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The Special Education Curriculum Development
Center has as its main objective the operation of a
statewide in-service training program for teachers of
the mentally retarded. Twenty special class teachers
from different geographic areas of lowa serve as con-
sulting teachers. They attend training sessions at The
University of lowa and then return to their home area
to conduct field sessions. All materials prepared for
SECDC are intended for dissemination through the
field sessions conducted by the consulting teachers.
These materials are prepared by the SECDC staff in
response to the suqggestions of special class teachers.
Persons reading SECDC material but not attending
the field sessions should keep in mind that the pur-
pose of the material Is to serve as a starting point for
in-service training and that the publications them-
selves are not end products.

It should also be noted that any reference to com-
mercially prepared materials by the Special Education
Curriculum Development Center does not constitute
a recommendation or endorsement for purchase. The
consideration of such material is intended solely as a
means of assisting teachers and administrators in the
evaluation of materials.
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INTRODUCTION

“The primary aim of sex education is to help each individual to understand
himself as a sexual being in the total sense and to use that knowledge in a
responsible manner.”'(Schulz & Williams, 1968-69)

The sex education needs of the educable mentally retarded are basically the
same as those of individuals with normal intellectual ability. Differences do occur
in the curriculum and in the teaching of the mentally retarded because of the
retardate’s greater need for guidance due to his lesser ability to abstract and
generalize, and because of the teacher’s need for assistance in planning concrete
learning experiences. |f sex education is to be presented in its proper perspective,
if It is to be more than biology and anatomy, more than an attempt to induce
students to adopt someone else’s moral values, if it is to be the exploring of social
attitudes and values enabling the child to find out who and what he is emotionally,
socially and physically, then the teaching of sex information and the opportunities
for growth in knowledge of oneself must be considered as experiences integral
to the total curriculum.

The material presented in this guide is the result of an attempt to organize a
sequential program of lessons on this broad concept of sex education. The
lessons have been planned and organized on three levels -- primary, intermediate
and advanced. It is intended that a teacher modify the material to meet the needs
of her class but that, in general, she will follow the basic sequence of the lessons.
However, individual lessons or groups of lessons can be adapted from this material
and taught separately whenever the teacher feels that the class is ready or is having
problems related to this material. For suggestions for other topics to be taught
refer to Journal of School Health, May 1967, pages 49-248 in Family life and
sex education by Schulz & Williams, and A guide to develop programs for family
living and personal growth, lowa Department of Public Instruction, 1969.

This document attempts to present a limited number of sample lessons in
specific areas of social development with the primary emphasis on those topics
directly related to sexual behavior. It is hoped that the teacher will compile
additional lesson plans which will strengthen the retardate’s self-image and increase
his potential for self-direction.

It should be noted that the material is written for teachers and not for students.
The vocabulary used to explain concepts and topics enables the writer to communi-
cate with teachers. In many cases terms are simplified for use with the pupils.
However, for the most part, the teacher makes the final modification of the
vocabulary to best meet the needs of her group.

The inclusion of planned learning experiences on sex education for the mentally
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retarded will be in addition to the curriculum currently employed in many special
education programs. Generally such learning experiences are left to incidental
teaching or handled through short term units. It is the conviction of those responsible
for these materials that the teaching of sex information as an integral part of preparing
the student for an adult role is a major component of the curriculum for the mentally
retarded. Unless this belief is shared by the teacher using these materials the impact
of this document will be greatly reduced.

Two of the necessary areas to be included in preparing students for their responsi
bilities are : one, the study of attitudes regarding sexual feelings and practices and
two, the study of human reproduction. In the regular class program in high schoo!
these topics are usually taught as a separate block of study in such courses as science,
home economics, or health. The hesitancy to include these areas of study in elemen-
tary school programs has often been due to misinformation regarding the role of sex
within our culture.

Since sex education is now recognized as being important and necessary to include
in the curriculum, there are several basic planning principles common to the curricul-
um of mental retardation and students of normal intelligence which should be
considered.

It is not enough to present brief, isolated lessons on nocturnal emission and
menstruation, or dating behavior and reproduction. Students need help in under-
standing their feelings and coping with social situations which they will encounter.
The teaching of specific information must be couched in a context which embraces
the realities of life and the perspectives of the child. A systematic approach implies
a developmental emphasis with attention being given to offering relevant sex and
social information at the primary level so a basis will be established for more mature
experiences at the older levels.

The knowledge and attitudes of the teacher represent other important variables in
the successful implementation of a sex education program. Knowledge of the subject
matter is necessary but not sufficient for effective teaching in this area. The teacher
must be capable of developing a relationship with her pupils which allows for effective
communication. The students must feel free to ask questions and contribute to the
discussion. Only when the teacher is able to reflect healthy attitudes and positive
views toward the subject can maximum benefit for the student be the result. The
values and attitudes of the typical classroom teacher are often very middle-class and
are not necessarily the values and attitudes of the child’s home. In general, the
teacher represents a generation once or twice removed from her students. These
factors seem to complicate the establishment of the kind of relationship desired,
particularly at the junior and senior high levels.

While parents are willing to concede responsibility to the educational establishment
for decisions on methods, techniques and content inherent in the teaching of basic
skills and in most subject matter areas, this concession is not to be assumed in the
area of sex information. This does not necessarily mean that objections should be
anticipated but that parents should be kept aware of the information used and of the
scope of the subject matter and they should be involved in determining the direction

of the program. |f parents are aware of the type of information that will be presented



In the classroom and understood the rationale for teaching this material, they
are less likely to fear or criticize the program.

Before informing or involving parents in the family living program, the teacher
should discuss the prospective program with her principal to insure his support.
The teacher should also be aware of the needs of the community as well as its
level of sophistication and its readiness for sex education. In a small or rural
community, it might be wise for the teacher to gain endorsement for her program
by working with community leaders, i.e., medical, spiritual, political, school
board members, in setting up her program. She should be aware of sensitive areas
which might best be left unexplored in a particular community to avoid over-
reaction to and general criticism of the whole sex education program. For
example, in a predominately Catholic community, it would probably be unwise
for a teacher to discuss contraceptives or abortion, which are in conflict to the
teachings of the church.

The following are some suggestions to help the teacher involve parents in her

sex education program. Not all of the suggestions will be applicable to all teach-
INg situations:

Planning Stage: Gaining parental and community support for the program.

1. Ask specific parents to serve on an Advisory AdHoc Committee along with
various auxilliary school personnel, such as the school nurse, school
psychologist, guidance counselor, to discuss the rationale, material, and
teaching methods appropriate for a program in sex education. This commit-
tee serves as a consulting body in planning the program and as a useful
laison In gaining community support.

2. Send a questionnaire to parents to survey their attitudes and opinions toward
sex education. Such questions as:
At what grade should sex education begin?
What specific topics do you feel need to be covered in the area of
sex education?
Should sex education be a required or an elective course?

These questions will reflect parental opinion and help the teacher plan an
appropriate program for her pupils.

3. Sponsor a film concerning sex education for viewing by members of the
local community. Some suggestions are:
Sex Education U.S.A. Guidance Associates, color, Part 1, 20 min.:
Part 2. 19 minutes.
Sex: A moral dilemma for teenagers, Guidance Associates, color,

Part 1, 14 min.; Part 2, 20 min.
Parent to child about sex, Henk Newenhouse, color, 31 minutes.

4. Sponsor a lecture by a professional in the field of sex education at a
community meeting. Such a lecture might be followed by a question and
answer period involving parents and a panel of associated school personnel.

5. Provide various means of publicity for parent and community recruitment
in establishing a sex education program or for attending meetings concerning
this topic.




Some suggestions are:

General announcements through local radio stations or fliers posted in public places
(grocery store, post office, school buildings).

- Announcements or letters of invitation to attend meetings in school about the sex
education program. These can be mailed or sent home with the pupils

- A phone squad of parents who call other parents and ask them to attend meetings.

Have informal contacts or conversations with peop!e who can pass the word, such
as clergymen, local professional people, local politicians

Implementation Stage: Involving parents in the actual program in progress.

1. Invite parents to attend a general meeting where they can learn what materials
will be taught and how this material will be presented. Parents should be able
to sit through and participate in an actual lesson. A printed sheet of topics

and, if possible, the approximate dates on which these topics will be taught
should be distributed to parents.

to the teacher. These questions and suggestions can be used as a basis for a
meeting.

3. Set up, on a rotating basis, a series of evening meetings (bi-monthly - monthly)
to discuss and evaluate the sex education program. Some suggestions for these
meetings are:

- Question and answer period with school personnel involved in the sex education
program, such as principal, school nurse, school psychologist, guidance counselor.

- Discussion of case studies that will help the parents in handling and answering their
child’s questions or with their problems.

- Role-playing common situations that involve sex education or general problems that
arise between adolescents and their parents. Each role-playing sequence can serve

as a basis for discussion.

- Guest speakers concerning sex education:

Planned Parenthood Local physicians
Social Services Department Visiting nurse
Welfare Department Community Mental Health

- Large and small group discussion about specific problems relating to sex education
.e., V.D., drugs, alcohol.

- Films, records, sound tapes involving sex education.

4.Use P. T.A. or individual pupil conferences as a means of informing parents

about the sex education course and their child’s response to the presented
materials.

5. Set up a lending library with materials, or sources of materials, that the parents
can borrow and use at home for their own information or for reinforcing the
materials presented in school. Some suggestions are:

Books for parents and children
Books for parents
Anderson, W. J. How to discuss sex with teenagers. Minneapolis: T.S. Denison & Co.
1969

Arnstein, H. Your growing child and sex. Indianapolis: Bobbs-Merrill, 1967.

. Have parents submit questions and suggestions regarding the sex education course

P S e



Books for parents, continued:
Driver, H. |. Sex guidance for your child: A parent handbook. Madison: Monona Publications, 1960.
Rayner, C. A parent’s guide to sex education. Garden City, N. Y.: Doubleday Publishing Co., 1969.
Shimel, J. L. The parent’s handbook on adolescence. N. Y.: New York World Publishing Co., 1969.

Films and filmstrips

Records or tapes

Current magazine or journal articles

Picture files (growth and development of a baby, human maturation, male and female

reproductive systems)

6. Set up a system whereby parents, with teacher approval, are invited to attend
any class discussions on sex education. Encourage them to take an active role in
these class discussions.

/. Encourage parents to meet outside the school in small groups established to
discuss similar problems they might be experiencing with their children.

Evaluation

It is difficult to evaluate the effectiveness of parental involvement in a sex
education program. A teacher can take notice of a variety of subtle factors in
determining whether or not parental involvement improved the quality of her
course and made her program more acceptable and effective in the community and
school.

Some of these factors are:
Did the parents show interest in the programs and materials being presented in the school’?

Did any parents show indications, through overt statements or general behavior, of favorable
shifts of attitude toward a program in sex education?

Did parents make use of the materials presented or suggested for home reinforcement?

Have any students indicated a greater degree of communication with their parents concerning
sex and related topics?

Did any parent(s) take the initiative to start an informal parental discussion group outside
the school?

Have parents remarked favorably about the program on an informal basis or at conferences?

Would a general opinion survey indicate approval and acceptance of the course at its
completion?’

Have any parents made an active contribution to meetings, discussions, suggested methods
and materials?

Physicians, nurses, mothers, social workers, clergymen and Planned Parenthood COMMUNITY
are among the individuals who collectively represent the community resources RESOURCES
available and necessary to education, in developing instructional programs in sex
education. The availability and/or willingness of a resource person to assist in the
program should be only one of the criteria for participation. In addition to possessing
the information and the willingness he must be able to relate to the pupils and he
must fully understand the relationship of his assignment to the program.




Few special education programs for the EMR in lowa are of sufficient size to
warrant a major commitment of local staff time to independently develop guide-
lines for sex education. However, the EMR students need a planned sequential
program which deals honestly with previously ignored areas as much as the normatl
students. It is because of this need that this document has been developed. 1he
selection of the content is a result of staff study and teacher suggestions. However,
no pretense is made that the material is all inclusive or that any particular segment
of the content is crucial to the program. Rather, the intent is to encourage special
class teachers at all levels to incorporate a developmental, integrated, comprehensive
and honest approach to the influencing of attitudes and the teaching of sex infor
mation. Teachers will need to modify and supplement the suggested lessons in order
to meet the needs of their pupils. No assurance can be offered that the material is
appropriately graded for difficulty or that the sequence is unalterable. The teacher
is encouraged to use her local Instructional Materials Center for obtaining books
and audio-visual materials that will be appropriate for her particular program.

A MESSAGE Probably one of the most vital components of a comprehensive sex education
TO THE TEACHER program should be the assistance provided the teacher through orientation and
workshop sessions. In the absence of these opportunities, the special class teacher

must prepare herself. This will involve considerable reading, exchanging of ideas
with fellow teachers and related professional persons, as well as a self-appraisal of
her own attitudes and values. Without this background on the part of the teacher,
the students will not attain maximum benefit from the program. To do only as you
please in the teaching of sex information is unfair to yourself, the pupils and the
program. The teacher must carefully plan her lessons and approach them with the
belief that the subject matter is an integral and natural part of the total curriculum,
and with confidence in her ability to handle the information in an unbiased manner.
Then sex education helps the child find out who he is socially, emotionally and
physically, offering him greater possibilities to fulfill his needs.

The teacher’s role will not be easy initially. Because of the censorship our society
has placed on open discussion of sex related problems, many teachers will be hesitant
to answer questions pertaining to sexual feelings, human sexual organs and reproduction.
You should not be alarmed if you find yourself in this situation. The broad coverage
of the subject in this publication and suggested references should help you gain con-
fidence. An alternative may be to team teach specific lessons with another faculty
person who can help you be more candid with your class. The important factor to
keep in mind is that the social development of the educable mentally retarded child
depends on experiences provided by the teacher.

As a teacher of the educable mentally retarded you must understand the technical
information as well as be prepared to explain it in terms commensurate with the
limited comprehension of the students. It is difficult to find an acceptable terminology
with which sex may be discussed. This subject has, in the past, been discussed in
either a complicated technical vocabulary or in terms considered to be vulgar and
socially unacceptable. The retardate is not going to grasp the former, and a teacher
may not want to use the latter. This does not mean that the street voeabulary should
be ignored, rather it may be necessary to incorporate the popular terms with a techni-
cal vocabularly meaningful to the child. Soo)ety ‘anauadae of sex creates a nDroblem
in teaching sex related material.




Parents and teachers often scold their children for using words which they or
other adults cannot accept. Instead of helping the children understand that there
are more appropriate words they resort to admonishing them by using the well
known phrase that’s naughty. But naughty words are also commonly heard on the
school play ground as well as in the classroom. Consequently, the teacher may be
shocked, but must remember not to act it, First, it is not a good idea to promote
additional inhibitions regarding sex by inferring that it is dirty or bad. Most slang
expressions with sex implications are devoid of logic. Second, every attempt should
be made to help the child to become an acceptable member of society through the
development of language used by most people in our society (e.q., from the use of
dirty language to the use of socially acceptable language, from the use of childish
family words to the use of words common to most of our culture). It seems
reasonable to assume that a child who uses terms not considered proper needs to
be worked with, not reprimanded. He should first be asked what the word means
and then asked why he used it. The child must be helped to use terms which are
smarter as well as more appropriate.

Another point made and reinforced through class discussion can center around
which words are not socially acceptable, though appropriate, and which are. How-
ever, you do not want to belittle the child’s family background. Thus, care should
be used in referring negatively to the vocabularly of the home, where children may
hear these words frequently. School, television and radio programs, stores and the
church environment are places which may be used to illustrate the fact that many
terms aren’t generally acceptable but that there are other words we can learn and
use.

| ester Kirkendall (1965), an authority and pioneer in sex education, has said:
The purpose of sex education 1s not primarily to control and suppress sex
expression as in the past, but to indicate the immense possibilities for human
fulfillment that human sexuality offers.

This is a positive approach to the teaching of sex education but it is not always
characteristic of our practice today. Many parents and educators seem to want
sex education taught in the schools so that out-of-wedlock pregnancies are reduced,
venereal disease is controlled, and what adults see as a revolution in sexual mores is
offset. We need to be aware that there have been significant changes in sexual be-
havior over the years which parents and youth need to understand. For example,
there are a greater number of out-of-wedlock pregnancies today and venereal
disease is still a major problem among the young.

We can’t set up patterns for student thinking. We can teach him how to think,
not what to think. We can help him think through the confusing issues he faces in
his life by:1) helping him broaden his knowledge about the subject, 2) encouraging
him to express his feelings about the issues, and 3) assisting him to develop a value
system that will help him make choices between difficult alternatives in a time
when standards are changing.

|deally, sex education should offer the students a chance to assess a wide variety
of behavior and decide how it applies to the society in which they live, preparing
them to decide on their own set of values within the parameters of acceptable social
behavior.
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PRIMARY LEVEL . - e

he goals of education should include iine self-accentance and self-direclion of
each individual. Positive guidance in building habits and concepts which form
healthy, well-adjusted individuals with positive images of themselves should be
present from the earliest stages of development. The initial responsibility, therefore,
lles within the home. The school must continue and supplement this guidance.

A sex education program should begin in kindergarten in order to galn success
In establishing wholesome, natural attitudes This 2arly beginni ing nrovides for
readiness and acceptance of the sequential instruction, which can lead to a clearer

understanding of life processes and of the self.

The opportunity to teach children to accept their body parts and functions and
to understand the development of living things is simplified and enhanced by the
fact that their interest in sex is based on curiosity. Prior to adolescence children
do not consider themselves sexual beings, and primary children usually do not
concern themselves with the abstract relations of love and emotion. If there are
Inhibitions or reactions of shame and embarrassment, they are usuallv the rosult of
the subjects being ignored or referred to as somethinig that a chiia should not talk
about. The presentation of sex related subjects within the school situation in a
natural honest manner helps a child overcome such feelings. Therefore, the questions
asked by the child should be answered within the limits of his comprehension and
within his present need for information.

For the primary teacher of educable mentally retarded students, the opportunity
to integrate knowledge of the child’s body and himself into everyday activities is
extensive. For instance, perceptual development exercises which are a part of
reading readiness preparation may be used in establishing natural attitudes toward
body parts, and the correct terminology with reference to personal care and toilet
habits will increase the child’s knowledae

To become aware of male and female as the two sexes, to become aware that
they are either male or female and to discuss these differences, may seem to be
unnecessary. However the fact that boys and girls are different is often a subject
of whispered discussion between elementary school children who have never been
given the opportunity to discuss openly what should be a natural and accepted fact.

As in all areas of education, sex education should begin where the student is.
Children of normal intelligence indicate where they are by asking questions to get
the sex information they want and need. Mentaily relarded children, especially
the trainable, may not be able to form the guestions which get them their informa-
tion. Many of the EMR children are not capable of understanding the biology
Involved. Being retarded may also prevent their making adequate social decisions
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and prevent them from anticipating the consequences of Iinappropriate behavior.
The retarded will not incidentally amass as much information as a normal child.
Yet the knowledge and the skills are necessary for all children.

The teacher needs to anticipate and plan for the mental retardate’s needs.
Structuring a unit on the family is one way of helping the child gain much of his
iInformation in the broad area of sex education and social attitudes. The materials
provided in this unit include many possibilities for integration in the core areas
and for instruction in social competencies which include self-understanding and
sensitivity to others as well as information on how to act on different occasions.

A unit on the family has traditionally been part of the curriculum and pro-
vides a good starting point for teaching sex education. The family is the most
influential and the most visible of the groups the child encounters. Within the
family he gets his first experiences with love, care and interaction with other
people. These experiences, which influence the way the child feels about him-
self and help determine his social growth and development, can be built on by
the teacher who wants to give the child specific and realistic information concerning
family life and sex education and who also wants to help the child improve his
personal and social relationships through a better understanding of himself and
others.

It 1s Important to note that the emphasis that has been placed in our culture,
on being married and having a family, has been so great it implies that anyone
from a home that does not include a mother, father and siblings comes from an
undesirable environment. All children do not come from this ideal type of home.
Many come from homes broken by divorce, separation or death where the father
figure is around part time or where there are a succession of fathers. These
children should feel that their home life can also provide the comfort, love and
trust that they need.

Sex education can be included in units on the family, animals, the home, health
or science. |t may be motivated by a new baby in a student’s home, a new litter
or by a problem, 1.e., child’s use of four-letter words. Using the unit method and

adapting the following lessons to fit your class facilitates the reinforcement and
the functional teaching that are important for retarded children.

Children need to be taught at their level and from their background of infor-
mation In social areas as well as in the academic ones. One problem in teaching
sex education is caused by the teacher’s rigidly adhering to her set of middle
class values and opinions. She fails to realize and understand that her middle
class orientation may not be the orientation of her students. She, therefore, widens
the cultural gap along with the generation gap. Differences in values, experiences
and information may exist between ethnic aroups, between different occupational
or soclo-economic groups and between boys and girls. The differences between

the values of the teacher and school and of the home 