?
4. What do the following terms mean?
representative religious freedom Separatists
charter toleration Puritans
compact Pilgrims emigration

B. Materials

(. Optional Activities

D.

1. Free reading

2. Self-government in Virginia
Prepare a talk on self-government in Virginia. Tell how
the people were governed at first, and how long they
had to wait for a real opportunity to have their own
representatives.

3. Mayflower Compact
Find out why it was written, and read it to the class.

4. Influence of historical events upon the present
Make a list of the events in the first colonies which have
effects upon the way we do things today.

Summary of the problem solution

People left their homes to come to the New World because
they felt that better opportunities for making a living,
worshipping God, and enjoying their rights would be open
to them. Many also were seeking adventure. Not all people
came for the same reasons. Some came to stay; others did
not plan to stay longer than it would take to “get rich
quickly” through discovering gold or other wealth. When
whole families came, however, the plan was to stay and
make new homes.

Problem Two

Why did the people who came to the New World settle
where they did?

A. Study guide

1. Following the early settlements in Virginia and in New
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England, other English colonies were established until
with the founding of Georgia in 1733 there were thirteen
English colonies. Many of the people for these new col-
onies moved in from colonies which were already estab-
lished. Other settlers continued to come into the English
colonies, both from England and from other European
countries. What were some of the new reasons why
settlers were ready to come to America?

Make a study of the ways in which the thirteen English
colonlies were established.

a. Find answers to the following questions:

(1) Why did Roger Williams and his followers make
new homes in Rhode Island in 1636 ?

(2) Why did Thomas Hooker
necticut in 16367

ad people into Con-

(3) Why did Lord Baltimore and his followers make
new homes in Maryvland in 16347

(4) Why did the friends of King Charles II of Eng-
land settle in the Carolinas in 16637

() From what people did the English take New
York in 16647

(6) Why did William Penn and his Quaker followers
come to Pennsylvania in 1662 ?

(7) For what purpose did James Oglethorpe set up
a colony in Georgia in 17337

b. Make an English colony chart showing the following :

Reason for
Colony Time of Settlement Leaders Settlement




D.

¢. Group all the English colonies into three divisions:

New England Colonies | Middle Colonies Southern Colonies

—

3. The English were not the only people who founded
colonies in America. Study to learn about Dutch, French,
and Spanish settlements.

Materials
Optional Activities

(It is suggested that teacher and pupils work out a list
of activities for this problem. The teacher should feel free
to select activities to suit the needs of the local class, or to
substitute others for every problem. In many cases ac-
tivities planned by the teacher and pupils will be more
effective. Kelty' gives excellent helps for the development
of history units, and she suggests many activities.)

Summary of problem solution

(Have pupils write their own summaries. In class discus-
sions the teacher should check incorrect statements and
help pupils to develop an adequate summary.)

Problem Three

What were the results of the various colonial methods
used by the English, French, Spanish, and Dutch?

Study guide

1. The governments which sent out explorers and settlers
differed in certain of their ways of establishing colonies.
Read to find how the methods used by these countries
differed.

2. Why were the methods used by the English more suc-

IKelty, Mary G. Learning and Teaching History in the Middle Grades
Boston: Ginn and Company, 1936.
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cesstul in founding permanent, growing. self-governing
colonies than those of other nations?

B. Materials
C. Optional activities

(To be planned by the teacher)
D. Summary of the problem solution

(Have pupils write summaries.)

Problem Four

Ways of living and making a living were somewhat alike
in all the English colonies in America. Why were many
of the ways in the southern colonies different from those
In the northern colonies ?

A. Study guide

(It 1s suggested that teacher and pupils work out study-
gulde questions for this problem as an exercise in planning.
Wallace' has prepared an excellent outline for this prob-
lem, and it might well be used by the teacher as a guide.
Most schools already have a copy of this bulletin.)

B. Materials
C. Optional activities

(To be planned by the teacher)
D. Summary of problem solution

The ways of living in the southern and northern colonies
differed for at least three reasons: (1) the locations were
different; (2) the people differed somewhat in their re-
ligious and other reasons for coming to America; (3) the
northern colonists had small tarms on which they raised
a variety of erops. T'hey did more manufacturing of
various things than the southern colonists; the southern
L't_:l.tjni:-%lré lived on large plantations and specialized in the
I‘{llf-‘;ill}_’ of fn}};'u‘t'u‘
IWallace, Clara M. 4 Guilde
and Eight. Issued by
lowa, 1936

[0 Tf'th'h.*n'f} History in Grades Six, Seven,
Department of Public Instruction, Des Moines,
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Problem Five

How was England finally able to take possession of most of
North America’

A. Study guide

. How did the French move into the American continent
before England gained control?

2. In what ways did the English movements toward the
interior of America bring trouble with the French ?
3. What wars did the English and French have which

finally gave the English in 1763 possession of most of
North America?

B. Materials
C. Optional activities
1. Free reading
See suggestions made by Wallace.
D. Summary of problem solution
(Have the pupils write brief summaries.)
K. Unit summary

See suggestions made by Wallace.?

IWallace, Clara M. A4 Guide for Teaching History in Grades Sir. Seven.
and Fight, pp. 80-81

2Ibid., pp. 82-85
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Unit III—Colonists Under the Control of England
Successfully Claim Their Rights to Freedom

The General Situation

[n 1763 England gained control of most of North Amerieca.
Many Americans now were ready to move on into the West
which had been won from the French. However, important
troubles arose between England and her colonists. First of
all England placed restrictions upon the movement into the
newly-won western territory. Then, there was the question
of how the costs resulting from the war with the French
should be paid. England felt that the colonies should payv a
heavy share of these costs.

Through a long period of years the colonists had had expe-
rience in handling their local governments. They began to
teel more and more that they should be given more freedom
in making their own decisions. They did not welcome Eng-
land’s plan to collect taxes from them.

For a long time England had tried to control the trade and
manutacturing of the colonies, but the colonists had always
been fairly successful in evading the rules. As England began
to become more strict in enforcing her rules, trouble followed.

LLet us study the problems faced by the colonists in their
relations with England following 1763, and learn why and
how the colonists won their freedom.

Problem One

How did the English colonists get their ideas about their
right to freedom?

A, Study guide

. What ideas about freedom had developed in England
by the time the first Knglish people came to America
to settle?

2. In what respects were the early colonists governed like
people in England?

N - . " o
3. How did the colonists. through long experience, learn

to govern themselves ?
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4. In moving into the Back Country or the West the col-
onists met new problems and solved them themselves.

a. What kind of people moved into the Back Country and
)

why did they go there? What people besides the
English were among those who moved west?

b. Why did the people on the frontier begin to feel
that they did not owe much lovalty to England?

B. Materials
(C. Optional activities
1. Free reading
2. The growth of freedom in England

Prepare a talk to show how the idea of self-government
had been forced upon the kings of England by the time
the colonists began to come to America.

3. Types of colonial government

Read to find out about the different kinds of local gov-
ernment which the colonies had, and how they handled
their relations with the colonial governors, the English
king, and Parliament. By 1750 there were thirteen
English colonies on the mainland of North America.
Classify tkem as to type of government at this time as
corporate, proprietary, or royal.

4. Original project

The suggestions given in these lists of activities may nof
include anvthing which interests you. Your teacher will
be glad to help you plan a special project 1f you have
some 1deas of vour own. Do yvou like to write plays?
You might like to plan to have yours presented to vour
class or school.

- 1

[.ife in the Back Country

Prepare a talk about the problems and hardships these
people had to meet.

6. Map work

Show the routes which people followed in moving west-
ward. Was there also some movement north and south
between the mountains?
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=

(. Famous cases in the development of the idea of freedom
in the colonies

“r{‘l‘*-' :1” HIE-‘ colonists t_'illlij{it‘l'i‘I] to be t*i]lléi]. even from
the earliest days?

Why was the Trial of Peter Zenger an important land-
mark in the development of ideas of freedom?

How did the colonists manage to protect their rights
before the judges furnished by England?

Did the colonists deny some of the freedoms for which
they said they had come to America?

Summary of problem solution

T'he English colonists got their ideas about freedom first
of all from the fact that they considered themselves to be
Englishmen. They wanted to enjoy the same freedoms
which were gcuaranteed in the homeland. Then, too. the
colonists had come to America partly because they wanted
still more freedom than they had been allowed in England.
The colonists were a long way irom England. They had
had many vears of experience in working out ways to
govern themselves, and they felt that they could handle
many of their own affairs better than the King and Par-
liament could.

Problem Two

Why did England’s plan of taxation anger the American
colonists?

Study euide

I. Review the methods by which England tried to govern
the colonies which were far away 1n America. Collect
iInformation about
a. Colonial charters

b. Colonial legislatures

¢. Colonial governors sent to America

d. Disregard of the welfare of the colonies by the King
of England

e. Decision by the finglish Parliament that it had a
right to put a direct tax on the colonists
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f. The work of colonial agents, such as Benjamin
Franklin

2. Review the reasons that the colonists and England were
not able to agree on the question, “What are colonies
for?”

a. What did England feel that the raw products of the
colonies should be?

b. What types of manufactured goods was Kngland
willing to allow the colonists to produce? Why was
there any restriction?

¢. What regulations did England place upon colonial
trade, and whyv?

d. Did England found her colonies in the first place to
make moneyv for the home government?

e. As the vears went by how did the colonists finally
come to believe that they should no longer remain a
part of the English empire? Do vou think that they
objected at first to being a part of the empire or do
You think that tht*_\' nlr_it*rlml because thu_v were not
given enough to say about the affairs of the empire?

3. What events show that the disagreements between Eng-
land and her colonies became more and more severe’

a. Why did Prime Minister Grenville station English
soldiers in America at the expense of the colonists?

b. Why did Grenville insist that Parliament pass the
Stamp Act, and why did the colonists object to it?
Did they object to having England get money, or did
they object mostly to the new methods being used ?

¢. How did the colonists resist England’s new laws?

4. Terms to be understood :

Stamp Act Congress Townshend Acts

Sons of Liberty Non-importation Acts
Navigation Laws Boston Massacre

Virginia Resolutions Committees of Correspondence
Boston Tea Party

o

2. Finally the colonists were forced to unite more than
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T

B.

D.

ever beftore because they learned that their Ublllt?{ftit}ll.‘-'-

¥
&

to English regulations were very much alike.

a. What features of England’s new regulations affected
all the colonists in similar ways?

b. Why did the First Continental Congress, held in the
fall of 1774, meet? How manyv colonies were repre-
sented, and what did it do?

Materials

Optional activities
(To be developed by teacher and pupils)

Summary of problem solution
(Let the pupils write summaries: then the teacher and
pupils can use them as the basis for a class discussion.)

Problem Three

Why were some colonists in favor of being controlled by
the English while other colonists wanted much colonial
freedom ?

Study guide

(To be developed by the teacher and puplls as an exercise
In cooperative planning)

To the teacher: Show that many people both in England
and America felt that the interests of both sides would be
served more fully if England would exercise less control.
Others, because of their business Interests or because of
their positions of authority, favored increased control.
The farmers, the workers. the people on the frontier, and
the colonists from countries other than England were very
anxious, however, to have more freedom.

Materials

Optional activities
(To be developed by teacher and pupils)

Summary of the problem solution

(To be developed by the puplils with guidance of the
teacher)
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Problem Four

Why did the colonists finally make a complete break with
England and turn to war?

A. Study guide

1. The First Continental Congress did not seek to have
the colonies break away from England. The members
had asked the King to grant them their rights as they
saw them. Why did the Second Continental Congress,
which met in the spring of 1775, finally vote in the
summer of 1776, to break away completely from the
mother country?

o
-

I[tems to know about and understand
a. Battles of Lexington and Concord
b. Declaration of Independence
¢. Tories
B. Materials
(. Optional activities
1. Free reading
(Others to be developed by teacher and pupils)
D. Summary of problem solution

At first the colonists did not ask for full independence.
They wanted the mother country to treat them as English-
men. But the mother country did not understand and she
tried to force the colonists to meet her demands. By the
time the Second Continental Congress had its first session.
the battles of Lexington and Concord had been fought.
After more than a year of fighting, the colonial leaders
made up their ideas that the only way for colonies to get
England to respect their rights was to declare themselves
to be “free and independent states.”

Problem Five

How were the colonists finally able to win independence
from England?

A. Study guide

1. How did the colonists get men for their army and navy,
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and how were they able to keep these men supplied with
food and equipment ”

O

Why was it hard for England to keep its army well
equipped ?

3. What kept the colonists from working together as well
as they should?

4. How did the Americans govern themselves during the
war?

a. Read about the work of the Second Continental Con-
2ress.

b. Learn how the government under the Articles of
Confederation was organized and when it began to
operate.

2. What ways did the colonists use to raise money to payv
the expenses of the war?

6. Why did the French finally decide to help American
colonies get free from England, and how did they help?

(. What were the most important campaigns of the war
on land and sea, and under what circumstances did the
colonists finally win?

0

How were the terms of peace settled, and what were
the results which were agreed upon in 17837

B. Materials
C. Optional activities
l. Free reading

Special reports on battles

Prepare to report to the class on the following:
3attle of Bunker Hill
Battles of Trenton and Princeton
The Surrender of Burgoyne
Capture of Philadelphia
Parts Taken in the War by the [roquois
Battle of Yorktown

R
.

The work of George Washington

Write a composition on the part George Washington
took in the War for Independence.
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. Declaration of Independence

Find and read a copy of the Declaration of Independence.
j Does 1t tell why the colonists decided to break with
| England? Who were some of the leaders who signed it?

i 5. The treason of Benedict Arnold

Find and read the facts about Benedict Arnold’s work
for the American cause and his later act of treason
against his country.

6. Chart of events

Make a time chart having two columns side by side
that will show the chief military and non-military events
connected with the American Revolutionary period from
1763 to 1783.

(. Our first flag

Report on the first flag of the United States. When was
the term United States first officially used

¥. The United States in 1783

On an outline map of the United States show the boun-
daries of the U, S. in 1783.
9. The Treaty of 1783
Did England agree to give us our freedom?
Find a copy of this treaty and list the most important
provisions in it.
D. Summary of the publem solution

(To be prepared by pupils under the guidance of the
- teacher)

E.. Unit summary

(The teacher should help the pupils write a summary of
the unit. An outline should be prepared either by the class
or by each pupil. Then each pupil should write his own
summary. Wallace' gives helpful suggestions.)

IWallace, Clara M. A Guide for Teaching History in Grades Six, Beven
and Eight, pp. 92-95.




Unit IV—A New Nation—The United States of Amer-
ica—Solves Its First Problems and Establishes
Itself on a Firm Basis

The General Situation

When, in 1783, the United States officially gained political
freedom from England. her people already had had consider-
able experience with self-government. Before the outbreak of
the Revolutionary War it can almost be said that each colony
was already a self-governing unit. The local people managed
their own affairs with little effective interference from the
mother country. When. during the reign of George III, Eng-
land became more strict in its control of the colonies, the
experience with self-government enjoyed in the past helped
the colonies. They knew how to plan their objections to
IKkngland’s treatment.

While each colony had long handled its own local affairs
with considerable freedom. imperial or national affairs were
handled by the mother country. As a result, there had been
tew reasons for the colonists to favor political connections
among the various colonies. In fact, there were many in-
fluences which operated to keep the colonies separated and
jealous of each other. There were, ol course, many common
elements, which, even though not very apparent to many
leaders at that time, formed a basis upon which stronger
political connections were to be developed.

Following 1763, successive steps toward political connec-
tions among the colonies were taken. These steps can be
indicated by these dates: 1765, 1774, 1775, 1776, 1777. 1781.
1783, 1785, 1786. 1787, 1788, and finally April 30, 1789.
Although the political connections completed in 1789 with
the official launching of the government had been brought
about through a series of events leading to the adoption of
the Constitution. there vet remained the task of welding
states with many separate Interests into a union strong
enough to insure national strength. Thus, it is seen that
many important problems had to be faced and solved if a
strong nation was to be built following the Revolutionary War.
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Problem One

Why did the first attempt at national government not work
well ?

A. Study guide

l. What were some of the problems which the new nation
faced in its relation with other countries?
Read to find answers to questions such as these:

a. What were the main agreements of the Treaty of
Paris signed in 1783”7

b. What troubles did the United States have with Eng-
land and other European powers:
Suggestions—Read to find out about:

(1) England’s refusal to give us the Northwest
fur posts

(2) Spain's control over the Southwest

(3) Refusal of various European powers to co-
operate with us in matters of government

2. What were some of the problems which the new nation
faced at home ?

a. What important facts do we need to know about the
conditions in the new United States of America”?

Read to find out about

(1) The size and location of the Thirteen United
States 1n 1783

(2) The number of people and where they lived

(3) The methods of travel and of handling mes-
sages

(4) The condition of business following the war

b. The Articles of Confederation were adopted before
the war was over. Why was the government which
they set up unable to solve the problems faced by the
new nation?

B. Materials

C.

Optional activities
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D.

1. Free reading

N

Show on an outline map just what was included in the
United States at the close of the Revolutionary War.

3. Look up the population of the United States In 1783 and
now. Draw a line one inch long to stand for the popula-
tion in 1783. Draw another line to show the population

of |

today? How long will your second line be’

4. Write a paragraph describing the kinds of people living
In the United States after the war. In another para-
graph tell where they lived and how their ways of living
differed.

2. Write a paragraph describing travel and communication
In the United States just after the war.

b. Write out a list of the weaknesses of the Articles of
Confederation and be able to report to the class on how
each was a weakness.

Summary of problem solution

("T'o be developed by pupils and teacher)

Problem Two

How did the Constitution correct the weaknesses which
the Articles ot Confederation had?

Study guide.

l. We have learned that the Articles of Confederation did
not give us a government which was strong enough
to handle the problems faced by the new nation. Now
we want to collect Information which will help us
answer the problem given above.

a. How did our leaders prepare the way for the conven-
tion which wrote the Constitution ?

b. What new features did the Constitution have which
made a stronger government possible ”

¢. What were some of the arguments for and against
the new Constitution ?

d. Why did it become necessary for those favoring the
new Constitution to promise to add a “Bill of Rights”
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to it just as soon as the new government began to
operate?

2. How was Washington chosen as our first president’
B. Materials
(. Optional activities

1. Free Reading

2. Be able to report to the class on the making, features,
and adoption of the Constitution of the United States.
(Consider the following:

Why the Constitutional Convention was called

Who was at the convention

Who presided over the convention

Of what the delegates were afraid

The dispute with regard to representation in the new
government how it was settled

The three branches of government

How the president was prevented from holding office
for life

The signing of the Constitution

Objections by some people to the Constitution

The Bill of Rights

3. Find the names of the prominent men who signed the
Constitution and make a list of them.

{. Draw a diagram of the Constitutional government show-
ing that “T'’he people of the United States are the foun-
dation upon which the government of America rests.”

5. Read and report to the class on the choice and inaugura-
tion of our first president.

b,

-

Dramatize the Constitutional Convention as a class
exercise.

. Summary of problem solution

Many of our leaders soon realized that a stronger govern-
ment was necessary. But the people and most of our lead
ers were as much afraid of a strong, centralized govern-
ment as they were of the serious problems which they
taced. Because of this the Constitution with its Bill of
Rights was carefully worded so as to protect the rights
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of the people and at the same time give us the basis for
a strong government.

Problem Three

How successful were the Federalists in giving the new
government under the Constitution a good start?

(This problem is left for pupils and teacher to develop as
an exercise in cooperative planning.)

Problem Four

How did the United States win such a firm place among
the nations of the world that its president could announce
the Monroe Doctrine?

(This problem is left for pupils and teacher to develop as
an exercise in cooperative planning.)

UNIT TEST (Sample Exercise)
Multiple Choice

c...) 1. Why did Great Britain. in the yvears following the
Revolutionary War, hold some of the fur-trading
posSts on our northwestern boundary line?

a. We failed to keep the pirates from robbing
British ships.

b. We failed to return property taken from the
Loyalists.

c. We failed to collect from the states the money
due British merchants.

d. We failed to convince English traders that we
would not spoil their fur business.

0o

) Which figure most nearly shows the population of

the United States at the close of the Revolutionary
War?

a. Less than five million
h. Between five and ten million

) b S— : \
¢. Between eleven and twenty million

d. More than twenty million
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(_a_ ) 3. Which of the following additions was insisted
upon by many states as they voted for ratification
of the Constitution?

a. The statement of a bill of rights

b. The freeing of the slaves

¢. The provision for a strong army

d. The provision for freedom from taxes

Matching
(_.d_.) 1. Where did the Constitutional a. Annapolis
Convention meet? b. Mount Vernon
(. c...) 2. Where was the national capi- c¢. New York
tal first located” d. Philadelphia

( a_ ) Where was a convention held e. Washington
which resulted in a proposal
that all states send dele-
gates to a convention for the
purpose of correcting the
weaknesses of the Articles of
(Confederation?

(e ) 4. When was George Washington 1n- a. 1765
augurated as President of the United b. 1781

States c. 1783
( b ) 5. When was the last battle of the Revo- d. 1788
lutionary War fought? e. 1789

(. c._) 6. When was the peace treaty which
gave the United States freedom from
England signed?

Essay

Tell why the small farmers were not very anxious to see
the Constitution adopted.
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Unit V—The United States Grows in Size and Her
People Continue to Move Westward

The General Situation

After the Revolutionary War was over considerable atten-
tion had to be given to the organization of a government which
would meet the needs of the people, and which would make it
possible for the United States to take her place among the
nations of the world.

During this time many of our people were moving eagerly
Into the West which had been made available to them followine
the war.

I'he Treaty of 1783 gave us most of the land as far west as
the Mississippi River. But we were to gain far more territory
in later years. In 1803 President Jefferson arranged for the
purchase of Louisiana from France. Other additions were
made through war and by purchase. and the present boun-
daries of continental United States were completed by 1853,
less than seventy-five years after we gained our freedom.

Since the beginning of the later Westward Movement there
has been in America a strong belief on the part of the majority
In the family-sized farm. We have believed that “the publi¢
lands belong to the people.” In 1785, while our government
was still operating under the Articles of Confederation. an
ordinance provided the first step in a series of laws which
promised that the public lands were to be divided into small
larms where families could make a living and have a home.
All through our history our government has helped families
to have their own farms.

The Westward Movement is the term used by historians to
describe the way in which our people and new peoples from
tiurope spread out across our great country. Many of our own
ancestors were among these people. It is interesting to learn
why and how they traveled westward and how they settled

their problems and laid the toundations for many of the things
which we now enjoy.
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D.

Problem One

Why were there alwavs people who were ready to move
on toward the West?

Study guide

1. As people moved west, the frontier was the line beyond
which few people had vet settled. This line moved west
ward from the time the first colonists came to America.
Review the facts about the people who went out along the
frontier up until 1783.

S

2. Liist the reasons why many people were ready to go
west 1n 1783.

Materials

Optional activities

(To be chosen by teacher and pupils)
Summary of problem solution

([Let the pupils write summaries.)

Problem Two

How was the government able to prepare the way for the

settlement of our people in the new territory gained by the

evolutionary War?

Study guide

1. How did the land between the Appalachian Mountains
and the Mississippl River become the public domain

(under control of the government instead of the states)
of the United States?

<

What provisions for the organization of new territories
and states from the public domain did the government
make”

3. How was the West made more safe from the Indians”?
Materials

Optional activities

1. Free reading

2. ﬁrlé'i]] work
On an outline map. show the boundaries of the North-
west Territory.
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D.

B.

U.

Summary of the problem solution

Because the original thirteen states were finally willing
to give up their claims to their Western Lands, it was pos-
sible for the federal government to make this vast territory
available to the people and to make rules for its settlement.
The people with the aid of the army forced the Indians
Into submission or retreat.,

Problem Three

How did the Land Act of 1785 make the first step 1n divid-
ing the public lands into parts of sufficient size to provide
farm families with a living and a home?

Study guide

1. Read to find which type of American wanted the land
Lo be turned over to the people—the people 1n the Kast
(the older settlements) or the frontiersmen.

When people have the right to vote. the majority rules.
Which states had the more representatives as time went
on, those in the East or in the West? How did this
number of representatives influence the government’s
attitude toward ownership of land by common people ?

<

3. What were the provisions of the Land Aect of 1785? Be
sure to find how small a piece of land could be bought.

4. What was the difference between the New England and
the Virginia systems of land ownership? Why is it
correct to say that the Land Act of 1785 was a com-
promise between these two systems?

. Why did it not prove to be wise to allow credit in the
purchase of land? By allowing credit we mean that
atter 1796 until 1820 land could be bought by only pay-
ing down a part of the money.

Materials

The teacher will need to look up some of the material
needed in her references and then share it with her pupils.
[t may be re-written or, In certain cases, read to or used
directly by pupils.

Optional activities

l. Report to the class on the way a surveyor does his work.
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D.

A

[f possible, talk with some one who works as a surveyor.
Ask farmers in vour county to tell yvou how their land
lines are marked.

Find out how large a township is. If there are 640 acres
of land in a section of land, how many farms of this
size could there be in a township. A diagram will be
a big help when you explain these things to your class.
Do vou believe that many frontier farmers in 1785 were
able to buy and take care of 640 acres of land”?

Summary of problem solution

To the teacher: The essential thing for the pupils to under-
stand is that the Land Act of 1785 marks an early statement
of the fundamental principle that the public lands really
belonged to the people. This principle should run like a
thread through later units which follow the Westward
Movement. It found expression in the Land Act of 1820,
in the Homestead LLaw of 1862, and so on again and again.

Problem Four

How did the people go about settling the West?

Study guide

ik

A
L]

Hunters and explorers, traders and trappers, farmers,
shopkeepers and business men came west in about the
order named. The first western states to be added to the
Union were Kentucky and Tennessee. By what route
did most of these settlers come?

The Indians north of the Ohio River were hard to sub-
due. When the Indians had been brought under control,
many people from the South moved across the Ohio into
this Northwest Territory. But most of the settlers for
this area came by other routes. What were the two
mailn routes by which these people came?

What sort of homes did the frontier people build ?

How did the people on the frontier have good times in
spite of their hardships?

What were some of the important early settlements in
the Northwest Territory ?

Materials
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Optional activities

.

)

Free reading
(Class reports

Prepare a talk for the class on one or more of the fol-
lowing :

Names of states formed out of the lands between the
Appalachians and the Mississippi

Settlement which was the beginning of Chicago

(Other topics approved by vour teacher)

Map work

On an outline map draw lines to show the principal
routes followed by settlers as they moved west.

D. Summary of the problem solution

(Let the pupils prepare summaries in the form of talks to
be presented to the class.)

Problem Five

Why did President Jefferson carry out the purchase of the
Louisiana Territory ?

A. Study guide

L

o

-
-

New land meant surplus crops. What two plans did the
tarmers who were not too far west use to find a market
tor their extra crops?

Why was it profitable for farmers and others to trade
with the East, the West Indies, and even with [Curope
by way of New Orleans?

What trouble did Americans have with the New Orleans
trade route?

How did Jefferson arrange the details for our purchase
of Louisiana from France?

B. Materials

C. Optional activities

(T'his J0b 18 left to the teacher for this unit. A recent
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series of resource units' suggests that activities be of three
kinds ; namely, initiatory, developmental, and culminating.
The first type would be used for introducing the problem:;
the second for gathering and presenting information; and
the third for doing something about the conclusions
reached, such as presenting a program or planning some
community project. Wallace® gives specific suggestions for
activities for this problem.)

D. Summary of problem solution
(Teacher and pupils should develop this summary together
by means of a group discussion.)
Problem Six

Why did it become necessary for the farmers who hved 1v
the “Old South’ to move on 1nto the “Deep South™?

A. Study guide

1. What crops did the farmers in the Old South raise, and
what effect did these crops and the methods of farming
used have upon the soil?

A

Since even before the Revolutionary War farmers had
been moving into the lLower or Deep South in order
to find new lands for tobacco. How did a new crop and
a new Invention help save the farmers in the Deep
South ?

3. Why did the pioneers who settled in the Old South fall
Into two quite distinet classes with few interests iIn
common ?

B. Materials
(C. Optional activities

1. Free reading

2. Compare the farming methods used by the early Virginia

farmers with good present-day farming methods. Pos-
sibly you can talk to a farmer to learn how he keeps his

1See Newcomer, Mabel and Krug, Edward. How Ouwur Government Raises
and Spends Money, pp. 63-74. Problems in American Life: Unit No. 1
Washington: National Education Association, 1942 Price 30c.
“Wallace, Clara M., op. cit., p. 103,




land fertile and how he keeps it from washing away
when heavy rains come.

3. Learn how a cotton gin operates. If you can find pic-
tures, you can get the idea better. Possibly vou can
build a model to demonstrate before the class.

4. Do farmers today ever begin to raise new crops in order
to solve problems growing out of loss of soil fertility or
other causes? Ask a farmer what crops he now raises
which were not grown in your community in earlier
years.

9. On an outline map indicate the locations of the Old South
and the Deep South.

Summary of problem solution

The Virginia farmer “mined the soil.” He used poor farm-
ing methods. For example, he used little or no fertilizer,
and he plowed his land in such a way that the topsoil was
washed away. Even if he knew how to use better methods
of farming, it was cheaper to occupy new land to the west
and south than it was to keep the old farms in condition.
However, this process could not go on indefinitely. The
appearance of new varieties of cotton, inereased demands
tor cotton, and the invention of the cotton gin made 1t pos-
sible to make a profit even on land which was not adequate
for tobacco.

The rich settlers were able to buy the best land and set
up plantations, but the poorer people were forced to go
to the less desirable localities.

Problem Seven

As the people moved westward, why did improvements in
farm machinery become more and more necessary, and
how did inventions help the farmer?

(This problem is to be developed by the teacher and pupils.
It will be found that the farmer began more and more to
depend upon others to make goods for him which he could
exchange for his products. Consequently, improved ma-
chinery helped him to become more prosperous.)

Problem Eight

Why can it be said that the development of transportation
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—roads, canals, and railroads—helped to tie the West and
the East closely together?

(This problem is to be developed by the teacher and pupils.
Bring out the fact that the lines of transportation ran east
and west as the system developed. This, together with the
fact that the East used the products of the West, and sold
their manufactured goods there, helped these two sections
to become closely bound together.)

Problem Nine

How did Florida, Texas, California, and Oregon become a
part of the territory of the United States?

(This problem is left for the teacher to develop.)
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Unit VI—The Nation Makes Progress, Living Condi-
tions Improve, and Ordinary People
Gain More Power

The General Situation

We have learned in Unit V how our nation grew to its
present continental size. We have learned how the first stages
of the Westward Movement took place. We have learned also
how we began to make progress in inventions, travel, farming,
manutfacturing, trade, and politics. In later units we will learn
now we gained our outlying possessions, how we finished
settling our country, and how we made progress along the
other lines mentioned above.

We say that a nation makes progress, too, if living condi-
tions improve, and the common people have more chance to
enjoy the goods, the opportunities, and the freedom which are
all too often limited to the rich, and the more fortunate people.
Historians agree that the quality of American life did improve
a great deal from 1800 to 1850. and that common people came
to have a larger share in affairs of government.

We must remember that American farmers have always
used their right to vote in ways that they believed would
benefit them. In 1820, they showed their political strength
In the government’'s new land law. In this year Congress
passed a new land law. This law permitted people to buy as
little as eighty acres of land for a minimum price of $1.25
per acre. In 1832, this size was further reduced to forty acres.
T'his made it easier for people to buy land. They no longer
had to farm land owned by a big company. A farm gives
u'_nr'l{ tor everyone in a tamily. In fact, the great majority
of our farms are now operated by single families. When a
man buys a farm and he and his tamily operate it, there is

more ?Inlrllvmlﬂn{-v and freedom than when the land belongs
0 a big company.

LLet us turn then to a study of the problems involved in this

new emphasis upon the i]‘]]}lu]‘l;tlll'v of the common people In
a4 country.
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B.

D.

—

Problem One

Why, between 1800 and 1850, did people in America have
more food and clothing, and better goods of all kinds than
ever before?

Studyv guide
. Read to find out about

a. How hand labor was used to produce food, clothing,
and other goods in 1800.

b. How American shippers developed worldwide trade,
especiallv with England, Europe, and China.

¢. Why the discovery of the Columbia River improved
trade with China.

d. How new machines helped the farmer and the manu-
facturer to produce more.

e. How the use of iron helped the tarmer and the manu-
facturer.

f. How the clipper ship aided trade.

2. What did the government do to help increase production
and trade?
Materials

Optional activities
(To be planned by the teacher)

Summary of the problem solution

Americans began to use machines instead of their hands
to produce food, clothing, and other goods. They began
to use canals, railroads, and better ships to carry goods to
market. These changes helped to make tood, clothing,
and all other goods more plentiful than ever before.

Problem Two

How did the common man begin to make his power felt in
government, and why was it possible for him to gain this
power ?

(This problem is left for the teacher to develop. The study
guide questions should be worded in such a way that the
pupils will find that the freedom-loving citizens of the
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West and the newly-qualified voters of the old states were
able to gain more control over the government. The study
guide should center on Andrew Jackson as the leader of
the common people. Typical textbooks cover this problem.)

Problem Three

Why did the Land Act of 1820 help in developing further
the idea of the family-sized farm?

A. Study guide

l. Why was the eighty-acre farm provided by the l.and
Act of 1820 more satisfactory than the 640-acre farm
provided by the Land Act of 17857

(N

How did the price per acre in 1820 compare with that
In 17857

3. Why was it probably a good thing for the individual
farmer and his family that the government insisted on
cash sales of land in 18207

4. Just how would vou define a tamily farm? Would vour
definition depend upon the type of farming done, for
example ?

(Note to the teacher: See page 6o6 of the bulletin pre-
pared by Louis Bernard Schmidt entitled, “The Family
Farm in the Machine Age.” TIts full title is given in
the bibliography, page 129.)

B. Materials
(C. Optional activities
(To be worked out by the teacher)

D. Summary of problem solution
(To be developed by pupils and teacher. keeping the em-
phasis on the principle of liberal disposal of public lands)

Problem Four

How were steps taken to improve the quality of life for all
during the period between 1800 and 18507

A. Study guide

l. How were provisions begun for the aid and care of
unfortunate people?
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B.

2. How did women begin to gain increased rights to take
part in evervday affairs of their communities and
nation?

3. How did we begin to provide free schools for all chil-
dren?

4. Who were some of America’s famous authors during

this period?

5. What steps toward the establishment of peace were
taken at this time?

Materials
Optional activities

1. Free reading

2. Find out how prisoners, insane persons, and other un-

fortunate people are cared for in lowa. Then study con-
ditions for the care of such people from colonial times
to the present. Has there been improvement?

3. Read about the work of Horace Mann in helping to es-
tablish free schools and report what you find to the
class.

4. Study the school laws for lowa in order to find what is
sald about compulsory school attendance. Try to find
how long ago it was that school attendance was not
compulsory.

D. Summary of the problem solution

During the fifty vears following 1800, Americans gave
more attention to the improvement of evervdayv living con-
ditions for all than had been true before this time. First
of all, necessary goods became more plentiful, and some-
what less time was necessarv for the business of making
a living. Then, also, Americans were anxious to test out
the assertions made in the Declaration of Independence
which said that every individual was worthy of a fair
chance to make a success of his life. Underprivileged
people were given aid ; women were given more rights; and
opportunities for all children to attend free schools be-
came more and more widespread. American writers,
artists musicians, and scientists began to make contribu-
tions to richer living. Churches also helped to strengthen
the democratic ideals of our people.
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Unit VII—Americans in the Northern and Southern

States Develop Separate Interests Which
Lead to Civil War

The General Situation

In a country as large as the United States and in a country
which grew as rapidly as ours did, both in size and population,
It 1s not surprising to find that separate interests soon began
to develop. These separate interests, as we all know. became
so severely different that it looked as though there might be
two nations instead of a single United States of America.
We know that the Civil War was fought because of this prob-
lem. In this unit we will attempt to learn why war came and
how the Union was saved by vears of bitter, tragic fighting.

Problem One
Why did the South dislike the government's tariff policy ?

A. Study guide

. Why would you expect leaders from plantations of the
South to have ideas about the tariff problem which were
different from the ideas of the leaders from the farms
and factories of the North?

2. Things to know

a. What is a tariff ?

b. Why did people who operated factories want a tariff?
5. 1t 1s often said that the American farmer has had a

habit of being very loyal to his party and that he has
sometimes failed to vote in his own best interests. Why
did he vote for tariff for protection rather than just
for revenue purposes when such a tariff would tend to
raise the price of things he had to buy? Note to Pupil:
You will need to read about Henry Clay’s ‘“American
System.” You will also need to read about the manu-
facture of various 2goods in the Western states and how
much effect the people engaged in such business had
upon the tariff policies of the West. Find out what the
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B.

C.

D.

iron makers of Pennsylvania, the wool growers of Ohio
and the Middle States, the hemp growers of Kentucky,
and manufacturers everywhere thought and vou will
have a clue as to why the West supported the Kast in
its desire for higher tariffs.

Materials
Optional activities
1. Free reading

2. Make a list of products produced in the North and
South, and find where the markets for these products
were. What effects did tariffs have upon trade and busi-
ness conditions in the South as compared with the North.

3. Read to find how plantation life and customs differed
from those of the North.

4. By 1860 which section of the country had the more
wealth? Why?

Summary of problem solution

The manufacturing states of the Northeast and the farm-
ing states of the Northwest were able to control the tarifi
policy of the government. The manufacturers wanted the
tariff as a protection against competition of foreign-made
goods. The farmer of the Northwest sold his products to
the factory and business people. Therefore, they felt that
whatever aided the people in the East would also help
them to become more prosperous because there would be
a better home market tfor their crops.

But the situation in the Southwest was different. Here
the planter class exercised political leadership. The plan-
tation farmers sold their cotton abroad, and commonly
bought manufactured goods from England where they
could buy them cheaply. Of course, they would not be in
favor of a tariff which would increase the cost of the goods
which they imported. They did not need a home markef
for their cotton.

Of course, the Northeast and Northwest did not always
work together well, and their interests were not always
the same. But they worked together on the tariff and
were able to outvote the South on the question of the tariff.
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B.

Problem Two

At one time there was general agreement that there should
be an end to slavery. Why did the southern farmers again

come to believe that it was necessary for them to have

slaves?
Study guide

1. When and how were slaves first introduced into Amer-
i('a !

2. Did all the colonies try out the plan of using slaves for
labor?

3. Why did slavery work out better in some colonies than
In others?

4. Why at about the time of the Revolutionary War did
most of the colonists become convinced that slavery was
no longer desirable?

-
W 1

Why, as the Southwest became settled, did the demand

for slave labor again become strong ?

a. Why did cotton at first not give promise of being a
profitable crop except along the coast of Georgia
and South Carolina ?

b. Why was Whitney’s cotton gin such an important
iInvention ?

Materials

Optional activities
. Free reading

(Teacher and pupils working together can plan appro-
priate activities for this problem.)

D. Summary of problem solution

LLabor was a scarce item in colonial days. Negro slavery
was 1n use in the British and French West Indies, and the
Spanish had used negro slaves all before the idea was tried
out in the English colonies in America. The small farmer
of the North found it unprofitable to own slaves, and the
Negro was not trained to do work in manufacturing or
trade. But the tobacco plantations were able to show a
profit from such labor.
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Later in the vears soon after the Revolutionary War to-
bacco became a less profitable erop. Too, there was some
feeling in America that slavery was wrong. The Declara-
tion of Independence had held that “all men are created
equal.” Some plantation owners did free their slaves.
The Constitution made the foreign slave trade illegal.

But by 1800 conditions were changing rapidly. A new
staple crop went with the settlers who moved into the
Southwest in search of new and fertile lands. This crop
was cotton. In 1793 Whitney invented his cotton gin. Now,
for the first time, “short-staple” cotton, which was the
only kind that could be grown on almost any kind of land.
could be raised at a profit; that is, with cheap slave labor.
Southern leaders, therefore, changed their minds abouf
slavery and began to insist that it was necessary. Again
they began to say that slavery was not evil.

Problem Three

Why did the sections disagree over the Texas question and
relations with Mexico; and over the question of extending
slavery each time the territory of the United States became
larger?

Study guide

. From what section of the country did most of our first
presidents come ?

2. As the Westward Movement continued. why did the
North and West become more thickly populated and
more wealthy than the South?

3. The southerners wanted slavery extended to the new
western lands because they expected to see cotton rais-
Ing continue to spread. Why were they wrong in the
belief that cotton would spread ever westward?

4. Why by 1860 was the South faced with an end of the
wave of prosperity and growth which began soon after
the Revolutionary War?

B. Materials

C.

Optional activities
1. Free reading

2. Make a map showing where American cotton is raised
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D.

B.

today. How does this map compare with the cotton-
raising section of the United States in about 18607

Summary of the Problem Solution

(Have each pupil prepare his own solution. The teacher
should have the solutions presented in class and the group
should discuss them and finally develop the ones which
they and the teacher can accept.)

Problem Four

In the early stages of the Westward Movement, the West
and South had many interests which were alike, and they
had similar political ideas. Why did the West finally unite
with the northern states of the East and oppose the South
in the Civil War?

Studyv guide
. Why did the West and South “pull together” for a time?

)

2. How did the directions finally taken by the main arteries
of transportation bind the West and North together?

5. Why did the people of the West and North think alike
about the slavery question ?

4. Learn about the following items and try to determine
why they were related to the final decision of southern
leaders to form a new nation. (Add other items to the
List.)

a. The abolitionists and their work
b. The Compromise of 1850
¢. T'he Fugitive Slave Law and the Dred Scott Decision

d. The Kansas Nebraska Act

e. The beginning of the Republican party and the elec-
tion of Abraham Lincoln as President

Materials
Optional activities
. Free reading

(Others to be planned by teacher and pupils)
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D. Summary of the problem solution

For a time the West and South seemed to have problems
which were similar enough to draw them together. The
people who first came into these areas had somewhat simi-
lar problems of living, and they were anxious to prevent
the privileged people from controlling the government.

Until canals, roads, and railroads made trade with the
East easy, the people in the Northwest carried on much of
their trading by way of the New Orleans markets, and
this might have kept the interests of those two western
sections alike. More and more, however, the transportation
routes to the eastern states were improved, and the western
farmers began to form business contacts with the East
Instead of the South. In the South cotton became the
leading crop. Cotton was sold abroad, and the southern
planter carried on much of his trade with foreign countries.
The goods he purchased in foreign markets would not be
bought from manufacturers in the United States. The
western farmers’ prices would not be helped by this foreign
trade, they felt. One system of farming depended upon
slavery and the other did not. The manutfacturing states
of the East had no need for slaves either. Each time the
country grew in size and as new territories were settled.
trouble was bound to arise. If slavery were to be the rule,
the small farmer of the West would have no chance.

Many differences such as those listed above helped to In-
fluence the West to join the East against the South in the
Civil War. Finally, with the election of Lincoln. the South
lost political control. Influential southern leaders felt that

their states must leave the Union in order to protect their
system, and the Civil War followed.

Problem Five

How was the North able to win the war and keep the
states united?

(This problem is left for the teacher to plan.)
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SECTION TWO—GRADE EIGHT

Unit [—Rebuilding the Nation After the Civil War

The General Situation

In 18365 the South, exhausted by four vears of warfare and
blockade, surrendered to the victorious North. The Civil War
had ended. But the order to ‘“‘cease firing” does not bring an
end to the problems of war. Indeed, the end of a war brings
problems as important as war itself. Consider the costs of
the Civil War. North and South together had lost over a
million men, killed or wounded. Both North and South had
spent millions of dollars and had gone deeply in debt.

However, there was a difference in the condition of the
North from that of the South. The South saw many of its
cities battered by siege and battle. Its formerly wealthy plant-
ers were now poor, often bankrupt. Many former slaves, re-
cently made free men, roamed the countryside, some of them
in search of work; others seeking to avoid it. The North had
suffered less. The southern trade had been wrecked by the
Union blockade, while Northern trade had flourished. Wheat
farmers had prospered in foreign markets because for three
vears Kurope had suffered poor wheat harvests. The war
had encouraged the growth of industries. the development of
railroads, and the increase of banks in the North.

Therefore, even though the guns of war had ceased to fire.
the United States had many problems to settle.

The war had helped to settle a few problems.

(1) In the first place, the war had proved that the Union
was stronger than a section.

(2) Secondly, the war had ended the threat of a further
extension of slavery. In fact, slavery itself was legally abol-
1shed.

(3) Also, the war had almost destroved the old plantation
system of the South, while it had caused great Increase In

industry in the northern states.
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LLet us then consider some of the important problems facing

the nation after the Civil War.

Problem One

How were the states of the Confederacy to be re-admitted
to the Union?

Study guide

1. Which states were concerned?
2. What were the different plans for admitting these
states?
3. Why did Congress use such a harsh plan of reconstruc-
tion?
4. Why did Congress attempt to impeach President John-
son?
9. Do you think the plan of reconstruction used was a wise
one?’ Why?
6. Terms to know:
[.Lincoln Plan of Reconstruction
Freedman’s Bureau
The Fourteenth Amendment
Impeachment
Military Reconstruction
Materials

Optional activities

1.

0o

Write a letter or diary entry showing how a Confederate
soldier might have felt when he returned home.
Write a eriticism of each of the plans for reconstruction.
Prepare a talk on one of these subjects

Why Johnson and Congress Quarreled

The Freedman’s Bureau

The Negro After the War

The Way Impeachment May Take Place

Show on a map the states of the Con federacy, the mili-
tary districts during reconstruction, and the dates each
state was re-admitted to the Union.
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D.

Summary of the problem solution

LLincoln and Johnson favored a moderate plan of recon-
struction by which the southern states would come easily
into the Union again. Congress, however, forced a plan
of military reconstruction on the South. Its aims were
to punish the South and to prevent its rise to its former
position of political power.

Problem Two
How did the South regain control of its governments after
the Civil War?
Study guide

L ].

1. Who were the “carpetbaggers’” and *“‘scalawags’

R

How did the “carpetbaggers’” and “scalawags” use the
negro vote to control the governments of the South?

3. Why was the Ku Klux Klan organized? How did it
operate ?

4. When were federal troops removed from the South?

Terms to know:

e).
(Carpetbagger
Scalawag
Ku Klux Klan
Home Rule
Materials

Optional activities

1. Write a dialogue showing the feelings of two Confed-
erate soldiers as they discuss ““carpetbag rule” in the
South.

2. (1ve a talk or write a paper on one of these subjects:
How the Ku Klux Klan operated
Why the Klan was organized

3. Make a time line of important events in the reconstruc-
tion period between 1865 and 18786.

Summary of the problem solution
Southerners who hated rule by “carpetbaggers” and “scal-

awags’ cooperated with them as little as possible. They
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organized secret movements such as the Ku Klux Klan to
frighten Negroes and outsiders and to show how strong
their resistance to carpetbag rule really was. In 1876
President Hayes ordered removal of the last federal troops
from the South.

Problem Three
Why did the North suffer from a depression after 18737
Study guide

1. Why had manufacturing and industry grown so rapidly
during the war?

2. What were some of the happenings which caused the
public to lose confidence in the nation’s prosperity be-
fore 18737

3. What were some of the effects of this depression?
4. Terms to know:

Panic

Depression

Speculation

Jay Cooke and Company

Materials
Optional activities

1. Write an exchange of letters between a farmer and his
city dwelling friend or relatives telling each other of
the effects of the depression on their lives.

2. Give a talk on “What Happens During a Depression.”
Summary of the problem solution

Overexpansion and speculation due to war and rapid na-
tional development led to the failure of several important
financial institutions. Seandals in government and business
caused a loss of public confidence. The stock exchange
closed; unemployment was serious: savings were lost:
farmers even burned corn for fuel. A revival of westward
expansion and business activity due to the ereat undevel-
oped opportunities of the nation helped to restore normal
economic life.
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UNIT TEST (Sample Exercises)
Note to teacher: These are sample exercises of types that may
be used successfully in evaluating achievement in the social
studies. They are not offered as a complete test but as an
1llustration of types vou may use.

Multiple Choice
1. (Used to get at a reason for some historical fact)

Why did Southerners organize the Ku Klux Klan after

the Civil War? (e¢)

a. They thought they could begin the Civil War again and
perhaps win it.

b. They organized it as a eclub mainly for recreational
purposes.

¢. They used it as a means of regaining control of the gov-
ernments of their communities and states.

d. They organized is to promote better understanding
among Negroes and whites.

(Used to get at the fact itself.)

What organization after the Civil War was intended to re-
galn white Southern control of Southern governments? (b)
a. The Freedman’s Bureau

b. The Ku Klux Klan

¢. The Know-Nothing Party

d. The Granger Movement

(Although examples like the first are more difficult to con-
struct, they generally test more thorough understanding than
the second illustrated type.)

Matching
.a 1. Freedman’s Bureau a. organization to look after
Negroes’ rights

o

el 2. Ku Klux Klan b. Northerners who governed
the South during recon-
b 3. “carpetbaggers” struction
¢ organized to regain home
d.... 4. “scalawags” rule for the South
d. Southerners who cooper-
f... 5. “black-and-tans” ated with the North

e. Congressmen who wished
to impeach Johnson
. recently freed Negroes
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(Always have extra foils in right-hand column. Have students
place letter of correct matching term before the number. Use
terms of similar type in left-hand column. Do not mix names,
dates, places, definitions together in one exercise.)

Time, or Chronology
Arrange these in the order they took place:

Removal of federal troops from South
Organization of the Ku Klux Klan
Passing of the Fourteenth Amendment
Assassination of Lincoln

Essay

1. Why did Congress use such harsh methods of reconstruction
in the South?

2. What methods did Southerners use to regain control of
their local governments?

5. Glve four effects of the depression of 18737

(Read answers closely. Attempt to get students to write con-
cisely and to the point.)
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Unit II—The Settlement of the Great Plains Area

The General Situation

In 1890 for the first time in our history the census showed
no distinct frontier line. Not all of the West was occupied,
to be sure, but the period of cheap, available good land now
appeared to be at an end.

The western plains, though settled late, had been settled
rapidly during the decades of the '70’s and the '80’s. The rail-
roads which had already spanned the continent encouraged
settlement in certain areas. Not only did thousands of eastern
Americans move farther west, but communities of settlements
of Swedish, Norwegian, Danish, and German immigrants de-
veloped.

The Homestead Act of 1862 made possible the acquisition of
land on generous terms. However, much of the best land was
already in the hands of railroads, and private investors who
sold land directly to the settlers.

The Westward Movement in the Great Plains area differed
{rom other parts of the same movement. This was especially
true in the case of problems faced by farmers. Iowa is near
the Great Plains Area, but it is better to refer to it as being
In the Prairie Plains Area.! Towa farmers faced some of the
same difficulties as those in the Great Plains area did. It will
be interesting to note and discuss these difficulties and to learn
how they were overcome.

Problem One
Why was this region populated so late?
A. Study guide

1. Why had settlement in the earlier period of the West-
ward Movement proceeded more slowly ?

A

What means of travel had earlier western settlers found
available ?

I1Webb, Walter Prescott. “Land Regions of the United States” in The
Great Plains, p. 34. (map.) Boston: Ginn and Company, 1931,
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3.

1.

R

Why was the west coast settled before the western
plains?

-' B. Materials

C. Optional activities

Draw a map showing when the various areas of the
United States became settled.

Show on a map the railroad routes on the western plains
at 1870 or 1880.

Draw on a map the principal cities found in the Great
Plains region about 1890. Why did these cities grow
up where they did?

| D. Summary of the problem solution

(Have students write summaries; read and compare and
criticize the solutions.)

Problem Two

What part did the Homestead Act play in its settlement?
A. Study guide
:-1 1%

2

When was the Homestead Act passed?

What were the conditions under the Homestead Act by
which a settler could acquire land?

Was all of the land of the plains country available for
settlement under the Homestead Act?

4. What other laws later cleared up some of the problems

raised by the Homestead Act?

‘i B. Matenrials
|_

C. Optional activities

1.

Make a chart showing the procedure for getting a farm
under the Homestead Act.

Write a theme describing the experiences of a settler in
establishing a homestead.

Discuss the problems of life of a Nebraska pioneer.

D. Summary of the problem solution

(Have students summarize the solution as a problem quiz.)
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Problem Three

How did the railroads influence settlement here”

A. Study guide

1. Where were the principal railroad routes in this region?
2. What encouragement did the railroads offer to settlers?

3. Why did the railroads want to help to populate the West ?

B. Materials
C. Optional activities

(Have students suggest appropriate and interesting ac-
tivities.)

D. Summary of the problem solution

The railroads encouraged immigration to the western
plains. They had representatives in Kurope and eastern
America to persuade people to settle in the West. The rail-
roads needed farmers and settlers for customers along their
lines. As the region became settled. business for the rail-
roads would increase. Sometimes the railroads even pro-

vided temporary shelter and loans of mone v to new settlers
In the area.

Problem Four

(Note to the teacher: This problem overlaps to a degree
with the first three, but it is desirable to emphasize it in order
to establish clearly the concepts involved.)

The ax, rifle, boat, and horse were the tools used at first by
our pioneers as they moved westward. A professor of history
by the name of Webb who lives in Texas says that, in settling
the Great Plains area and the Prairie Plains area, our pioneers
had more need for things not called for w here there had been
plenty of timber and water. He lists a new set of tools that
had to be used. He says that the horse was needed more than
ever. In his new list of tools he includes such things as the
*-»E\ shooter, barbed wire, and windmills ' Professor Schmidt

lowa State College stresses in ad lition the covered wagon,
llw sod house, the harvester -combine, the tractor and truck:
“The first period is symbolized by the rifle, the axe, the log
cabin, the ox, and river transportation; the second by the

\Ibwd., See preface and entire book.
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covered wagon, the sod house, the windmill, barbed wire,
the horse, the harvester-combine, railroad transportation, the

!‘I

gasoline tractor and the motor truck.
the unusual weather conditions in the plains area. W
the settlement of the Prairie Plains area and the Great

Webb also tells about

hy did
Plains

area call for new tools and how did the use of these new tools
help the farmer to make a success of the type of agriculture

suited to these areas?
A. Study guide

(To the teacher: Include questions which will bri
facts to show:

1. The locations of the Prairie Plains and Great
Areas.

ng out

Plains

2. The contrast of these areas with those wherein American

history had its beginnings.

3. How the Plains Indians solved their problems of

living

In a timberless, semi-arid region and how they were a

factor to be considered as our settlers moved in.

4. The activities of the Spanish in the Great Plains
and lessons to be gained from their lack of suc«
settlers.

]

The American approach to the Great Plains.

region

eSS ds

6. The fence problem and its solution by the invention and

widespread use of barbed wire.

-]

The Cattle Kingdom and the cattle drives: their

begin-

nings and sudden end—the relation of transportation

and fencing to them—the relation of westward
ment of farm ownership to them.

8. The search for water in the Great Plains.)
B. Optional activities

1. Prepare a story of the types of fences used as Ame

move-

ricans

moved westward. Include types of fences (stone, rail.

earthen, hedge, smooth and barbed wire) and sho

w how

each was used and where and when and why. Tell about

the invention of barbed wire. The electric fence
newest type. Tell how it works.

1S the

'Schmidt, Louis Bernard. The Family Farm in the Machine Age. Vol-

ume IIT in “The Challenge to Democracy,” p. 668
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2. Find out all you can about windmills and show how
they have helped farmers.

3. Make a study of weather conditions in the Prairie
Plains and Great Plains. Be sure to include hot winds
and chinooks, northers. blizzards and hailstorms.

Problem Five

How did the Westward Movement in this region differ from
that in other regions?

A. dtudy guide

1. What differences in land policy of the government are
found 1n the settlement of this region?

2. What differences were there in modes of transportation?
3. How did conditions of life for a Dakota settler ditfer

trom those of an early settler in the Ohio country?

4. How would the life of a Dakota settler compare in diffi-
culty with that ot an early Kentuckian?

5. Materials
('. Optional activities

(From the students’ study of the facts, have them write a
summary of the solution.)

Principal differences were these:
. Means of travel
2. Type of environment

Type of agriculture

4. Types of people and manner of migration
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Unit [II—The United States Becomes an Industrial
Nation

The General Situation

In colonial days and in our early national period most
Americans had lived by farming. After the Civil War Amer-
ican life became more and more industrialized. Machines.
factories, and roaring furnaces became increasingly important
in the life of the nation.

Great networks of railroads crossed and recrossed the na-
tion, shooting straight across prairies, winding and groping
through twisting passes, burrowing their way throuch the
solid rock.

Around the factories grew great cities, and in these cities
arose all the problems that arise when many people live to-
gether in limited areas—problems of housing, sanitation, law
enforcement, education, recreation, and many others.

Large industries also meant large profits for some men.
Among the “Captains of Finance” were men like John D.
Rockefeller in oil, Andrew Carnegie in steel, Cornelius Van-
derbilt in railroads, J. Pierpont Morgan in banking. and many
others.

As the nation changed from a simple, rural pattern to a
complex industrial one, new problems arose. These were prob-
lems which in many cases affect our lives today. They had to
do with questions of where industry got its raw materials and
how it transported them, of how the workers lived and how
they banded together to gain better conditions of life, and of
how the rise of “big business” changed the ways of living for
all the people.

Problem One
Where did the industrial nation get its raw materials ?
A. Study guide

1. What raw materials are essential to the factory system?

2. Where did America’s deposits of iron, coal, copper, and

oil lay chiefly ?
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3. Why did New England become an important industrial
region?

4. Why did Pittsburgh become a center of steel manutfac-

tur

1

.

b.

d.

=t

I'Thornton,
Chicago:

e/

5. What industries did American agriculture supply raw

terials for and what are the facts now?’

Read to find what cereals provide the raw materials
for milling, baking, and breakfast foods.

Read to find what cereals are used to make alcohol,
starch, and syrup.

Read to find the industries that are based upon dairy
products; wool from sheep and goats; cattle hides;
cattle, hogs, and sheep; poultry and eggs; fruits and
vegetables: cotton and flax ; sugar cane; tobacco; and
others.

Read about meat-packing, leather making, flour mill-
Ing, canning, making of alcohol, tobacco manufactur-
ing, dailry industries, baking, beverage making and
other industries which use raw materials produced
by farmers. Tryv to find how important these indus-
tries were in colonial times and at the present time
too.

ead to find the names of manufactured products
which use things grown by farmers, but which are
not used for tfood or clothing.

F'ind out about the commercial preparation of animal
and poultry feeds as an industry requiring raw ma-
terials ]ll':u|lit't‘|i by farmers.

Note to teacher: H. J. Thornton' refers to commer-
cially mixed feeds as. ‘“‘the entrance of a new and
vastly important factor into agricultural econom-
1cs.”” In another statement he says, “While expanding
settlement was shrinking the cattle range, increas-
Ing population in the older regions was raising land
values and contracting individual holdings. This
forced many farmers in the East and Middle West
to exchange extensive for intensive agriculture; and
H. J. The History of the Quaker QOats Company, p. 163
The University of Chicago Press, 1933.
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the ensuing drift to dairy cattle, the improvement in
beef and hog strains, and a vast development in poul-
try farming marked the effort to make productive
value commensurate with land appreciation.’”!

6. What types of processing plants located in Iowa use
products of Iowa’s farms and where are these plants
located ?

(. It is clear that farmers depend upon the factory for
food, clothing, and even manyv machines which the
colonial people and pioneers made for themselves. Read
to learn what percent of the raw materials now used by
factories comes from the farm.

8. Did America conserve its raw materials or natural re-
sources during the nineteenth century?

B. Materials

The teacher will find excellent information on many of
the points in the above study guide in the book edited by
Harold Francis Williamson entitled The Growth of the
American FEconomy; An Introduction to the Economic His-
tory of the Un#ed States. This book is fully deseribed in
the Teachers’ Bibliography, p. 128. Another source will
be found in the Towa Bibliography, p. 147, under the title
Directory of Manufacturing Establishments.

C. Optional activities
1. Map the principal sources of iron and coal in America.
2. Map the principal steel-producing cities.

. Draw maps of various industries such as flour, textiles.
automobiles, farm machinery, and steel, and show where
each gets its raw materials.

4. Write a theme on ‘“America’s Resources for Becoming
a Manufacturine Nation.”

9. Give a talk on some subject related to Conservation
of Our Natural Resources.

Visit the local feed dealer and learn what farm products
g0 Into the commercially mixed feeds he has for sale.
Ibid., p. 163,
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D.

A.

7. Make a list of the things that the pioneer farm family
made for itself, but which are now made or prepared
In a factory.

sSummary ot the problem solution

America had an abundance of iron and coal for industrial
growth. New England rose to importance in the days of
water power and maintained some of her leadership be-
cause of her early start. Industries such as steel in Pitts-
burgh, furniture making in Grand Rapids, flour milling
iIn Minneapolis developed near to sources of 1mportant
raw materials. The nineteenth century was a period of
wasteful use in regard to most of our natural resources,
including soil, timber, oil, coal, and others.

In pioneer times farm life was self-sufficient because the
farmer and his family produced almost evervthing that
they ate or wore or used. As the United States became
an industrial nation, the farmer began to limit himself to
the production of raw materials for the factory. Then
he had to buy with money the finished or processed goods
from the factorv. He was no longer self-sufficient, and he
had to think of his farm as a part of a more complicated
system.

Problem Two

What developments in science and invention made big in-
dustry possible?

Study guide
(It 1s suggested that teacher and pupils work out studies
for this problem as an exercise in planning.)
Problem Three
How did the industrial nation transport its goods”
Study guide

. Discuss the development of railroads from 1860 to 1900.

RV
L

Why 1s good transportation essential to an industrial
nation?

4 -
LA
=

What developments or improvements in railroads made
transportation better and more effective after 18607
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B.

4. What other modes of transportation have come to com-
pete successfully with the railroads?

Materials

C. Optional activities

D.

1. Make a scrapbook of progress in transportation since
1865.

2. Show contrasts between present and earlier means of
transportation by means of posters or cartoons.

)

3. (ive a report on the building of one of our great rail-
roads such as the Union Pacific, the Great Northern. or
the Santa Fe.

4. Show on a map how railroads to the Pacific often fol-
lowed earlier routes of travel.

Summary of the problem solution

In the latter half of the nineteenth century a rapidly ex-
panding railroad system hauled most of the nation’s
freight. River traffic declined, while trucks and planes were
vet to be. The block system, efficient dispatching, auto-
matic coupling, air brakes, refrigerator cars, and other
developments made transportation by rail more efficient
and speedy. In the twentieth century, trucks served both
as “feeders” and as competitors to the railroads.

Problem Four
Where did the industrial nation get its supply of workers?
Study guide

1. What effect did the existence of free land have on the
labor supply?

2. Why were Europeans willing to migrate to America?

3. Why did Americans encourage immigration before
19207

4. How did the immigration before 1890 differ from that
afterwards?

B. Materials
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D.

Optional activities

1. Read parts from a good book by an immigrant; for
example, Mary Antin’s The Promised Land, or Jacob A.
Riis’ The Making of an American.

2. Have the teacher read to vou from Leonard O. Ross’
The Education of Hyman Kaplan.

3. Write a diary telling the experiences of an immigrant
on arriving in America.

4. Explain to the class why immigrants usually lived in
groups and were slow to give up old customs and lan-
guages.

5. Discuss the debt owed by America to immigrants for
what they have contributed to our life.

6. Ask some one in your community who came here from
Europe to tell you the story of why, when, and how he
came to America.

summary of the problem solution

In Kurope poverty and political oppression and compul-
sory military service made many people dissatisfied. In
America, an expanding industry needed workers. Free land
often attracted workers more than did a job in a factory.
Therefore, industry looked abroad for a labor supply. Be-
fore 1890, most of the workers came from northern Euro-
pean nations; after 1890, the majority came from south-
ern and southeastern Europe.

Problem Five

Why did the workers form labor unions?

Study guide

-

. Describe working conditions in factories of the 1870’s.

I
~

What were the “Knights of Labor’? Why did they or-
ganize?

3. Why did the American Federation of Labor grow to
such prominence ?

4. What gains did laboring men achieve throueh union
activities?
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. What are labor’s principal weapons for gaining its ends?

6. What has government done to assist labor?

—

(. How do the C.1.0. and A.F. of L. differ?

Materials

Optional activities

1. Prepare a biography of Samuel Gompers.

2. Report on “the gains of labor since 1870.”

3. Make a list of all the ways vou can think of that labor
helps the nation.

4. What are the expenses of living in a city that a working
man has to meet?” Prepare a budget for a worker’s
family who lives in Des Moines, Sioux City, Ottumwa. or
some other Iowa city.

Summary of the problem solution

The new industry expanded so rapidly that sometimes
the worker’s welfare was neglected. L.ong hours, disagree-
able surroundings, and dangerous tasks often confronted
him at work; while at home his family lived in crowded.
unsanitary city tenements.

The worker no longer was a man of importance whom the
boss knew by name. Instead he was one of hundreds or
thousands who daily entered the mill or factory. Organized
In unions he had bargaining power; alone his threat to
quit work was of no avail. Organized, a strike was a pow-
erful instrument to lend weight to argument. The Knights
of Labor, the American Federation of Labor, the Railroad
Brotherhoods, and the Congress of Industrial Organization
are America’s most famous unions.

Problem Six

3y what methods did a business like Standard Oil become
SO big?

Study guide
I. How did the petroleum industry become important ?

2. How did John D. Rockefeller organize the Standard Oil

Company ?
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B.

L.

D,

3. What advantages does a big concern have for develop-
ment and expansion of industry?

4. How did Standard Oil deal with its competitors’

ness.”’
6. Terms to learn:
monopoly
trust

ruthless competition
rebates

Sherman Anti-Trust Act

Materials

Optional activities

1. Prepare a report on the life of John D. Rocketeller.

2. Draw a map of America’s petroleum resources.

3. Make a chart showing the advantages and disadvantages

of “Big Business.”

Advantages

Summary of the problem solution

By superior organization, ruthless competition, efficient pro-
ductive methods, and secret agreements with railroads,
Standard Oil became a great monopoly. Rockefeller’s com-
pany gained foreign markets and promoted progress in

scientific research.
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Disadvantages

5. How did the government attempt to regulate **big busi-




Problem Seven

How has the growth of industry changed America’s way
of living?

A. Study guide

D.

How has the growth of cities affected modern life?
Did industry raise America’s standard of living?

Contrast your way of everyvday living with that of your
grandparents.

How have inventions made life simpler for farmers,
housewives, and workers?

In what ways have inventions made our lives less simple?

B. Materials

C. Optional activities

(Let students suggest activities for this problem.)

D. Summary of the problem solution

(Have the students see who can write the best summary.)
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Unit IV—America Rises to World Power and Takes
Part in the First World War

The General Situation

America 1s a world power. This means that her voice and
actions in world decisions of war and peace are of great impor-
tance. Yet America has not alwavs been a world power of the
first magnitude. The Civil War less than a century ago saw the
[United States facing the test of whether it could survive as a
nation, much less a world power.

Even before the nation had completed 1ts conquest of the con-
tinent—twentv-three vears before the frontier line was de-
clared to have disappeared, and forty-five years before the
admission of the last of the fortv-eight states—America in
1867 negotiated with Russia a treaty for the purchase of

Alaska.

The efforts of Hawaiian groups to be annexed to the United
States succeeded only under the pressure of the Spanish-
American War. America’s easy conquest of Spain and the
large accession of territory including the Philippines and
Puerto Rico seemed to mark America’s entry into the arena
of imperialism and to demonstrate her rising significance 1in
world affairs.

By the time of World War I America’s potential strength
was recognized, although at the outbreak of the war we an-
nounced our intentions of strict neutrality. Three years of
war proved the impossibility of neutrality, so America entered
the conflict in defense of its rights and the larger principles
of democracy and world peace. Our part in the war, although
marked by less bloodshed than that of the Allies, proved to
be the determining factor in bringing about an Allied victory.
The weight of American might in food, supplies, weapons, and
men had tipped the balance.

But with victory came reaction. America, the world power,
seemed to turn her back on world affairs and to seek a new
1solation from Europe. This situation is discussed in more
detail later, and is closely related to problems of Unit Eight.
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Problem One
Why did we purchase Alaska in 18677
Study guide

1. How did Russia happen to possess territory in North
America?

2. Why did America want to buy this territory ?

3. What were the terms of the purchase?

4. How did the public at first regard the purchase?

5. In what respects has Alaska been valuable to the

United States?
6. Why is Alaska of importance to us in a military sense?
Materials
Optional activities

1. Draw a cartoon showing the public’s attitude toward
Seward’s purchase of Alaska.

b

Draw a map of Alaska showing its principal settlements
and natural resources.

3. Discuss the question of whether Alaska should become
a state.

summary of the problem solution

Secretary of State Seward was a strong believer in terri-
torial expansion. Russia had found her possessions in
America profitless and was eager to sell; we feared that
another power might gain Alaska. Although the public
scoffed at “Seward’s icebox,” time was to prove it worth
many times the purchase price of $7,200,000 because of
1ts wealth in gold, furs, fish, and other resources.

Problem Two

How did the Spanish-American War affect our position as
a world power?

Study guide
1. Why did we go to war with Spain in 18987

2. Describe the military and naval effort required to defeat
Spain. How long did the war last?
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B.

D.

3. With whom did the various important powers of Europe
svmpathize?

4. What effect did our easy victory have on our position?
5. What possessions did we acquire as a result of the war?
Materials

Optional activities

1. Write a paper on one of the battles of the Spanish-
American War.

R
L]

Draw a map showing the location of military action.

Draw a map of the territories we gained as a result ot
the Spanish-American War.

- -
-
W

Summary of the problem solution

The easy defeat of Spain brought recognition of the grow-
ing power of America. The possessions gained meant that
we had embarked upon a course of imperialism with all
its risks and responsibilities. The possession of the Phil-
ippines meant that America must have in the future a
serious concern in Far Eastern affairs, a result of great
importance to our own times. World power once attained
meant assumption of risks we could not avoid, responsi-
bilities to be neglected only with disaster. To maintain
1Its possessions America had to expand its navy and increase
1Its arms. America had broken its continental limits for
better or for worse.

Problem Three
Of what value are America’s territories and possessions?
Study guide
1. What is Hawaii’s importance to the United States?

2. Why is close cooperation and sympathy with a free
government in the Philippines desirable to us?

3. What products do we import from Puerto Rico?

4. What are the conditions of life for the people of Puerto

Rico?

5. Why is the Panama Canal of such great importance to
the United States?
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6. Why did America buy the Virgin Islands? Were they a
bargain?

7. Of what use are our smaller island possessions?
B. Materials
C. Optional activities

1. Discuss whether Hawaii should become a state.

2. Make a scrapbook of news items, pictures, and articles
dealing with our territories.

3. Give a report on the construction and importance of the
Panama Canal.

4. Make a chart of our possessions, thus:

Size
Date Manner |(Compared|
Name Acquired | Obtained |with Iowa)| Population Products Importance

]

Draw a map of our greater America. Show airline dis-
tances and time of travel between territorial ports and
American ports by tramp steamer, by passenger ship,
by air clipper.

D. Summary of problem solution
(Do Activity No. 4 as a group exercise for summary of

this problem solution.)

Problem Four
Why did America enter the first World War?
A. Study guide

1. What was America’s attitude toward the European war
at its beginning in 19147
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ko

2. Identify these:

The Lusitania sinking

The Zimmermann note

The Arabic and Sussex pledges
Ruthless submarine warfare

3. How did Germany abuse our rights as a neutral?

4. What reasons did Wilson give 1n his war message for
our declaration of war on Germany?

Compare our reasons for going to war in 1917 with our
reasons in 19417

- |

Materials

Optional activities

1. Make a time line showing the repeated German abuses
of our neutrality up to April 6, 1917.

2. Write a theme on the Lusitania sinking.

3. Give a talk to the school on “Why We Declared War on

Germany in 1917.

i. Talk with older people who remember our entry into
the first World War. Ask them lots of questions; get
them to tell yvou many things about it.

- 1

[Look in your attic or storerooms to see if you have any
old newspapers or magazines that date back to 1917 or
1918.

Summary of the problem solution

Although America attempted to remain neutral, many fac-
tors made this impossible. Germany ignored our rights to
the use of the seas, sank vessels without warning, engaged
In spy activity and sabotage in this neutral nation, plotted
against our security in Mexico, and finally announced a
policy of “ruthless submarine warfare.” These acts to-
gether with our horror at Prussian war methods, our dis-
like for Kaiserism, and our ties of sentiment and friend-
ship to England all helped bring about the declaration of
war 1n 1917.

Problem Five

What part did America have in winning the first World
War?

192



A.

B.

D.

Studyv guide

1. How were the Allies getting along when the United
States entered the war?
2. What aid in supplies and food did America give”
3. How did the American navy aid in winning the war?
4. What part did American troops take in the war?
9. How did America finance the war? What were the costs
of the war?
6. How did our losses in men compare with those of Eng-
land and France?
7. What would be a fair statement of America’s part in
the victory ?
8. ldentify:
convoy
John J. Pershing
Woodrow Wilson
(Chateau-Thierry
The Argonne Forest
St. Mihiel
L.iberty loans
Materials

Optional activities

1.

i')

il

- .
Y
L

-,

Draw a diagram of a convoy.
Write a theme on “America’s Part in World War 1.

Discuss with older people the sacrifices made at home
during the war.

Find out all you can about the great “flu” epidemic of
1919.

Summary of the problem solution

In 1917, the year of America’s entry, the Allied fortunes
were at ebb tide. France was nearly “bled white”—her
soldiers were deserting and mutinizing. In the same year
Russia concluded a separate peace with Germany. But
American aid in supplies and weapons and men brought
new hope to the Allies. The American navy convoved two
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million troops safely to France. In 1918 the Allies were
able to stem the last German offensive and to open the
victory drive. Especially in the clearing out of the St.
Mihiel salient and in the terrible battle of the Meuse-
Argonne did American troops play an important role. The
costs of the war were met by sale of bonds and increased
taxes. Estimated costs to America were about $33,000.-
000,000 (thirty-three billion dollars). Our Allies who suf-
fered longer, harder vears of war would rightfully resent
a claim that “we alone won the war’ ; but it is undoubtedly
fair to say that the weight of our supplies and food and
manpower tipped the balance favorably for the Allied
cause.

Problem Six

Did America take its share of responsibility for main-
taining world peace after 19197

A. Study guide
1. What were Woodrow Wilson's plans for peace?

2. What was the League of Nations’

o

3. Why did we fail to join?
B. Materials
(. Optional activities

(Summarize the answer to this problem 1n your own words.
Keep your summary until vou study Unit VIII. See what
vou think of your summary at that time. Compare it with
the summary in the Course of Study for that unit.)
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Unit V—Agriculture Faces Its Problems in an
Industrial Nation

The General Situation

At the time of the American Revolution, this nation was
mainly a rural nation. In fact, nine out of every ten Americans
at that time made a living by farming. But after the Civil
War, industry forged ahead of agriculture, and farming ceased
to be the way of life for a majority of Americans.

Among the problems faced by the farmer after the Civil
War was that of transportation. Farmers must have routes
to market, and for farmers in the great plains, rivers and
canals were not available. The expanding railroad system
seemed to meet the need; but railroad rates were high—in
fact, the farmer often thought them to be unfairly high.

Also, invention had placed new machines, plows, rakes,
reapers, and threshers at the command of the farmer. But
these, too, were expensive. Farming became a business re-
quiring considerable capital. To raise this capital a farmer
often mortgaged his farm and went in debt.

Besides the problems of transportation, machinery costs, and
credit arrangements, the farmer also had his troubles in the
way of droughts, hail, tornadoes, insects, and loneliness.

As the West was settled, some farms were simple ‘“home-
steads”” of 160 acres; others were great domains like the
Dalrymple Ranch of 55,000 acres.

To attempt to master some of their problems the farmers
sought aid through organization and political action. Most
noted organization was the Patrons of Husbandry, usually
called the Grangers. This organization gave the farm family
opportunities for recreational gatherings and group activities.
[t also resulted in strong support for state laws regulating the
costs of railroad shipping.

JPolitical action gaining agriculture’s support included the
“Greenback” Party, the Populist movement, and William
Jennings Bryan’s “Free Silver” campaign. The basic argu-
ment of the dissatisfied farmers was that agriculture supplied
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goods which the nation could not do without, but received
in exchange rewards which were unfairly small.

Good prices, lower rail and machinery costs after -1900
silenced much of the farm protest for a decade. The World
War, of course, brought great new markets, and extremely
high prices for land and farm goods.

But the end of the war brought a severe shock. Europe’s
farmers went back to work and began to produce food for
Europe. In America, scientific and machine methods made 1t
possible to produce more crops than could be sold. This, of
course, made prices drop. After 1929, farm prices went so
low that Iowa farmers sometimes burned corn for fuel just as
thelr grandparents had done decades earlier.

The federal government tried several schemes of assistance,
but the most successful policy seemed to be the plan of sys-
tematic crop reductions to meet the market needs. This plan
was worked out along with a program of soil conservation.

Farmers have shown that they do not need to seek direct
aid from the government as the only basis for solving their
problems in this industrial age. They have helped each other
save money through cooperation with others. Usually, but not
always, they organize what is referred to as a cooperative or
sometimes as a co-op. There are producers’ cooperatives and
consumers’ cooperatives. Farmers organize cooperatives 1n
order to save money in producing and marketing or purchasing
goods or services. The aim i1s not to make a profit. Instead
the alm 1s to make savings in processing, selling and buying,
and to distribute these savings fairlv among the members.
Cooperation among farmers in early colonial times was neces-
sary in order to meet the labor and materials shortages. House
raisings, husking bees, plowing, and ship launchings called for
group action. Cooperation in order to save money in marketing
and buying goods is a more recent development. “It appears
to be the almost unanimous opinion of agricultural experts
that consolidation of interests on the part of the farmers is
essential to their prosperity.’”!

State and national laws have been passed which give the
legal foundations upon which the more highly organized types
of tarmers’ cooperatives have been built.

IFaulkner, Harold Underwood. American Economic History, pp. 450-451.
New York: Harper and Brothers, 1938.
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Problem One

Why did farmers suffer “hard times’ in the 1880’s”

. Study guide

Why did it cost a farmer so much to market his crops?
Why was it difficult for him to make ends meet”?

What natural difficulties faced the western farmer at
this time?

B. Materials

C. Optional activities (for Problems One and Two)

1.

Read one of Hamlin Garland’s books describing farm
life in the latter part of the nineteenth centurv: for
example, Boy Life on the Prairie.

Talk to older people in your community who remember
farm conditions in earlier times. Discuss these study
problems with them. Ask them to help vou through
this unit.

Write a diary of a farmer or a farmer’s wife during the

'80)’s,

. Summary of the problem solution

(Have pupils write brief summaries.)

Problem Two

How did farm life in the 1880’s differ from farm life today 7

Study guide

1. Why was farm life so much more lonely and isolated in
early times?

2. What tasks done then by hand now are done by ma-
chines?

3. What educational, social, and recreational advantaoves
does the modern farmer have”

4. Would you have enjoyed life in the 1880’s better in any
way than today?

Materials

. Optional activities (See Problem One.)
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D.

Summary of the problem solution

(Have the students write brief summaries.)

Problem Three

Why was the Populist Party organized, and why was
William Jennings Bryvan so popular in farm areas?

Study guide

1

o

A =
-
"

What were the tarmer's principal troubles?

How did they expect to improve their condition by
political action?

What did the Populist Party stand for?

Who was its candidate for president?

Why did farmers often favor William Jennings Bryan?
What was Bryan’s attitude toward the farmer?

Why did farmers want “cheap money’ ?
Describe the political campaign of 1896.
Terms to know:

free silver

Populists

James B. Weaver

cheap money

the gold standard

William Jennings Brvan

William McKinley

Materials

Optional activities

L.

Ask older people in your community if they remember
James B. Weaver. Talk about the Populist movement
with them,

Ask people you know if they ever heard William Jen-
nings Bryan speak. Find out what they thought of him.

Read William Jennings Bryvan’s “Cross of Gold” address
to the class,.

LList the political demands ol the Populists. Have any
become laws?
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5. Write an argument either for or against Brvan's elec-
tion in 1896.

D. Summary of the problem solution

T'he farmer who paid much for what he bought and re-
ceived little for what he sold turned to political action.
Since he was usually in debt, he supported “cheap money’’
proposals. The Populist movement represented the Pro-
test of a wide section. It stood for free silver. a graduated
Income tax, postal savings banks, government operation
of railroads, telephone and telegraph, direct senatorial
elections, secret ballot, and other reforms. Their strength
was added to the Democratic party in 1896 when that
party nominated William Jennings Bryan for the presi-
dency. However, after a bitter campaign McKinley was
elected.

Problem Four

What effect did tne World War have on American agricul-
ture?

A. Study guide

1. Why did our markets increase so much during the first
World War?

2. What happened to farm prices?

What happened to land prices?

4. What were the bad results of these “boom” prices”?

w

What happened to farm prices when Kurope went back
to work?

B. Materials
(. Optional activities

. Talk these problems over with vour parents. Ask older
people what they remember about World War farm con-
ditions.

2. Draw a graph to show how prices of farm goods rose
and fell as a result of the war.

D. Summary of the problem solution
Feeding Europe’s millions expanded our farm markets

greatly. Prices skyrocketed and Towa land sold for $300.
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D.

$400, and $500 an acre, and even more. When Europe went
back to raising her own food our “boom” collapsed. Many
who were heavily in debt lost their farms. Many rural
banking institutions failed.

Problem Five

Why did agriculture not share fully in our national pros-

perity from 1921-19297

Study guide

l. In what condition did the World War leave American
agriculture”?

2. What had happened to our foreign markets?

3. How were farmers able to raise a surplus of goods?

4. What was the condition of business and industrial life
during this period?

o |

What was the attitude of the government toward legis-
lation to aid the farmer?

6. Terms to know:

surplus

McNary-Haugen Bill

Calvin Coolidge

prosperity

legislation

Materials
Optional activities

. Talk the study-guide problems over with people who
were farming during this period. Get their ideas and
opinions.

A Im;}gin{} vou were a farmer during the pel'li()(]‘ Write
1 I(‘“'.UI' to your (‘n!]j_{'l't‘:-ib’-nlill] Tl‘”iﬂﬁf him what you thlnl\
should be done.

Summary of the problem solution

Agriculture, overexpanded by war and producing surplus
crops through scientific agriculture, had lost its foreign
markets. While laborers’ wages increased and industrial
profits climbed, farm prices remained low. President Cool-

idge, opposed to direct farm aid, twice vetoed farm relief
legislation.
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D.

Problem Six
What did the depression do to the farmer?
Study guide
1. What happened to farm prices during the depression?

2. What plan of aid did the Hoover administration at-
tempt?

3. How did farmers unite to save their homes against
foreclosure of mortgages?

4. Why was such a surplus of farm goods on hand?
Materials
Optional activities

1. Talk to people who lived through the depression on
farms. Ask them to tell yvou about conditions.

2. Write a summary of what people have told you aboutf
this problem. Do you find any differences of opinion?

Summary of problem solution

Farm prices went to record low levels. lLoss of city pur-
chasing power further increased the surplus problem. The
Farm Board attempted to buy and store surpluses, buf
the problem was too big. Farmers resorted to united action
to save their homes and farms.

Problem Seven

How has the government aided the farmer in solving his
problems?

Study guide

1. Why was there a surplus of farm goods?
2. What was the AAA?

&

3. How did the AAA attack the surplus problem?

4. How did the government combine soil conservation with
crop control?

9. Why is soil conservation important?

6. What methods of soil conservation are practiced in your
community ?
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(. Why was 1t necessaryv for government to come to the
ald of the farmer?’

Materials
“Iﬂimm] activities

1. Have a farmer explain to you how he cooperates with the
federal government.

2. Draw diagrams or pictures of soil conservation devices
used in your community.

3. Discuss with your classmates the effects of government
aid to agriculture.

. Discuss the part the farmer plays in war.
."‘;I_HNH]HI"\' of the problem solution.

The federal government in 1933 instituted a system of crop
reduction designed to attack the surplus problem. Due to
unconstitutional features, the first law was revised. Farm
ald was distributed for the dual purpose of soil conserva-
tion and crop reduction. The government also has estab-
lished credit agencies, given extension aid and educational
advice, has sponsored CCC projects, and in many other
ways has aided the farmer.

Problem Eight

How do farmers’ cooperatives help farm people to make
savings and thus improve their standards of living ?

Study guide
l. What is a farmers’ cooperative? Is it a way to save pro-

duction costs and buying costs? Is it a profit-making
plan?

2. What are the more common types of farmers’' coopera-
tives 1n Iowa and in the United States?
3. In what ways does the small-scale business man cooper-

ate to make savings in the operation of his business?

Materials

See teacher references, pp. 127 to 130, also refer pupils to
encyclopedias and to local sources such as farm organiza-
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tions or local cooperatives—probably farmers’ elevator.
farmers’ cooperative store, and farmers’ creamery.

()pt‘i(lnal activities

. Look for a simple cooperative in your own community.
Possibly you can find a beef-butchering ring, for
example.

0o

[Locate a farmers’ cooperative creamery and find out
how it saves money for its members.

3. Make a list of the different kinds of cooperatives which
operate in your community or at other places in lowa.

4. Visit local merchants and learn how they cooperate with
other business men in order to reduce operating ex-
penses,

Summary of the problem solution

(To be worked out by pupils and teacher. Be sure to avold
possible misunderstandings with local merchants by show-
Ing pupils that business men too have ways to save money
through cooperation, and that when wealth is conserv ed, the
standard of living is made better for all. The small-scale
business man often has been as hard hit as the farmer. He
must seek the answer to his problems, not thr ough opposi-
tion to farmers’ cooperatives but through the setting up of
cooperative organizations of his own.)
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Unit VI—America and Its New World Neighbors

The General Situation

Since 1817, under the terms of the Rush-Bagot agreement,
the boundary between the United States and Canada has been
a non-militarized frontier. What a marvel in this warring
world—a frontier of three thousand miles without forts or
battleships!

With Canada our relations have remained peaceful because
of consistent effort, common ideals, mutual advantage, and
genuine confidence. Our relations with our neighbors to the
South, our Latin-American neighbors, have been less serene.

At times in the past, South Americans have learned to dis-
trust our aims and intentions. The Monroe Doctrine often has
seemed to them to be a one-way affair, in which they should
have a larger share.

America’s “dollar diplomacy” in Latin America; our part in
the Panama Revolution:; our armed intervention in Haiti;
the Dominican Republic, Nicaragua and elsewhere; and even
the memory of such distant events as the Mexican War have
sometimes caused our southern neighbors to fear us and to
dislike us as “the Colossus of the North.”

Presidents Hoover and Roosevelt saw the dangers of this
attitude and recently many efforts have been made to bring
about good will and friendly cooperative action among the
Americas. Good will tours, the “Good Neighbor” policy, recip-
rocal trade agreements, and educational efforts are all parts
of a program to bring better relations among the nations ot
this hemisphere. Of course, the importance of the problems
relating to this issue has been increased greatly by the entry
f‘:&ly several western hemisphere nations into the Second Great

[ar.

Problem One
Why have our relations with Canada remained so peacetul?
A. Study guide
|. How have boundary disputes between America and

Canada been settled?

[104]



B.

AW

What similarities are there in the governments of Can-
ada and America?

3. How have both nations been aided by our peaceful re-
lations ?

4. What “common ideals” do America and Canada share?”

Materials

C. Optional activities

D.

A.

1. Write to the grade school in some Canadian town or
city and try to get a Canadian student interested 1In
corresponding with you.

[\

Outline the treaties by which America’s boundary settle-
ments with Canada have been made.

3. Give a report on Canada’s government.

4. Write a description of a Canadian city, based on an
encyclopedia article. (Winnipeg, Montreal, Quebec,
Toronto, Ottawa, etc.)

Summary of the problem solution

Canada and America have adjusted their boundary dis-
putes by peaceful methods and by compromise. Democratic
ideals in both nations, as well as a common mother country
and native language bind us together. Both nations profit
by peaceful relations with one another; war would be
pointless and foolish. A confidence and security born of
over a century of peace have brought about this splendid
result.

Problem Two

Why did Latin-American countries come to look upon us
with distrust?

Study guide

1. Why did Latin-Americans learn to dislike the Monroe
Doctrine?

2. What did South America think of our part in the Mex-
ilcan war”’

3. Why have we been called “the Colossus of the North”?
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. Terms to learn:

dollar diplomacy
armed i1ntervention
Panama Revolution

B. Materials
(. Optional activities

l. Write a short summary of the Mexican War as a South
American would see it.

T

2. Give a talk on “Past Mistakes in Dealing with Latin-
America.”
3. Draw a map showing places where we have used “armed

intervention” in Latin-America.

Problem Three

How has the United States recently worked for under-
standing and cooperation among the nations of this hemi-
sphere?

A. Study guide

l. What is meant by the “Good Neighbor” policy ?

"

2. How do reciprocal trade agreements help relations?

What changes of attitude have taken place 1n Latin
America?

t. How has the Second World War affected relations?
Terms to learn:

Cordell Hull

“(Grood will tours”

“(Good Ni‘iﬂ']]ln'}l‘” ]Hl]ﬂ’}.'
“reciprocal trade agreements”
“hemisphere defense”
“hemispheric solidarity”

w |

B. Materials
C. Optional activities

(Teacher to devise such activities as she has time for.
Alm especially to increase students’ iInformational back-
ground on Latin Americs 1tself.)
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D. Summary of the problem solution

Beginning with President Hoover and with increased ef-
forts under Cordell Hull and Sumner Welles, we have at-
tempted to make Latin America forget our “dollar diplo-
macy and “armed intervention.” The Good Neighbor
policy seeks for cooperation—not for domination. Better
relations with many nations in Latin America and a great
public interest in the problem are already evident results.
Relations with Mexico have especially turned to the better,
partly as a result of increased travel via the Pan-American
highway. The war has in most cases increased the will to
cooperate for mutual security.

Problem Four

Why have we recently been on such good terms with Brazil
and on rather poor terms with Argentina?

A. Study guide

1. How have these countries differed in their cooperation
with us against the Axis?

o
.

In what respects do the products of Brazil and Argentina
=

differ ?
3. Why is it easy for us to trade with Brazil ?

4. Why is it difficult for us to trade with Argentina?
2. What other reasons does Argentina have for not coop-
erating fully in hemisphere defense?

B. Materials

(. Optional activities
1. Compare the products of Argentina with those of lowa.
2. Give a talk on the “Resources of Argentina.”

3. Draw a diagram showing where Brazil’s and Argen-
tina’s exports went before the war.

4. Write themes on Buenos Aires and Rio de Janeiro.

9. Give a floor talk on “Brazil’s Coffee Industry.”

D. Summary of the problem solution

Brazil raises many crops we need, principally coffee and
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cocoa: so with Brazil we enjoy a beneficial natural trade.
But Argentina raises many crops of which we possess a
surplus, including wheat, corn, sheep, and especially cattle.
Since we buy few Argentinian goods, they look for trade
and friendship elsewhere. Argentina’s ‘“natural trade” is
with Europe. Argentina has also been affected by pro-
Axis minorities, by Old World ties of acquaintance, by pro-
Axis statesmen in high places, and by actual Fifth Column
activities. Brazil, on the other hand, has led the way
toward close hemispheric defense cooperation.
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Unit VII—America Experiences the Great Depression'

The General Situation

In October of 1929 there occurred the stock market crash
which heralded the beginning of the most severe economic
depression in the nation’s experience. A decade of business
and iIndustrial expansion, of ungoverned speculation, and of
inflated economic optimism came to this abrupt coneclusion.
From 1929 to 1933 the symptoms of depression increased and
multiplied. Thousands of banks closed their doors; insurance
and investment houses failed; farm mortgage foreclosures
mounted alarmingly; railroads, factories, and businesses ad-
mitted bankruptey. In every city local charities were tried to
their limits, and beyond, to meet the terrific burdens of relief:
while all across the land queues of bewildered, subdued Amer-
icans stood in breadlines—mute testimony to a problem of
unemployment numbered in the millions.

Under the Hoover administration direct governmental action
to meet the crisis was delayed until it became clear that it
could not be further postponed. Principal act of the Hoover
administration was creation of the Reconstruction Finance
Corporation, an institution equipped to lend to banks, rail-
roads, insurance companies, and other financial organizations.
It was believed that by thus “priming the pump” of business,
normal conditions might be restored.

By March of 1933, however, when Franklin Delano Roose-
velt became President, the depression had reached its worst
depths. Roosevelt, whose administration quickly became
known as the “New Deal,” inaugurated a broad plan of action
to attempt social and economic reorganization. Tariff and
banking reform, labor and farm legislation, public works and
relief measures, flood control measures, social security pro-
grams—all these and more constituted the program of the
New Deal.

Our job in this unit is to see why government entered so
many avenues of enterprise in this period.

1In this unit a deliberate attempt is made to encourage initiative and
individual planning on the part of the teacher. See how well you can
develop this unit.
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Problem One
What happened to the economic life of our nation between
1929 and 19337
A. Study guide
(Teachers should frame questions designed to bring out
descriptive details in regard to the depression.)

B. Aliitt}ri;_llg

C. Optional activities
(Use activities which will send students to people who
remember the depression. If the teacher remembers those
yvears, she can ht"l}} out by l't‘*l't.llll‘lTillg' her own recollec-
tions.)

D. Summary of the problem solution
(Have students write summaries. Compare these to para-
graph one of The General Situation at the introduction to
this unit.)

Problem Two

How did the depression affect the lives of the people of
America?

A. Study guide

l. How did the depression affect the lives of the farmers’

0o
L

How did the depression affect the city workers?’
3. How did it affect business and industry ?
4. How did it affect your community ?
B. Materials
C. Optional activities

(Teacher may design appropriate problems and projects.
Allow students to suggest interesting tasks. Plan cooper-
atively.)

D. Summary of the problem solution

(Have students make lists of the effects of the depression
on lives of the people. See how many accurate points can
be made.)
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Problem Threes

How did Americans with the help of their government
attempt to rebuild a strong nation?

A. Studv guide

l. What attempts did the Hoover administration make to
iImprove economic conditions?

2. How did the “New Deal” attempt to help people solve

these problems?

a. Crop surpluses
b. Unemployment
¢. Banking failures
d. Farm and home mortgage foreclosures
e. LLow prices
f. Floods and soil erosion
B. Materials
(. Optional activities
1. Glve special reports on work of the CCC. the AAA. the
TVA, and other New Deal agencies.
‘)

2. Discuss the accomplishments of the New Deal ; compare
good and bad features.

D. Summary of the problem solution

(Sum up what the class has learned cooperatively. Write
the summary on the board: have students copy 1t in their
notebooks.)

Problem Four

Why did 1t seem necessary for the government to help over-
come the effects of the depression?

A. Study guide

(Teachers and students are asked to solve this problem on
their own resources. See how well you can plan the attack,
locate materials, devise activities, and arrive at conclu-
sions. This should be a chance for teacher and class to
prove their resourcefulness. Try to do a good job of solving
the question.)

B. Materials
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Unit VIII—The United States Takes Part in a World
Struggle for Freedom

The General Situation

is

[n 1917 and 1918 the United States had taken part in “a
war to end war” and “to make the world safe for democracy.”
But we know now that neither of these goals was reached in
World War I. Why not? Some critics say, “We won the war
and lost the peace.” This much is true: When the Treaty of
Versailles was signed, America did not become a member of
the League of Nations which her own President Wilson had
originated. Instead, in 1920, the United States elected as
President, Warren G. Harding, who indicated that we would
“return to normalcy.” This seemed to mean that we would
try to forget about the war.

In 1921 at Washington, a conference of nations took place
for the purpose of limiting naval building. Here the United
States, Britain, Japan, Italy, and France agreed to set limits
on the number of battleships each could own.

In 1928 most of the nations signed a fine-sounding treaty
called the Kellogg-Briand Pact. The signers of this treaty
pledged themselves to outlaw war as a means of settling dis-
putes and to settle all conflicts by peaceful methods. In 1942
most of the signers of the “Treaty to Outlaw War” were en-
gaged 1n history’s most bitter war.

Thoughtful men everywhere had hoped for peace. In Amer-
ica and England men hoped so strongly for peace that they
seemed to forget to prepare for the possibility of war. But
other nations were preparing.

Across the Pacifiec—far away 1t seemed in 1931—Japan was
using her military might to steal the property of Chinese
neighbors. America and England did not act to stop her.

In 1935 and 1936, Mussolini. [talv’s “sawdust Caesar,” won
a “great victory” over the ill-equipped Abyssinians and an-
nexed that unlucky kingdom to his empire. While its Emperor,
Haile Selassie appéeared before the League of Nations to pro-

test, that organization allowed the Italians present to howl
him down.
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In Spain, too, the democracies allowed a further Fascist con-
quest when Dictator Franco took over the government with
the aid of Moors, Italians, and Germans.

Now the danger was a full-grown menace. In Germany,
wicked, clever Adolf was using every trick of propaganda
and every brutal method of dictatorship to prepare that
nation for aggressive war. Promising his people the riches
of the world as spoils of war, he led his armies in a series of
sometimes peaceful conquests into the Rhineland, into Spain.
into Austria, into Czechoslovakia. Finally, in September, 1939,
after breaking every solemn oath and treaty, after proving
himself one of history’s most vicious liars and murderers, he
attacked Poland. Encland and France at last declared war
on this tyrant.

Let us study how America finallv entered the struggle for
freedom.

Problem One

Why did America try to remain “isolated’ in the first years
of the war?

A. Study guide

1. How had our participation in the first World War helped
to build up isolationist feeling?

2. What had early American statesmen said about taking
part in European wars?

3. Why was it difficult to realize the mistakes in isolationist
thinking?

o |

4. What were the principal errors in isolationist thinking’

What “Neutrality Laws” were on the books when the
war opened ?

...
1-!"
®

6. Terms to learn:

1solation
embargo
allies
AX1S

B. Materials
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(. Optional activities

|. Discuss the differences between America s ]”}.‘4]-{:'1“11 11
Washington’s time and our position today.

o

Show by maps how times of travel between Europe and
America have changed since 1800.

)

5. Give a floor talk on “The Mistakes of Isolationsts.”
D. Summary of the problem solution

America, disillusioned by the after-effects of the first World
War and mindful of the advice of early national statesmen.
had written an Arms Embargo Act into its statutes, indi-
cating 1ts aim of isolating itself from war. Hating war and
loving peace, we forgot we might have to ficht for the very
survival of our ideals, our property, and our way of life.
Our friends were attacked; we stood by hesitant, helping
by half-way methods. Only the attack on Pearl Harbor
cleared our minds and gave us the resolution to fight and
pay the [H‘i('t-’ of IHH'?'H'_

Problem Two
How did we aid the Allies before our entry into the war?
A. Study guide

. How did the “Cash and Carry” Act modify the Arms
Embargo ?

What was the effect of the Lend-lLease Act?
3. What was the “50 destrover deal”?

t. Why were our sympathies with England from the very
start of the war?

o. T'erms to learn -

(Cash and Carry
[.end-l.ease

B. Materials
C. Optional activities

[:\”ll\'\.' :«"ll[i{']ltr-% LO Sugegest ;1_]]{] I}l;[n ;’11][)]‘1]}]1@;‘1“? iit'ti\'i'
t1es.)

D. Summary of the problem solution
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D,

Problem Three

What are the differences between the democratic way of
life and the kind of world Hitler stood for?

Study guide

l. What happens to freedom of speech and press in a dic-
tatorship?

-
(<
L

What did Hitler do to freedom of religion? (Jews.
Protestants, and Catholics)

3. How did Hitler’s schools differ from those vou attend”?

4. What are the important things to good citizenship in a
dictatorship?

2. How do the qualities of a democratic citizen differ from
those above?

Materials
Optional activities

L. Discuss as a group “How Freedom Is Lost in a Dictator-
:-éhi]}.”

'

2. Write an imaginary letter to Hitler telling him why vou
could never stand for his system of government.

3. Make a list of Hitler’'s most obvious ‘‘crimes against
civilization.” (For example, invasion of Low Countries.
}mml:inu of opeln cities, execution of nostages, ete.)

sSummary of the problem solution

In a democracy, the individual is prized:; his worth and
value are 1-1.‘4.‘-lf‘l'tt‘fl: his l‘ig'}ﬂ:-: of free Iimll_ﬂht, .'-é[ll‘l't‘l]. press,
assembly, and worship are respected and maintained. In a
dictatorship, individuals exist to serve the state: private
judgment of values does not exist. If lust, ereed. and
bestiality serve the nation’s ends, the dictator cultivates
them. A democracy attempts to preserve a flexible soclety
where the natural errors of man will tend to be corrected
rather than to perpetuate themselves. With its moral and
ethical ideals founded on Christianity and the noblest phil-
osophy of the race, democracy—embodying as it does man’s
eternal quest for truth—stands as the very antithesis to the
decadent, predatory ideology of the dictators.
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Problem Four

What part did America take in the war and how did the
war change our manner of living?

(This problem is left for the teacher and pupils to develop.)

Problem Five

Now that World War Il has ended victoriously for the
allied powers, what steps are being taken to make sure
that we will have permanent peace’

(This problem is left for the teacher and pupils to develop.)
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AMERICAN HISTORY BIBLIOGRAPHY

Note: Although space limitations have not permitted the including of

annotations, each publication listed below has been described
fully even when such description involves rather long subtitles
This has been done to aid the teacher in making appropriate selec-
tions and in placing orders for books to be added to the library.
Most of the pupil references have been keyed to the grade and
unit where they will be most useful. For example, the first book
in the pupil references 1s written by R. G, Adams. It has 206
pages; sells for a list price of $2.50; has a reading difficulty range
of from about sixth to ninth grade; and is especially appropriate
for use in the second unit of Grade 7. The second book, written
by Albjerg and Knight has ten introductory pages, one hundred
ninety-four pages in the main part of the book and it also has an
appendix. Slight differences in abbreviations are due to the fact
that several different committee members prepared the descrip-
tions. Similar information is given for each pupil reference but

with varying degrees of completeness

Many companies have branches throughout the United States.
The county or city superintendent will have the nearby addresses

of most publishing houses.

A few intermediate-grade history textbooks have been listed
merely to suggest that easy-reading textbook material would be
appropriate for a small part of the library. Most of the books
included deal more extensively with the subjects treated than is
possible in a textbook., The Committee does favor the adoption
of a textbook appropriate for use in the seventh and eighth grades.
No evaluation of available textbooks has been made by the Com-
mittee. It is the judgment of the Committee, however, that most
seventh and eighth grade textbooks now available could be used

with the units of this handbook.

The Committee does not present this bibliography as a complete
list of valuable references. The books were selected carefully, but
with a full realization that certain good books would be omitted.
Supplementary lists, prepared from time to time, would be de-
sirable.
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PUPIL REFERENCES
Part | —Informational Books, Including Biographical Collections

Adams, R. G. Pilgrims, Indians, and Patriots (The Pictorial History of
America from the Colonial Age to the Revolution). Boston: Little
3rown and Company, 1928, 206 pp. $2.50. (6-9). Grade T—II.

Albjerg, M. H., and Knight, F. B. We, the Guardians of Our Laberty
An Account of the Amenrican Bill of Rights). Atlanta: Beckley-
Cardy Company, 1940. Pp. x -+ 194 and Appendix. $1.20. Grade
—I11I.

Album of Amerwcan History, The. Editor in Chief, James Truslow Adams.
Volume I, “The Colonial Period’’; Volume II, “1783-1853." New
York: Charles Scribner’'s Sons, 1944, Volume I, Pp. xin -+ 411
Volume II, Pp. xi + 418. $7.50 per volume. Note: It appears that
there will be additional volumes

Almack, John C. Homes - 0Old and New. (10c Unit Study Books). Colum-
bus, Ohio: American Education Press, Inc. Grade 7—II, III.

Altsheler, J. A. Young Trailers: a Story of Early Kentucky. Chicago:
A. Appleton-Century Co., 1908. 331 pp. $1.75. (6-8). Grade 7T—V.

Amburgh, Della Van. Colonial Life (10c¢ Unit Study Book). Columbus,
Ohio: American Education Press, Inc., 1935 (Revised Printing, 1940).
36 pp. Grade 7—I1I.

Antin, Mary. Promused Land. Boston: Houghton Mifflin Company, 1912.
Pp. xXv + 373. $1.75

Bachman, F. P. Great Inventors and Their Inventions. Chicago: Amer-
ican Book Co., 1918. 272 pp. 88c. (6-8). Grade 8—III.

Bagley, Willilam C., Jo. To Far Cathay: Tales of Marco Polo. *“Our
Changing World.” New York: Newson & Company, 1935. 72 pp. 52c.
Grade 7—1.

Baker, E. F. Wonderful Story of Industry. New York: Thomas Y.
Crowell Company, 1930. Pp. ix + 308. $2.50. Grade 8—I111.

3ally, Carolyn Sherwin. Children of the Handcrafts. New York: Viking
Press, 1935. 192 pp. $2.00. (5-9). Grade 7—II. III.

Banning, George H. Wheels of Empire. “‘Our Changing World.” New
York: Newson & Company, 1935. Pp. 68. 52c. Grade 8—III.

Barstow, C. L. The Westward Movement. New York: D. Appleton-
Century Company, 1912. 231 pp. $1.35. (4-8). Grade 8 —IL

jarton, Blake Merchant Adventurers. "‘Our Changing World.” New
York: Newson &r {“III]Ii;lII:".. 1937 }‘-'[;_ vi - 68. 52c. (Grade ]" I.

Barton, Blake., The Captains of Flizabeth. ‘‘Our l"_“_’_‘hang‘ing World.” New
York: Newson & Company, 1935. Pp. 70. 52c¢c. Grade 7T—1.

Bass, Florence. Stories of Early Times inn the Great West for Younq
Readers flliil:iI‘L:l[‘mljr;' Bobbs-Merrill Company, 1927. 203 pp. 1.00
(4-0). Grade 8—II.

li:th’h’, ]*‘lurﬂl’l[‘{%. HFIHH S uf Plrones r f,:ff fu,r' }'UHH_{)‘ Rt‘ﬂdi‘f',\'_ (_‘h'ltfii.f_’,u.'
D, C. Heath and f"n:n]n;in_\,'. 1928. 164 pp. 84c. (3-4). Grade 8—-V.
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Bok. Edward. Dutch Bouv f"i_ff.r; Years Afle ."\hl'i‘i}.{f"l edition of "The
Americanization of Edward Bok.” New York: Charles Scribners’
Sons, 1921. 217 pp. 84c. (6-8). Grade 8—V

Bush, Maybell, and Waddell, John F. How We Have Conquered Distance
New York: The Macmillan Company, 1937. 290 pp. 96¢. Grades
1, 8—General

Carnegie, Andrew. Andrew Carnegie’s Own Story for Boys and Girls

Boston: Houghton Mifflin Company, 1930. Pp. xiv + 169. 56c¢. Grade
8—III.

Carr, Katherine. South American Primer. New York: Reynal and Hitch-
cook, 1939. Pp. 208. $1.75. Grade 8—VI

Chaffee, Allen The Wilderness Trail. “Our Changing World." New
York: Newson and Company, 1936. Pp. vi + 72. 52¢. Grade T—V.

Chase, Stuart, and Tyvler, Marian. Mexico: A Study of Two Americas
New York: Macmillan Company, 1933. Pp. 338. $1.00. Grade 8 VI

Coffin, C. C. Bous of '76: A History of the Battles of the Revolution
New York: Harper and Brothers, 1924, 423 pp. $2.50 (6-9). Grade
—I11,

Cottler, Joseph. Champions of Democracy. Little, Brown and Company,
1936. 310 pp. $2.00. (7-9). Grade 8—VIII

Darrow, Floyd L., and Hylander, C. J. The Boy's Own Book of Greatf
Inventions. New York: The Macmillan Company, 1941. 417 pp
$2.00. (7-9). Grade 8 III.

Dickinson, A. D.,, and H. W. (Editors). Children’s Book of Patrioti
Stories (the Spirit of '76). Garden City, New York Doubleday,
Doran & Company, Inc., 1917. 305 pp. $1.75. (4-8). Grade 7 III.

Dowling, Emma C., and Rapp, Anna A. FEarly Pennsylvania Settlers
“Our Changing World.” New York: Newson and Company, 1938.
Pp. 86. 52¢. Grade T—II

Duggan, Stephen P. H. Latin America. World Affairs Book, No. 15
Boston: World Peace Foundation, 1936. Pp. 65. 75¢, paper 35c.
Grade 8- —-VL

Dwight, Allan. The First Virginians. ""Our Changing World." New York
Newson and Company, 1936. Pp. vi -+ 84, 52c¢, Grade 7T —II

Earle, Alice. Child Life in Colonial Days. Chicago: The Macmillan Com-
pany, 1899, 418 pp. $2.50. (7-9). Grade 7—1II, III.

Earle, Alice. Home Life in Colonial Days. Chicago: the Macmillan Co.,
1898. 470 pp. $2.50. (7-9). Grade 7T—I1I, I1I.

Elsbree, Elizabeth S. Across the Isthmus. “"Our Changing World.,”” New-
son and Sons, 1935. Pp. 68, 52c. Grade 8 —VI.

Fee, Violet, and Fee. Walter R Winning the West. (10c Unit Study
Book). Columbus, Ohio: American Education Press, Inc., 1940. Pp.
36. Grade 7T—V.

Field, Walter Taylor. Finding the New World. Boston: Ginn and Co.,
1935. Pp. viii + 429, $1.12. (5-8). Grade T—1
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Flagg, Mildred Buchanan. Plymouth Maid. "Our Changing World." New
York: Newson and Company, 1938. Pp. 86. 52c. Grade 7T—II.

Franck, Harry A., and Lanks, Herbert C. The Pan American Highway
from the Rio Grande to the Canal Zone. New York: D. Appleton-
Century Co., 1940. Pp. 249. §5.00. Grade 8—1II

Franklin, Benjamin. Autobiography Joston: Houghton Mifflin Com-
pany, 1923. Pp. xxiv -+ 286. $2.00. (7-9). Grade 7—II, III, IV.

Fretwell, Jean Hosford. Down the Hudson. *Our Changing World."” New
York: Newson and Company, 1935. Pp. 77. 52c. Grade 7T—IIIL

(Garland, Hamlin. Son of the Middle Border. New York: The Macmillan
Company, 1917. 90c. Grade 8 —II

Goetz, Delia. Neighbors to the South. New York: Harcourt, Brace and
Company, 1941. Pp. 302. $2.50. Grade 8—VL

Greenleaf, Dorothy. Growth of Cities. (10c Unit Study Book). Colum-
bus, Ohio: American Education Press, Inc., 1935 (revised printing
1940). 36 pp. Grade 8 III.

Hager, Alice Rogers. Wings Over the Americas. New York: Macmillan
Co., 1940. 162 pp. $2.50. (8-9). Grade 8—VI.

Hall, Charles Gilbert. The Great Adventure. “Our Changing World.”
New York: Newson and Company, 1938. 80 pp. 52c. Grade 8 —II.

Hall, Charles Gilbert. The Mail Comes Through. New York: The Mac-
millan Company, 1938. 152 pp. $1.50. (6-9)

Hall, Charles Gilbert. Through by Rail. New York: The Macmillan Co.,
1938. 152 pp. $1.50. (6-9).

Harlow, Alvin F. When Horses Pulled Boats. ‘“Our Changing World."”
New York: Newson and Company, 1937. Pp. vi + 68. 52c. Grade
—V.

Hart, Albert Bushnell, and Hazard, Blanch E. (editors). Colonial Chil-
dren. Source—Readers in American History—No. 1. New York: The
Macmillan Co., 1902. Pp. xvii + 233. 96¢. (5-T). Grade 7 IT. I11.

Hart, Albert Bushnell, and Hill, Mabel (editors). Camps and Firesides
of the Revolution. Source--Readers in American History— No. 2.
New York: The Macmillan Company, 1902. Pp. xviii 4 309. $1.00.
(6-9). Grade 7 —TII1I.

Hart, Albert Bushnell, and Stevens, Elizabeth (editors). The Romance
of the Ciwil War. Source—Readers in American History—No. 4.
New York: The Macmillan Company, 1902. Pp. xiv -+ 418. §1.24.
(6-9). Grade 7—V1I

Hart, Albert Bushnell and Chapman, Annie Bliss (editors). How Our
Grandfathers Lived. Source—Readers in American History—No. 3.

New York: The Macmillan Company, 1902. Pp. xiv + 371. Grade
(—General.
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Hart, Albert Bushnell, and Curtis, John Gould (editors). In Our Times.
Source—Readers in American History—No, 5. New York: The
Macmillan Company, 1927. Pp. xix -+ 509. §1.40. (6-9). Grade &
General.

Hartman, Gertrude. Machines and the Men Who Made the World of In-
dustry. New York: The Macmillan Company, 1939. 278 pp. $2.50.
(6-9). Grade 8—1I1I.

Hartman, Gertrude. These United States and How They Came to Be.
New York: The Macmillan Company, 1935. 340 pp. $2.50. (6-9).
Grade 8 —General, 1.

Hill, F. T. On the Trail of Washington. Chicago: D. Appleton-Century
Company, 1910. 276 pp. $2.50. (6-8). Grade 7T—II.

Hogner, Dorothy Childs. Santa Fe Caravans. '"'Our Changing World.”
New York: Newson and Company, 1938. 65 pp. 52¢. Grade 8—II.

Howard, Bonnie C. On the Trail with Lewis and Clark. New York:
Silver, Burdett and Company, 1939. 96¢. Grade 8—II.

Humberman, L.eo. We, the People. New York: Harper & Brothers, 1932.
Pp. xii 4+ 375. $2.50. Grade 8—III.

Hylander, Clarence John. American Inventors. New York: The Mac-
millan Company, 1934. Pp. xv + 216. $3.00. Grade 8 —III.

Johnston, C. H. L.. Famous Discoverers and Explorers of America. Bos-
ton: L. C. Page & Company, 1917. 230 pp. $2.00. (6-8). Grade 7—I.

Johnston, C. H. L. Famous Scouts. Boston: L. C. Page & Company, 1910
340 pp. $2.00. (6-8). Grade 8—V.

Kelty, Mary G. Life in Early America. Boston: Ginn and Company, 1941.
Pp. viii—414. §1.20. Grade 7—I1I.

Kelty, Mary G. Life in Modern America. Boston: Ginn and Company,
1941. Pp. xii + 533. $1.44. Grade 8—General,

Kernan, Thomas. France on Berlin Time. Philadelphia: J. B. Lippincott,
1941. 312 pp. $2.75. Grade 8—VIII.

Klaussen, Doris D., and Eisele, Irene 1. Farly Fxplorers., (10c¢ Unit Study
Book). Columbus, Ohio: American Education Press, Inc. (revised
printing 1940). Pp. 36. 52c¢. Grade 7T—I.

Klaussen, Doris. Modern Explorers. (10c Unit Study Book). Columbus,
Ohio: American Education Press, Inc. Grade 8- General.

Knowlton, D, C., and Gill, Chas. M. When We Were Colonies. Chicago:
American Book Company, 1934. Pp. xxii + 370. $1.00. Grade 7—
iR B0F

Lansing, Marion. Liberators and Heroes of South America. Boston: L.
C. Page & Company, 1940. Pp. xiv + 320. $2.75. (8-9). Grade 8—VTI.
Law, Fredrick Hank. Modern Great Americans. New York: D. Appleton-

Century Company, 1926. 286 pp. $2.00. (8-9). (Student edition,
$1.25). Grade 8—General.
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LLawson, Robert. Watchwords of Liberty ( A Pageant of American Quota
tions). Boston: Little, Brown and Company, 1944. Pp. xvii 4 116.
$2.00. Grades 7 and 8 —General.

Log of Ch istopher Columbus’ Voyage to America in the Year 1492. New
Bennington, Vermont: William R. Scott, Publisher, 1938. 84 pp
$2.00. (5-8). Grade 7—1

Loth, David. Woodrow Wilson: The Fifteenth Point. Philadelphia: J. B.
Lippincott Co., 1941. 365 pp. $3.00. Grade 8 —VI.

McGuire, Edna, and Phillips, Claude Anderson. Adventuring in Young
America. New York: The Macmillan Company, 1938. Pp. xii + 370.
21.00. Grade T—II, III, VI.

McGuire, Edna, and Phillips, Claude Anderson. Building Our Country.
New York: The Macmillan Company, 1934. Pp. x -+ 362. $1.20
Grade 7T—VI, Grade 8—General.

Martz, Charles E. How Colonial Cities Grew. (10¢c Unit Study Book).
Columbus, Ohio: American Education Press, Inc., 1939. Pp. 32
Grade 7—II, ITI.

Martz, Charles E. The Tel graph and Telephone. (10c¢ Unit Study Book).
Columbus, Ohio: American Education Press. Inc.. 1939. Pp. 32.
Grade 8—II1.

Masters, Joseph G. Stories of the Far West. Boston: Ginn and Company,
1935. Pp. xii + 297. $1.00. (5-8). Grade 8—II.

Meeker, Ezra. Ox-Team Days on the Oregon Trail. Yonkers-on-Hudson,
New York: World Book Company, 1922. 225 pp. $1.32. (5-8). Grade
8—11.

Moen, LLars. Under the [ron Heel Philadelphia: J. B. Lappincott. $3.050.
Grade 8—VIII,

Moorhead, Blanche Woods. Pioneer Life. (10c Study Book ). Columbus,

Ohio: American Education Press, Inc., 1939, Pp. 32. Grade 8—I11.

B

Morgan, James. Our Presidents. New York: Macmillan
1930). Pp. xx -+ 398. $2.00. (7-9).

( revised edition
Grades 7 and 8—General.
Nicholay, Helen. Bridge of Water—The Story of Panama and the Canal.

New York: D. Appleton-Century Company, 1940. 295 pp. $2.00.
(7-9). Grade 8—III.

Parkman, Francis. Oregon Trail. Sketches of Prairie and Rocky Moun-
tawn Lafe. Boston: Little, Brown and Company, 1925. 364 pp. $2.00.
(8-9). (Note: Farrar and {inehart, 232 Madison Ave., New York,
New York, publishes a $1.00 edition) Grade 8—1I1.

Parkman, M. R. Conquests of Invention. New York: D. Appleton-Century

Company, 1921. 413 pp. $2.50. (6-8). Grade 8 _III.
Parkman, M. R. Heroines 0f Service.

New York: D. Appleton-Century
Co., 1917. 326 pp. $2.00. (6-8

Grades 7T and 8 —General.
Paxson, Frederic L.. The Last American Frontier. New York: The Mac-
millan Company, 1937. Pp. x + 402. $2.00. Grade 8 —II.
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Perry, Arthur C., and Price, Gertrude A. The Dutch in New York. New
York: Newson and Company, 1935. Pp. vi + 83, 52c¢. Grade T—IIL

Phillips, J.

E. Wagons Away. New York: American Book Company,
1941, T2

(Intermediate and Junior). Grade 8—I1I.

C,

Pumphrey, Margaret B. Pilgrim Stories and Plays. Chicago: Rand
McNally & Company, 1932. 306 pp. 84c¢. (3-5). Grade T—II.

Raushenbush. Joan. Look at Latin America. Headline Books, No. 27.
New York: Foreign Policy Association, 1940, Pp. 64. 25c. Grade
8—VI.

Raynor, Violet M. Agriculture. (10c Unit Study Book). Columbus, Ohio:
American Education Press, Inc., 1939. Pp. 32. Grade 8 V.

L i

Reck, F. M. Romance of American Transportation. New York: Thomas
Y. Crowell Company, 1938. 253 pp. $2.50. (7-9). Grade 8—III.

Reid, Dorothy E. Conservation of Soil and Water. (10c Unit Study
Book). Columbus, Ohio: American Education Press, Inc., 1939
32 pp. Grade 8—V.

Riis, Jacob. Making of an American, New York: The Macmillan Com-
pany, 1937. Pp. xi -+ 284. $1.00. (New edition). Grade 8 III

Roosevelt, Theodore. Episodes from the Winning of the West. New York
G. P. Putnam'’s Sons, 1900. $2.00. Grade 7V, Grade 8 II.

Ross, Leonard Q. The FEducation of Hyman Kaplan. New York: Har-
court, Brace and Company, 1941. Pp. 176. $1.49. Grade 8—I1II.

Sanchez, Nellie. Stories of the Latin-Amenrican States. New York: Thos
Y. Crowell Co., 1941. 421 pp. $2.50. Grade 8 —-VI.

Sanchez, Nellie. Stories of the States. New York: Thomas Y. Crowell
Co., 1941. 380 pp. $2.50. (7-9). Grades 7 and 8—General.

Sanford, A. H. Story of Agriculture in the United States. Chicago: D. C.
Heath and Company, 1916. Pp. iv + 397, $1.48. Grades 7 and 8
General. Note: This book appears to be out of print. It is in some
libraries. It is really too old to be appropriate for use by present-
day pupils, but it is somewhat the type of book on the history of
agriculture which should be written for school use.

Southworth, Gertrude Van Duhn, and Southworth, John Van Duyn. The
American Way. Syracuse, New York: Iroquois Publishing Company,
Inc., 1942. Pp. vii 4+ 31. $1.28. Grades 7 and 8—General.

Spencer, V. S. Story of Steel. New York: Laidlaw Brothers, 1932. Pp.
vili + 127. $1.00. Grade 8 —III.

Stout, Velma. Wires Round the World. "Our Changing World.” New
York: Newson and Company, 1938. Pp. 52. 52¢. Grade 8 —III.

Thomas, Maude M. Black Diamonds. ‘‘Yesterday and Today Series.”
New York: Newson and Company, 1941. Pp. 96. 76¢c. Grade 8 —III.

Thwaites, R. G. The Colonies. New York: Longmans, Green & Company.
1915. $1.25. Grade 71, II.
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Townsend, Herbert. Our America (The Story of Our Country—How it
Grew from Little Colonies to a Great Nation). Boston: Allyn and
Bacon Company, 1944. Pp. vi + 202. Grades 7T and 8—General.

Trowbridge, Lydia J. Transportation. (10c Unit Study Book). Columbus,
Ohio: American Education Press, Inc., 1939, 36 pp. Grade 8—III.

Usher, R. G. The Story of the Pilgrims. Chicago: The Macmillan Co.,
1930. 142 pp. $1.00. (4-5). Grade 7T—II.

Van Metre, T. W. Trains, Tracks and Travel. New York: Simmons-
Boardman Publishing Company, 1931. 268 pp. $3.00. Grade 8—III.

Wade, Mary H. Master Builders. Boston: Little, Brown and Company,
1925. 263 pp. $1.65. Grade 8—III

Walker, Joseph. How They Carried the Mail. New York: Cadmus Books,
1940. 305 pp. $1.32. Grades 7 and 8 —General.

Warren, Maude. Little Pioneers. Chicago: Rand McNally & Company,
1933. 283 pp. B0c. (5-7). Grade 7T—V, Grade 8—I1I.

Webster, H. H. Travel by Air, Land and Sea. Boston: Houghton Mifflin
Company, 1933. 437 pp. $1.20. Grades 7 and 8—General.

Weaver, R. B. Struggle Over Slavery. Chicago: University of Chicago
Press, 1938. 83 pp. 40c. Grade 7T—VII.

Weinberd, Louis. America in the Machine Age. Boston: D. C. Heath and
Company, 1932. Pp. vi + 346. $1.00. Grade 8—1III.

White, L. M. Famous Leaders of Industry, Vol. IIL. Boston: L. C. Page
& Company, 1931. $2.50. (6-8). Grade 8 —III.

White, Trumbull. Puerto Rico and Its People. New York: Grosset and
Dunlap, 1940. Pp. 383. $1.25. Grade 8—VI.

Wildman, Edwin. Famous Leaders of Industry, 2 volumes. Boston: L. C.
Page & Company, 1920-21. (6-8). Grade 8 —IIIL.

Williams-Ellis, Amabel. Men Who Found Out (Stories of Great Scientific
Discoveries). Toronto: McClelland and Stewart, 1930. 259 pp. $2.00.
Grade 8 —II1,

Ybarva, T. R. America Faces South. Dodd. Mead and Company, 1939.
321 pp. $3.00. Grade 8—VI.

Part II—Biographies
Winston Churchill

Kraus, Rene. Winston Chwrchill. Philadelphia: J. B. Lippincott, 1941.
415 pp. $3.00. Grade 8 —VIII

Christopher Columbus
Lynch, Maude Dutton. Christopher Columbus. “Our Changing World.”
New York: Newson and Company, 1938. 71 pp. 52c¢. Grade 7T—IL.
Thomas A, Edison

Meadowcroft, W. H. Boys’ Life of Edison. New York: Harper and
Brothers, 1921. 366 pp. $2.00. (6-9). Grade 8—I11.
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Benjamin Franklin

Nicolay, Helen. Boys’ Life of Benjamin Franklin. New York: D. Apple-
ton-Century Company, 1935. 327 pp. $2.50. (7-9). Grade 7T—III, 1V

Ulysses S. Grant
Nicolay, Helen. Bowys’ Life of Ulysses 8. Grant. New York: D. Apple-
ton-Century Company, 1909. 378 pp. $1.75. Grade 7T—VII.

Alexander Hamilton
Nicolay, Helen. Bowys’ Life of Alexander Hamilton. New York: D.
Appleton-Century Company, 1927. 311 pp. $2.00. (6-9). Grade 7
IIT, 1V,

Henry, the Navigator
Lynch, Maude Dutton. Henry, the Navigator. "Our Changing World.”
New York: Newson and Company, 1935. Pp. viii + 72. Grade 7T—1.

Andrew Jackson
Nicolay, Helen. Andrew Jackson, the Fighting President. New York:
D. Appleton-Century Company, 1929. 325 pp. $2.00. (6-8). Grade
7T—V.

Thomas Jefferson

Lisitzky, G. H. Thomas Jefferson. New York: Viking Press, 1833.
308 pp. $2.00. (7-9). Grade T—IV.

Marquis de Lafayette
Eaton, Jeanette. Youno Lafayette. Boston: Houghton Mifflin Com-
pany, 1932. 253 pp. $2.50. (7-9). Grade 7T—VIIL.

Robert E. Lee
Hamilton, J. G., and Hamilton, Mrs. M. C. Life of Robert E. Lee for
Boys and Girls. Boston: Houghton Mifflin Company, 1917. 209 pp.
$1.75. (7-9). Grade 7T—VIL
Abraham Lincoln
Sandberg, Carl. Abe Lincoln Grows Up. New York: Harcourt, Brace
and Co., 1928. 222 pp. $2.00. (7-9). Grade 7T—VII.
Abraham Lincoln
Nicolay, Helen. Boys’ Life of Abraham Lincoln. New York: D. Apple-
ton-Century Co., 1906. 303 pp. $1.75. (7-9). Grade T—VII.
Samuel F. H. Morse
Nicolay, Helen. Wizard of the Wires (A Boys' Life of Samuel F. B.
Morse). New York: D. Appleton-Century Co., 1938. 326 pp. $2.50.
(8-9). Grade 8—III.
Franklin D. Roosevelt
Moses, Belle. Franklin Delano Roosevelt, the Minuteman of '33. New
York: Harper & Brothers, 1922. 386 pp. $2.00. (7-9). (Note: Also
in Harper’s Modern Classics Series for $1.00). Grade 8 —1II, III.
George Washington
Katon, Jeanette. Leader by Destiny: George Washington, Man and
Patriot. New York: Harcourt, Brace and Company, 1938. 402 pp
$3.00. (7-9). Grade 7T—III, 1V.
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Part III—Fiction

Altsheler, J. A. Texan Scouts. Chicago: D. Appleton-Century Co., 1913
300 pp. $1.75. (6-8). Grade T—V.

Bennett, John. Master Skylark. Chicago: D. Appleton-Century Co., 1897
$2.00. 380 pp. (6-9). Grade 7T—1

Cather, Willa S. My Antonia soston: Houghton Mifflin Company, 1918
»2.00. Grade 8—11T.

‘ather, Willa S. O Pioneers. Boston: Houghton Mifflin Company, 1913
$2.50. Grade 8—I1

‘lemens, Samuel. The Prince and the Pauper. New York: Harper &
Bros. 284 pp. »1.00. (6-7) (srade 7 I1.

Cooper, J. F. The Last of the Mohicans. New York: Charles Scribner's
HIIIIH, 1919 370 Ii]'l $1.50 ( X-9) Grade 7T 11.

ooper, J. F. The Spy. Boston: Houghton Mifflin Company (Riversids
Book Shelf). 415 pp. $2.00. (8-9). Grade 7T—IIL.

rownfield, Gertrude. Freedom’s Dauwghter. New York: E. P. Dutton
Company, 1930. 307 pp. $2.00. (8-9). Grade T—III,

Dix, Beulah M. Blithe. Chicago: Macmillan Company, 1916. 258 pp
$2.00. (7-9). Grade 7—II, III.

Ix, Beulah. Soldier Rigdale. Chicago: The Macmillan Company, 1893
323 pp. $2.00. (7-7). Grade T—II.

Duncan, Norman. Adventures of Billy Topsaill. Chicago: Revell Com-
pany, 1906. 331 pp. $2.00. (5-8). Grade 71

terber, Edna. Cimarron. Garden City, N. Y.: Doubleday, Doran & Co
1929. $2.00. Grade 8—I1

Garland, Hamlin. Boy Life on the Prairie. New York: Harper and Bros..
1899. 423 pp. $1.50. (7-9). Grade 8—II.

Grey, Katherine. Rolling Wheels. Boston: Little, Brown & Co., 1937
299 pp. $2.00. (7-8). Grade R—V.

Hawthorne, Hildegarde. Wheels Toward the West. New York: L.ong-
mans, Green and Co., 1931. 243 pp. $2.00. (7-9). Grade 8—IIT.
Hewes, Agnes D. Spice Ho! A Story of Discovery. New York: Alfred

A. Knopf, 1941. $1.75. Grade 7T—1.
Horn, Madeline. Log Cabin Family. New York: Charles Scribner's Sons,
1939. 95 pp. $2.00. (4-6). Grade 8 TII.

Kent, .. A. He Went With Christopher Columbus. Boston: Houghton
Mifflin Company, 1940. 317 pp. $2.00. (7-8). Grade 7—1I.

Kent, .. A. He Went With Marco Polo. Boston: Houghton Mifflin Co.,
1930. 223 pp. $2.00. (7-9). Grade 7—I.

Kent, L. A. He Went With Vasco da Gama. Boston: Houghton Mifflin
Company, 1938. 258 pp. $2.00. (7-9). Grade 7—1I.

Kingsley, Charles. Westward Ho! Chicago: Charles Scribner’'s Sons
1920. 413 pp. (8-9). Grade 71
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Knipe, E. B., and Knipe, A. A. Lucky Stepence. New York: Cadmus
Books, 1942, §1.16. (6-8). Grade 7—IIL.
Lamprey, Louise. Days of the Colonists. New York: Frederick A. Stokes
Company, 1922, 283 pp. $2.50. (6-8). Grade 7--II IIL
Lamprey, Louise. Days of the Commanders. New York: Frederick A
Stokes Company, 1923. 368 pp. $2.50. Grade 7—III, VL
| Lamprey, Louise. Days of the Discoverers. New York: Frederick A
| Stokes Company, 1921. 300 pp. $2.50. (6-8). Grade 7-I.
Leetch, Dorothy L. Tommy Tucker on a Plantation. Boston: Lothrop,
Lee & Shepard Company, 1925. 216 pp. $1.50. (4-5). Grade 7-—III.
| Marshall, Bernard. Redcoat and Minutemen. New York: D. Appleton-
l Century Company, 1924. 277 pp. $2.50. (6-9). Grade 7—IIIL.

Nlda, Stella Humphrey. Letters of Polly, the Pioncer. New York: The

Macmillan Company, 1916. Pp. vii + 182. $1.00. Grade 81II.

Page, Thomas Nelson. Red Rock: A Chronicle of Reconstruction. New
York: Charles Scribner’'s Sons, 1926 Pp. xiv 4 586. $2.50. Grade
8—I1.

Phelps, Netta Sheldon. The Valiant Seven. Caldwell, Idaho: The Caxton
Printers, 1941, Pp. 221. $2.50. (6-8). Grade 8 I, I1I.
Plowhead, Ruth Gipson. Lucretia Ann on the Sagebrush Plains. Caldwell
Idaho: Caxton Printers, 1936. 357 Pp. (6-8). $2.50. Grade 8—IT.
tolvaad, Ole E. Giants in the Earth (A Saga of the Prairie). New York:
Harper and Brothers, 1927. (School edition). $1.00. Grade 8 I1
sSingmaster, Elsie. Boy at Gettysburg. Boston: Houghton Mifflin Com-
pany, 1924. 202 pp. $1.75. (5-8). Grade 7—VII

singmaster, Elsie. Swords of Steel (The Story of a Gettysburg Boy).
Boston: Houghton Miffin Company, 1933. 262 pp. $2.00. (6-9)
Grade 7T—VII.

sperry, Armstrong. All Sail Set. New York: Cadmus Books, 1940. 175
Pp. $1.20. (6-9). Grade 7—VI.

Sperry, Armstrong. Wagons Westward (The Old Trail to Santa Fe)
Chicago: The John C. Winston Company; 1936. Pp. x + 276. (6-9).
$2.00. Grade 8 II.

Stone, Eugenia. Big Wheels Rolling. Caldwell, Idaho: The Caxton
Printers, 1942. 297 pp. $2.50. Grade 8—II

TEACHER REFERENCES
Part —General Materials

Adams, James Truslow. Epic of America. Boston: Little.

Brown and
Company, 1933. $2.50.

Bassett, J, S. Short History of the United States 1492-1938, New York:
The Macmillan Company, 1939. 1,039 pp. $4.00.
Beard, Charles A., and Beard. Mary R.

The Rise of American Civilization.
One Volume Edition.

New York: The Macmillan Company, 1930
Pp. xviii + 824 in Vol. I, and 800 in Vol. II. and Index. $3.00
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Bogart, Ernest L.. Economic History of the Amenrican People. New York:
Longmans, Green and Company, 1935. $3.50.

Faulkner, Harold Underwood. American FEconomic History. Fourth
Edition. New York: Harper and Brothers, 1943. $4.00.

Faulkner, Harold U. Quest for Social Justice, 1898-191). New York: The
Macmillan Company, 1931. $4.00.

Faulkner, H. U.; Kepner, Tyler; and Bartlett, Hall. American Way of
Life. New York: Harper and Brothers, 1941. 738 pp. $2.20.

Harlow, Ralph V. Story of America. New York: Henry Holt and Com-
pany, 1941. Pp. xiv + 813. $§2.20.

Hathaway, Esse V. Romance of the American Map. New York: McGraw-
Hill Book Co., 1934, §2.00,.

Williamson, Harold Francis (editor). The Growth of the American
Economy,; an Introduction to the Economic History of the United
States. New York: Prentice-Hall, 1944. Pp. xiii -+ 804. §$4.00.

Part II—Materials Covering Special Periods or Subjects

Allen, Fredrick L. Only Yesterday (An Informal History of the Nine-
teen-Twenties). New York: Harper and Brothers. 1931. $3.00.

Allen, Fredrick L. Since Yesterday (The Nineteen-Thirties in America,
September 3, 1929—September 3, 1939). New York: Harper & Broth-
ers, 1940. 362 pp. $3.00.

Becker, C. L. Beginnings of the American People. Boston: Houghton
Mifflin Company, 1915. School edition $2.00.

Bowers, C. G. Jefferson and Hamilton (The Struggle for Democracy in
America). Boston: Houghton Mifflin Company, 1925. $3.75.

Bowers, C. G. Jefferson in Power (The Death Struggle of the Federal-
1ists ). Boston: Houghton Mifflin Company, 1936. $3.75.

Bowers, C. G. Tragic Era. Boston: Houghton Mifflin Company, 1929.
390.00. (Also available from Blue Ribbon Books, Inc., 386 Fourth
Avenue, New York, at 98¢c).

Bowers, C. G. Young Jefferson 17,;3-1789. Boston: Houghton Mifflin
Company, 1945. Pp. xxx -+ 544. $3.75.

Cole, A. C. Irrepressible Conflict, 1850-1865. New York: The Macmillan
Company, 1934. $5.00.

Dick, Everett. The Sod-House Frontier, 1854-1890 (A Social History of
the Northern Plains from the Creation of Kansas and Nebraska to
the Admission of the Dakotas). New York: Appleton-Century Com-
pany, 1937. Pp. xix -+ 550. $3.75.

Filley, H. Clyde. Cooperation in Agriculture. New York: John Wiley and
Sons, Incorporated, 1929, Pp. xx -+ 468. $4.00.

Jernegan, M. W. American Colonies, 1492-1750. New York: Longmans,
Green & Co., 1929. ¥$1.60.

[128]




Johnston. Allen. Union and Democracy. Boston: Houghton-Mifflin &
Company, 1915. Student edition, $2.00.

Lummis, Charles F. Spanish Pioneers in the California Missions. Chicago:
A. C. McClurg, 1929. $3.00.

Matterson, C. H. Democracy and Nationalism. Volume V. in “The Chal-
lenge to Democracy,” a series of bulletins written by members of the
Department of History and Government at Iowa State College.
Bulletin P25 (New Series), August, 1941. Ames, Iowa: Agricultural
Experiment Station—Agricultural Extension Service, cooperating,
Iowa State College. Free.

Nevins, Allan. Emergence of Modern Amenrica, 1865-1878. New York:
The Macmillan Company, 1927. $4.00.

Randall, James G. Civil War and Reconstruction. Boston: D. C. Heath
& Company, 1937. 959 pp. $4.00.

Riegel, Robert Edgar. America Moves West. New York: Henry Holt and
Company, 1930. $3.00.

Ross, E. D. Toward a New Rural Statesmanship. Volume VI in "“The
Challenge to Democracy,” a series of bulletins written by members
of the Department of History and Government at lowa State College.
Bulletin P26 (New Series), October, 1941. Ames, lowa: Agricultural
Experiment Station—Agricultural Extension Service, cooperating,
Towa State College. Free.

Schmidt, Louis Bernard. The Family Farm in the Machine Age. Volume
I1I in “The Challenge to Democracy,” a series of bulletins written by
members of the Department of History and Government at lowa
State College. Bulletin P23 (New Series), June, 1941. Ames, Towa.:
Agricultural Experiment Station—Agricultural Extension Service,
cooperating, lowa State College. Free.

Schmidt, Louis Bernard. Topical Studies and References on the History

of American Agriculture. Ames, lowa: Department of History and

Government, Iowa State College, 1940. Pp. vi + 124.

Slosson, Preston W. Great Crusade and After, 1914-1928. New
The Macmillan Company, 1930. $4.00

York:

Thornton, H. J. The History of the Quaker Oats Company. Chicago: The
University of Chicago Press, 1933. Pp. 279.

United States Department of Agriculture.

“"An Historical Survey of
American Agriculture,” Reprint from pages 193-326 and 1184-1196
of the 1940 Yearbook of Agriculture. The Farmer’s Changing World.
Yearbook Separate No. 1783. Washington: United States Govern-
ment Printing Office, 1941. (Free through Congressman).

Van Tyne, C. H. American Revolution, 1776-1783. New York:
& Bros., 1905, $2.25.
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Vieg, John A. Democracy on Trial. Volume I in *“The Challenge to
Democracy,” a series of bulletins written by members of the Depart-
ment of History and Government at Iowa State College. Bulletin
P21 (New Series), December, 1941 (reprint). Ames, Iowa: Agricul-
tural Experiment Station—Agricultural Extension Service, cooper-

ating, ITowa State College. FkTrTee

Webb, Walter Prescott. The Great Plains. Boston: Ginn and Company,
1931. Pp. xv + 345. $4.00.

Wertenbaker, T. J. First Americans, 1607-1690., New York: The Mac-
millan Co., 1927. $4.00

Part III—Source Materials

Brown, Stuart Gerry (editor). We Hold These Truths (Documents of
American History). New York: Harper and Brothers, 1941. Pp
vi + 351. $1.50.

Commager, Henry Steele, and Nevins, Allan (editors). The Heritage of
America. Boston: Little, Brown and Company, 1939. Pp. XXiv
1152. (Seventh edition). $2.40.

Sheahan. H. B. (editor). American Memory. New York: Farrar and
Rinehart, 1937. 498 pp. $3.50.
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SECTION THREE—IOWA HISTORY
GRADE EIGHT

Introductory Statement

Special attention to Iowa history in a separate section at
the close of Grade VIII is defensible, not because Iowa’s his-
tory may properly be considered apart from the American
history of which it is a part, but because many phases of
American history have counterparts in Iowa’s history. Pupils
will understand the larger historical movements better when
they see them illustrated and made real in their own state’s
history.

Pupils get most of their knowledge of history from books.
Consequently, they do not realize how the historian prepares
his materials. As pupils study the history of their own state,
they can have experiences with the methods which a historian
uses. In every lowa community there are relics, monuments,
old records, pictures, abandoned roads and trails, old houses,
and other first hand sources which form the raw material with
which the historian works. History is thus made more real
and interesting to children.

Boys and girls who become interested in the history of Iowa
and their own communities will have a basis for greater per-
sonal enjoyment of the environment afforded by their own
state. They will develop understandings, too, which will help
them to assume their local civic responsibilities both as chil-
dren and later as adults. This prediction is valid especially
when the social and economic aspects of local and state history
are emphasized.

The amount of new material the teacher will want to present
in this separate emphasis on Iowa history will depend upon
the extent to which the history of lowa already has been
threaded into the social studies work of the earlier grades and
into the American history units of the seventh and eighth
grades. A careful analysis of the needs of the group of pupils
involved should precede the work on Iowa history in Grade
VIII. Then special attention should be given to those signifi-
cant problems for which the pupils have an unsatisfactory
solution.
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Unit [—Iowa Is Discovered, Explored and Settled

The General Situation

lowa—*"beautiful land,” as the Indians called the region—
has a story which began long before even any Indians lived

here,

Through long ages, the area we now call lowa was pre-

pared for the use of man.

In this unit we will learn how lowa looked before men came
here. Then we will learn how Iowa was discovered, explored
and settled.

Problem One

How has it been possible to write the story of the way the
land and other natural resources of lowa were prepared?

A. Study guide

L.

Do

In the fifth grade we learned that Iowa is located in
the region known as the “The Corn and Livestock Belt.”
In geography we say that this is a human-use region. Of
course, we know corn and livestock are not the only
products of this region. But since they are so very im-
portant, we use them to name the region in which Iowa
1S located.

In history we refer often to the Prairie Plains and the
Great Plains. Find these areas and color them in on an
outline map of the United States, or, better vet, on an
outline map of North America. Your geography book
nas helpful information. There is a good map on page
24 1n Walter Prescott Webb’s book entitled The Great
Plains.! This map shows the land regions of the United
States.

Read to find out about Iowa before people lived here.

a. How do we know that lowa was once under the sea?”

b. Read to learn how sandstone. limestone and lead were
formed in lowa.

¢c. Read to learn how coal. and shale or slate were formed
In south-central lowa.

IWebb, Walter Prescott. The Great Plains. p. 34 (map). This book 1s
listed on page 130 of this handbook.
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d. Read to learn where lowa’s deposits of gypsum are
located and also how they were formed.

e. Read to learn what glaciers are and how, ages ago,
they helped to form the rich tarm lands of lowa.

f. Read to learn how we know what kinds of animals
roamed over lowa long ago.

B. Materials

See lowa Bibliography, pp. 145 to 150.

C. Optional activities

1.

$)

]

Find pictures of boulders left in lowa by the glacial drift.
show the following on an outline map of lowa:
a. The lead mines
b. The gyvpsum beds of Webster County
¢. Places where limestone is quarried
d. Location of colored sandstone near McGregor
e. lowa’s important coal region
The Mississippi River
. The Missouri River
h. Five lakes made by the glacier
1. The most important rivers in eastern low:
]. The most important rivers in western lowa

(0 on a field trip and locate some of the natural features
of Towa about which we have been studying.

Have your parents take vou to see a museum where rocks
and fossils found in lowa are on display. In some mu-
seums vou will find exhibits showing how coal was
formed in Iowa. At the State Historical Building you
will find bones of the huge animals which once roamed
lowa and were known as mastodons. Museums including
the types of materials referred to above are also located
In other lowa towns.

Word study

a. Find these words and others in your reading and be
able to tell what they mean:

quarry glacial drift sandstone mastodon
gypsum  glacier fossil [imestone
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D.

B.

C.

D,

Summary of problem solution

(To be prepared by teacher and pupils)

Problem Two

We now know much of the story of the discovery and ex-
ploration of lowa because of our work in earlier grades.
[Let us now review this story and also find a good solution
to this problem: How was lowa discovered and explored
and why must we know about the discovery, exploration
and settlement of early America in order to understand
better what took place in the discovery and exploration of
lowa?

Study guide
(To be developed by the teacher)
Materials

See lowa Bibliography, and follow suggestions already
given in this handbook.

Optional activities

(To be developed by the teacher. Here is a good place to
begin planning with pupils the preparation of an album
of Iowa history In a rural school, all pupils in the school
may participate. Even parents may be brought into this
project. It should be loose-leaf in form to insure flexibility.
As an 1ncentive, plans could be made to enter the album in
appropriate county or state exhibits such as fairs, for
example. If it were planned as a cooperative project, it
could be a way in which the pupils might serve their com-
munity by helping to plan Iowa vacation tours. People in
the community could be asked to bring back pictures for
the album. A school museum could grow out of the same
project, too. See Iowa—A Guide to the Hawkeye State and
I'he State of Iowa Welcomes You for suggestions. These
books are listed in the Iowa Bibliography.)

Summary of problem solution

(In developing this summary with the pupils, lowa’s rela-
tion to the discovery and exploration of early America
should be stressed. Then in the next problem, Iowa history
In relation to the Westward Movement should be empha-
sized.)

(134 ]




Problem Three

How did the first white settlers displace the Indians in
lowa and how did Iowa share in the Westward Movement ?

A. Study guide’
1. Read to find out about:

a. The bands of Indians in lowa

b. How the Indians lived at home

¢c. The Indians as traders

d. Important chiefs and warriors

e. Indians at war

f. How the government tried to help the Indians

g. How the Indians were finally driven out of Iowa
h. The Spirit Lake Massacre

1. The Tama Indians

2. Read to find out about:

a. Why pioneers came to Iowa

b. By what means the pioneers transported themselves
and their belongings to Towa

c. From what states and by what routes the Iowa pio-
neers came

d. Early homes of the pioneers

e. How the pioneers secured their claims

f. How the pioneers lived in their homes

g. How the pioneers made a living

h. Travel in pioneer days

1. Schools in pioneer days

. Church in pioneer days

kK. Recreation among the pioneers in Iowa

B. Materials
C. Optional activities

1. Activities which will help to make the importance of
Indians in ITowa’s history more clear

Throughout this handbook, frequent references have been made to 4
Guide for Teaching History in Grades Sixz., Seven and Eight which was
prepared by Clara M. Wallace and issued by the Department of Public
Instruction in 1936. The Towa section of this publication will be helpful
to teachers who have it available in their schools. See pages 48 to 62
The Committee has adapted certain materials from this section in the
preparation of the study guide on the f—:ottlr_'-mgm of Towa.
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b.

d.

L

h,

m.

1.
0.

Make a list of Indian names now used for rivers,
towns and counties in lowa.
Write a paragraph telling how it is known that In-
dians lived in nearly every county in Iowa in early
days.
Show on an outline map of lowa where various groups
of Indians were living when Iowa was bought as a
part of the Louisiana Purchase in 1803.
Write a paragraph describing the Indian homes.
Be able to report to the class on:

Care of the Indian baby

Work of the Indian women

Work of the Indian men

Indian amusements and games

Manner of travel

Indian food
Visit a museum and see:

Indian tools and weapons

Models of Indian teepees and wickiups

Materials used by Indians to prepare food

Indian weapons

Indian clothing

Indian pottery and art work
[Locate on an outline map places where trading posts
were located in Towa.
Make a list of the things which the Indian traded to
the white man and also a list of things the white man
traded to the Indian.
Describe methods used by fur traders of Iowa.
Demonstrate to the class the method of construction
of a blockhouse and a stockade.
.ocate Fort Madison on your outline map and tell the
class the story of old Fort Madison.
Read stories about Indians such as Mahaska, Black
Hawk and Keokuk.
LLearn how the Indian agents tried to help the white
settlers and Indians in their dealing with each other.
Tell the story of the Spirit Lake Massacre.
Describe the various treaties by which the Indians
gave up their claims to Iowa, and how one group of
Indians came back and was aided in establishing the
Indian settlement at Tama.
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SECTION THREE—IOWA HISTORY
GRADE EIGHT

Introductory Statement

Special attention to Iowa history in a separate section at
the close of Grade VIII is defensible, not because Iowa’s his-
tory may properly be considered apart from the American
history of which it is a part, but because many phases of
American history have counterparts in Iowa’s history. Pupils
will understand the larger historical movements better when
they see them illustrated and made real in their own state’s
history.

Pupils get most of their knowledge of history from books.
Consequently, they do not realize how the historian prepares
his materials. As pupils study the history of their own state,
they can have experiences with the methods which a historian
uses. In every Iowa community there are relics, monuments,
old records, pictures, abandoned roads and trails, old houses,
and other first hand sources which form the raw material with
which the historian works. History is thus made more real
and Interesting to children.

Boys and girls who become interested in the history of Iowa
and their own communities will have a basis for greater per-
sonal enjoyment of the environment afforded by their own
state. They will develop understandings, too, which will help
them to assume their local civie responsibilities both as chil-
dren and later as adults. This prediction is valid especially
when the social and economic aspects of local and state history
are emphasized.

The amount of new material the teacher will want to present
in this separate emphasis on Iowa history will depend upon
the extent to which the history of Iowa already has been
threaded into the social studies work of the earlier grades and
into the American history units of the seventh and eighth
grades. A careful analysis of the needs of the group of pupils
involved should precede the work on Iowa history in Grade
VIII. Then special attention should be given to those signifi-

cant problems for which the pupils have an unsatisfactory
solution.
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Unit I—Iowa Is Discovered, Explored and Settled

lowa

The General Situation

“beautiful land,” as the Indians called the region—

has a story which began long before even any Indians lived

here.

Through long ages, the area we now call lowa was pre-

pared for the use of man.

In this unit we will learn how lowa looked before men came

here,

Then we will learn how lowa was discovered, explored

and settled.

Problem One

How has it been possible to write the story of the way the
land and other natural resources of lowa were prepared?

A. Study guide

L.

,..-
L

In the fifth grade we learned that lowa is located in
the region known as the “T'he Corn and Livestock Belt.”
In geography we say that this is a human-use region. Of
course, we know corn and livestock are not the only
products of this region. But since they are so very im-
portant, we use them to name the region in which lowa
1S located.

In history we refer often to the Prairie Plains and the
Great Plains. Find these areas and color them in on an
outline map of the United States, or, better yet, on an
outline map of North America. Your geography book
has helpful information. There is a good map on page
34 1n Walter Prescott Webb's book entitled The Great
Flains.! This map shows the land regions of the United
states.

Read to find out about lowa before people lived here.

a. How do we know that lowa was once under the sea”

b. Read to learn how sandstone. limestone and lead were
formed in lowa.

¢. Read to learn how coal. and shale or slate were formed
In south-central lowa.

IWebb, Walter Prescott. The Great Plains. p. 34 (map). This book 1S
listed on page 130 of this handbook.
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d. Read to learn where lowa’s deposits of gypsum are
located and also how they were formed.

e. Read to learn what glaciers are and how, ages ago,
they helped to form the rich farm lands of Iowa.

f. Read to learn how we know what kinds of animals
roamed over lowa long ago.

B. Materials

See lowa Bibliography, pp. 145 to 150.

C. Optional activities

(5
2.

N

Find pictures of boulders left in lowa by the glacial drift.
Show the following on an outline map of lowa:
a. The lead mines

b. The gypsum beds of Webster County

¢c. Places where limestone is quarried

d. Location of colored sandstone near McGregor
e. lowa’s important coal region

f. The Mississippl River

¢g. The Missouri River

h. Five lakes made by the glacier

1. The most important rivers in eastern lowa
j. The most important rivers in western lowa

(o on a field trip and locate some of the natural features
of Iowa about which we have been studying.

Have your parents take you to see a museum where rocks
and fossils found in lowa are on display. In some mu-
seums vou will find exhibits showing how coal was
formed in lowa. At the State Historical Building you
will find bones of the huge animals which once roamed
lowa and were known as mastodons. Museums including
the types of materials referred to above are also located
in other lowa towns,.

Word study

a. Find these words and others in your reading and be
able to tell what they mean:

quarry glacial drift sandstone mastodon
gypsum  glacier fossil limestone
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D).

B.

D.

Summary of problem solution

(To be prepared by teacher and pupils)

Problem Two

We now know much of the story of the discovery and ex-
ploration of Iowa because of our work in earlier grades.
[Let us now review this story and also find a good solution
to this problem: How was lowa discovered and explored
and why must we know about the discovery, exploration
and settlement of early America in order to understand
better what took place in the discovery and exploration of
lowa?

Study guide
(To be developed by the teacher)
Materials

See lowa Bibliography, and follow suggestions already
given 1n this handbook.

Optional activities

(To be developed by the teacher. Here is a good place to
begin planning with pupils the preparation of an album
of Iowa history. In a rural school, all pupils in the school
may participate. Even parents may be brought into this
project. It should be loose-leaf in form to insure flexibility.
As an incentive, plans could be made to enter the album in
appropriate county or state exhibits such as fairs, for
example. If it were planned as a cooperative project, it
could be a way in which the pupils might serve their com-
munity by helping to plan Iowa vacation tours. People in
the community could be asked to bring back pictures for
the album. A school museum could grow out of the same
project, too. See lowa—A Guide to the Howkeye State and
The State of Iowa Welcomes You for suggestions. These
books are listed in the Iowa Bibliography.)

sSummary of problem solution

(In developing this summary with the pupils, lowa’s rela-
tion to the discovery and exploration of early America
should be stressed. Then in the next problem, Towa history
in relation to the Westward Movement should be empha-
s1zed.)
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Problem Three

How did the first white settlers displace the Indians 1n
lowa and how did Iowa share in the Westward Movement ?

A. Study guide’
1. Read to find out about:

a. The bands of Indians 1n lowa

b. How the Indians lived at home

c. The Indians as traders

d. Important chiefs and warriors

e. Indians at war

f. How the government tried to help the Indians

g. How the Indians were finally driven out of lowa
h. The Spirit Lake Massacre

1. The Tama Indians

2. Read to find out about:

a. Why pioneers came to Iowa

b. By what means the pioneers transported themselves
and their belongings to Iowa

c. From what states and by what routes the Iowa pio-
neers came

d. Early homes of the pioneers

e. How the pioneers secured their claims

f. How the pioneers lived in their homes

g. How the pioneers made a living

h. Travel in piloneer days

1. Schools In pioneer days

)J. Chureh in pioneer days

k. Recreation among the nioneers in lowa

B. Materials
C. Optional activities

1. Activities which will help to make the importance of
Indians in Iowa’s history more clear

I'Throughout this handbook, frequent references have been made to A
Guide for Teaching History in Grades Six, Seven and Eight which was
prepared by Clara M. Wallace and issued by the Department of Public
Instruction in 1936. The Iowa section of this publication will be helpful
to teachers who have it available in their schools. See pages 48 to 62
The Committee has adapted certain materials from this section in the
preparation of the study guide on the settlement of Iowa.

[135]




D.

d.

.

h.

k.

m.

Il.
0.

Make a list of Indian names now used for rivers.
towns and counties in lowa.

Write a paragraph telling how it is known that In-
dians lived in nearly every county in Iowa in early
days.
Show on an outline map of lowa where various groups
of Indians were living when Iowa was bought as a
part of the Louisiana Purchase in 1803.
Write a paragraph describing the Indian homes.
Be able to report to the class on:

Care of the Indian baby

Work of the Indian women

Work of the Indian men

Indian amusements and games

Manner of travel

Indian food
Visit a museum and see:

Indian tools and weapons

Models of Indian teepees and wickiups

Materials used by Indians to prepare food

Indian weapons

Indian clothing

Indian pottery and art work
[Locate on an outline map places where trading posts
were located in Towa.
Make a list of the things which the Indian traded to
the white man and also a list of things the white man
traded to the Indian.
Describe methods used by fur traders of Iowa.
Demonstrate to the class the method of construetion
of a blockhouse and a stockade.
Locate Fort Madison on your outline map and tell the
class the story of old Fort Madison.
Read stories about Indians such as Mahaska, Black
Hawk and Keokuk.
LLearn how the Indian agents tried to help the white
settlers and Indians in their dealing with each other.
Tell the story of the Spirit Lake Massacre.
Describe the various treaties by which the Indians
gave up their claims to Iowa, and how one group of

Indians came back and was aided in establishing the
Indian settlement at Tama.
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2. Activities which will help to picture who the early white
settlers in Iowa were and how much we are indebted

to them

a. Write a story about how the pioneers traveled to lowa.

b. Find pictures of pioneers on their way to lowa.

c. Try to find the picture “Westward” to show to the
class. Tell what 1t means.

d. Make a list of cities which grew up 1n places where
the pioneers crossed the Mississippi River.

e. Read about and be able to explain how a log cabin
was built.

f. Model a log cabin from sticks representing logs.

g. Make a model of a rail fence.

h. Make a list of the things which the pioneers brought
with them to Iowa.

1. Find pictures of spinning wheels and other machines

used by the pioneers of lowa.

j. Outline the things which the pioneer women had to do.

k.

.
I.

0.
p.
q.

3e able to explain to the class how the pioneers made
soap, hominy, and candles.
Compare what the pioneers had to eat with what we
have to eat today.
L.ist the work done by the piloneer farmer.
Write a few paragraphs explaining the difference
between the wayvs in which the pioneers farmed and
the way we farm today.
Write a paragraph describing the early roads of Iowa.
Compare early roads in lowa with our roads today.
Desecribe the following bridges after vou have found
pictures or have gone over them:
Bridee at Omaha between ITowa and Nebraska
Bridge at Davenport between Iowa and Illinois
dridge at Lansing between lowa and Wisconsin
On an outline map show ten main highways in lowa
today.
3e able to report to the class ways in which the
pioneer schools differed from ours today.

L.ocate the first school in Iowa on an outline map and
read to find out who the teacher was and what salary
he received for teaching school.
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u. Write a paragraph describing school equipment.,

v. Contrast early pioneer church life with our church
life of today.

w. Be able to report on the first church building in Iowa
and locate it on an outline map.

X. Make a list of the various recreations in Iowa in
ploneer days and compare them with our reereations
today.

v. Make a list of at least six nationalities of people who
have settled in Towa and show on an outline map
where they have settled.

D. Summary of problem sclution
(To be prepared by pupils and teacher)
E. Unit Summary

(Have the pupils summarize the unit. One method would
be to prepare an outline of the main points as a class dis-
cussion activity and then to use this outline as a basis
tor written summaries to be prepared by each pupil.)

K. Unit test




Unit II—Ilowa Takes Her Place in the Union and
Makes Important Contributions to the
Nation's Progress

The General Situation

[owa 1s not a nation. It is a state and it 1s a part of the
nation known as the United States of America. We must,
therefore, know how Iowa’s history is related to the progress
of our nation if we are to understand and appreciate lowa
fully.

In many ways, lowa has been associated more closely with
American history than almost anv other state. European ex-
plorers found her early. She was a part of the Louisiana Pur-
chase. She lies between our two greatest rivers. The first
overland trails touched or crossed her beautiful plains. The
first transcontinental railroad crossed lowa. Westward mov-
ing settlers at first travelled on through Iowa in search of gold
and opportunities to the Far West. Later settlers and immi-
grants came to Iowa to stay. Here they became prosperous
and here they have continued to make important contributions
to the security and progress of the nation. In dozens of ways
Iowa and her people demonstrate the truth of the inscription
which appears on the Soldiers and Sailors Monument on the
State Capitol Grounds in Des Moines and which says, “lowa,
her affections, like the rivers of her borders, flow to an insep-
arable union.”

(To the teacher: The Committee has suggested problems
for this unit without providing study guides or problem solu-
tions. The work of developing these problems 1s left to the
teacher. In the FOREWORD to this volume it was stated that
pupils and teachers mizht profit a great deal from units which
they developed themselves. If the teacher has been careful to
treat Iowa’s part in the American history with which it 1s
closely related, many of the problems in this unit will not take
as much time as otherwise.)

Problem One

What is the story of the steps by which Iowa became first
a territorv and later a state?
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Problem Two

Why 1s it correct to say that a complete study of Iowa’s
history would include much of the history of the United
States? How, for example, does the story of Iowa politics
fit into the historv of our nation?

Problem Three

In the last unit, we learned how the pioneer settlers came
to lowa from other parts of the United States and how they
solved their first problems. About the vear that Iowa be-
came a state, large numbers of people began to come from
Furope. Who were these people, why did they come and
what qualities did they have which fitted them to be good
lowa settlers?

Problem Four

One of the writers, listed in the Iowa Bibliography (pages
145 to 150) by the name of Mr. Borah, calls IJowa an ‘“Abid-
ing Place of Plenty.” In the next unit we will learn why
lowa 1s a place of plenty when it comes to farm crops and
livestock. Why it is true also to say that lTowa—in addition
to her leadership in farming—is becoming important
among the states because of the growth of her business and
Industry (manufacturing) ?

One lowa newspaper! recently printed an article entitled,
“T'he Versatility of Towa.”” Because this article defines the
contributions which Iowa makes as a manufacturing state
and because it, at the same time, shows the close dependence
of much of this manufacturing upon farm products, it is
quoted in full below:

“lowa 1s regarded as an agricultural state, which it is.
It is the outstanding farm state of the nation.

But more than that it has importance as a manufacturing
state that receives so little emphasis that many persons
fail to perceive the full significance.

During 1925 the state had a cash gross farm income of
$754 million and the value of manufactured products was
very nearly as much—$747 million.

Since 1925 the value of farm products marketed has

LEstherville News.
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increased steadily to the peak in 1944 of $1,683 million
while manufacturers kept pace with $1,250 million.

The nation has pretty much taken lowa for granted, re-
garding her as a productive agricultural region that is
a little uninteresting to view from the club car of a trans-
continental railroad train. The state i1s beginning to
make a serious 1impression.

Much of modern manufacturing 1s basic 1n agriculture.
That is true of soybeans, hemp, corn, meat and other
products. Iowa has some cheap coal of its own, but more
than that it has vast agricultural resources which are
in themselves producing enormous income and which
are attracting processors and manufacturers to the state.

Manufacturing has kept pace with agricultural devel-
opment to such an extent that it may well be that lowa
will have as well-balanced and profitably balanced econ-
omy as any state in the union.”

(Note: The lowa Development Commission, 708 Crocker
Building, Des Moines, lowa, has been established by the
State Legislature. Teachers should keep in touch with the
work of this Commission. This Commission has a full pro-
gram through which it shows why lowa—along with “con-
tinued successful leadership in agriculture’”—Iis at the same
time a ‘“Land of Industrial Opportunity.”

The teacher will find basic information in the references
given in the lowa Bibliography, in usual statistical sources
such as the World Almanae, and in lowa newspapers and
magazines.)

Problem Five
What part have Iowans had in protecting the security of
their nation Iin war?

Problem Six
What 1s the story of the development of transportation in
lowa”
Problem Seven

[owans believe in education. How have our public schools,
colleges and universities grown from 1830 to the present
time?
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Problem Eight

All through our history until our country had no frontiers
left open to settlers the Westward Movement went on. Of
course, the various churches moved westward also. How
have the various religious groups established their churches
in lowa?

Problem Nine

Why must a state be interested officially in protecting the
welfare of all its citizens and how has Iowa tried to protect
1ts normal citizens and to care for its unfortunate people?

Problem Ten

Nowadays when we study the historv of a nation, we try
to understand how the people have lived in the past and
now they live now. It helps to understand people when
we know such things about them as their sports and rec-
reation ; newspapers, magazines, and radio stations: books,.
works of art and skill; theaters: fairs: music: and archi-
tecture. Why do we understand and appreciate life in Towa
when we know these things about ourselves and our fellow

)

]nwnnfﬁ '.
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Unit lll—lowa Gains National Leadership in
Agriculture

The General Situation

Our work in geography and history has given us knowledge
about Iowa’s favored position as a food-producing state. Iowa
has the land, the climate, and the people of the proper type
and quality for success in agriculture. In this unit we will
review these facts and conclusions, and we will trace the steps
by which Iowa has become a leader in agriculture.

Problem One

Why has farming been the most important business in
Towa?
A. Study guide
1. Read to find out why the soil of Iowa is very fertile.
2. Read to learn why most of the land in Iowa may be cul-
tivated easily.
3. Locate figures about temperatures and rainfall in Iowa.

B. Materials
C. Optional activities

1. Collect samples of different types of soils found in Iowa.
2. Prepare a circle graph showing the proportions of Iowa’s
area which may be classified as: tillable land, lakes and
swamps, and waste land. Make a similar graph for a
state which i1s not famous for its agriculture and com-
pare the results.
D. Summary of problem solution

(To be developed by teacher and pupils)

Problem Two

Why must one know the story of the use and improvement
of farm machinery to understand properly Iowa’s remark-
able progress in agriculture?

(This problem is left for the teacher and pupils to develop.)
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Problem Three

What improvements have taken place during the past one-
hundred years in the quality of Iowa’s crops, and in the
methods farmers use to raise these crops?

(To be developed by teacher and pupils)

Problem Four

What improvements have taken place during the past one
nundred years in types of poultry and livestock raised on
lowa’s farms, and in the feeding and care of such poultry
and livestock?

(To be developed by teacher and pupils)

Problem Five

In what ways have Iowa farmers helped one another
through cooperation in the production and marketing of
agricultural products?

(To be developed by teacher and pupils)

Problem Six

What 1s meant by soil conservation: what is the history
of soil conservation in Iowa: and why must farmers give
attention to it all of the time?

(To be developed by teacher and pupils)
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Note:

IOWA BIBLIOGRAPHY

This bibliography has the following four parts: recent texXtbooks;
other informational books and pamphlets; fiction with an Iowa
background; and periodicals.

Much of the finest reference material to be had is available cur-
rently from the various state departments and other agencies.
Among the state departments furnishing such materials from
time to time are the Department of Public Instruction, Department
of Agriculture, Bureau of Labor, State Conservation Commission,
State Highway Commission, Department of Health, Department
of History and Archives, and Iowa Development Commission.

L.ocal county superintendents will have information concerning
the publications available giving the history of local counties.

As has been stated elsewhere in this handbook, there is much excel-
lent reference material which exists in a form which is either
unavailable to children or is not written for them. The Committee
assumes that teachers and groups of teachers will want to know
what these sources are in order that they may be drawn upon.
The State Historical Society of Iowa, Iowa City, Iowa, published
A Reference Guide to Iowa History in 1942, This guide was com-
piled by William J. Petersen. Although much of the material to
which it refers is available only in libraries in the form of articles
in magazines, this guide is invaluable to the teacher who wishes
to do serious work year after year in the preparation of teaching
materials for her pupils. Every teacher has access to libraries
where the magazines in this guide may be used. The guide does
include books as well as magazine articles, however.

The table of contents of this reference guide includes detailed
classifications. The main subject headings are listed below:

Physical Foundations L.ocal Government
Natural Phenomena Cities and Towns
Wild Life Iowa and the Civil War
The Indians of lowa Towa and Foreign Wars

Discovery and Exploration KEducation in Iowa

Soldiers on the Frontier Religion in lowa
varly Settlements and the Cultural Activities

Pioneers Amusements and Recreation
The Land and Its Owners Health In Iowa
Immigration Social and Economic Problems
Travel Printing and Publishing
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Territorial Government Transportation and Communication

State Government Business and Industry

Administration of Justice Agriculture

Suffrage, Parties, and Iowa History
Elections Biographies of Iowans

Iowa and National Affairs

lowa State College will publish soon a book on the history of farm-
ing in Iowa. The title probably will be “A Century of Farming
Practices in Iowa.” The book is being written by members of
the faculty at the College. Dr. Earle D. Ross, a professor in the
Department of History and Government, will be the editor of

this book.

The State Historical Society of Iowa also will publish soon a book
by Earle D. Ross on Iowa agriculture.

Part [—Recent Textbooks
Christensen, Thomas P. The Story of Iowa (A Children’s History ).
Cedar Falls, Iowa: Holst Printing Company, 1931. Pp. 216.

iriggs, John Ely. Iowa Old and New. New York: The University Pub-
lishing Company, 1939, Pp. x -+ 469.

Erbe, Carl H. Text and Workbook in the History of Iowa. Cedar Falls,
Iowa: Printing Company, 1930. Pp. viii + 144 and appendix with
pictures for cutout,

Mahan, Bruce E., and Ga'aher, Ruth A. Stories of ITowa for Boys and
Girls. New York: The Macmillan Company, 1931. Pp. x + 369.

Moeller, Hubert L., and Moeller., Hugh G. Owr Iowa (Its Beginnings and
Growth). New York: Newson and Company, 1938. Pp. 366.

Wallace, W. L. The Story of Iowa. Mason City, Iowa: Klipto Loose Leaf
Company, 1931.

Part II—Other Informational Books and Pamphlets

Aurner, R. C. Jowa Stories. (3 volumes). Iowa City, Iowa; Clio Press,
1921.

Borah, Leo A, “Towa. Abiding Place of Plenty,” The National Geographic
Magazine, LXXVI (August, 1939). pp. 1-182.

Capper, Arthur. The Agricultural Bloc. New York: Harcourt, Brace
and f_'l|[1'1}1;”1‘1,.'| ]E.‘]'_f:

Carpenter, Allan. Between Two Rivers (Iowa Year by Year, 1846-1939).
Mason City, Iowa: Klipto Loose Leaf Company, 1940. Pp. 150.

Cole, Cyrenus. History of the Pe ople of Iowa. Cedar Rapids, Towa: Torch
Press, 1921
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Directory of Manufacturing Establishments. Bulletin No. 19, Iowa
Bureau of Labor. Des Moines, Iowa: The State of Iowa, 1941. Pp.
327. (Note: Write to the State Printing Board, Des Moines 19,
Towa, for information about securing this publication).

Drury, Marion. Early Days in Iowa. Toledo, Iowa: Toledo Chronicle
Press, 1931.

Gue, B. F. History of Iowa from FEarliest Times to the Twentieth Cen-
tury. (4 volumes). New York: The Century History Company, 1903.

Harlan, E. R. A Narrative History of the People of Iowa. Chicago: The
American Historical Society, 1931.

Towa (A Guide to the Hawkeye State). Compiled and written by the
Federal Writers’ Project of the Works Progress Administration for
the State of Iowa. American Guide Series. Sponsored by the State
Historical Society of lowa to Commemorate The Centenary of the
Organization of Iowa Territory. New York: The Viking Press, 1938.
Pp. XVill + 983.

Iowa’s Capitol. (Note: This leaflet tells about the capitol building and its
decorations; also the capitol grounds and monuments. Write for it
to The State Printing Board, Des Moines 19, Iowa.)

Towa (Highlights of History for 270 Years; State Banner, State Bird
State Flower, State Seal). (Note: This highly informative leaflet
may be secured by writing to the State Department of History and
Archives, Des Moines 19, Iowa).

Iowa Official Register. Published biennially. Des Moines, ITowa: State
Printing Board. (Note: This publication is commonly known as the
“redbook.”)

Iowa Welcomes You. (Note: This booklet carries this sentence just
inside the cover: “Iowa Welcomes You to the Hospitality and Beau-
ties of the ‘Hawkeye State.”” The booklet includes the pictures of
the present elected state officials; it is full of interesting information
about Iowa-—past and present. It includes many, many beautiful pic-
tures. Write to the State Printing Board, Des Moines 19, Iowa, for
information about securing this publication).

Parker, George F. Jowa Pioneer Foundations. Iowa City, Iowa: The
State Historical Society of Towa, 1940. Vol. I, Pp. 532; Vol. II, Pp. 571.

Perkins, Jacob Randolph. T7rails, Rails and War (The Life of General
G. M. Dodge). Indianapolis: The Bobbs-Merrill Company, 1929,
Pp. xxii + 371.

Petersen, William J. Two Hundred Topics in Iowa History. lIowa City,
Iowa: State Historical Society, 1932,

Report on The Iowa Twenty-Five Year Conservation Plan. Des Moines,
Iowa: State Printing Board, 1933. Pp. xXiv 4 176.
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emley, J. Glass. ITowa and Counties of Iowa and Something of Their
Origin and Histories. Mason City, Iowa: Klipto Loose Leaf Company,

1940. Pp. 167.

Richman, I. B. From Ioway to Iowa. Iowa City, Iowa: State Historical
Society, 1931.

tule, Edith, and Petersen, William J. True Tales of Iowa. Mason City,
[owa: Yelland and Hanes, 1932. Pp. xii 4+ 364.

Swisher, J. A, and Erbe, C. H. Jowa History as Told in Biography.
Cedar Falls, Iowa: Holst Printing Company, 1932.

Swisher, Jacob A. Some Historic Sites in Iowa. Reprint from the July,
1934 number of the Iowa Journal of History and Politics. Towa City,
lowa: The State Historical Society of Iowa. Pp. 76

The Book of Iowa, from Iowa’s Industrial Survey. Des Moines, Iowa:
State Printing Board, 1932. Pp. xx -+ 268.

What G. I. Joe Heard About Iowa. 708 Crocker Building, Des Moines,
[owa: Iowa Development Commission, 1945. Pp. 14.

Why Iowa is Great. Des Moines, ITowa: Iowa State Department of Agri-
culture, 1945. Pp. 16.

Part III—Fiction With an Iowa Background!

Aldrich, Bess Streeter.
A Lantern in Her Hand. New York: Appleton, 1928.
Miss Bishop. New York: Appleton-Century, 1933.
Song of Years. New York: Appleton-Century, 1939.

Brigham, Johnson. The Sinclairs of Old Fort Des Moines. Des Moines:
Hertzberg Bindery, 1927.

Brown, Bernice. The Shining Road. New York: Putnam’'s Sons, 1923.

Brown, Harriet C. Grandmother Brown’'s Hundred Years. 1827-1927.
Boston: Little, Brown. 1929.

jutler, Ellis Parker. Dominie Dean. New York: Fleming H. Revell, 1917.

Corey, Paul.
County Seat. Indianapolis: Bobbs-Merrill, 1941.
T'he Road Returns. Indianapolis: Bobbs-Merrill, 1940.
T'hree Miles Square. Indianapolis: Bobbs-Merrill, 1939.

Donovan, Josephine B. Black Soil. Boston: Stratford Company, 1930.

Downing, J. Hyatt.
Arthur Trant. New York: Putnam’s sSons, 1941,
Stouxr City. New York: Putnam'’'s Sons. 1940

II"_:!.H list has been taken from A Reference Guide to Iowa History,"” :
William J. Petersen. Not all of the titles listed will be equally suited to
pupils, However, the complete list has been included in order that
teacher might make appropriat selections

Tthe
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Duncan, Thomas.
O, Chautauqua. New York: Coward-McCann, 1935
We Pluck This Flower. New York: Coward-McCann, 1937.

Dye, Eva E. The Conquest: The True Story of Lewis and Clark. Chicago:
McClurg, 1902,
Engle, Paul. Always the Land. New York: Random House, 1941.

Erickson, Howard. Son of Earth. New York: Dial Press, 1933.

Fleming, A. M. Jowa Pioneers. Boston: Meadows Publishing Company,
1933.

Ford, Elisabeth. No Hour of History. New York: Ives Washburn, 1940,
Frederick, John T. Stories from the Midland. New York: Knopf, 1924.

Garland, Hamlin.
Back-Trailers from the Middle Border. New York: Macmillan, 1928,
Boy Life on the Prairie. New York: Macmillan, 1899,
A Daughter of the Middle Border. New York: Macmillan, 1922.
Main Traveled Roads. Boston: Arena Publishing Company, 1891
Other Main Traveled Roads. New York: Harper and Brothers, 1910.
Prairie Folks. Chicago: F. J. Schulte, 1593.
A Son of the Middle Border. New York: Macmillan, 1922,
Trailmakers of the Middle Border. New York: Macmillan, 1926.
Glaspell, Susan.
The Glory of the Conquered. New York: Burt, 1909.
The Visioning. New York: Stokes, 1911,
Herbst, Josephine. Nothing is Sacred. New York: Coward-McCann, 1928,
Hueston, Ethel.
Preacher’s Wife. Indianapolis: Bobbs-Merrill, 1941.
Prudence of the Parsonage. New York: Grosset and Dunlap, 1910,
Prudence Says So. New York: Grosset and Dunlap, 1916.
Jackson, Dan. Archer Pilgrim. New York: Dodd, Mead, 1942,
Jerger, Joseph A. Doctor—Here’s Your Hat. New York: Prentiss-Hall,
1939.
Kantor, MacKinlay. Valedictory. New York: Coward-McCann, 1939,
Medary, Marjorie. Prairie Anchorage. New York: Longmans, Green,
1933.
Meigs, Cornelia. As the Crow Flies. New York: Macmillan, 1927.
Moulton, Charles W. On a Western Campus. Buffalo: Author, 1897.
Muilenburg, Walter J. Prairie. New York: Viking Press, 1925.
Quick, Herbert.,
Aladdin and Company. New York: Henry Holt, 1904.
The Brown Mouse. Indianapolis: Bobbs-Merrill, 1915.
The Fairview Idea. Indianapolis: Bobbs-Merrill, 1919.
The Hawkeye. Indianapolis: Bobbs-Merrill, 1923,
The Invisible Woman. Indianapolis: Bobbs-Merrill, 1924,
Vandemark’s Folly. Indianapolis: Bobbs-Merrill, 1922.
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Russell, Charles E. A-Rafting on the Mississip’. New York: Century,
1928.

Saltzman, Eleanor. Ever Tomorrow. New York: Coward-McCann. 1936.
Sergel, Roger L. Arlie Gelston. New York: Huebsch. 1923.

Sigmund, J. G. Wapsipinicon Tales. Cedar Rapids: Prairie Publishing
Company, 1927.

Spence, Hartzell. One Foot in Heaven. New York: McGraw-Hill, 1940.
Stegner, Walter. Remembering Laughter. Boston: Little, Brown, 1937.
Stong, Philip D.

Buckskin Breeches. New York: Farrar and Rinehart, 1937.

Career. New York: Harcourt, Brace. 1936.

I'f School Keeps. New York: Stokes. 1940.

Ivanhoe Keeler. New York: Farrar and Rinehart, 1939.

I'he Long Lane. New York: Farrar and Rinehart. 1939.

I'he Princess. New York: Farrar and Rinehart, 1941,

State Faiwr. New York: Century, 1932

Stranger’s Return. New York: Harcourt, Brace. 1930.

Village Tale. New York: Harcourt. Brace. 193
Suckow, Ruth,

I'he Bonney Family. New York: Knopf, 1928

Children and Older People. New York: Knopf, 1931.

Cora. New York: Knopf, 1929

Country People. New York: Knopf, 1924

I'he Folks. New York: Farrar and Rinehart 193:

lTowa Interiors. New York: Knopf, 1926.

I'he Kramer Girls. New York Knopf, 1930

New Hope. New York: Farrar and Rinehart. 1942

I'he Odyssey of a Nice Girl. New York: Knopf, 1925.
Thanet, Octave (Alice French). Stories of a We stern Town. New York:

Scribners, 1897.

Van Etten, Winifred. I A4m the Fox soston: Little, Brown, 1936.
Van Vechten, Carl. The Tattooed Countess. New York: Knopf, 1924.
Wilson, Margaret,

I'he Able McLaughlins, New York: Harper and Brothers, 1923.

I'he Law and the McLaughlins, London: Cassell. 1936.

Part IV—Periodicals

Annals of ITowa. (Quarterly). Des Moines, Towa: State Historical De-
partment. (See especially “Iowa’s Centennial Anniversary Volume”
of this periodical, XXVII, October. 1945) .

lowa Journal of History and Politics. (Published monthly). Iowa City,
lowa: State Historical Society of Towa

Palimpsest. (Published monthlv) lowa City, Towa: State Historical

Society of Iowa,
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